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READING HABITS IN THE DIGITAL AGE:
IMPLICATIONS FOR LITERATURE TEACHING

Abstract: This study examines the reading habits, attitudes, and genre preferences of
fifth- to eighth-grade primary school students in the contemporary digital environment, with a
particular focus on the relationship between the use of digital media and the reading of printed
books. The sample comprised 156 students attending schools in rural, suburban, and urban
areas. The data were collected using a questionnaire and analyzed through quantitative methods,
including descriptive statistics, the independent-samples #-test, one-way ANOVA, as well as
correlation and regression analyses. The findings indicate a moderate level of reading engage-
ment, with statistically significant differences between genders and ages. Female students have
a stronger preference for genres characterized by emotional and narrative complexity, whereas
male students adopt a more instrumental approach to reading. The reading frequency declines
with age. The correlation analysis reveals a moderate positive relationship between the use
of digital resources and book reading (r = 0.453, p < .01), suggesting that these practices are
complementary rather than mutually exclusive. The regression analysis identifies the family
cultural context, measured by the number of books in the household, as the strongest predictor
of reading habits (n* = 0.361), alongside the significant influence of students attitudes toward
reading and their previous reading experience. The findings highlight the need for pedagogical
approaches that integrate digital media into literature teaching, strengthen students’ motivation
to read systematically, and encourage a supportive family environment.

Keywords: reading habits, digital media, literature teaching, primary school, family con-
text, gender differences

1. INTRODUCTION

In contemporary literature, reading is defined as a complex cognitive pro-
cess; it involves not only the decoding of symbols but also the active construction
of meaning, accompanied by the indispensable critical interpretation of texts with-
in a broader social and cultural context (Snow 2002: 11). Reading constitutes the
foundation of functional literacy and enables lifelong learning. According to the
theoretical principles of the social development of cognitive functions (Vygotsky
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1978: 86), more recent studies emphasize that reading habits are deeply rooted in
the social context; they emerge and develop through the child’s active interaction
with the family, school, and the wider community. Hence, early exposure to books
in the family environment plays a particularly important role: It contributes to
the formation of a reading identity and fostering intrinsic motivation for reading
(Guthrie, Wigfield 2000: 417).

Reading can be viewed through its two fundamental functions. On the one
hand, it is a practical skill, essential for acquiring knowledge and engaging in in-
dependent learning and self-improvement. On the other hand, for many people,
reading is also a source of enjoyment, a stimulus for imagination, and a means of
intellectual growth. These two aspects are complementary (Clark, Rumbold 2006:
5). Today, literacy is no longer understood merely as the ability to decode written
text (OECD 2019: 28).

Introducing these broader perspectives into school practice is not a simple
task, particularly within the framework of compulsory school reading (Krnjai¢ et
al. 2011: 268). Traditional approaches to teaching literature often fail to foster
genuine interest in books among students, causing required reading to be per-
ceived as just another obligation to be completed (Ili¢ et al. 2007: 42).

The digital age has introduced distinctive reading practices to which to-
day’s students are increasingly exposed. One of these is fragmented reading, or fext
scanning, which is primarily aimed at the rapid extraction of key information. Al-
though functional in many contexts, this practice may reduce the ability to engage
in deeper analysis and comprehend more complex material (Wolf 2018: 14). The
habit of simultaneously processing multiple streams of information directly con-
flicts with the demands of analytical reading, as the constant shifting of attention
prevents the deep cognitive processing of text (Kosier 2017: 22). Digital literacy
should not replace traditional literacy; rather, it should build upon it by teaching
students how to critically evaluate sources and manage information effectively (Liu
2022: 302). Nevertheless, empirical evidence from Serbia points to a crisis in read-
ing culture, with data indicating that only 46.9% of secondary school students read
all of the prescribed compulsory reading materials (Bozi¢, Novakovi¢ 2020: 17).

Despite the dominance of digital media, printed materials continue to re-
tain a clear advantage when it comes to cognitively demanding tasks and the deep
acquisition of knowledge (Nedeljkov 2016: 99-102). The discrepancy between
the theoretical importance of reading and actual reading practices highlights the
need for further research that takes into account the hybrid nature of reading in the
contemporary era (Turner et al. 2020: 295). Accordingly, the aim of this study is
to examine the reading habits of primary school students, identify the factors that
shape their attitudes toward books, and explore models for improving educational
practice.
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2. METHODOLOGY

2.1. RESEARCH OBJECTIVES AND RESEARCH QUESTIONS

This study explores the complex relationship between digital media and
printed literature, seeking to determine how the traditional book maintains its
place within the contemporary reading habits of young people. The research has
two primary objectives: to map the extent to which both formats are used and
to examine the relationship between genre preferences and the choice of reading
medium. More specifically, the study aims to determine whether digital and print
formats are mutually exclusive, complementary, or used in parallel for different
purposes.

The research also assesses the relative importance of various factors that
shape these reading practices, including individual characteristics (gender and age)
as well as broader social-contextual variables, such as the family environment and
the school’s location.

2.2. METHODOLOGICAL FRAMEWORK: SAMPLE AND DATA
COLLECTION PROCEDURE

The study was conducted on a sample of 156 primary school students en-
rolled in grades five through eight. The research sample consisted of students from
three schools located in the city of Belgrade and its surrounding area. This de-
sign enabled a comparative analysis of the influence of the local context on stu-
dents’ reading habits. The rural setting was represented by students from “Milica
Milosevi¢” Primary School in Jagnjilo. The suburban (urban-peripheral) setting
was represented by “Sveti Sava” Primary School in Mladenovac. The urban setting
included students from “Vladislav Petkovi¢ Dis” Primary School in Belgrade.

With regard to gender distribution, the sample comprised 75 male students
(48% of the total sample) and 81 female students (52%). The data were collected
between January and February 2025 using an anonymous online questionnaire
administered through Google Forms. The research procedure was conducted in ac-
cordance with ethical standards, with written parental consent and approval from
the participating school administrations obtained prior to data collection.

2.3. RESEARCH INSTRUMENT AND DATA ANALYSIS METHODS

A structured questionnaire was designed, consisting of two main sections:
the first section included demographic data, while the second comprised a set of
questions related to specific reading practices. Respondents’ attitudes were meas-
ured using a standard five-point Likert scale. The acceptable internal consistency
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of the scale was confirmed by calculating Cronbach’s alpha coefficient, which was
0.82.

After data collection, the data were entered and processed using the sta-
tistical software package IBM SPSS Statistics. The analysis employed standard
statistical methods, including descriptive statistics, the t-test, analysis of variance
(ANOVA), Pearson’s correlation coefficient, and the %> (chi-square) test. To en-
sure the appropriate application of parametric tests, the distribution of the data
was previously examined using the Kolmogorov—Smirnov normality test.

2.4. RESEARCH HYPOTHESES

Based on the established objectives and theoretical background, three hy-
potheses that can be statistically tested were formulated.

H1: Students’ reading habits are more strongly influenced by the socio-
cultural context (particularly the family context) than by individual demographic
characteristics.

H2: In the contemporary media ecosystem, digital and analogue (printed)
formats have complementary rather than substitutive roles, with each format domi-
nating in different functional domains.

H3: There is a significant positive correlation between students’ affective
attitudes toward reading and their self-assessed level of cognitive engagement dur-
ing reading.

3. RESULTS

3.1. RESEARCH SAMPLE CHARACTERISTICS

A total of 156 students (N = 156) from upper grades of primary school
participated in the study. The sample was constructed to be stratified according to
four key independent variables: gender, grade level (as an indicator of age), geo-
graphical type of settlement, and students’ achievement in Serbian Language in the
previous grade (Table 1).

The obtained sample showed a satisfactory balance in terms of gender dis-
tribution, with a slightly higher proportion of female students (52.0%) compared
to male students (48.0%).

Regarding age-related structure, the largest number of participants were
sixth-grade students (32.0%), followed by seventh-grade students (30.0%), fifth-
grade students (21.0%), and eighth-grade students (17.0%). Such distribution ena-
bled the analysis of the developmental continuum of reading habits throughout
adolescence.
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Table 1. Sample structure based on the demographic variables (N = 156)

Characteristic Category f %
Gender Boys 75 48.00%
Girls 81 52.00%
Grade (Age) Sth grade 33 21.00%
6th grade 50 32.00%
7th grade 47 30.00%
8th grade 26 17.00%
Settlement rural (Jagnjilo) 67 43.00%
urban (Belgrade) 55 35.00%
suburban (Mladenovac) 34 22.00%
Grade in Serbian Language Excellent (5) 80 51.30%
Very Good (4) 42 26.90%
Good (3) 26 16.70%
Sufficient (2) 7 4.50%
Insufficient (1) 0 0.00%

To examine sociocultural differences, the sample included students from
three types of settlements: a rural environment (“Milica MiloSevi¢” Primary
School, Jagnjilo — 43.0%), an urban environment (“Vladislav Petkovi¢ Dis” Pri-
mary School, Belgrade — 35.0%), and a suburban environment (“Sveti Sava” Pri-
mary School, Mladenovac — 22.0%).

The majority of respondents (51.3%) had achieved an excellent grade in
Serbian Language in the previous school year, while smaller proportions of stu-
dents had very good (26.9%), good (16.7%), or satisfactory achievement (4.5%).!
Therefore, the sample was sufficiently diverse to enable the examination of the
influence of various demographic characteristics on reading practices, which rep-
resented one of the primary objectives of the study.

3.2. PSYCHOMETRIC CHARACTERISTICS OF THE SCALES

The reliability and validity of the measurement instruments were examined.
Most of the scales demonstrated satisfactory to high reliability levels (Table 2).
The highest level of internal consistency was observed for the Scale of Attitudes to-
ward the Benefits of Reading (a0 = 0.871), indicating the homogeneity of respond-
ents’ affective attitudes toward reading. High reliability values were also recorded
for the Scale of Reading Frequency of Literary Genres (o = 0.792) and the Family
Context Scale (a = 0.760).

! In Serbia, the grading scale is numerical: 1 — insufficient, 2 — sufficient, 3 — good, 4 — very
good, and 5 — excellent.
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Table 2. Psychometric characteristics of the scales: reliability and the number of items

No. of

Scale Name ltems Cronbach’s a Reliability Level

Attitudes toward the Benefits of Reading 7 0.871 Very high

Frequency of Reading Literary Genres 6 0.792 High

Family and Individual Context 6 0.760 High

Use of Digital Sources 6 0.738 Satisfactory

Genre Preferences 10 0.720 Satisfactory

Device Use 4 0.548 Low (interpret with caution)
Free Reading Scale 2 0.496 Unacceptable (excluded)

Note: Cronbach’s alpha (a) values indicate the internal consistency of the scales.

Values above 0.70 are generally considered acceptable, while lower values
require cautious interpretation. The Device Use Scale (o = 0.548) and the Free
Reading Frequency Scale (o = 0.496) demonstrated lower reliability; therefore,
their results were interpreted with caution and were not included as primary pre-
dictors in the regression models.

A principal component analysis (PCA), with confirmed sample adequacy
(KMO and Bartlett’s test, p < 0.001), established construct validity. In the analy-
sis of genre preferences, two factors were identified: (1) Educational-adventure
genres (travel writing, historical literature, adventure) and (2) Emotionally intense
genres (horror, crime, romance).

3.3. DESCRIPTIVE INDICATORS: DOMINANT READING PATTERNS

The descriptive analysis reveals clear patterns in students’ reading habits
(refer to Table 3).

Table 3. Descriptive indicators for the key dimensions in reading habits

Dimension / Variables M SD Range
Literary genres

Drama 2.76 1.44 1-5
Novels 2.72 1.20 1-5
Digital sources

Social networks 3.67 1.46 1-5
Educational content 1.70 1.27 1-5
E-books 1.82 1.30 1-5
Motivation (perceived benefits)

Functional benefits [high] - 1-5
Escapism 2.55 1.44 1-5

Note: M = arithmetic mean; SD = standard deviation. The scales are of the Likert type (e.g., 1 = never / not
at all, 5 = very often / completely agree).
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Among literary genres, the most frequently read are drama (M = 2.76; SD =
1.44) and novels (M =2.72; SD = 1.20). In the digital environment, social networks
(M =3.67; SD = 1.46) and smartphone use are dominant. Educational digital for-
mats (M = 1.70; SD = 1.27) and e-books (M = 1.82; SD = 1.30) are used con-
siderably less frequently, suggesting that the digital environment primarily serves
for entertainment and informal communication, rather than for in-depth reading.
Regarding motivation, functional benefits (learning and personal development) are
the dominant factors, whereas escapism (escape from reality) is less pronounced
(M =2.55;8SD = 1.44).

3.4. CORRELATION ANALYSIS: RELATIONSHIPS BETWEEN
TRADITIONAL AND DIGITAL READING

The Pearson correlation coefficient was used to examine the relationships
between the key variables. The results (Table 4) do not support the assumption of
a substitutive relationship between printed and digital formats.

Table 4. Intercorrelation Matrix (Pearson’s Correlation Coefficient r)

Variable 1 2 3 4
1. Frequency of reading books —

2. Use of digital sources 0.453 —

3. Perceived benefits of reading 0.614 — —

4. Family context 0.606 — — —

Note: r = Pearson’s correlation coefficient p < 0.01; a correlation is statistically significant at the 0.01 level
(two-tailed).

A moderate positive and statistically highly significant correlation is found
between the frequency of reading printed books and the intensity of using digital
reading formats (r = 0.453; p < 0.01). This finding suggests that, in students’ prac-
tices, digital media are not perceived as a replacement for printed books but rather
as their complement. It appears that students who read books more frequently also
show a greater tendency to use digital sources.

A particularly strong positive correlations were identified between reading
frequency and the perceived benefits of reading (r = 0.614; p < 0.01) and between
reading frequency and support from the family environment (r = 0.606; p < 0.01).

3.5. SOCIODEMOGRAPHIC DIFFERENCES AND FAMILY CONTEXT

The analysis of differences (z-test and ANOVA) reveals significant varia-
tions in relation to gender and social environment (Table 5).
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Table 5. Significant gender differences in reading habits (z-test)

Variable Gender M t p

Frequency of reading novels Boys 2.10 -5.506 <0.001
Girls 3.25

Frequency of reading dramas Boys 2.15 -5.572 <0.001
Girls 3.32

Frequency of reading historical novels  Boys 2.95 3.778 <0.001
Girls 2.20

Instrumental approach Boys 3.75 2.210 0.029
Girls 3.35

Note: M = arithmetic mean.

The results indicate that there is a statistically significant and consistent dif-
ference between genders. Female students read novels and dramas significantly
more frequently (# = -5.506, p < 0.001 and ¢ = -5.572, p < 0.001, respectively),
indicating a greater preference for emotionally rich themes and the analysis of
complex interpersonal relationships. Male students, on the other hand, choose his-
torical novels more frequently (1= 3.778, p < 0.001) and demonstrate a more prag-
matic approach to reading, primarily oriented toward achieving better academic
grades (t=2.210, p = 0.029).

The results of the ANOVA reveal that the number of books in the household
is the strongest individual factor (F(5,150) = 16.93, p < 0.001). The effect size (n2
= 0.361) confirms that the home environment accounts for as much as 36.1% of
the variance in students’ reading habits. Students growing up in households with a
rich home library (more than 20 titles) demonstrated twice the reading frequency
(M =21.43) compared to their peers without such encouragement (M = 10.13).

The influence of academic achievement was also significant: students with
excellent academic performance not only evaluate the benefits of reading more
positively (F(4,151) = 4.214, p = 0.003, n? = 0.100), but also demonstrate more
developed abilities for critical text analysis (F(4,151) = 6.493, p < 0.001, n? =
0.147).

3.6. INFLUENCE OF GRADE LEVEL (AGE) AND THE REGRESSION
ANALYSIS OF PREDICTORS

The analysis of variance reveals a clear developmental trend: as students get
older, their interest in reading decreases. The highest frequency of reading activi-
ties was recorded among fifth- and sixth-grade students, whereas with seventh- and
eighth-grade students, there is a statistically significant decline in motivation and
cognitive engagement (F(3,152) = 3.564, p = 0.016) (Table 6).
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Table 6. Differences according to grade level and home library size (ANOVA)

Variable Category M F P n?
Grade 5th grade 17.18 3.564 0.016 —
(Frequency of reading books) 6th grade 15.90

7th grade 14.25

8th grade 12.77
Home library 0 books 10.13 16.930 <0.001 0.361
(Frequency of reading books) 1-20 books 16.80

Over 20 books 21.43
Academic accomplishments Excellent (5) 4.45 4.214 0.003 0.100
(Perceived benefits) Very Good (4) 4.20

Good (3) 3.95

Sufficient (2) 3.40
Academic accomplishment Excellent (5) 4.30 6.493  <0.001 0.147
(Critical analysis) Very Good (4) 3.95

Good (3) 3.65

Sufficient (2) 3.10

A hierarchical regression analysis was used to examine the factors influenc-
ing different dimensions of reading (Table 7).

Table 7. Regression analysis

Model (criterion) Indicators B P R? F

1. Frequency of reading  Use of digital content 0.284 <0.001 0.710 17.833
Prior reading experience 0.245 0.004

2. Perceived benefits Critical understanding of content 0.352 0.001 0.601 10.963
Analysis of visual information 0.298 0.001

3. Educational genres Perceived benefirs of reading 0.315 0.005 0.561 9.323
Gender (1 = boys, 2 = girls) -0.287 <0.001

The model predicting reading frequency explains a high proportion of vari-
ance (R? = 0.710). The key predictors identified are the previous reading experi-
ence (f = 0.245) and the use of digital content (§ = 0.284). This finding suggests
that digital literacy does not suppress traditional reading practices but rather sup-
ports them in a complementary manner.

The model predicting perceived benefits of reading explains 60.1% of the
variance (R? = 0.601). The most significant predictors are critical understanding of
content (§ = 0.352) and the ability to analyse visual information (3 = 0.298), indi-
cating that students’ awareness of the value of reading is directly associated with
the level of their developed cognitive abilities. It should be noted that both vari-
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ables were operationalised through students’ self-assessment within the attitudes
toward the benefits of reading scale, rather than through objective cognitive tests.

The model predicting interest in educational genres explains 56.1% of the
variance (R? = 0.561). The most significant predictors in this model are gender
(B = -0.287) and previously formed attitudes toward the benefits of reading (f§ =
0.315). The results indicate that female students, on average, demonstrate a some-
what lower affinity for educational genres compared to male students.

3.7. SUMMARY OF THE MAIN EMPIRICAL FINDINGS

The empirical findings of this study reveal a complex and multifaceted rela-
tionship between students’ reading habits and their media practices.

The relationship between digital and print reading. The findings confirm that
digital and analogue reading formats are not opposing forms but rather comple-
mentary ones. The moderate positive and statistically significant correlation (r =
0.453; p < 0.01), together with the results of the regression analysis (f = 0.284),
indicates the complementary nature of different media platforms in students’ read-
ing behaviour.

Family context. The family environment appears to be a key determinant
of reading habits. The size of the home library was identified as the strongest
individual factor, explaining 36.1% of the variance in reading frequency (n? =
0.361). A significant disparity is observed: students from families with extensive
home libraries demonstrate approximately twice the level of reading engagement
compared to students from families with limited book collections.

Age- and gender-related specificities. The study documents significant differ-
ences in reading practices. A statistically significant decline in reading motivation
and frequency is observed among older students (F' = 3.564; p = 0.016), with the
seventh and eighth grades identified as critical periods for the decline of these hab-
its. Female students demonstrate a greater preference for narrative and emotional
complexity, whereas male students show a stronger affinity for historical genres
and a more instrumental approach to reading (p = 0.029).

Cognitive abilities and attitudes. The analyses highlight a strong relationship
between cognitive abilities and attitudes toward reading. The regression model
explaining students’ awareness of the benefits of reading (R? = 0.601) shows that
the ability to analyse content and visual information represents the primary factor
shaping positive attitudes toward books.

Functional fragmentation of digital practices. The use of digital media indi-
cates a functional division: students actively use digital platforms for recreation and
social interaction (M = 3.67), whereas educational and in-depth reading content
(M = 1.70) occupies a marginal position.

These findings provide an empirical basis for theoretical interpretation and
emphasise the need for an integrated pedagogical approach that acknowledges the

126



Y3OAHHIIA; 2026, XXIII/2; ctp. 117-133

READING HABITS IN THE DIGITAL AGE: IMPLICATIONS FOR LITERATURE TEACHING

hybrid nature of contemporary literacy and systematically promotes motivation
and critical thinking in literature education.

4. DISCUSSION

The findings indicate that reading habits represent a dynamic construct
based on the synergy of various factors, ranging from media-related and socio-
cultural influences to cognitive and developmental dimensions. Within this frame-
work, three key aspects can be identified: the hybrid nature of digital and analogue
formats, the crucial role of the family environment, and the inseparable relation-
ship between students’ attitudes and cognitive skills (Anti¢, PeSikan 2015: 105).

4.1. CONTINUUM BETWEEN DIGITAL AND ANALOGUE: THE
PARADIGM OF INTEGRATION

The empirical findings obtained in this study challenge the assumption of
the mutual exclusivity of digital and printed formats (Liu 2022: 304). The identi-
fied moderate positive correlation (r = 0.453) indicates a significant relationship
between traditional and digital reading, while the regression model confirms that
these factors, together with previous reading experience, explain as much as 71%
of the variance in book-reading frequency. These findings suggest a pronounced
hybridity and functional complementarity of contemporary media (Turner et al.
2020: 298).

However, this relationship is not symmetrical: while the digital sphere domi-
nates the domain of recreation, which is characteristic of generations of “digital
natives” (Prensky 2001: 2), the educational utilisation of digital formats (e.g., e-
books) remains marginal. This functional fragmentation demonstrates the need
for the education system to connect rapid digital processing with in-depth ana-
lytical interpretation, in accordance with the principles of network-based learning
(Bosanac, Milutinovi¢ 2021: 132) and a strategic approach to the use of technolo-
gies (Glusac et al. 2023: 255).

4.2. THE ROLE OF THE FAMILY ENVIRONMENT AND
DEVELOPMENTAL SPECIFICITIES OF READING HABITS

The conducted study confirms the predominant role of the family context
(Bozi¢, Novakovi¢ 2020: 19; Vuong et al. 2021: 7). The size of the home library (n?
=0.361) and a supportive family climate (r = 0.606) are identified as the strongest
predictors of reading frequency. This influence is most clearly illustrated by the
twofold higher average reading frequency among students who have access to a
home library (M = 21.43) compared to those who do not (M = 10.13).

127



Y3IOAHHIIA; 2026, XXII1/2; ctp. 117-133

Jovan R. KraGuLIAC

Contrasting with this stable factor is the developmental decline in reading
interest, reflected in a statistically significant decrease in reading frequency from
the fifth to the eighth grade (F(3,152) = 3.564, p = 0.016), which identifies ado-
lescence as a critical period (Chen et al. 2021: 8). Gender differences in genre
preferences are also confirmed (Chen et al. 2021: 12).

4.3. COGNITIVE ENGAGEMENT AND ATTITUDES TOWARD READING

The findings indicate a strong relationship between how students perceive
their own ability to analyse texts and their attitudes toward reading. The role of this
self-assessed cognitive dimension, measured through items concerning the ability
to critically analyse the content read within the attitudes scale, emerged as the most
significant predictor of the perceived benefits of reading (R? = 0.601).

Although this does not represent an objective measurement of intelligence
or critical thinking skills through a standardised test, the finding suggests the exist-
ence of a positive psychological cycle. Students who believe they are capable of
understanding and analysing texts effectively also perceive greater value in reading,
which further motivates them toward deeper cognitive engagement. This is consist-
ent with the principle that the affective and cognitive dimensions of reading are not
independent but mutually constitutive (Anti¢, PeSikan 2015: 110).

4.4. IMPLICATIONS FOR PRACTICE

The findings of this study lead to several concrete pedagogical implications.
It is crucial that literature instruction integrates digital tools in order to bridge
the gap between recreational and educational reading. At the same time, active
cooperation with families is necessary to promote the home library as a cultural
resource. Furthermore, teaching approaches should be differentiated, taking into
account both developmental and gender differences among students. Most im-
portantly, instruction should focus on the systematic encouragement of cognitive
engagement during reading, recognising it as the foundation of intrinsic reading
motivation.

5. CONCLUSION

Based on the conducted research, it can be concluded that the perceptions
that contemporary students’ reading habits as divided between the digital and ana-
logue worlds do not reflect reality. The practices demonstrated by the students par-
ticipating in this study indicate that they actually operate within a unified reading
space of a hybrid nature, in which different media do not exclude one another but
mutually complement each other (Turner et al. 2020: 295). Nevertheless, within
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this hybrid reading space, the dominance of activities that favour rapid information
acquisition and entertainment is clearly evident, which presents a specific chal-
lenge for literature teachers.

The findings obtained clearly confirm that reading habits do not emerge
simply as a consequence of technological availability. Rather, they represent a
complex network of factors deeply rooted in the family context (BoZi¢, Novakovié
2020: 17; Vuong et al. 2021: 7), which is activated and sustained through the in-
teraction of individual cognitive abilities and emotional attitudes. In this respect,
the two most reliable indicators of reading engagement continue to be the size of
the home library and students’ self-assessed cognitive engagement during reading
(Anti¢, Pesikan 2015: 110).

From the perspective of educational practice, these findings imply the need
to move beyond a protective stance and resistance toward young people’s digital
habits. Instead, the role of literature instruction should be organised around three
central principles: the systematic encouragement of critical thinking, support for
diverse genre choices that correspond to students’ age and gender characteristics,
and the activation of and intensive cooperation with the family environment (Clark,
Rumbold, 2006: 4). Only such a comprehensive approach can contribute to navi-
gating the challenges of the contemporary media environment while ensuring that
the fundamental values of reading culture continue to occupy a central position in
the educational process.

However, the study has certain methodological limitations. The cross-sec-
tional design, convenience sampling, and moderate reliability of some scales (o =
0.496 for the Free Reading Scale) prevent the drawing of causal conclusions and
limit the generalisability of the findings. These limitations point to clear direc-
tions for future research, including the application of longitudinal designs and the
expansion of the sample size. In addition, it should be emphasised that the cogni-
tive dimension in this study was operationalised through students’ self-assessment
within the attitudes scale, rather than through objective tests of critical thinking.
Therefore, future studies should incorporate standardised measures of reading lit-
eracy in order to determine the relationship between actual cognitive abilities and
affective attitudes toward reading more precisely.
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YNTAJIAYKE HABUKE V TUT'UTAJIHOM JOBY: UMIIVIIMKALIAIE
3A HACTABY KIbM’KEBHOCTU

Pezume: JTurutanHa tpanchopmalidja CymITUHCKE je MPOMEHWIa HAYMH Ha KOjU
YUEHUIIH MTPUCTYIAjy TEKCTOBUMA M KOMYHHIIMPAjy ca BbUMa, IITO OTBapa 030MJbHA MHUTA-
wa o0 OyayhHocTH unTanauke KynaType mnaaux. Emmupujcku nogamu u3 Cpouje ykasyjy
Ha MOCTOjame YhTanauke Kpuse: ceera 46,9% yudeHuKa CpelbHX HIKOJIA MPOYUTa LEeJIo-
KyITHY TPONMCAHYy JIEKTHPY. YTPKOC JIOMHMHALWjHU JUTUTAIHUX MeJHja, MITAMIaHU MaTe-
pyjany U Jasbe 3aAp:KaBajy NpUMarT y 3ajJalMa KOjU 3aXTeBajy CJIOKEHUje KOTHUTHBHE
npoiece. OBO MCTpaXMBamkE OABU CE MPOOJIEMOM YHTANAUKE KPU3E, Tj. UCIUTHBAKHEM
oqHoca u3Mel)y TPaJMIMOHAJIHOI YMTarha KEbUra M yrnorpede AWTUTATHHUX Mejrja KoJl
yUYEHHKa CTapHjuX pa3pesia OCHOBHE IIIKOJIE, ca IIU/bEM Ja Ce YTBP/IH A2 JIM Ce AUTUTAITHA
1 aHaJorHU (popMaTu MelycodHo HagMmehy WM JOmym’yjy, Kao U KOju (pakTopy HajcHa-
’KHUje OOJIMKYjy YMTaJauKe MpaKce yUeHUKa.

CrpoBesieHO je KBaHTUTATMBHO MCTPAXKMBAE HA CTPATU(UKOBAHOM Y30PKY Off
156 yuyeHuka oj meTor A0 OCMOTI pa3pelid, U3 TPU OCHOBHE HIKOJIE KOje MpelCTaBbajy
pasnmuunTa okpyxkema: ypoano (OI ,.Bnagucnas Iletkosuh duc”, Beorpan), npurpan-
cko (OII ,,Ceetu CaBa”, MiageHoBail) u pypaiHo Hacesbe (OIL ,,Mummiia MusorieBuh”,
Jarwuno). Y3opak je unnuio 75 yuenuka (48%) u 81 yuenuna (52%). Ilopauu cy npu-
KYIUBEHH Yy TIpBOM KBapTany 2025. roquHe myTeM aHOHUMHOT OHJIajH-yIUTHHUKA (Google
Forms), y3 IpeTXxoHO NpHOaB/beHy MUCAHY CarIACHOCT POAUTEsbA, 4 y CKJIAAy ca eTUY-
KHMM CTaH[[ap/iMMa MCTPAKUBAbA.

CTpyKTypHpaHH YIUTHUK CacTojao ce U3 JiBa feja: aeMorpadCKux MojaTaka u
CTaBKH KOj€ Cy ce OJHOCHJIE Ha YHTaIauKe ITPaKce, MEPEHNX IeTocTenieHoM JInKkepToBoM
CKaJIOM. YHYyTpallmha KOH3UCTEHTHOCT MHCTpyMeHTa noTtBpheHa je Kpondaxosum anda
koedunmjentom of 0,82. Tlomanu cy odpahenu npumenom nporpama IBM SPSS Statistics.
Kopumhene cratuctuuke merosie 0dyxBaTWiIe Cy JAECKPHUIITHBHY CTATHCTHKY, [-TECT 3a
HE3aBUCHE Y30pKe, jenHogakTopcky aHanusy Bapujance (ANOVA), [TupcoHoB koeduim-
JEHT KopeJnaryje, Xu-KBaJgpar TeCT U XHjepapXUjCKy perpecuony aHaiamzy. [1pe npumene
MapaMeTpUjCKUX TECTOBA, HOPMAJHOCT pacnojerie nojaraka nmposepeHa je Koamoropos—
CMUPHOBJHEBUM TeCTOM. KOHCTPYKTMBHA BaJIMAHOCT CKaJla 32 UCIIMTHBALE )KAHPOBCKUX
npedepernyja motBpheHa je aHaMM30M IJIaBHUX KommoHeHTHu (Principal Component
Analysis — PCA), k0joM cy U3JBOojeHa J1Ba (pakTopa: eyKaTUBHO-aBaHTYPUCTUYKH KaH-
POBH ¥ EMOIIMOHAJTHO MHTEH3MBHH KaHPOBH.

Pesynrati ucrpakuBama OMOBpraBajy HPeTHOCTaBKY Ja Cy JAWTUTAIHUA U aHa-
JIOTHU OOJIMIIM YuTama MelycoOHO UCK/byuMBU. YTBplheHa je yMepeHa MO3UTUBHA U CTa-
TUCTHYKM 3HaudajHa Kopenauyja (r = 0,453, p < 0,01), koja yka3yje Ha TO Aa yYSHUIU
KOjU Cy aKTHBHHUjU Yy JAUTUTAJTHOM OKpY:Kely Takohe demrhe 4yuTajy HITaMIIaHE KHbUTE.
XujepapxujcKa perpecroHa aHaJIi3a MOTBPAMIIA je KOMITIEMEHTapHU OHOC OBUX OOJIMKA
YuTamka, Mpy 4eMy cy ynorpeda aurutanHux caapxkaja (f = 0,284) u npeTxonHo yuTa-
na4yko uckycTBo (3 = 0,245) u3aBOjeHN Kao KJbYYHH MPEIUKTOPH YUeCTATOCTH YUTamba,
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objammapajyhu 3ajeqno 71% sapujance (R = 0,710). YHoTpeda TUrHTATHIX Meauja KOS
YUYEHHKa IMOKa3yje jacHy (PyHKIMOHAJHY IO/IEbEHOCT: JAPYLITBEHE MPEkKe JOMHHUPA]Y
y pekpeatuBHOj ymotpedu (M = 3,67), HOK ce 0dpa30BHU JUTHTATHHA (DOPMATH M eJeK-
TPOHCKE KHbUre Kopucrte 3HavajHo Mame (M = 1,70 u M = 1,82). IlopoguuH1 KOHTEKCT
M0KAa3a0 Cce Kao Haj3HavajHUjH MOjeANMHAYHN UHINKATOP YNTANAUYKMX HaBUKa. BemnunHa
kyhHe OudIMOTEKe, MepeHa dpojeM Kibura y JoMahMHCTBY, o0jalmbasa 36,1 % BapujaHce
y yuectanoctu yutama (0> = 0,361, F(5.150) = 16,93, p < 0,001). Yuenuiwm koju umajy
mpucTyI doratoj KyhHoj OMOMMOTeM YnTajy MPUOIIKHO JBOCTpYKO venthe (M = 21,43)
y OJJHOCY Ha BpILIbaKe KOjU TaKaB IPUCTYM Kiburama Hemajy (M = 10,13). TToactruaj mo-
poaurie Takohe je Mokazao CHakHy MO3UTHBHY KOpenanujy ca ydectaiomhy untama (r =
0,606, p < 0,01), o noTBphyje LEeHTPaIHY YIOTY MOPOANYHOT OKPYXKeHa Y (hopMupamy
YNUTAJAYKOT W/ICHTUTETA.

CTaTUCTHYKM 3HAYajHEe pa3iiMKe y OHOCY Ha MOoJ yTBpeHe Cy y BHIIE acheKa-
Ta. Yuenuue venihe yurajy pomaune (¢ = -5,506, p < 0,001) u apamcka gena (t = -5,572,
p < 0,001), mTo ykasyje Ha Behy CKJIOHOCT Ka €MOLMOHAIHO] W HAPATUBHO] CJIOKEHO-
CTU. YYEHHIIM Cy MOKa3aau Behy HaKJIOHOCT Ipema UcTopujckoj pukuuju (f = 3,778, p <
0,001), kao u M3pakeHUjU MHCTPYMECHTAIIHU TIPUCTYI YUTAIY, IPEBACXOJHO YCMEPEH Ka
MOCTU3aby OOJBET MIKOJICKOT yenexa (1 = 2,210, p = 0,029).

Kapna je peu o uHTEpecoBamy 3a )KaHpPOBE, perpecioHa aHaju3a ToKasaia je Jia cy
mon (f = —0,287) u npeTxoxHu cTaBoBU npeMa ynTamy (f = 0,315) miaBHM MHAUKATOPU
MHTEpecoBama 3a elykaTueHe kaHpose (R? = 0,561). YoueH je u 3HauajaH pa3BojHU maj
MOTHBALj€ 32 YATAEE y BUIIMM Pa3peiiMa, Tj. YUSHHUIIM CEeIMOT M OCMOT paspena pehe
YuTajy Ol ydeHUKa MeTor u miector paspena (F(3,152) = 3,564, p = 0,016). PesynraTtu yka-
3yjy Ja je paHa ajioJleclieHIja KpUTUIAH MTEPHO] 32 OUyBarhe YMTAIAuKe aHT)KOBAHOCTH.

Perpecuonn mMonen nepuunvpaHe KOPUCHOCTH YHTama Moxe Ja odjacHu 60,1%
Bapujance (R? = 0,601). Haj3HauajHuju YMHMOLM jeCy CAMOIIPOLIEHA CIIOCOOHOCTH KpPH-
THYKe aHamm3e caapxkaja (f = 0,352) u mpoliemeHa CIIOCOOHOCT aHANIM3e BU3YESTHUX MH-
dopmarmja (f = 0,298). Tpeda HarmacuTu a cy ode Bapujadiie onepalvoHaTU30BaHe
IyTEM CaMOITPOLICHe YYEHUKa Yy OKBHPY CKaJle CTaBOBA, a HE IMyTeM CTaHAapAN30BaHMX
KOTHUTUBHUX TecToBa. Mnak, Hajla3 yka3yje Ha I0CTOjarbe MO3UTUBHOT NCUXOJIOIIKOT LIU-
KJIyca: YYeHHIM KOjU Bepyjy /ia I00po pasyMejy M aHaJIM3Mpajy TeKCTOBE NCTOBPEMEHO
Iperno3Hajy Belly BpeJHOCT YuTama, MTO UX JOAATHO MOTHBHUINE 3a AyOJbe KOTHUTHBHO
aHra)xoBame — Y CKJIaJy ca MPHUHIMIOM Ja cy ad)eKTUBHA M KOTHUTHBHA AMMEH3HUja Uu-
Tara Mel)ycodHO ycloBIbeHe.

HcrpaxuBame NOTBphyje Ja ce unTajayke HABHMKE JAHAIIBUX YYEHHKA HE MOTY
pasyMeTH Kpo3 jeJHOCTaBHY MOJely Ha JAUTHTAIHO U aHAJIOTHO YUTame. YUeHUIr (yHK-
LMOHUIY Y jeJUHCTBEHOM, XMOPHJHOM UYMTAJIAYKOM IIPOCTOPY Y KOjEM Ce pa3jIuuuTh
Meauju MehycodHo nonymwyjy, a He uckibyuyjy. Mnak, y okBUpy TOr mpocTopa jacHo J10-
MUHHpPAjy aKTUBHOCTH YCMepeHe Ha Op30 IMpoHadaxerme WHpopMaryja U 3adaBy, IMITO
TIpe/ICTaBsba MocedaH U3a30B 3a HACTABY KHbMKEBHOCTH.

HcrpaxkuBame ykasyje Ha MOTpedy [a HacTaBa KIbMIKEBHOCTH IpeBasuie Tpaau-
[IMOHAJTHE METOJie M OTIIOp TpeMa IMIMTAIHUM HaBHKama yueHuKa. [lesaromka nmpakca
Tpedasio Ou ja dyne 3acHOBaHA HA TPW KJbyYHA NPHMHIIMIA: CHCTEMATCKOM pa3BOjy KpH-
THYKOT MUIIUBEHA U KOTHUTUBHOI' AHTAKOBamba y pady ca TEKCTOM; MOAPIILY 5KaHPOB-
CKOj Pa3HOBPCHOCTU KOja OJroBapa pa3BOjHUM U IOJHUM CIELU(PUUHOCTUMA YUEHUKA;
1 aKTUBHO], KOHTHHYHPAHO] capaiby ca TIOPOANYHIM OKpYyKemheM. Jauarme mapTHepCTBa
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n3Mely HIKose ¥ Oporiie — IMOCedHO KPo3 MPOMOBHCame KyhiHe d1oImoTeke Kao KyJl-
TYPHOT pecypca — OJi IIPECyIHOI je 3Hauyaja 3a O4yBame MOTUBAIMjE 3a YUTAE y IU-
rutagHoM 100y. Bymyha uctpaxuBarma Tpedano du Ja yKJbyde JOHTUTYIMHATHE IU3ajHe,
Belie u penpe3eHTaTUBHU]E Y30pKe, Kao U CTaHIAPAM30BaHE Mepe YhTaJauKe MUCMEHOCTH
Kako du ce oMoryhmim noy3aaHuju 3aKk/bydliy O y3pOUHO-TIOCITIEANYHUM O/THOCHMA.

Knyune peuu: dutanauke HaBUKe, TUTUTATHU MEAWjU, HACTaBa KHbMKEBHOCTH,
OCHOBHA IITKOJIa, IOPOANYHN KOHTEKCT, TIOJTHE Pa3IIUKe.

133



