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NCTPAKXMBAYKA HACTABA MATEMATUKE - IIVT KA
PAHOM AJI'EFAPCKOM OBPA30BAY

Aiicitipaxiti: AyTopy y paay yKa3yjy Ha BaXHOCT yuerma caapkaja anredpe Ha paHOM
y3pacTy, ajli 1 Ha podJieMe 1 NoTenikohe Koju mpare To yuerwe. Y Iiby Ja u3Hah)y MeToany-
KM OKBHUD yuewa cajpxkaja anredpe koju he na pesynTupa yueweM ca pasymeBameM, cKkpehy
XY HAa UICTPAXKUBAUKY HACTaBY. Y TOM KOHTEKCTY YKa3y]jy Ha KapaKTepUCTUKE U METOIMUKE
BpPEIHOCTH OBE BPCTE HACTABE M IMpPEeJCTaB/bajy METOAUYKM OKBUP Kpo3 ciiesiehe ¢aze yuema

— MpoBOKaIMja, (hOpMyJIHCabe MUTaba, eKCIIePpUMEHTHCAbe, TUCKYCHja, pedlieKchja U IOKY-
MeHTanuja. Meja je na yueHuny Kpo3 HaBeneHe (hase yuermha OTKPUBAbEeM M MaHHITYJIAIN]OM
KOHKPETHUM IIpeIMETHMaA HCTpaxyjy U (popmupajy nojMose pane ajaredpe. Ha KOHKpeTHUM
IpyMeprMa Caipikaja y pajy je MOKa3aHO KaKo Ce MCTPAXMBAYKOM HACTaBOM Moxe (hopMu-
patu nojam (pyHKIIMOHATHE 3aBUCHOCTH, 1T0jaM jeJHAYMHE 1 He jeJHAUYNHE ¥ KaKO yUYEeHUIIU 1a
OBJIa/Iajy pelllaBameM jeHauMHa M HejeHaurHa ca pasyMeBameM. LInb oBako odiMkoBaHe
HacTaBe paHe airedpe jecte 0OJbe pasyMeBarbe OCHOBHHX alredapcKuX I0jMOBa, KPO3 aKTUB-
HO YYEHUUYKO KOHCTPYUCAE CONCTBEHUX 3aK/byUaKa.

Knmyune peuu: Matemartuka, paHa ajiredpa, UCTpakMBauyka HACTaBa, aKTUBHO yUele,
HAaY4HO 3Hame.

YBO/J,

Temerp MaTeMAaTHUKOT 0Opa30Bama MOCTaB/bajy Ce ca MOYETKOM CHCTe-
MAaTCKOI MaTeMaTU4yKor odpaszoBama. Ha camom moueTky ydyeHuuu ce cycpehy
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ca cagpxkajuMa anreOpe, KOju MPeACTaBbajy jeaH ol BA)KHUX TeMelba MaTeMa-
THYKOT 00pa30Bama 1, KaKO TO OPOjHU ayTOpH WCTHUYY, ,,Kalujy” ydera JAPYTux
caapxaja. Pana unrerpaiuja cagpskaja ajiredpe y HACTABHU POrpaM MaTeMaTUKe
¥Ma 3a Wb HE CaMO pa3BHjarbe CIIOCOOHOCTH aIredapCKOT MUILBEHA U JIOTUIKOT
pa3MHIIUbama, Beh U mpunpeMarme yUeHHKa 32 KacHHje yUermhe MaTeMaTuke, U3-
Boheme reHepaamsalyja u JoOpo OBJIAJAaBakEe CUMOOIMYKMM HAYMHOM IpPE3eH-
ToBama. MehyTuM, yIpKocC 3Ha4ajy KOju ce mpuaaje yuemwy caapikaja aaredpe u
yKa3WBamy Ha 3Ha4aj paHe anredpe, y MpaKCcH ce Jielasa Jja ce yueHuIu cycpehy
ca OpojHuM tenkohama y ydyewy oBux caapxaja (Knuth et al. 2006; Mununko-
Buh 2021; 3emuh 2014; Kieran 1992; Carraher et al. 2000; Kieran 2004; Filloy,
Rojano 1989; Sfard, Linchevski 1994). Anredpy u yuemwe anredpe Ha paHOM y3-
pacTy KapakTepuily OpojHe crequpUYHOCTH U MpaTe OpojHe Telkohe Koje, y
MIPBOM pejly, TIPom3jia3e U3 arcTPaKTHOCTA MAaTeMaTHYKUX T0jMOBa, crierudpuy-
HOCTHM MaTeMaTHYKOT je3uKa M KopHIihema CUMOOINKE y yUermy, a Koje Boje 10
OrpaHWYEHOr pa3yMeBama alicTpakTHe Mmpupoje anredapckux caapxkaja (Kieran
2004; Filloy, Rojano 1989; Sfard, Linchevski 1994). Kao kpyune mpodieme y
yuemy cajipikaja anredpe aytopu mzaBajajy: (1) orpaHMueHO Tymademe 3HaKa
jennaxkoctu (Vergnaud 1985; Maricié, Milinkovi¢, Brkovi¢ 2023; Milinkovic et
al. 2022); (2) morpemnHo cxBaTame 3HAYeHa CIIOBA KOja MPEeACTaB/bajy Bapuja-
one (Vergnaud 1985; Kieran 1981; Mumnkosuh 2021); (3) HenpaBuiiHO pasy-
MeBame MojMoBa Heilosnaitia v fpomennusa (Akgiin, Ozdemir 2006; Stephens,
et al. 2015; Munmakouh, Mapuunh 2022); (4) morpeniHo cxpaTame MOjMOBa
jegHauuna U HejegHauuHa W MOCTYIIKA BUXOBOr pemaBawa (MununkoBuh 2021;
Stacey, MacGregor 1999; Hoch, Dreyfus 2004) u (5) nmpodsieme y pa3Bujamy Mo j-
Ma (pyHKIMje U (pyHKIIMOHATHOT Mulyberba (Blanton, Kaput 201 1; MunuakoBuh
2021; Carraher et al. 2008).

Hexu o y3poka mpobiema y yuemwy airedope cy, mo Muiuberwy Kunara
(Kindt 1980), ,,HegocTaTak Naxme y reHepanr3alijamMa apuTMETHIKIX 110 jMOBA;
TMpaKca Jia ce TpepaHo yJia3u y MoJyvaBame (popMajHe airedpe; Hecarjie/laBambe
METOAMYKHMX pas3jiora 3a Kora M 3alliTO je KOPUCHO pa3BHjambe alredpe y HUKUM
pazpeanmMa ocHoBHe 1mkosie” (mpema Molina et al. 2005: 265). Pememe npodiema
Tpeda TpaXUTU y YUMOHHUI, a TO TOApa3yMeBa MPOHAJAKEHe MPUCTYIA KOjH
he ma pesyntupa yuemeM caapikaja anredpe ca pazyMeBambeM U MPeBa3UIKEHEe
rpodiema Koje cy ayropu uaeHTrdukoBani. OCHOBHU MOCTYJIAT KOjU Ce Y MYTY
MeTO/IMYKe TpaHchopMalije OBUX cajipikaja Mopa TOIITOBATH jecTe Ja yUeHe
He TpeOa J1a OyJie MPOCTO MPEHOIIEHE 3HAWbA, & YIEHUK MACUBHU NpUMaJall, Beh
YYEHWK MOpa OMTH aKTHMBHU KOHCTPYKTOP TOT 3Hama. YUEHHWK Mopa Ja Oyae y
CUTYallUjy Jla TIOCTENeHO I'PpaJii CBOje 3Hame, []a TO yueke OyJe 3aCHOBAHO Ha
HETOBOM 3Haky W UCKYCTBY U JIa 32 Ihera MMa YuH oTKpuha. Y paiay KeauMo na
CKpeHeMO Ty Ha WCTPAXMBAUYKY HAcTaBy (inquiry-based learning), kao Mo-
JeJ1 KOjU MOXe Jla JIOTIpUHece y4ewy caapikaja aaredpe Ha paHOM y3pacTy M ja
Ha KOHKPETHUM IprMepuMa caapikaja aaredpe wiycrpyjemo npumeny. Ogadup
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UCTPAXMBAUYKE HACTaBe MPOM3AIIA0 je U3 KapaKTepUCTHKA CaMOr KOHIIENTa Ha-
CTaBe KOjU NMPOMOBHILE aKTHBHY YJIOTY YUYE€HHMKA Y NPOLIECY yuewa, IIe YUeHUK
MOCTaBJba MUTaba, (GOPMYJIUILE XUIOTE3e, U3BOIM 3aKJbyUKe KPO3 HEHNOCPETHO
WCKYCTBO M Capajiiby ca BPUIHAIUMA U YIUTEIHEM.

Bpojuu ayropu m3nBajajy MCTpaXMBAaYKO y4YeHe KAo MPHUCTYI KOjU je
BeoMa epUKacaH y yuewy y oodnactu Hayke u matemaruke (Furtak et al. 2012;
Constantinou et al. 2018; Minner et al. 2010; Spronken-Smith 2008). Uctpaxu-
BAaYKHMM YUECHEM MOCTHKY CE 3Ha4YajHU Pe3y/ITaTH, CTUUY CE BELITUHE U KOHLICTITH
OUTHM 32 1eNokUBOTHO yuewme (Krugly-Smolska, Tailor 2004; DeJong 2006) u
pas3BHUjajy ce KOMIeTeHIHje, cnocooHocTH U BemTuHe (Anderson 2002, Sungur et
al. 2001; Seyhan, Morgil 2007; Carak et al. 2008).

NCTPAXXVBAYKA HACTABA MATEMATUKE — OCHOBHH
IMPUHLIAIIN

HctpakmBauku ycMepeHy HACTaBy KapaKTepwuille crielduiaH au3ajH, oa-
3UpaH MPBEHCTBEHO Ha (DOPMYJIHCAIby MTUTakha KOjuMa ce 0OJIMKY je UCTPaKUBAU-
Ka aKTMBHOCT YUEHHKa U YKJbyUyje BUIIe acrieKaTa: KOHTEKCT M OKBHP 32 MTUTamba,
YCMEpPEHOCT Ha MUTaka Kao U pa3nuuuTe HuBoe nutama (Greene, Renesse 2016).
HcTpaxnBadka HacTaBa je 0Opa3oBHA CTpaTerdja Koja moapa3yMeBa OTKPUBAHE
HOBUX Y3POYHO-TIOCTIEJMYHIX OJJHOCA KPO3 MOCTABIhAKE XUITOTE3a, EKCIIEPUMEH-
te u nocMatpame (Keselman 2003), na ce crora 1 mocmaTpa Kao MeTo[l pelliaBama
npodnema (Pedaste et al. 2012). Toje HacTaBa Koja ,,HarsaIiapa yJIory y4eHuka y
TMpoIiecy y4era I7ie Ce OHU MOJICTUIY J]a UCTPaXKYyjy MaTepHja, TIOCTaB/bajy MUTa-
HBa U pa3Memyjy Ujieje, a 3Hamwa rpajie NCTpakMBambeM, UCKYCTBOM U AIUCKYCHjOM™
(I'morosant u ap. 2021: 486). TakBuM MOJIEIOM HACTaBHOT pajia cTBapa ce Ioro-
JaH amOujeHT 3a (popMHUpame 3Hama Koja ce MOry mupoko npumennuTtH (Gasic-

-Pavisi¢, Stankovié¢ 2012; Furtak et al. 2012) u ocTBaputu Hampenak y odjaactu
MatemMaTnuke U HayuHe mucMmenoctu (Dorier, Garcia 2013).

Kako je jegan o OCHOBHUX IWJbeBa HACTABE MAaTEMATHUKE OCIIOCOOIhaBaAE
yUYCHHKa 32 peliaBame npodsieMa, a He perpoiyKTHBHO 3HaHb€, HACTABY MaTeMa-
THKE Tpeda JOKUBETH K0 MHTEPAKTUBAH IPOIeC, y KoMe he y4eHUI aKTUBHO
Jla YYeCTBY]y, UCTPaKy]jy, U3BOJIe 3aKJbyUKe, pa3Meyjy UCKYCTBa, MUIUbEEhA U
craBoe (Hattie 2009). Ilpu au3ajHupamky HACTABE MOXKEJHHO je CTBApAhE pealu-
CTUYHMX CUTYyalldja 3a pellaBame MaTeMaTWyKuX mpodsemMa, yBohewe ydeHHKa
y caMOCTaJlaH U UCTPAKUBAYKH Pajl, Pa3BUjahe BUXOBHUX CIIOCOOHOCTH 3a pellia-
Bame MpodJieMa U pa3BOj HUXOBOI cTBapasavykor munubema (Friedman 2005;
Chowdhury 2016).

WspaxeHa Texmwa 3a MUPUM PE30HOBAmHEM M (DYHKIIMOHATTHUM 3HAHEM
yUYECHHUKA OMpaBaBa pa3Boj U adupMuUCamhe UCTPAKMBAUKY 3ACHOBAHE HACTABE U
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y moMmeHny mareMatuke (Artigue, Baptist 2012). Pa3marpame mepcreKkTuBe mpu-
MeHEe UCTPaKMBAaYKH 3aCHOBAHOT yuera Y HACTaBU MaTeMaTHke 1 0de30eluBarma
MeCTa y KYpPHUKYJyMy MaTeMaTHKe, OIpPaBJaHO Ce HaMETHYJIO Kao jelaH OJl Te-
KUIIHUX TpodsieMa UCTpaxkuBama. M3a30BM M MOryhHOCTH yuyerma 3aCHOBaHOT
Ha UCTpaXuBamwy IpoydaBaHu cy y 12 eBporckux 3emMaba (Engeln et al. 2013;
Dorier, Garcia 2013), a Haja3u CTyAMja UCTUYY Ja j€é OBAKO 3aCHOBAHO YUCH-E
eukacaH HaA4YMH 32 TOOOJBIIAE UCXOJa MATEMAaTUIKOT M HAYYHOT 00pa3oBamba.
HenocpeaHuM MCTpakMBaYKMM aKTMBHOCTHMAa MAaKCUMAJHO C€ CTUMYJIMILE pa-
3B0Oj MaTeMaTHUKOI MUIIJbeHa U 3aK/byunBama (Jessen et al. 2017), kao jeaHor
O]l CYIITUHCKUX IMJbEBA, YMMe ce moBehaBa KaranuTeT YYeHHKa 338 KOHIIETyal-
HO pasymeBambe (Minner et al. 2010; Jessen et al. 2017) ¥ KPUTHYKO TPOMUIIIbA-
we (Hattie 2009).

[Ipuripema n peanuzaiyja UCTpakMBAYKM 3aCHOBAHE HACTaBe MaTeMaTH-
Ke 3aXTeBa KOHTUHYMPaHU HU3 akTUBHOCTU. CaMo pykoBohewme UCTpaKMBAYKUM
yuemeM 00yXBaTa HU3 aKTMBHOCTH: M300p TeMe, MOCTaBbalhe MCTPaKUBAUYKOT
[UTawka, Ae(PUHUCABE XUIIOTE3€, NPUIIPEMY U peaiM3alijy UCTPaXUBama, Kao
W aHaIM3Y pesyirara U (opMyucame 3ak/bydaka. [Ipu Tome, y cBakoM Hape[-
HOM HUBOY PyKOBODem€e MOCTYIHO Mpesia3y ca HACTABHMKA HA YYEHUKA, Y CKJIa Ty
ca pa3BojeM KorauTuBHUX criocodHoctu (Colburn 2000). Tpeda ce ocnamat Ha
nocrojehe MCKyCTBO U 3HAHE YUEHHKA M HACTOjaTH J1a YYEHHUIIM CAMOCTAJIHO OT-
KpYBajy MaTeMaThyKe NMPaBUIHOCTU M U3BOJIE 3aKJbyUKe, ca KPajbuM IIU/bEM Ja
ce 0Ccrocode 3a caMoCTaHO HcTpaxkuBadko yueme (Bell et al. 2005; Rezba et al.
1998). MuHep u capajHUIM YTBPIWIM Cy Aa je y HajeheM IpoleHTy o0yxBa-
henux ucrpaxuBama (61% ox 138 ucrpaxupama) JOKa3aH MO3UTHBAH YTHIIA]
HEKOI' HUBOA MCTPa’kMBayKM OOJMKOBaHE HAacTaBe Ha nosehawe nocruruyha u
TpajHOCT 3Hamwa ydeHuka (Minner et al. 2010). YTBpheHo je na yueme 3aCHOBaHO
Ha UCTPaXHMBaby MOXKE MOOOJBIIATA PA3IMUUTE BEIITHHE UCTPAXUBAHA, MOIMTYT
uzieHTu(UKoBama 1podiema, hopMyJicarma UTamba U XUIIOTe3a, IUIaHUpamka 1
n3Bohera eKkcrepuMeHaTa, MPUKYIUbakbad W aHAIN3E I0JATaKa, NMpecTaB/barba
pesyaTara u AoHollema 3akbydaka (Mieots et al. 2008). Ilpema Jlazonnepy u
Xapmceny (Lazonder, Harmsen 2016), BoheHO ucTpaxuBame MOKa3aao ce Kao
HajeUKaCHUjU HAUMH OOJIMKOBaha UCTPAKUBAUKE HACTABE.

Pesynratu Hekux crynuja (Hmelo-Silver et al. 2007) yka3yjy na mpumMeHa
WCTPAXUBAUKOL IPUCTYINA Y HACTABU MaTeMaTHKe yTHUe Ha nocturiyha u Motu-
BalMjy YUE€HHKA, T€ Ja CE UCXO/M UCTPAKUBAUKE HACTABE, BELITUHE U 3HAHHA MOTY
MepuTU Ha HUBOY ocHoBHe mikosie (Pedaste et al. 2012). Onpehena uctpaxuBarma
pasmaTpaia cy IuTama nopehaBamba MHTEpECOBarba YUEHMKA 32 MAaTEMAaTHKY U
MOACTHLAKA Pa3BOja HUXOBHX BEHITMHA M KOMIIETEHIIMja 3a ynoTpedy airopu-
Tama MPUMEHOM MCTpaKMBauKM OOJMKOBaHe HacTtaBe maremaruke (Laudano et
al. 2019). lodujenu pe3yaraTy Mokasyjy HPeAHOCTH UCTPAXKUBAUKOI IIPUCTYIIA,
MOCedHO y JIOMEHY pa3BOja BEITHHA yYCHHUKA MOTPEOHMX 32 UCTPaKMBabe, OT-
KpHBae U YTBphUBame MaTeMaTuikux BemTrHa. OcUM HaBeIeHOT, YUSHUIIH CY
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MOKa3aJIi TO3UTUBAH CTaB TOKOM aKTMBHOCTH M €BUJEHTHO NoBehawe HHTepeco-
Bamba 3a allCTPAKTHA NUTarba 1 YOIILITE 32 MAaTEMATHUKY.

Cxkumnopau (Skoumpourdi 2019) uctude aa je UCTPaKUBAUKO yUEHE, Kao
MeTo/la y4yera MaTeMaThKe, OCHOBHU HAYMH 3a MOKpeTame U MOJPIIKY eprKa-
CHOM yuyemhy y4yeHMKa y HacTaBHOM npouecy. [Iputom HaBoau Ja HACTABHULIA
MOpajy OCMUIIJbaBaTH U MPUMEHUBATH MaTeMaTHUKe aKTUBHOCTH KOjé Cy OTBO-
pEeHe 3a Mpoliec 3aCHOBAH Ha UCTpaxuBamy. VIcTu ayTop npejjiaxe OKBHUpP 3a TH-
3ajHUpabe aKTMBHOCTH 3aCHOBaHUX Ha ucTtpaxkuBamuMma (FIBA) 3a MatemMaTnky
y PaHOM JIETUICTBY, IIpaheH mpuMepoMm, KOju UMa 3a Wb J1a IOMOTHE YUUTEJbU-
Ma y Au3ajHUpary HacTaBe.

By u Jlua (Wu, Lin 2016) cy npeacTaBun yCIIENHO 1U3ajHAPAH KypUKYy-
JIyM HacTaBe MaTeMaTHKe 3aCHOBAH Ha MCTPaXKMBamy ca JELOM IPEIIKOJICKOT
y3pacta. M3ajHUpaHd MaTeMaTHYKM KYPUKYJIyM 3aCHOBAH Ha HUCTPaXHUBabY
o0yxBaTao je cagpxaje o dpojeBuMa, Mepewy U Mepama, MPOCTOpy U ODJIMKY
u Jornuke 3agatke. CripoBeieHO je odoraheHo MaTeMaTW4yKO MCKYCTBEHO yue-
1€ 3aCHOBAHO Ha UCTPAXUBAUYKUM aKTUBHOCTHMA, 1€ Cy Jella CMUCJIEHO BoheHa
OTKPHMBakEM CTPYKTYPHUX OJHOCa M3Melly MojMoBa MOBE3aHUX ca dpojeBuMa U
HBUXOBHMM arlIMKalyjaMa ca mpoosieMruMa KO jy Mpou3Jia3e U3 CTBapHOr cBeTa. Ek-
CIEPUMEHTAJIHO Cy NOTBPAWIM U3BOJJBMBOCT MaTEMAaTUUKOI KYPUKYJIyMa 3acHO-
BaHOI Ha UCTPaKMBAY M YIUTUMA M UCTAKJIM MIPEAHOCTH OBAKO OPUjEHTHUCAHOT
yuera MaTeMaTHKe Y TTOYeTHOM MaTeMaTHYKOM 0Opa3oBamy.

IIpeaHocT mpuctyna y4yerwy 3aCHOBAHOM Ha UCTPAXUBabby IPEACTaBIbe-
Ha je MCTPaXHUBABEM y ODJACTH yueha pa3jioMaka y3 BODEHO HCTPaKUBAHE
(Schumacher, Roth 2015). ¥ ucrpaxuBamy cy y4ecTBOBAJIM YUYEHHUIM IIECTOT
paspena U3 IBe pasiaduurte rumHasuje y Hemaukoj. Pesynraru Ha ocHOBY npu-
KyIUbEHHX TOJlaTaKa O 3Halby pa3jioMaka M CIIOCOOHOCTH YUEHHKA Jja TEeHEPUILY
MPOTOKOJIE MOKA3aIM Cy 3HavajaH MOPACT 3Hama O pasjioMIMMa, OJHOCHO 00Jbe
nocTurHyhe npruMeHoM UCTpaXMBauYKK OOJIMKOBAHE HACTABE.

Tporomumwu Epasmyc+ npojekar nog Ha3uBoM ,,MaTeMaTHUKO 00pa3o-
Bahe — PEJIEBAHTHO, 3aHUMJbMBO U TipuMebuB0” (MERIA, Matematics education
— relevant, interesting and applicable) 6aBMO ce MPOdIEMOM UCTPaKMBaba KaKO
MaTeMaTUKy YYMHUTH 3HAYajHOM, 3aHMMJBMBOM M TPUMEHHBOM 32 YUYCHHKE.
OcCHOBHM LIWJb TIPOjeKTa OMO je yHarpehewe KBaJuTeTa MaTeMaTUYKOr 00pa3o-
Bama y EBponu Ha pa3nmunTM HMBOMMA 0Opa30Bama, IOMONY MCTPaKMBAUYKH
YCMEpeHUX MPUCTYyNa HACTABH, Y3 oJropapajyhy nogpuiky npoeCMOHaIHOM pa-
3BOjy HAacTaBHUKA. Pe3ynrar mpojekra je MmpoMoIja UCTPAKUBAYKU YCMepeHe
HacTaBe MaTeMaTHKe M M3paJa MHOBATUBHUX MaTepHjasa 3a YUeHe U I0yYaBarbe
Y MOJPUIKA HACTABHUIIMMA MaMaTeMaTHKe Y MMIUIEMEHTAIMjU OBaKO OPUjeHTH-
cane HactaBe. Ca TUM y Be3H, eqyKoBaHO je 150 HacTaBHHMKa W3 YETUPU 3EMIbE
(Hancka, Xomanguja, Xpearcka u ClioBeHHja), KOjH Cy y TOKY JIB€ TOIWHE TECTH-
pamm 11 cuenapuja u3 MERIA npojekrta Ha 64 nekuyje, y yMjoj peaausanuju je
AKTUBHO y4ecTBOBaJIO YKYIHO 1290 yuennka. OMIiTy 3akjbyyak je ja je KOpUCHO
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¥ MOTPedHO YBECTH UCTPAKUBAUKY YCMEPEHY HACTABY jep OHA MOJCTHYE MOTHUBA-
1IUjy ¥ IOAYNMpe MaTeMaTHIKO 3aKjbyunBame (Jessen et al. 2017).

BpojHe nmpeaHOCTH MCTpakMBAYKKM OPHjeHTHCAHE HACTaBe KOje je Mpero-
pyuyjy (Hammerman 2006; Jessen et al. 2017), kao u onpehene crymuje koje
roBope 0 e(pMKACHOCTH HACTaBe MaTeMaTHKe 3aCHOBaHe Ha ucrpaxusamwy (Bell et
al. 2005; Rezba et al. 1998), onpaBaasajy notpedy adpupmucarma mbeHe IpUMeHe
y MOYETHO| HAacTaBu MaTematuke y PemyOmuim Cpduju, Kpo3 mpyxame mpuMepa
3a cBe (hase NpuIpemMe 1 CrpoBoerba NCTPAKMBaA, Da3UPAHUX HA KOHKPETHUM
MPOrPaMCKHUM Ca/IpKajumMa.

CaBpemeHa HacTaBa MaTeMaTUKe 3aCHOBaHA j€ Ha IMJbEBMMA U UCXOJMMA
yuewa KOjU ONKCY]y 3Hama, BEIITUHE, CIIOCOOHOCTH 1 BPEJHOCHE CTAaBOBE KOje
YUYECHHUK Tpeda J1a yCBOjU Ha Kpajy IIKOJIOBaha, CA JACHUM 3aXTEBOM 33 aKTUBHOM
yJIOTOM yUYeHHKa y TPOoIiecy yuera. AKO ce UMa y BUJy YecTa MACUBHOCT YUeHUKa
y CTHLAy 3Hamba, M0ceOHO Y KOHTEKCTY MaTeMaTuke, Morio dou ce pehu ga je
OIpaBJaHa MpPeTINOCTaBKa []a HACTaBa 3aCHOBAaHA Ha MCTPaKMBAYKUM aKTHBHO-
CTMMa yYeHHKa pe3yTrupa oapeheHnM nmpeaHoctuma u Ja yHarpelhyje HacTaBHU
npouec. M3 Tor pasnora, naxmy CMO y pagy YCMEPHIM Ka TEOPUjCKOM pa3Ma-
Tpamy MepCreKTHBa UCTPAKMBAUKE HACTABE Y TIOUETHO] HACTABM MaTeMaTHKe Ha
cajpkajuMa paHe airedpe, KOju 3a yueHHKa Milaher mKoJICKor y3pacTa mpejcTa-
BJbajy TIOCEedaH MpodJieM yIipaBo 300T ariCTPaKTHOCTH KOja Te cajipkaje OIJIUKYje.

MoryhHocTH npriMeHe UCTPaKMBAYKK 3aCHOBAHE HACTABE MATEMATHKE CY
IIMPOKE, jep ce MOYEeTHH MaTeMaTHYKH I0jMOBH yCBajajy Ha OMakajHOM U ca-
3HAJHOM HHMBOY KPO3 MI'DOJIMKE MCTPAKMBAYKE aKTUBHOCTH. OCHOBHHM METOJUY-
KU KOpally Yy UCTPaKMBAyKO] HACTaBU MaTeMaTHKe 00yxBartajy aze Koje Boje
yUeHHMKa OJff MpodsieMa Ka OTKpuhy W (popMann3alvju MaTeMaTUIKuX 3Hamba.
[IpBu KOpak y yuewy je cyouaBarme ca MpodJIeMOM, KOjU MOACTUYE PAJ03HATIOCT
u nokpehe ncrpaxkubame (Artigue, Blomhgj 2013; Baptist, Artigue 2012). Cre-
1 (popMyJHcare UCTPaKMBAYKOT IIMTarba U [IOCTAB/babe XUIIOTe3a, HAKOH Yera
CllelV eKCIIepUMEHTHCakhe U NCIIUTUBamke pemewa (Artigue, Blomhgj 2013). V
3aBpIIHUM (pa3ama, YUYEHUIM yja3e y OUCKYCHjy U apryMEHTalldjy, 3aTUM pe-
(prexcujy m reHepanuzanyjy, U Ha Kpajy IOKYMEHTAIW]y W TIPE3eHTAINjy pe3yJl-
tarta (Artigue et al. 2020; I'morosan u gp. 2021).

OBaj MpUCTYI MOJACTUYE AaKTUBHOCTH BE3aHE 32 Pa3BUjarhbe MATEMATHUKUX
[I0jMOBA, TAKO LUTO MOMaXe yUEHULMMa Ja DoJbe pa3yMejy U eJleMEHTapHy aj-
redpy. Ha oBaj HauuH ce rpagy jaka OCHOBa 3Hama KpO3 aKTHMBHO CAPaJHUYKO
yuernihe y4eHUKa y peliaBamy npodjiemMa U pa3BUjarby HOBUX MOjMOBA UCTPAKU-
BameM. Llnsb je ma ce noacTuame U pa3Boj paHOr ajiredapcKor 3aKk/byunBama 1
u3rpajmha pasyMeBamba MaTeMaTMYKUX [I0jMOBA paHe anredpe ycMepHu Kpo3 Ha-
CTaBHE aKTHMBHOCTH OCMHIIUbEHE OKO ojpeljeHOr INeHTpaaHor nurama WM Mpo-
dJieMa aKTUBHUM HCTPAXUBAHEM U eKCIIEPUMEHTUCABEM YUEHHKA.

UcrpakuBauka HacTaBa MMa CBOjy jacHY CTPYKTYpy M eTare Kpo3 Koje
npoJia3e U yuuTelb U yYeHUIIM Yy Mporiecy ydemwa. Paze y yuemwy OpojHu aytopu
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(Artigue, Blomhgj 2013; Baptist, Artigue 2012; Artigue et al. 2020) npeacrapsba-
jy Ha pasmuunte HaumHe. Caxero, Te (pase MOKEMO MpeACTaBUTH M31Bajajyhu
(paze ucrpaxkvBauke HacTaBe MaTeMaTHKe, yJIOTy yYeHHKa Y CBakoj (a3u U Wb
KOjU JKeJIMMO OCTBapuTH y cBako]j a3u (Tadena 1).

Tabdena 1. Paze yyewa UCTpaKUBAUKE HACTABE MaTEMaTHKe

Paze THM Viaora yuenuka b

1. NMpoBokauuja UcTpaxkyje npodnem YNnasu y KOHTEeKCT npodaema
2. Nutarbe DdopmynuLle UCTPAKMBAYKO NUTake Mpobnematusyje

3. Ctpateruvje EkcnepumeHTUWwe, 3anucyje Ucnutyje

4. Anckycuja AprymeHTyje Yum cumbonuky

5. Pednekcuja Ynopehyje M3Boau npasuio

6. MpeacTtas/barbe Kpeunpa n npeseHTtyje Yuspwhyje

Koncratyjemo na y cBakoj ¢a3m yuera JOMUHHMPA UCTPAUKUBAUKA AKTHB-
HOCT yUeHHKa Koja je ode30ehena modpum BohemeM o1 cTpaHe yunTesba, a duja
j€ yJora ia cTBapa CUTyalldje 3a yuerwe Koje ,,[IPOBOIUpajy” yUeHUKa Ha UCTpa-
KUBAYKy aKTUBHOCT.

NCTPAXMBAYKUN 3ACHOBAHA HACTABA HA
CAJIP’KAJMMA PAHE AJII'EBPE

HacraBa MaTemaTrKe 3aCHOBaHa Ha MCTPaKMBaby HarjamaBa BaXHOCT TMO-
Mohu yueHMIIUMA J1a U3rpajie COTNICTBEHO pa3yMeBame MATeMAaTUYKUX I10jMOBa
KpO3 aKTMBHO UCTPAXUBAIE U eKCTICPUMEHTUCAbE. Y pajly CMO oiadpaiiu aa To-
KaKeMO Ha4MH MTPUMeEHe UCTPaKMBAaUYKe HACTaBe Ha cajipkajuMa: (pyHKITMOHAITHE
3aBUCHOCTHU pe3yJjTara ojf MPOMEeHe KOMIIOHEHATa PAYyHCKMX Orepalnuja, jeaHa-
YHHEe, Kao M0jMOBa KOjU Ha OBOM y3pacTy YeCTO MPeJCTaBIbajy MPOOIeM y YUCHY
300T BUXOBE aTrlCTPAKTHOCTH.

[Ipumep cappxkaja paHe anredpe Koju Moxke M3a3BaTH OpojHE Mpodieme
je pasymeBame (PyHKIMOHAIHE 3aBUCHOCTH. Bennku Opoj ucrpaskuBaya yTBpAKO
je ma jmena y muahuM pa3spenuma OCHOBHE MIKOJIE MOTY Pa3BUTH M KOPUCTUTHU
pasnuuuTe penpe3eHTaluje, Koje noapxkanajy uaejy pyHkipje, Kao 1 To Aa ce
onpeheHe KoBapHjarujcke Be3e MOTy OIucaTd peunma u cumoosnmma (Blanton,
Kaput, 2004; Cai et al. 2005; Dabi¢ et al. 2021; Crojkanosuh, Mapuuuh 2025).
Ca gpyre cTpaHe, HCTpakMBama Cy MOKasana Ja Aela OBOT y3pacTa MOry KOpH-
CTUTH CUMOOJIMYKH je3WK 32 MOJEJIOBAIE U pPelllaBambe jeJHaYrHA Ca HEelo3Ha-
M KommurHama (Blanton, Kaput 2011; Brizuela, Schliemann 2003; Schliemann

51



Munuakosuh H. u np., UctpaxuBauka HactaBa Matematuke. ..; Y3OAHHIA; 2025, XXI1/3; ctp. 45-63

et al. 2003; Carraher et al. 2008), mTo o1 npeaCcTaBBANIO OCHOBY 32 Pa3yMeBambe
(pyHKITMOHAITHE 3aBUCHOCTHY.

VY nporpammuMa HacTaBe U ydyera MareMaTHKe 3a milalie pazpeae OCHOBHeE
mkosie y Pemydnumu Cpduju, y OKBUPY cafpskaja paHe anredpe, Huje eKCIUIAIUT-
HO MCKa3aH 3aXTeB 3a pa3BHjame ujeje pyHKImje. Y mporpamy MaTeMaTHKe Haj-
Behu je hokyc Ha pelaBamwy npodjema ca jeAHauYMHaMa y Kojuma ce ,,X~ TpeTupa
Kao Herno3Hata. OyHKIIMOHATIHA TIEPCIIEKTURA MPOIIUPY je 3HAUCHE alredapCKux
n3pasza Tpetrpajyhu ,,x” Kao MPOMEHJbUBY, Tj. KA0 00jeKaT 4urja BPeTJHOCT MOXE
Bapupati. Ha oBaj HauMH ce yuyeHMIM MOACTHYY Ja mpehy ca pa3sMulllbamba O
omeparyjama ca CrieliupIHUM U KOHKPETHUM OpojeBUMa Ha OJTHOCE KOjU MOCTO-
je mmehy nmpomensbnBux (Carraher et al. 2008). Kao ocHoBa Ha K0joj ce Tpajae
anredapcke ujeje, 4ecTo ce y3uMajy caapikaju apuTMETHKE, OJHOCHO TIOUUHLE ce
O]l cajip’kaja KOju ce OJHOCE Ha CaBjiaJjaBaieé pauyHCKUX Orepalryja v pa3indu-
THX (POPMHU ¥ MOJIeJIa BE3aHUX 3a cajipikaje apuTMeTuKe. TakaB MprCTyN caipka-
juMa (PyHKIIMOHAJIHE 3aBUCHOCTH HE MOpa Ce OCJIambaTH UCKJbYUYMBO HA apuTMe-
TuKy. HaBemrhemo mpumep kKako ce MCTpakMBayKa HACTABA MOKE KOPUCTUTHU 3a
pa3BHjame ueje (pyHKIIMOHATHE 3aBUCHOCTHY ¥ TIPOMEHJbHBE KPO3 3HaMa Be3aHa
3a cajipkaje o MOBpIIMHM NpaBoyraoHuka. [Ipukazahemo cBaky pasy mporieca
yuerma y OKBUPY MCTPaXMBAvKe HACTaBe, OJJHOCHO eTalie HACTABHOT Ipolleca 3a
pa3BHjame OBOT 10jMa KpO3 KOHKPETHE IPUMepe.

IIposoxayuja — cyouasarse ca ipodoaemom u uciipadcusarbe. 3a MOUYETaK,
y4uTesh MOKE YUSHHIIMMA JIATH JIMCT XapTHje Ha KOM je HalpTaH MPaBOYTaOHUK
Y 3aMOJIUTHU WX JIa U3Mepe Ny KUHY U IMUPUHY MPABOYTraOHUKA. YUUTEh MOXE Ja
MOJICTAKHE YUYEHHKE Ja KOpHUCTE JIHhHP 32 Meperhe JUMEeH3Hja MPABOYraOHUKA U
Jla HAKOH Tora 3a0esieke n3MepeHe AMMeH3Hje.

Hciupasicusarbe. HakoH mTO M3Mepe MyKWHY W IMUPUHY NPAaBOYraOHWKa,
YUYCHUIIM UMajy 3aXTeB Jla U3pauyHajy MOBPIIMHY NMPaBOyraoHuka. M3zpadyHasa-
e TIOBPIIIMHE MTPaBOYTAOHUKA MIPECTAB/ba OCHOBY 32 OBAKaB HAYMH UCTPAKUBA-
Ha, jep YBOIM MHOXEHe KOje je HEONXOJHO KaKo OU ce UCTpakuiie pOMeHe Y
KOMITOHEHTaMa padyHcke onepanuje. Craenehu 3axTeB jecte dOenexere J00u]je-
HUX BPEJHOCTH TOBPIIIMHA MPABOYTA0HHKA.

Dopmyaucarbe UCTUPadCUBAUKOT Utiara U excilepumenitiucare. Kana yue-
HUIIM U3pavyHajy TOBPIIMHY MPABOYTaOHUKA, YUUTEh Tpeda Ja UX ycMepH Ja
WCTpake OJHOC M3Mel)y AyKMHE W MIMPHUHE NMPaBOYraOHWKA W MOBPIIMHE MIPABO-
yraoHuka. Ha nmpumep, yuntesb O MOrao Jia 3aMOJIM YUYE€HUKE J1a YABOCTpYyYe Iy-
KUHY TIPaBOYraOHMKa Y3 3a/lpKaBarbe KOHCTAHTHE MIMPUHE W Y TAKBOM CIydajy
M3pavyHajy MOBPIIMHY HOBOAOOWjEHOT MpaBOyraoHWKa. HakoH Tora 3axTeB 3a
yueHUKe Tpeda na dyze ja ynopeje MOBPIIMHY HOBOJOOMjEHOT MPaBOYraOHUKA
ca MOBPIIMHOM TPaBOYraoHWKa KOju Cy MepWid Ha MoveTKy. OBakaB MPUHLUI
MpOMeHe ycJIoBa y 33/IaTKy oMoryhasa yueHHITMMa J1a CaMOCTaJTHO JIenyjy y ¢u-
3MYKOM OKPYKeHY UCTpaky]jyhu, Tako a ce CBakM Oj1 3aKJbydaKa MOKe N3BEeCTH
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U (pU3MYKOM MaHMITYJAIjOM Ca JIMCTOBMMA TMAaIlMpa W HbUXOBHUM JICTUbCHEM U
J0/IaBaeM WM cedereM 1 ckpahuBameM (Cruka 1).

Cauxa 1. UctpaxkuBame KpO3 MaHUITYJIUCAbE MATUPHUM JIMCTOBAMA

a:2 pP:2
a P L2 [ o e e e
a:2 R:2
L Y J
\ | J
Y Y b
b b
E a — P
a P2 i P2
:
a = P
b:2 —
L )
Y
b

Hciumiusarve pewterba u guckycuja. Kpo3 ucTpaxusame U JUCKyCHjy, yde-
HUIM Tpeda /a 3aKk/byde J1a Kaja ce jeqHa AUMEeH3Hja IIpaBoyraoHuKa yBeha aBa
MyTa, a Apyra ocTaHe WCTa, TOBPIIFHA MMPABOYraOHMKA ce Takohe yaBocTpydyje.
VYdeHunu he Ha OBaj HAUMH CXBATUTH /12 OBAj OIHOC BaKU YaK U aKO CE IUMEH3Uje
Memajy Ha Ipyre HauuHe (Kao ITo je moBehaBame WM CMarbUBaibe AyKUHE U
IIMPUHE UCTH OPOj MyTa).

Pegbaexcuja u tenepanuzauuja. BapupameM ycioBa Kpo3 eKCIIepUMEHTU-
came KOje Ce OIHOCH Ha Jy’KMHY W INMPUHY NPAaBOYraoHWKa, BPIIM ce reHepa-
JM3anyja ¥ W3BOJIM 3aKJby4aK O OFHOCHMMA KOju TocToje m3mehy mpomsBoma u
MpOMEHEe YMHUIIAIIA.

Loxymenttiayuja u ipezentiauuja pesyrinaiia. Kopucrehu npumepe peai-
HOT KOHTEKCTa, YUEHHIIN 3aKJby4dyjy O TIOjMY ,,3aBUCHOCT TIPOU3BOA O] IIPOMEHE
YMHWIANA” KPO3 OIUC CUTYyalllje U OfHOCa KOju MOCTOje y MpoMeHaMa Tako Ja
MOTY U3BECTH KOHKPETaH M TeHEPAIM30BaH 3aKJ/by4aK KOjH ce JeTyKIIMjOM MOXKE
MPUMEHUTH HAa MHOKEHe Kao pauyHCKY oreparujy: AKO jeJjaH unHuIan ysehamo
(MM yMakUMO) HEKOJIMKO TyTa, a Ipyrd YMHWIALl OCTaHe UCTH, Tpou3Boz he ce
yBehatu (M1 yMamUTH) UCTO TOJHUKO MyTa. M anredapckoM HOTAILIMjOM:

a,b,keNakla,b
(a-k)-b=(a-b)-kva-(b-k)=(a-b)-k
(a:k)-b=(a-b):kva-(b:k)=(a-b):k
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HcrpaxuBaykoM HACTAaBOM Ha IPUMEPY MOBPIIMHE IIPABOYTAOHUKA YUYEHU-
11 MOTY CaMOCTAJTHO JIa MEbajy YCJIOBE y MPOdIeMy U 3aKJbydyjy O 3aBUCHOCTH
MPOU3BOJIA OJI MPOMeHe YMHUIIAIA. Tako OBaj MPUCTYIT MOACTAYE aKTHUBHO aHTa-
’KOBame ca MaTeMaTUYKUM I10jMOBHMA U NTOMake YYSHUIMMA J1a pa3BUjy AyOOKO
Y TpajHO pa3yMeBarme MaTeMaTHYKHMX OfHoca. Ha oBaj HaumH ce He mojacThye
caMmo pasyMeBame capikaja ajredpe Hero U pa3Boj MaTeMaTUYKMX CIOCOOHOCTH
JIOTMYKOT MUIIIJBEEha a MIOCEOHO arcTpakiyje u reHepammsanuje. Ca apyre cTpane,
OUMIJIE/IHA je Be3a KOja MOCToju u3Mely pa3snuunThx cajipkaja MaTeMaTuKe, IITo
omoryhaBa noBe3uBambe reoMeTprje 1 anredpe, TaKo Ja ce 3Harba He rpajie ycMe-
paBajyhu ce Ha jegHy TpyIy caapxkaja, Beh 1eJJoBUTO Kpo3 Be3e Koje Mely camp-
’kajuma mocroje. McrpaknBauykoM HACTABOM MaTeMaTHKe TojaMm (PYHKITMOHATHE
3aBUCHOCTH Pa3BHja Ce MOCTYITHO, TAKO Ja Ce Ca OBUM CaApKajuMa y HACTaBH
MOKe ToveTd paHo. [IprMeHOM HMCTpakMBavKe HACTaBEe OBH CaApXkaju ycBajajy
ce MOCTYMHO M ca pa3yMeBambeM, OJHOCHO JIMUYHUM WCTPAKMBAKEM YUEHUKA Y3
MOAPIIKY Jpyre JAele U yUuTesba.

JenHaumHa je mojaM Koju Hajounrieanuje ymyhyje Ha anredpy, Kao odjaact
MaTeMaTHKe, aJli U cajpxkaj anredpe ca KOjuM ce YYeHUK HajpaHuje cycpehe y
cagpxajuMa mMateMaThke Ha Mjahem IIKOJICKOM y3pacty. [IpaBuiHO pa3ymeBa-
e TI0jMa jeJHaYMHEe YeCTO KOJ YYeHMKa Mokpehe HU3 MmpodiemMa Kao IITo Cy:
MmpodJieM CXBaTama M3paza Kao MoceOHOr U IeJIOBUTOT 0DjeKTa KOjUM Ce MOXe
MaHUITYJIUCATH, MPoOJIeM ONepucama U3pa3uma, a He camo OpojeBuMa, mpoodaeM
pa3yMeBarba 3HaKa jeIHAKOCTH KOJUM Ce 03HaUYaBa EKBUBAJICHTHOCT JIEBE U JIECHE
CTpaHe jeJIHAaKOCTH, Kao U MPOOJIEM pa3yMeBama CJI0Ba Kao O3HAKE 32 HeIO3HATY
(Stacey, MacGregor 1999; Hoch, Dreyfus 2004; Sfard, Linchevski 1994; Marici¢
et al. 2023; Milinkovi¢ et al. 2022).

Hagpemhemo mpumMep Kako ce UCTpaXkKMBauyK{ 3aCHOBAHA HACTaBa MaTe-
MaTHKe MOXe KOPUCTUTHU 3a YBOheHme MojMa jeJHaYrHEe ca MHOKEHEM, YUMe Ce
yjeqHO TOAICTHYE U yUBpIINyje MpaBIIHO pa3yMeBarbe IMojMa 3HaKa jeHaKOCTH
ay ¥ cuMOOJIa 32 03HAYABAHE HETIO3HATE.

[Iposoxayuja — cyouasarbe ca APoONeMOM U UCTHPAXCUBARbe. 32 TIOUETAK,
y4uTesh MOXE JIa TIPUTIPEMH Bare ca TaCOBMMA U CKYIT 0OjeKaTa ca Mo3HaTUM Ma-
cama (HITp. KOITKe, TETOBH, UT/I.). YUESHUIM MOTY UCTPaKUBATH KAKO Ce Pa3JIuuTe
KOMOMHAIIMje 00jeKaTa MOTy TIOCTABUTU Ha TaCOBE Ja OU Bara Ouiia y paBHOTEXKH.
YuuTess MoKe J1a TOCTaB/ba MUTamka Koja he BOAWTH MCTpakMBame, Kao IITO CY
»lTa ce nemaBa Kaja gojaaTe joul jeAHy KOLKY Ha jeaaH tac?” u ,,Kako moxere
Bary JIOBECTH y YPaBHOTEKEH MOJIOKa]j ca ABa pazauunrta odjekara?”. Llumb oBux
BeXOU je a yIeHUK pa3yMe HaYMH Ha KOjU Bara (pyHKITMOHHUIIE U pa3yMe OJJHOCe
KOj¥ Cy U3paXeHU TOJIOKA JEM TaCOBa HA BarW — YKOJIMKO CY TACOBH y PABHOTEKH,
Mace cy ucTe, OJJHOCHO OHO IITO Ce HaJa3u Ha Tacy ca jeJHe CTpaHe Bare, jei-
HAKO je OHOM IITO Cce HaJla3W Ha Tacy ca Jpyre crpane Bare. OBakaB MpHUCTY je
nodap nmpuMep BU3yeIu3alivje 3HaKa jeJJHAKOCTH, YUME Ce TIOCTHUKE pa3yMeBambe
CYIITUHE €KBUBAJIEHTHOCTH JIEBE U JAECHE CTpaHe jeqHAKOCTH (jeHaYnHe).
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Dopmyaucarse ucitipaxcusauxol iuiiarsa. HakoH 1MITO yYeHUIM eKcrepu-
MEHTHIITY Ca pa3IMIUTUM MIPeAMETUMA Ha TACOBMMA, YUUTEh UM cKpehe makmy
Ja youe ozpeljeHe MpaBMIIHOCTH Barama. Ha mpumep, yd4eHUIM MOTy TPUMETHTH
Jla IBe KOLIKe Ha jeJHOj CTpaHM Bare MOry OMTH y paBHOTEXH Ca TPU Bajbka Ha
Jpyroj CTpaHu Bare, uvja je Maca no3Hata. Kaga je curyaruja naeHtudgukoBaHa
Y MIPEe/ICTaB/beHa, YUUTe/b MOKE J1a TIOICTAKHE YUYEeHHUKE [a Kpeupajy jeqHaurHy,
KOja MpejcTaBiba 0IHOC U3Mely Maca Ha JiBe cTpaHe Bare, y KOHKPETHO] CUTYallu-
j4, IpY YeMy je maca IrpejMeTa Ha jeJHOj CTpaHu ro3Harta. [Ipumep KOHKpeTHe
cuTyaluje Koja du ce UCKOPUCTUIIA jecTe Ja ABE UCTe KOLIKe Oyly ca jeiHe CTpaHe
a ter og 500 rpama ca apyre ctpane Bare (Cnuka 2).

Cauxa 2. Ilpumep npodiieMa Mepema Mace

Haxon Tora yunrtess MOKe 3aTPakKUTH OJ] YISHHUKA Ja TIPeJCTaBe OBY CHUTY-
alujy Tako mTo he HaupTaTh jeIHOCTaBHY CJMKY Bare W nomohy cumdosa npej-
CTaBUTH IpeaMeTe U mbuxoBe Mace. OBaj KOpak MpeacTaB/bao OM BU3YEIU3aln]y
CHUTyallije U pa3yMeBame OJIHOCa KOju MocToje m3Mely Maca Ha TacoBMMa Bare.
Opn y4yeHuKa ce MOXe TPaXUTH Ja Ce CUTYyalMja U3pa3d Tako [a ce Hero3HaTe
BEJMUMHE U3pa3e CUMOOIMYKH, YMMe OM ce CTBOPIMIIA CUTYyalldja 3a yBoheme jel-
HavMHE KOjoM O ce anredapcKoM HOTAIMjOM TpeCTaBUIa peajiHa MpodieMcKa
cuTyalllja Baramba Maca. ¥ KOHKPETHO] CUTyallljU, jeJHAYMHA MOXe U3IJIEAATH
OBAaKO:

2-x=500¢g

V jenHauMHM HETIO3HATA X TIPE/ICTaB/ha MACy je/IHe KOIIKe Ha jeIHOj CTpaHu
Bare, 7ok 500 g mpeacTaB/ba Macy Ha JIpyroj CTpaHu Bare.

Hzipagrea ciuipaitieluje u guckycuja. YuuTelb 1ajbe MOXKE J1a YCMEPH MaXKbY
yYeHMKa Ha TO J]a OBa je[HAYMHA TPEJICTaBbha OJHOC U3Mel)y Maca Ha JIBe CTpaHe
Bare 1 Jia ce MOXe KOPUCTUTH 3a npeaBubarme Mace NOTpedHe 3a dallaHCUpaAe

55



Munuakosuh H. u np., UctpaxuBauka HactaBa Matematuke. ..; Y3OAHHIA; 2025, XXI1/3; ctp. 45-63

Bara y pasJIMudTHM CHUTyalijamMa. YueHulM he Ha oBaj HAYMH OWUTH Yy CTamy Aa
u3rpaje CorcTBEHO pa3yMeBame [10jMa jeAHAUMHE 1 HAaUMHA Ha KOJU Ce OHA MOXKe
KOPUCTHUTH 332 MOJEJIOBAIbE CUTYalMja Y PEaJTHOM CBETY, aJli U IIPaBUIIHE U3rPaj-
e M0jMa 3HaKa jeJHAKOCTH.

Pepaexcuja u tenepanruzayuja. UntaB MoOCTyNak pellaBamba jeJHAYMHE
MOXKe ce 00jaCHUTU KOpUIIhemeM UCTe Bare, Tako IITO OU Ce CKUAAmEM jeIHOT
O]l TIpe/IMEeTa 3aTPAKIIIO OJ] YIEHHUKA J1a OIeT yCIocTaBe paBHOTEXKY. To Ou Omio
Moryhe camo ako Ou yTBpAMJIM Macy MpeaMeTa KOjHu je octao Ha Tacy Bare. Ha
0OBaj HAUMH MaHWIYyJaluja MpegMeTiMa Ha TacOBMMA Bare rocraje MexaHu3am
pelaBama jeqHauYnHe MOCTYIKOM M3Bohema MCTUX orepalidja ca JieBe U JecHe
CTpaHe 3HaKa jeJHAKOCTH, OJHOCHO y OBOM CJly4ajy Ha JIEBOM U JJECHOM Tacy Bare.
[Topen Tora, pasmunubajyhu o oHOCMMa KOjU MOCTOje, CKUJAkheM jeIHe KOIIKe
Bara HMje y paBHOTEXHU. 3aK/byuUBabeM O OJJHOCHMA ca IpeIMETHMA ca MOYeTKa,
aKoO ce ca jeJHOr Taca Bare maca IpegMeTa MPerojioBU TaKo LITO OM ce CKJIO-
HHUO jeJaH O /IBa UJEHTUYHA MpeJMeTa, To he ce MopaTH MPEernoJIOBUTH U Maca
MpeaMeTa ca Ipyror Taca Kako O ce Bara oreT BpaTuia y paBHoTexy (Cruka 3).
[NocraBmameM nuTama ,,11lTa 3HaUM 3HaK = y HaIoj Baru?” ckpehemo naxmwy Ha
10jaM M CYIITUHY OBOT 3HaKa Kao 3HaKa eKBUBAJICHLIU]E.

Cauxa 3. MaHuIyMcame peJMeTMa Ha Baru

x=500g:2
x =250g

CamuM TUM, peliaBame jeHaunHe ONeT CBOJMMO Ha KOHKPETHY CUTYaIjy
y K0joj je Moryhe maHumnymcawe npeameruma. CIMYHUM CUTYyaljaMa U3BOAN-
MO 3aKJby4aK M FeHepajiM3yjeMo CUTYyalllje: HelO3HATH YMHWIIAL] N3pauyyHaBaMoO
TaKO LITO IIPOU3BOJL IOJEIMMO O3HATUM YMHHUOLIEM, OTHOCHO:

Axo je a-x=b,onma x=b:a.

Joxymenttiayuja u tpegcitiagbarbe. YISHUIN TIPE3EHTY]Y pellieha au U
cBOje ,,0TKprhe”, OTHOCHO 3aKJby4YaK O jeqHAYMHAMa ca MHOXKEHEeM W HAYMHY
BUXOBOT peliaBamba. OBAaKO OCMMIIUBEHA HACTABHA CUTyalllja BOAU YUEHUKE
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KpO3 11e0 IHMKJIYC UCTPRXUBAUKE HACTABE: OJ] PAJ03HAJIOCTH, TPEKO (POpMYJIH-
camba NMUTama U KOHCTPyHMCama pelena, 10 opManu3aiiije mojMa jefHaunHe U
3HaKa jeIHaKOCTH.

Viora yunrtesba je UCKI/BYUrBO (paIrInTaToOpCcKa, MITO 3HAYH Ja OH Tpeda na
MOCTaBJba TpaBa NMUTakba W BOJM ITUCKYCH]y Y CMepy KOjH je IUIAHMUPao a y CKJia-
Iy ca IWJbEM y HACTaBU KOjU je moctaBbeH. Ca Ipyre cTpaHe, calpkaju Koju ce
Oupajy Mory ce alanThpaTH y CKJIaay ca y3pacToM YUeHHKa, Tako 1a he ca mpBum
CyCpeToM ca jegHaynHama y MuajuM paspearMa OCHOBHE IIKOJIE JOMHHHPATH
Barame, JOK he ce kacHuje Ta yyiora cBe BHIlIE IOMEPATH Ka MOJbY allCTPAKTHOCTH
Y IPEHOCUTH Ha O3HAYaBame aredapckoM HoTaujoM. OUurieHo je qa Kpo3 ak-
TUBHOCTU UCTPAKMBAUKE HACTABE YUEHMK IOCTaje aKTUBAH KOHCTPYKTOP 3HAMba,
a He MACUBHU MTpUMaJIall.

3AKJbYYAK

Pedopma odpazoBama y Cpduju 3axTeBa oapehere Mepe u akTUBHOCTH Y
MpaBlly pa3Boja, crpoBohemwa 1 npahemwa NMpUMeHe MporpamMa HacTaBe U yuemwa
3aCHOBAHUX HA CABPEMEHMM IeJarolKiM KOHIIENTHMA ca JI0Ka3aHUM e(eKTuMa,
caBpeMeHMM OOJIMIMa ¥ METO/laMa HacTaBe U ydemwa. [lorpeda 3a HHOBaTUBHU-
JUM OpraHM3allOHUM pellemnMa, Koja he HacTaBHM MpoIeC YYMHUTH UHTEH3UB-
HUjUM U e(prKacHUjUM, Hamehe KOHIIENIMjy HacTaBe Tako Jia ce yueHunruMa Beh
y IPBOM LIMKJIYCY OCHOBHOT 00pa3oBara OMOryhu ycBajamwe TeOpUjCKOT 3Hama U
Pa3BOj HAYYHOT MUILBEHA.

[Nonazehu o orpaBaaHe YMEHEHUIIE Ja UCTPAKUBAYKE aKTUBHOCTU yUeHH-
Ka yHarpelyjy HacTaBHM IPOLIEC, MULIUBEHA CMO Ja Beh Ha MOYeTKy MareMaTHy-
KOT 00pa30Bamba MocToje oapeheHe neaaronko-rncuxoaouKe U AUJAKTUUYKO METO-
J4Ke rotpede u MoryhHocTH 3a adMpMucCamheM UCTPAKMBAYKOT HAUMHA YUerha
MaTeMaTHKe Y MPBOM LIMKJIYyCYy OCHOBHOI 00paszoBara. OBUM pajioM MOKYLLIAJIH
CMO Ja MOKakeMO MOTyNHOCTH MpUMeHEe UCTpaKMBauYKK OOJIMKOBaHE HAacTaBe Ha
KOHKPETHHM ITPOrPaMCKHM CaJIpKajuMa MaTeMaTHKe U3 odiactu anredpe. Mueja
je a ce y CBakOM KOpaKy ydera alCTpakTHUX cajpikaja airedpe y4eHUIM cTa-
BJbAjy Y YJIOTY aKTUBHOI MCTpakMBaya KOjU ce Mak/bUBO BOAM Ka 3aK/byUHBaby
U reHepasiy3allyjama, a TUMe YBOJM Y allCTPaKTHU CBET ajiredpe.

Lwp nprka3aHux npumepa pa3BUjama alIredapcKux 1mojMoBa Ha muiahem
IIKOJICKOM Y3pacTy Y OBOM HCTpaXkvBamwy Tpeda Aa JonpuHece yHarnpehuBamy 1
adupMucamy UCTPAKUBAUKU 3aCHOBAHOI yuewa ajredpe y HOYeTHOM MaTeMa-
THUYKOM 00pa30Bamby 1 OCHAXKUBAY YUUTEbaA Y BeHO] puMeHr. OcuM Tora, paj
vMa 32 Wb J1a KPO3 Mpe/ICTaB/babe IpuMepa MprMeHe UCTPaKMBAYKU 3aCHOBAHE
HacTase OyJle MOJCTHLIA] 3a Jajby IPUMEHY U yHanpehuBame KBaJIuTeTa METOANKE
paja y moyeTHOM MaTeMaTHYKOM 0Opa30Bamy, Kao U IPUMEHY Y APYTUM caJpKa-
juMa MaTeMaTuke y Miaahum paspearma OCHOBHE IIIKOJIE.
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INQUIRY-BASED MATHEMATICS INSTRUCTION — A PATHWAY
TO EARLY ALGEBRA EDUCATION

Abstract: The authors emphasize the significance of introducing algebraic content
in early education, while also addressing the inherent challenges and difficulties associated
with such learning. With the aim of developing a methodological framework for teaching
algebra that promotes conceptual understanding, the paper draws attention to the potential
of inquiry-based instruction. Within this context, the authors identify the key features and
didactic merit soft his approach and propose a structured teaching framework comprising
the following phases: provocation, question formulation, experimentation, discussion, re-
flection, and documentation. The central idea is that students, through these phases, explore
and construct early algebraic concepts by engaging with and manipulating concrete materi-
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als. Through selected content examples, the paper illustrates how inquiry-based instruction
can support the development of key algebraic concepts such as functional dependency,
equations, and inequalities, and how students can attain a deeper understanding of solving
equations and inequalities. The ultimate goal of this approach to early algebra instruction
is to enhance students’ comprehension of fundamental algebraic concepts through active
engagement in the construction of their own knowledge.

Keywords: mathematics, early algebra, inquiry-based instruction, active learning,
scientific knowledge.
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