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HAYYHA ITOJIMTUKA YACOIINCA Y3JAHHUILIA

Y3ganuya — yaconuc 3a je3uK, KIMKEBHOCT U MEIArOIIKe HayKe, punaga
JPYLITBEHO-XyMaHUCTUYKOM Hay4YHOM Iojby. Yaconuc Y3ganuya noHOCH npete-
JKHO PajioBe 13 001acTH (PUIIOJIOIKKX U MEeJarolIkux HayKa, a nocsehex je u mu-
pUM MUTaBMMa KYJIType, YMETHOCTH, BaclluTama U 0Opa3oBama. TakBa opujeH-
TallMja YMHU OBaj YaCOIKC OTBOPEHUM 32 Hay4yHE 00JIACTH KOj€ KOPECHIOHIUpajy
ca WEeroBUM JOMMHAHTHUAM JUCUMIUIMHaMa. Yaconmc Heryje MHTepHalMOHATHE
HayKe, ajld je Kpo3 Mpu3My (prIIoJorvje U KOHTEKCTyalln3allyje BacluTHO-00pa-
30BHUX CUCTEMa YCMEPEH U Ka WAEHTUTETCKUM HayKama.

CBojuM MMEHOM Y3ganuya HacTaB/ba TpaauUUjy hHaykor ApylmTBa OCHO-
BaHor 1899. ronune y MyIIKOj y4nTe/bCKO] IIIKOJIM jarOAMHCKO] U haukor yaco-
nuca 4uju je npeu Opoj odjasibeH 1939. ropune. BpxyHal cBoje nomyaapHocTH
0Baj YacOMUC je JAOCTUTA0 y APYroj mojoBuHu XX BeKa. Y HEMY Cy CBOje MpBe
KIbMKEBHE PaJIoBe 00jaB/bUBAIN YUSHHUIM U3 CBUX KpajeBa JyrociaaBuje, o1 KOjux
he HeKu KacHMje CTaTH y pel] Haj3HAMEHUTHUJUX CPICKUX KibMkeBHUKA: [JoOpuna
Epuh, Munucas Casuh, Momumio Temmmh u apyru. HanpoHamHu, KyaTypHU U
JpylITBeHU 3Hauaj Yacomuca, nopes HEroBor 3Hadyaja 3a CPICKY KHMKEBHOCT,
orjeaa ce Uy ToMe IITO Y3ganuya npelcTaB/ba CBEAOYaHCTBO O U3Y3€THO] YJIO-
31 haukMxX M CTYAEHTCKMX JIpyIITaBa y KYJITypHOM kHBOTY Cpduje. ApXxuBcKa U
Ipyra rpaha BezaHa 3a OBY YJIOTY Y3ganuye NPUKYIUbEHA je U CUCTEMaTU30BaHa
y OKBUpY npojekta MunucrapctBa Kyiarype ,,CTO [IBajeceT rofuHa yapykKermba
Yaganuya’.

Hanac, Yacormc 0djaBsbyje HaydyHe M CTPYYHE YJaHKE KOjU 00yxBarajy
Pa3IMUUTE TUIIOBE UCTPAKUBAIA: TEOPUjCKA, EMIIMPH]CKa, KOMIIAPATUBHA, UCTO-
pujcKa, ekcriepuMeHTanHa. [logpxkaBajy ce Kako KBAIUTATUBHM, TAKO U KBAHTHU-
TATUBHU UCTPAXUBAYKU MOJENIHU, KA0 U MHTEPANUCLUIUIMHAPHU U MYJTUIIEPCIEK-
THBHH IIPUCTYIH y POYYaBamky je3NYKHUX, KIbMKEBHUX U MEAArOLIKHX I10jaBa.

Ouekyje ce na pajJoBu Oy/ly KPUTHYKHM yTeMe/beHU U ynyheHu Ha pese-
BaHTHe JloMahe U cTpaHe U3BOpe. YPeAHUIITBO, PELIEH3EHTH U ayTOPH IIOCEOHO ce
o0aBe3yjy Ha NOIITOBaE BUCOKMX €TUUKMX CTAHAApIA y Capaiby, y UCTPaK1Ba-
Y U ODJIMKOBamY M0jeJUHaYHMX TeKcToBa M Yacormuca y 11eJI0CTH.
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Katenpa 3a (puIoNomke HayKe

®PA3EM BIELEFELD GIBT'S GAR NICHT Y HEMAYKOM
JESUKY HA IIYTY HEOJIOI U3ALINIE

Aiiciuipaxiti: HoBu Trmt ppazeonoruzanmje — neoroiuzauuja Ha npumepy Bielefeld gibt’s
gar nicht je mpeaMeT MPUJIOKEHOT paja; 3a Pas3iiMKy Of J0CAAIIBUX UCTPAXKHUBAFbA, OBO T0-
KpMBa JIOMEH UHTEpHETa, 4 OHJIajH-jeAUHULIE CYy HEPETKO IIpey3eTe U U3 IuTamie. Y pedHULu-
Ma Hemaukor jesuka Tuna DUDEN, oBaj ¢pazem Huje 3adenekeH; IMPOKO paciipoCTparbeH
je y je3suKy Miaaux, mpuMepu roBope Ja je y Toj yrnoTpeOu HeKux 25 roguHa, Kao odenexje
TEKCTyaJIHe BPCTe 6uy, AT Ja jOII yBeK HHUje JIEKCHKAIM30BaH, Beh ce Ja mpomaTpatd Kao
HeAeKCUKANU308AHIU HEON0TU3aM, YIME II0CTaje je3uyKa jeUHULA I0CedHe JleKcUKorpaduje, y
HEeMavKoM o3HaueHa kao Neologismenlexikographie.

Kroyune peuu: Gpaszem, JIeKceM, OKa3MOHAIIM3aM, HEOJIOTM3aM, CTPYKTypa (CHHTaKCHY-
Ka/CeMaHTHYKa).

1. YBOJ

Tema Ha3HayeHa y HACJIOBY OBOI' paja je JaHac OYMTO BeoMa aKTyeJlHa
(Bumu Mymunosuh 2019: 12; ITonosuh 2021: 263-293); ona oTBapa MHOTa TH-
Tama M3 JIOMEHa JIEKCUKOJIOTHje U (ppa3eosiorrje Kao mweHe TOATUCIUILIINHE, Te
HeoJloruzanyje u pazeorpaduje; J0CKOpa Cy 0d0e AUCHUILUIMHE UMasie JeKCUKa-
nu3oBaHe jeswuke jepuuuiie (J1J) 3a mpeameT ucTpakuBama, yKbyuyjyhu u jek-
cukorpadujy Kao BUXOB IIPUMEHkeHH Jieo0. Te jeauHulie cy mo odImuKy duie pedn
(nexceme) Unu ¢ppaze pa3nuunTe CUHTAKCUUKE CTPYKTYpe ca jelHoM, pehe Bulle,
CEM-CTPYKTYypa, Y JIUTEpaTypu O3HAUEHEe Kao hpaszem/a, ¢pazeonroiuzam, ¢pa-
3eonexcema (aerasbauje o opome kof b. Ilerponujesuh 2016, 2018). Hacympor
OBUM cHcTeMCcKUM JIJ y ToBOpy, y IITamMnu, a NOCedHO Y KEbMKEBHUM TEKCTOBU-
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BoxuakA M. TTETPOHMIEBITR, MAPITA M. CTAHOJEBUR BECEMHOBITR

Ma, HaWJIa3uiio ce M Hawia3u Ha HejekcrkaimuzoBane JIJ koje ce nmoBoae y Besy
ca TI0jMOBUMA HeOA0IU3AM Y OKA3UOHAAUZAM, OYATO HE YBEK jaCHO pasiydeHe y
murepatypu (yn. najmep 1997; ®najmep, bapu 1992; Byprep 2010).

Paznuka usmely neonoiuzma v oxasuoraausma oriesa ce y YMbeHUIH Aa
OKa3MOHAIM3MHU O3HavaBajy ad hoc ciipykiiiype (CEMaHTUYKE, CUHTAKCUYKE U
TBOPOEHE) KOje CUTYallMOHO HACTajy U BeoMa peTko octajy (Xepoepr 2001); neo-
20TU3MU MOTY OUTH JIEKCUKATM30BAHU YKOJIMKO 03HAYaBajy HEKU U3y3eTHO OUTaH
Y HOB CaJpXkaj 3a jeqHy IpYIITBeHY U je3uuKy 3ajeqnuily. OBoMe Mo MpaBuity
MO3Ke MPETXOJUTH TyKH MEPUOJ 0J] came Nojase Takse JIJ 1o weHe neoroiuzauyu-
Je, a 'y ciydajy mpeametHor ¢ppaszeMa oko 25 roguHa. OHa je ganac 3adesexeHa
Kao onnaju JIJ, a npumepu Koju mIycTpyjy oBaj ppaseM npeys3eTH cy u3 Kopiryca
OWID (owid.de). YkynHo je mperpaxkeHo 693 npumepa; BehrHa buX yKasyje Ha
WCTOpUjaT HACTaHKA caMor (pasema, HEPACKUIIMBO TIOBE3aH Ca JIMCKYPCOM Teo-
puje 3aBepe o '(He)rocTojamy rpaga bunedenna’. Cnenehu npumepn npeysertu cy
13 JMCKypca Teopuje 3aBepe (www.owid.de):

(1) [...] Wenn irgendein Spinner ein Buch driiber schreibt, dass es Bielefeld
nicht gibt oder keinen Holocaust gab oder was weill ich was und das wird zum
Riesenerfolg und iiberall besprochen, selbst wenn zerrissen, miisste man es bei dem
entsprechenden Thema auch erwéhnen. Ist ein wenig ungliicklich, dass die Diskussi-
on archiviert ist. [...] (Diskussion: Milton Friedman / Archiv / 2009, In: Wikipedia

— URL: http://de.wikipedia.org/wiki/Diskussion:Milton_Friedman/Archiv/2009:
Wikipedia, 2011);

(2) {{pro}} Trublu [[Benutzer Diskussion:Trublul?!]] 16:30, 23. Jan 2006
(CET) {{pro}} —auf jeden Fall lesenswert. PS: Bielefeld gibt es nicht, auch wenn sie
uns das weismachen wollen;) [...] (Diskussion: Bielefeldverschworung/Archiv/2006,
In: Wikipedia — URL: http://de.wikipedia.org/wiki/Diskussion:Bielefeldverschwo-
rung/Archiv/2006: Wikipedia, 2011);

(3) Es gibt leider immer noch Leute, die tiber jeden Mist lachen und selbst den
Witz, dass es Bielefeld nicht gibt (Hurra, Hurra, ich lach mich tot), noch lustig finden.
Arminia 19:54, 17. Dez 2004 (CET) [...]. (Diskussion: Bielefeld/Archiv/2004, In:
Wikipedia — URL: http://de.wikipedia.org/wiki/Diskussion:Bielefeld/Archiv/2004:
Wikipedia, 2011).

MHoru 0J] TUX IIPUMepa MPEy3eTH Cy U3 je3UKa IITaMIle:

(4) Der 29-Jahrige war in ein Bettengeschift eingestiegen und lag schlafend in
einem Ausstellungsbett. Vermutlich konnte der Gauner, der eine schwere Kindheit
und eine kaputte Ehe mit sich trigt, nicht nach Hause, weil er noch eine Leiche im
Keller hat. Wenn es nicht nur ein Traum war, weil es Bielefeld ja gar nicht gibt. (Die
Tageszeitung, 21. 2. 2019);

(5) Die Frage, ob es Bielefeld eigentlich gibt, kursiert seit 15 Jahren. Seit jenem
Abend, als ein Kieler Informatikstudent in offenkundig bierseliger Stimmung die
krude Theorie aufbrachte, dass die ostwestfilische Stadt am Teutoburger Wald gar
nicht existiere [...] (Siiddeutsche Zeitung, 11. 12. 2009);

(6) [...] Bielefeld gibt es gar nicht — heilit es immer. Kann aber nicht stimmen —
aus zwei Griinden: Erstens sind die Fulballer von Arminia Bielefeld gerade von der
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3. in die 2. Liga aufgestiegen. Und vor allem, zweitens, kommt Jana Higerich aus
Bielefeld. (Niirnberger Nachrichten, 19. 5. 2015)

2. AHAJIN3A ®PA3EMA BIELEFELD GIBT'S GAR NICHT

2.1. CJIUKA

Hamnpen HaBegeHu mpuMepH Kao WIYCTpalyja 3a Tope HaBeJIeH! HEJICKCH-
KaJIM30BaHu (ppazeM yKasyjy Ha cauky Kao audepeHirjaaHo odenexje; OHa OBaj
(ppazem jacHO oz1Baja 01l OHMX JIEKCHKAJIM30BAHUX; 3aIpaBO, OHA je OHAj eleme-
HaT KOju y (ppaszemMy HOCH 0oOeJexje TIpo3upaH’, IITO OJIaKIIaBa ¥ TyMadyere came
CTPYKTYpe ¢pa3zeMa; y KOHKPETHOM CJIydajy JIaKo je M3BOI/bHBA KOMYHUKATUBHA
CHUTyallija ca HajMare IBa YUEeCHUKA WK aKkTepa: CTyIeHTH X 1 Y; X je U3 MecTa
Kun y Hemaukoj, Y roct u3 bunedenna, takohe uz Hemauke; X (unpopmatuyap)
ocTaBJba yTHCAK U uyhemwe Aa oBaj rpaj yommire nocroju y Hemaukoj u Tume ra
YUHU OIIIITe "Heno3HaThM'. OBY KOMYHUKATHBHY CUTYaIlljy MOXKEMO CBECTH Ha
cnenehy cnuky: Bielefeld? Das gibt’s doch gar nicht!

M3 oBe mpemuce u3BeneH je (=>) u cam ¢pazeM Bielefeld gibt’s doch gar
nicht. Ha myty Heosornsanuje oBa civka he ryduTy Ha KOHKPETHOCTH U OIITPH-
HH, a caM (pazeM he modujaTu Ha omitocT. Ha OBOM myTy OH, Kako Mokasyjy
MpUMEpH, jOIl YBEK O3HAYaBa JEBAJOPU3ALIM]y WMCKa3a U UPOHUYHO MOPULIAHE
onpeheHor cagpxaja.

2.2. P OPMATHMB

JlexcukanmmsoBanu (ppazemu 3a hopmaitiue IMajy CUHTAaKCUUYKE CTPYKTYpe
O3HAuUEHEe y JIUTEPATYPH Kao hpasa; HeH THUIl 3aBUCH Of HyKk.1eyca came ¢pase, a
y nuteparypu cy 3adenexene: umenniuke (NP), mpunescke (AdjP), mpumomke
(AdvP), npemnomke (PrepP) u BepoBaTHO Haj(ppeKBEHTHHjE — IIAroJcKe WM
BepOasiHe (VP); To moTtBplyjy Kako jeaHOje3nyHH, TaKO M JABOje3UdHU (pase-
OJIOLIKM PEYHHLIM I'eHEPaJIHO, TOCEOHO OHM BE3aHU 32 KOHKPETHU jE€3WYKH T1ap;
MOTBPY 3a TO HAJA3MMO W y JUTEpaTypu U3 JoMeHa (ppaseosoruje. Ilonosuh
(2021: 267), nacnamwajyhu ce Ha PycKy JIMHTBUCTHKY, TOBOPH O CHHTAKCUUKUM
(ppazeonormmuma; rcro norephyje u Ilejanosuh (2018: 363-373). Ode ayTtop-
Ke, MehyTuM, 1o OBOM KaTeroprjoM Noapa3yMeBajy KOMyHUKaTHBHE (hpaseme
Kao TMOJTUIl CHMHTAKCHMYKHX (ppa3eMa. Peununy mpBor Tuma, jeHOje3WYHH He-
Mauku peunuuy, jecy cnenehu: WAHRIG (Deutsches Worterbuch 1975), WDG
(Worterbuch der deutschen Gegenwartssprache 1952-1977), DUW (Duden
Deutsches Universalworterbuch 1996), e HajuoBuju DWDS, qurutamHu pedHux
HEMAJKOT je3WKa Koju Kao 0azy mma WDG; y apyru Tun Morim Ou ce CBpCTaTH
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Bajubeprepos (2012) cpricko-xpBaTCKO-HEMAUKM PEYHMK W HEMAYKO-CPIICKU /
CpIICKO-HeMa4Ky uuju cy aytopu [lerponujesuh u Byjunh (2021).

(7) (AdjP) alt wie Methusalem (ITerponujeBuh, Byjuuh 2021: 20);

(8) (PrepP) heitevom Scl bis zur Sohle (Ilerponujesuh, Byjuuh 2021: 158);

(9) (VP) sich auf seinen vier Buchstaben ausruhen (IlerponujeBuh, Byjunh
2021:25);

(10) (NP) Strafe Gottes (Tlerponujesuh, Byjunh 2021: 146);

(11) (PrepP) unter der Hand (Ilerponujesuh, Byjunh 2021: 151).

VY nutepatypu, a Uy peyHuImMa, cpehe ce u nmocedaH oOJMK HyKJeyca
KOj1 acorpa Ha MOpOJIOIIKY OOJIMK NPUAEBA, KOMIIAPATHB, LITO MOKE JOBECTH
JO U3BECHUX HeAOyMHIA y TyMauewy. Ppasemu oBor Tuma cy 3arpaBo UMEHO-
BaHM MpeMa OHOMACHOJIOIIKUM KPUTEPUjyMUMa, ca MPETHOCTaB/beHuM mopehe-
BEM ca NMopeJOeHOM MapTUKYJIOM wie WM als y HeMauykoM jesuky (B. y Iuin
1981; Illtedenc 1986; Cranojesuh Becenmnosuh 2018; 3apucosuh I'pkosuh
2020: 19; NUBanosuh 2021). ®unk-Apcoscku (2002) ymMecTo KOMNapaTUBHUX
(ppazeonomkux JIJ roBopu o nmopendeHnM (ppazeosorn3mMuMa; 3a XpBaTCKu je3uK,
Kao M 3a CPIICKH, OHA 3a NopeAOeHy NapTUKYJIy HAaBOJU Kao; y IUTepaTypu cpehe
ce U IpeJIoT fouyiti ca fomyHoM y reHuTuBy (Egen); Ha3uB itiopegdernu cppazem
cpehemo n kox Mpiuesuh-Panosuh (1987, 2008); 1 oHa 3a mopeAOeHy NapTUKYITy
HaBOJU Kao. YIIOpeIu:

(12) gesund wie ein Fisch im Wasser (Cranojesuh Becenunosuh 2018: 185)
— 3gpas Kao gpen;

(13) myn xao hyckuja (Ounk-Apcoscku 2002: 30);

(14) paznukoBaru ce kao nad u Hoh (Mpuesuh-Panosuh 2008: 35);

(15) papstlicher sein als Papst (Cranojeuh Becenunosuh 2018: 324);

(16) dutu dena nonyt cHera (Cranojesuh Becenunosuh 2018: 168).

HenexcukamuzoBanu ppazem Bielefeld gibt’s gar nicht je 04uTo 1Mo 00IMKy
tnaioacka ¢paza (VP); mweH Hykieyc, MmehyTuMm, HUje r1aroit geben, Beh n3pas es
gibt, y 3Hauemwy ’existieren’, KOju ce jaBjba OYMTO CaMO y 3. JIMIy CHHTYJIapa u
perupa gonyHy y aky3atuBy (Eakk) (yn. Xendwur, llenken 1969: 216). Ha auja-
rpamy Ou TO M3ITIEANO0 KO IITO CIIe/IN:

VP
es gibt

Bielefeld nicht
Eakk NegPart

gar
GradPart
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N3 oBora ce Moxe 3aK/bYyYUTH Ja je OBa HesleKcuKkanu3oBaHa LI cunitiak-
cuuku ghpazem KOju TIOJJIEKE CTPYKTYPH, Ka0 M JISKCUKAJIM30BaHU (ppa3emMu — I10
00NUKY Inaioncku ¢ppazem ca jegHoM JonyHOM (Eakk) M jeAHOM HEralroOHOM
napTukyynom (nicht) kao momatkoM. OCODEHOCT ce omieAa caMo y u3pasy, a He
y YMCTOM IJIarojly Kao Hykijeycy. Heramyona maptukyna (nicht) m cama perupa
MapTUKYJy gar Kao JOoJaTaK; OBa criaja y KaTeropujy napTukyJa 3a rpajauujy, o
Enreny Gradpartikel (Earen 1996: 764).

2.3. BHAYEIE

Jlekcukanmm3oBanu (pasemu TpencTaBbajy Hajuemhe monocemue JIJ,
WaKo Cy peTkH, aau u Moryhu, u iioaucemnu dppazemu (redpenc 1986: 223; Ile-
janosuh 2018: 368; 3apudosuh ['pkosuh 2021: 39; neta/pHUje 0 OBOME BUAU KO
Cranojesuh BecenvnoBuhi! 2023: 340-346).

Kao cemanTuuke cTpykrype (cememu) OHU 3ajeqHO ca (POPMATUBOM UMHE
jelHy LeJIMHY Kao CTPYKTYpY Ha /IBa HUBOA WK paBHU. CeMaHTUYKa paBaH Oele-
JKEHa je y I0Ca/Ialllib0oj TIPAKCH HEMAYKOT je3VKa Ha [1BA HAYMHA; Y CTAPUjUM ped-
aurmMa ormuter trna (WAHRIG 1968, 1975; WDG 1952-1977, DUW 1996)
npeBary uma iepucppasa, kao y npumepy (7) alt wie Methusalem (sehr alter Mann)
(DUW 1996: 1612; WAHRIG 1975: 2497), u (11) unter der Hand (nicht auf
dem sonst iiblichen Wege, sondern in einer sich als giinstig erweisenden weniger
of fentlichen Weise) (DUW 1996: 659). Y HOBOM IUTUTATHOM PEYHUKY HEMAUKOT
jesuxka DWDS (Digitales Worterbuch der deutschen Gegenwartssprache), uuja je
ocHoBa WDG, npeBary umajy cuHOHUMU, OMHOCHO UGEHIHUPUKATHOPU, KAKO UX
HaszuBa l[lejanoBuh (2018: 364); oBu ca Jekcukamm3oBaHuM ¢ppazeMom kao JI1J
CTOje y OJHOCY iapuujante CUHOHUMIUje U TIO TIPABUJIY Cy OIMIITHje CeMaHTHYKe
cTpykrype. ®pazem y npumepy (8) vom Scheitel bis Sohle onucaH je Tako Kao
ganz, ganzlich (DWDS), dpazem y npumepy (9) sich auf seinen vier Buchstaben
ausruhen xao sich hinsetzen (DWDS), a unter der Hand xao heimlich (DWDS).

OBe mocTaBKe He Bake M 3a HEJICKCUKAIN30BaHe (ppaszeme, Ma Tako U 3a
Bielefeld gibt’s gar nicht; moryhe je, mehyTuMm, 1a MaTepru rOBOPHHUIIM HEMAYKOT
jesuka (native speaker), nocedHO Milaau, u Johy 10 HEKOr cuHOHMMa. HezaBucHO
0J1 TOra, a Ha OCHOBY CJIMKe, Moryha je u ormTa cemMaHTHuKa popMyia Kojy 3a-
MUCY jJeMO Kao:

"NON (EXIST (P))
P — nponosuimonansu caapxkaj.

! Kao wiycrpanujy 3a nojuceMujy ¢pasema ayTopka y CPIICKOM je3uKy HaBOJH MpUMeEp
Hagyiiu ce Kao jcada, ca e ceMemMe: 1) 'yrojutu ce’ u 2) 'yoOpasuTu ce, TOpIUTH ce’; a y HeMad-
KoM (pazeMm hart sein wie ein Stein, ICTO ca cBOje ABe ceMeMe: 1) 'OHaj KOju je XJIaAHOKpBaH, 0e3
emonja’ (‘steinhart’) u (2) ‘mpeamer uiu cTBap Koja je Beoma TBpaa’ (Chart’).
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3. HEOJIOT3MU U TTPEBOBELE

JlekcukanmmzoBane paseosiomke J1J, reHepaiHo, a To TOTBphYjy U HATIpe
HaBesieHu nipumepu (7)—(11), mpeacTaBibajy cBe Bullle IPEAMET MHTEPECOBAbA
TPAHCIIATOJIOTHje W TpaHciaTosora. [IpeBoauiaukoj mpakch y CPIICKOM je3HKy
Kao je3uky by (JII) Ha pacmonarawy CTOoje ABE BPCTE€ PeYHHMKA Kao MOMOh-
Ha CpelCTBa: MpBU U Hajuemthul cy geojezuuru (pa3eosOmKN PEUHUITH, TTOMYT
Mpazosuh, IIpumopan (1991), BapujanTta a), A0K ApYry IpyIly UMHE {pesogHiL
peunuuu (Ubersetzungsworterbuch), Bapujanta 0), ayropa Ilerponujesuh, Byj-
yuh (2021).

JBoje3ndHu (ppa3eosIoNIKi PEUHUIN UMAjy CIOKEHHU]Y CTPYKTYpY Yy Tope-
bewy ca npeBoJHUM peyHuIMMa. Tako 1BOje3MYHM (ppa3eosIomKy peuHuK Mpa-
3oBuh, [Ipumopair (1991) y onucy dppazema Ha cprickom je3uky kao JII kopuctu
KOMOWHAIIW]Y pa3MUuUTHX TocTynaka: iepugppasy (7a), ¢ppazem (8a), curnonume,
Kao u ¢ppazem u curonume (11), 1 To CBe KaO ipegogHe eKeusanetiiie Pa3iaIuTor
crerreHa. Y. Mpazosuh, [Tpumopair (1991):

(7a) alt wie Methusalem — im biblischen Alter stehen (1991: 585);

(8a) vom Scheitel bis zur Sohle —og inase go iteitie; ckpos nackpos (1991: 726);
(9a) sich auf seinen vier Buchstaben ausruhen —HEMa €KBUBAJICHT,

(10a) Strafe Gottes — HeMa CKBHBAJICHT;

(11a) Unter der Hand —uciiog pyxe; (iio)iiajno, iosepruso (1991: 388).

Cge (¢pazeosomke JIJ y cprickoM je3nKy Koje ce jaBbajy Kao eKBHBAJICH-
TH TI0JIA3HUM HEMauKuM (ppaseMrMa MpecTaBbajy NpOU3BOJL CAMUX ayTopa; y3
CBaKM OpUI'MHAIHU (ppa3eM OHM HaBOJAE M 0desexje CTUICKOT cioja. Mehytum,
OCHOBHO 00eJiekje OBOI' THUIIA PEeUHMKa, a CAaMUM THUM U (pa3eMa y mbeMy, jecte
YMEHUIIA J]a ce ppa3eMu y je3uky u3BopHuKy (JU) jaesmajy y tekery (T1), mok
y CPIICKOM je3uKy Kao je3uky muwby (JL) Tekct (T2) m3octaje u HABOOHW Ce caMo
€KBMBAJICHT — jeJJaH WU BHIIE UX — Kao y npumeprma (7a)—(11a).

Peunuk Ilerponnjesuh, Byjunh (2021) npunasa Ty ipesogroi peqHrKa
(Ubersetzungswérterbuch). Expupanentre JIJ y JII (CprickoM je3uKy) IpoucTHdy
u3 npeBoja opuruHaiHor tekcta (T1) y ipancaari, onnocHo nipeBof (T2). Teker
T1 He MOpa OUTH jeAMHCTBEH HUTH MOTULATH CaMO O]l jeTHOT ayTopa; HalpOTHB,
OH MOXe 00yXBaTaTH BHIIlE TEKCTOBA M BHIlle ayTopa. Kao ekBUBajIeHTH U KOpe-
CIIOHJEHTH, JIEKCUKAJIM30BaHu (hpa3eMu ce y CPIICKOM je3HKy Kao JLI o npasuity
jaB/bajy Kao ¢pazeMu, OWIO ancoayTHH, Owio napuujaaHu. Unyctpanuje paau,
HaBoauMmo nipumepe (70)—(110) Bapujante 0) (Iletporujesuh, Byjumh 2021):

(7b) alt wie Methusalem — ciiap kao Meimyzanem® (2021: 20);
(8b) vom Scheitel bis zur Sohle —og inase go iietiie (2021: 158);

2 Kao cunonum (ppasemy citiap kao Meitiyzanem y cprickom je3uky cpehe ce u (ppasem ciiiap
kao Budauja Koju ce, MHa4e, HUIle He HABOAM Yy [IBOjE3MYHUM PEYHHLMMA; MU ra cpehemMo Koj
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(9b) sich auf seinen vier Buchstaben ausruhen — uctpyosicuitiv ceée uermiupu
(2021: 25);

(10b) Strafe Gottes — 6odicja kazna (2021: 146);

(11b) Unter der Hand — uciiog pyke (2021: 151).

HWcrnionn cBakor oBe HaBeneHOT (pasema y peuHnky cieze tekctou (T1) u
(T2), xoje 300r orpaHMYEHOr MPOCTOpPa HE HABOJAUMO.

Dpazewm Bielefeld gibt’s gar nicht y HeMaukoM je3UKy OYMTO jOII YBEK HHje
JIEKCUKAJIM30BaH y (hpa3eosIoIKU CUCTEM TOI je3MKa, Te CXOAHO TOME HeMa HU
MPEBO/IHM €KBUBAJIEHT y CPIICKOM je3WKy Kao je3uky by (JLI). To, nmak, He
3HauM Ja ¢pa3eM KOju HHUje JIEKCHMKAIM30BaH He Moxe OuTh mpeseneH. O Tom
nuTawy netasbHuje Buan kox llumep (2006: 62—66), roe ayTopka pa3marpa Heo-
JIOTU3MeE Kao MpodJieM y MpeBohemy, a Mo HEOJIOTM3MUMa OHa TOBOPU O OKas3u-
OHAJIM3MHUMA.

OBaj (ppazem, Kao U BEMY CIMUHE JIEKCHUKE jeAMHULIE MOKE OJJIMKOBATH
u3paxeHa caIMKoBUTOCT, 300r yera CJIMKA uma nieHTpainy yjory y pazymeBamby
bUXOBOT 3HaUeHa. YIIPABO U3 CJAMKOBHE KOMIIOHEHTE MPOU3JIa3y 3aK/by4aK Ja ce
HaBeJeHM (ppa3zeM Moxke CBPCTATH Y KaTeroprjy KOMyHMKAaTHUBHUX (hpazema, ITo
Hac Jajbe HaBOJM Ha 3aKJbyYaK Ja ra je Moryhe npeBecTd Ha CpIICKU je3UK pasiiu-
YUTHM CPEICTBUMA: HECIUBAPH/0, UCTUPUILO8ar/o, tayilocil, TIPA yemy ¢y Moryhe u
pyTHHCKe popMyJe, ONyT ma gaj!, ma gaaaj!, kaxo ga ne!, ma nemoj! (0 pyTuH-
ckuM popmysama Buau kof [orosuh 2021).

4. BAKJbYYAK

dpazem y Ha3uBy npuiiokeHOr paaa Bielefeld gibt’s gar nicht miycTpyje
MojaBy M3 00J1aCTH (Ppa3eosioruje Kao NOAJUCIUILIMHE JEKCUKOJIOTHje Koja HUje
jesmuku cnemudguynHa, Beh ce cpehe m y npyruMm je3uruma, ma camMuM THM ca-
3HabE BE3aHO 3a 0Baj (hpa3eM He BaKM CaMO 3a HEMAyKH je3MK; 3a OBy 00JiacT
OYMIJIEIHO CY MOTpedHa JJoAaTHA U 1y0sba UCTPaKMBaba.

Kao nenexcukanuzoBana JIJ oBaj ¢ppasem (Heosoruzam) rokasyje y MHO-
roMe CIIMYHOCTH ca JieKcuKaan3oBaHuM J1J — mo odnuky (popmaTuBy) ped je o
6epoannoj ¢hpasu ca dE3NNIHUM HU3Pa3oM es gibt Kao HyKJIEyCOM; y caMoj CTPYyK-
Typu (ppazema MpUMETaH je U iioioHum HOBUjeT naTyMma, Bielefeld, miTo ra ynHu
nocedrnm (ym. Ierponujesuh 2025: 95-111).

VYrorpeda oBor (ppazema UYMHM ra rpyrnHuM, TaYHUje JIEKCUYKOM jeJVHU-
oM (J1J) y je3smky miaaux; Omuc 3Haveha N30CcTaje, a JMHIBUCTUMA U OOMIHUM
TOBOpHHIIMMA HeMadKor je3uka octaje aa Ha ocHoBy CJIMKE noly mo 3Hauema.
Ha ocnoBy te CJIMKE Mu 10 wera noaazumMo nocpeHo U MPeBOJUMO ra Kao He-

Cranojesuh Becemmuosuh 2018: 221 (mpumep: ,,Glumica Karmen Silvera [...] izgleda da je stara
kao Biblija.”); xao u 'y Peuruxy cpiickort jesuxa (PCJ 2007: 83).
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CIIBApaH, UCTHPUILOBAH, IAYIOCT WA PYTUHCKUM (opMynama ma gaj!, ma gaaaj!,
Kako ga He!, ma Hemoj!, TTO Ta OYUTO CBPCTaBA Y KATETOPH]Y KOMYHUKATHUGHUX
¢paszema Kao nouBpcry ¢ppazema.
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DAS PHRASEM BIELEFELD GIBT'S GAR NICHT IM DEUTSCHEN
AUF DEM WEG ZUR NEOLOGISIERUNG

Zusammenfassung: Bielefeld gibt’s gar nicht ist ein Phrasem, das seit 25 Jahren in
der Jugendsprache der Deutschen im Gebrauch ist, wohl aber unlexikalisiert bleibt und
daher zur Kategorie der Neologismen gehort. Das Bild, das diesem Phrasem im Kern liegt,
ordnet dieses zur Kategorie der kommunikativen Phraseme; zu beschreiben wire dieses
Phrasem daher mit Phrasen wie ach wo / ach was oder Nomina wie Blodsinn, Quatsch, Un-
sinn, die allesamt LE zur "Verneinung von P’ darstellen. Von der Form (dem Formativ) her
ist das unleksikalisiere Phrasem Bielefeld gibt’s gar nicht eine Verbalphrase, mit es gibt als
Nukleus, der eine Ergianzung (Bielefeld) und eine Angabe regiert: eine Ergénzung (Eakk) —
ein Nomen (N) im Akkusativ — sowie die Negationspartikel nicht als Angabe. Semantisch
gesehen ist die Eakk ein Toponym (Bielefeld), was offensichtlich neu in der Phraseologie
ist und einen Ansporn fiir weitere Untersuchungen darstellt.

Schliisselworter: Phrasem, Lexem, Okkasionalismus, Neologismus, (syntaktisch/
semantisch) Struktur.
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. OpUIHHAIIHA HAYYHH Paj|
Yuusepsurer y Kparyjeiy [pumben: 22. mapt 2026.
q)aKyﬂTeT TEXHUYKUX HAYKa y qaqu HpHXBaheHZ 20. Maj 2026.

Katenpa 3a naopmanmone TexHosoruje

YTULAJ ITPUMEHE NTHOOPMALMOHNUX CUCTEMA HA
[NEPCOHAJIN30BAHO OBPA30BAGE: EMITMPNICKA
AHAJIN3A

Aiictipakii: Pa3Boj n nmpumena uHpopmarmonux cuctema (MC) y odpa-
30Barby oMoryhaBa INEepcOHAIM30BaH MPHUCTYN Yuewy IpuilarojeH WHAUBHUIY-
aIHUM noTpedama, CriocodHOCTMMA M MHTepecoBambuMa cryaeHara. CaBpemeHe
JUTWTaJHE TeXHOJIOruje omoryhaBajy NMpHKyIUbamkhe M aHAJU3y TojaTaka O Ha-
MPETKY KOPUCHHUKA, LITO MOMake D0JbEM pa3yMeBarby CTHIIOBA YUeHa U AUHAMU-
Ke ycBajara HACTaBHHUX cajpikaja. Ha OCHOBY NPUKYIUbEHMX MOJATaKa, CUCTEM
MOXe TPernopyunuTy oaropapajyhe HactaBHe mMaTepujasie, 3aJaTke U AKTUBHOCTH,
unMe ce omoryhasa edukacHuje u (piekcudninHuje ydemwe. [locedan 3Hauaj uma
MpyUMeHa Beltauke nHresurenyje (BM), MalmHCKO yuerwe 1 aHAJIMTHKA y4erba,
mTo oMoryhaBa aJanTUBHO yueme U KOHTUHYHpaHo npahewe Hanperka. Mcrpa-
JKHBambE CIPOBEAEHO Ha y30pKy of 160 cryaeHara dakynTeTa TEXHUUKUX HayKa
y Yauky YHusepsurera y Kparyjesuy nokaszaio je ga MC 3HauyajHO moOoJblia-
Ba MOTHUBAIM]jy, pa3yMeBame HACTABHUX calpkaja M e(pUKACHOCT y4era, JOK
HACTABHULIMMA TIpyka O0JbM YBH[ y Halpelak cTyaeHaTa u omoryhaBa KBasu-
TeTHUje IIaHUpalbe HacTaBe. Pesynratu t-TecT aHanm3e Mokasyjy jAa je cpedma
BPEIHOCT CTATUCTUIKH 3HAYAJHO pa3mnuuTa of pepepeHTHe BpegHocTH (t(159) =
32.5; p < 0.05), mrro motBphyje 3Hauaj yrunaja npumere C Ha KBanuTeT u niep
coHanM3aujy odpaszoBHor mnporeca. Kontunynpana npumena VIC y nepconanu-
3alMju 00pa30Baba MPEICTaBba 3HA4YajaH KOPAK Ka MOJIEPHU3AIIN]jH 00Pa30BHOT
CHCTEMA U Pa3BOjy TUTUTATHOT YUeka.

Kroyune peuu: nHGOPMAIIMOHNA CHUCTEM, TIEPCOHAIM30BAHO yYehe, IUIU-
TaJIHO 00pa30Bame, AJANTUBHO yUeHe, aHAJIM3a [I01aTaKa.
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YBOJ,

CaBpeMeHO 00pa3oBabe CBE BUIIIE 3aXTeBa WHIWBHIyaIN3allUjy HAacTaBe,
jep TpagurnuoHaIHU YHU(OPMHU MOJEIH TOKa3yjy OorpaHu4eHy e(UKacHOCT Y
XeTeporeHnM rpymnama. Pa3Boj mH(pOpMaImoHO-KOMYHUKAIIMOHUX TEXHOJOTHja
(MKT) n nnpopmanmonux cucrema (MC) omoryhaBa nmpuKyIjbame U aHaJIU3Y
MoOjIaTaka O CTyJEHTHUMA, IITO TIOJ[pKaBa Kpeuparme NpuiiaroheHux HaCTaBHUX ca-
IpXaja u cTpaTeruja ydyewa. MHpopmannonn cucremu, Kao MHTETPHUCAHE TUIAT-
(opme 3a ynpappamwe nojanrMa, pecypcuMa 1 KOMYHHUKAI]jOM, TIPeICTaBIbajy
OCHOBY 32 UMIUIEMEHTAIIN]y MTePCOHAIN30BaHoT yuewa. [Ipumena MC omoryhasa
MPUKYIUbAKE W aHAIN3Y T0JaTaka O aKTMBHOCTHMA, HAIIPeIOBamby M HaBUKaMa
CTyJIeHaTa, YuMe ce Kpeupajy mpuiarohjeHu odpa3oBHU calpKaju U CTpaTeruje
ydema.

[Nepconanuzaryja y KOHTEKCTY OBOT UCTPaXHBamba OJHOCH CE Ha TPUJIaro-
haBame HacTaBHOT cagpxkaja, TeMIa y4era, HAauMHa Mpe3eHTallije MaTepujaia u
MOBpaTHUX MH(pOPMAIIFja UHANBUIYATHIM ToTpedama, 3Hawy U npedepeHImja-
Ma cryaeHaTa. OHa ce y ToCMaTpaHuM CUCTEMHUMa OCTBapyje Kpo3:

— aJIaNTHBHO MPHUKA3UBAbE caJipXkaja Ha OCHOBY NMPETXOAHUX AaKTHBHOCTH
KOPHCHHKA, TIPENopyKe MaTeprjaia 1 3aaaTaka,

— npaheme HanpeTka M TeHepucambe MepPCOHATM30BAaHMX TMOBPATHUX WH-
(popmanyja,

— MoryhHocT n300pa HauMHa yuera U peJociesia aKTHBHOCTH.

Kana je ped o nH(pOPMAIIIOHNM CUCTEMIMA, UCTPAKUBAE CE OJHOCH Ha
cucreme 3a e-yuewe (LMS minardopme) n cucreme npormmpese (pyHKIHMOHATHO-
cTuMa Bertauke uHrenurernyje (BM), kao mro cy cucremu 3a nmpenopyke, aaar-
THBHO y4€H€ 1 ayTOMaTH30BaHO Npaheme HarpeTka cryneHata. OBU CUCTEMU CY
y pagy HocMarpaHu Kao jeguHcTBeHa kareropuja MC koju moap:xkasajy mepco-
Ham3oBaHo yueme. [Ipumena MIC y mepcoHanuzanuju odpa3oBama 3aCHUBA CE
Ha JUTUTATHUM TuiaTdopmama Kao mto cy Moodle, Google Classroom, Canvas
LMS wn Microsoft Teams, xoje oMoryhaBajy NpuKyIUbae U aHaJIM3y MOAATaKa O
HaMpeTKy CTyJeHaTa U MoJpKaBajy NepCOHATN30BAHO U aIallTUBHO yuewe. OBU
CHCTEMH TIpY’Kajy HaCTABHULIMMA YBUJ Y Pe3yJiTaTe U HalpejaKk CTyJeHaTa, OMO-
ryhaBajyhu mpaBoBpeMeHO IpysKarbe MOAPIIKE U YHanpeheme KBaIuTeTa HACTaB-
Hor nporieca (VanLehn 2011; Barkoczi et al. 2024; Safranj, Kati¢, Zivlak 2022).

CaBpemMeHO 00pa3oBame CyouyaBa Ce Ca CBE M3PaKEHMjUM 3aXTeBHMa 3a
WHIVBUAYAIA3a01jOM HACTABHOTL MPOIIEca, Y IIUJby MpuiiarohaBama pazanuuTUM
norpedamMa, CriocCOOHOCTHMA M MHTEepecoBambHUMa CTyJeHaTa. TpalulMoHaIHu
MOJEJIM HAacTaBe, KOjU Ce YIJIABHOM 3aCHMBAjy Ha YHU(OPMHOM INPHUCTYITY, TO-
Kazyjy orpaHuueHy e(puKacHOCT y yCJIIOBUMA XETepOreHnX 0Opa3oBHUX rpyna. Y
TOM KOHTEKCTY, IEPCOHATN30BAHO 00pa30Bame ce Hamehe Kao jegaH o] KIbyYHUX
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mpaBalia pa3Boja caBpeMEHMX OOpa30BHMX CHUCTEMa, ca IbeM 00e30ehuBama
KBaJIMTETHH]ET 1 epuKacHUjer yuema (Bawangadh et al. 2024).

[TocedaH 3Ha4aj y 0BOM KOHTEKCTY MMajy caBpeMeHe TEXHOJIOTH]je Kao IITO
cy BY, mammHCKO yUewe 1 aHAIUTHKA yUerha, KO je oMoryhasajy ayToMaTH30BaHO
JOHOLLCHE OAJIyKa U aJaNTUBHO NpuiarohaBare HACTAaBHOT IpoLieca Y PealHOM
BpeMeHy. [IpumeHom oBux TexHomnoruja, IC Mory Aa nperno3Hajy MHIMBUAYaTHE
KapaKTepUCTHKE CTyJIeHaTa, Mpe/IBhjie HhUXOBe MoTpede U Mpeyioke ONTUMATHE
MyTeBe yuera, YUMe ce 3HauajHo yHarpelyje epukacHocT oOpasoBama.

[NepconannzoBaHo 0OpazoBambe NMOAPa3yMeBa BUIIIE O jeIHOCTABHOT IPU-
narohaBama HacTaBHOT canpkaja. OHO yKJbydyje OTUHAMHUYKO Kpempame odpa-
30BHOI OKPYKeHa KOje MOJACTHYE AKTUBHY YJIOTY CTyJeHara y MpOLECy yderwa.
¥V tom nporecy, IC omoryhaBajy KOHTMHyHpaHO npaheme HanpeTka, daaroBpe-
MEHO TpYXkambe MOBpaTHUX MH(POpManuja U (ieKCHOWIaH MPUCTYI HACTABHUM
pecypcuma. OBe KapaKTepUCTUKE AONPUHOCE Pa3BOjy CaMOPEryJIMCAHOT yyera,
KPUTUYKOT MUIIIbEHHa U JUTHTATHAX KOMIETeHIH]a.

INJBEBU NCTPAKNBAIHA

Lum oBor pana je ucnutuBame yiore u 3Hadaja IC y yHanpehemwy nepco-
HaJIM30BaHOI 00pa30Bama, ca OCBPTOM Ha HUXOBY €(PUKACHOCT, KJby4He (DyHK-
LIMOHAJIHOCTH M OrpaHnyema. Paj ce hokycrpa Ha eMIUPHUjCKy aHaIU3y cucTeMa
y CaBpPEMEHOM JUTUTAIHOM OKPYXKewY, MICHTU(]UKALM]Yy TEXHOJIOTHja, MOJesa
U MpHUcTyna Koju oMoryhasajy npuiarohaBame HACTABHUX caJpikaja MHAUBUAY-
JIHUM NoTpedaMa U CTWJIOBMMA YY€had, Ka0o U Ha aHAJIU3y U3a30Ba Y HUXOBO]
MPUMEHHU. JelaH 0J] IPUMAapHUX LIM/bEBA UCTPAKMBama je ucnutuBame yjore C
y MEepCOHAIM30BAaHOM YUY€y, ca HaIrJlaCKOM Ha aJallTMBHE cajpikaje, ayTomaru-
30BaHO npahemwe HallpeTka U MoBpaTHe HH(OpMallvje Y pealHOM BpeMeHy.

UcrpaxuBame y 0BOM paly ce OJHOCH Ha yTHLAj NEPCOHAIM30BAHOT IIPU-
CTyla Ha MOTHMBAIIMjy, aHTAKOBAHOCT M aKaJeMcKa MocTurHyha cryaeHarta, y3
OYEKMBae J]a CUCTEMH KOjU IMOJpKaBajy MepcoHATN3aIM]jy ModoJbIaBajy edu-
KAaCHOCT y4ema M KBaJuTeT ycBOojeHor 3Hama (Tapalova, Zhiyenbayeva 2022).
VY uctpaxuBamy ce Takohe ncruye 3Hayaj caBpeMeHux UKT y obOpazoBamy u
IUXOB TIOTEHIIMja 3a yHampeheme HacTaBHOT Ipolieca, YKibyudyjyhu yBoheme
WHOBATMBHUX JUIMTAJIHUX Monena. Pax ¢opmynuiie npernopyke 3a e(pukacHujy
npumeny MC, koje Mory mociiy’kKMTH U 3a Jla’ba UCTPAKUBaha U IPAKTUYHY YIIO-
Tpedy y 0Opa30BHMM MHCTHUTYIIHjaMa.

Hageznena ucrpaxuBama MOTy ce carjiefati Kpo3 cieziehe numese:

1. UcnmtuBame Haumnaa Ha koju MC momprkaBajy mepcoOHAIM30BAHO yde-
e KPO3 aJlanTHBHE cajipikaje, npaheme HanpeTka U MoBpaTHe MH(popMalje y
peaTHOM BpEMEHY;
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2. IlpoyyaBame yTHIlaja MEPCOHATM3OBAHOI MPHUCTYNa HA MOTHBAIIH]Y,
aHTa)XOBAaHOCT M aKaJieMcKa rmocTurayha;

3. UcrpaxuBamwe MoryhHoctu KT 3a yHanpehewe HactaBe u yBohemwe
MHOBAaTHBHUX OOPa30BHUX MOJEJA;

4. ®opmynucamwe npenopyka 3a epukacHy npumeny MC y nepcoHanuso-
BaHOM 00Pa30BaY.

PEJIEBAHTHA NCTPAXXVBAIHA

VY mocienmux HEKOJIUKO TOJIMHA CIIPOBE/IeHa Cy OpOjHA UCTPaKUBamba Koja
ce 0aBe npumeHoM HIC y odpaszoBamy, ca mocedHUM (poKyCOM Ha MEPCOHAIN30BA-
Ho yueme (Bawangadh et al. 2024; Safranj, Katié, Zivlak 2022). Pe3yntatu oBux
WCTpaKMBama MOKa3yjy Ja AuruTaiHe riatgopme oMoryhasajy rnpuiarohaBarme
HACTaBHMX cajipkaja MHIMBHUIYaIHUM MOTpedaMa CTyJeHaTa, ITo BOAX 10 Beher
pa3yMeBama IpajiuBa, MoOoJbllIakha aKaJAeMCKUX 3Hama, pe3yirara U nosehama
motuBaije (Koedinger et al. 2012).

UctpaxuBama Takohe ykasyjy aa MC nomaxy HactaBHHIMMaA y e(pUKa-
cHMjeM mpahemy HampeTKa CTy/eHaTa M OJIarOBpeMEHOM pearoBamby Ha yOueHe
noremkohe (Woolf 2010). Mogenu ajanTUBHUX XWIEpMeadja U OOPa3OBHUX
cucreMa, Koje cy pasBuwid aytopu bpycunocku u Munan (Brusilovsky, Milldn
2007), noka3zyjy IOTeHIMjal npriarohaBama caapixkaja v MyTame yuerma mpema
VH/IMBU/IyaJTHIM KapaKTepUCTHKaMa KOPHCHUKA. Y CTyIHjaMa MOCIeAbUX HEKO-
JIMKO TOAMHA, MpUMeHa cucteMma BoheHnx BU nokasana je nmoOosblllaHy MOTHBA-
LIUjy ¥ aKaJIeMCKH yCIleX CTyJeHaTa Kpo3 aJlaliTUBHE aJiTOPUTME M aHAJIM3Y T0ja-
taka (Simeunovi¢, Ruzici¢ 2024; Yu et al. 2022). Mehytum, Heka ucTpaxuBama
WCTUYY W M3a30B€, Ka0 HITO Cy 3alUTHUTAa MPUBATHOCTH, TEXHUYKA CJIOKEHOCT CH-
cteMa 1 oTpeda 3a 0dykom HactaBHHKa (Deng et al. 2024). [lonatno, UC npyxa-
jy TIOAPIIKY 0Opa30BHMUM HMHCTUTYIMjaMa Y OpPraHW3alliji HACTaBe, yIPaBIhakby
MaTepHjajMa U 1ModoJblllahy KOMyHUKallMje u3Mel)y HacTaBHUKA U CTyJeHaTa
(Graf et al. 2010).

HenasHa ncrpaxkuBama ykasdyjy na unrerpanmja MC y nepcoHanm3oBaHO
yuere 3Ha4ajHo JIOTIPMHOCH MOJEpPHM3AlMjU 00pa3oBama U npuiarohaBamy ca-
BpeMeHuM JpymTBeHuM norpedama (Iman et al. 2024). Ayropu lladpam, Katuh
u JKuB/ak cy y CBOM UCTpakMBawy AaJH JIETaJbHY aHAJN3y MepCOHATN30BAHOT
yuerma MPUMEHOM CaBPEMEHHX TEXHOJIOTHja y Luby yHarmpehemwa yuema U Ha-
CTaBe, KOja ce OIHOCHIIA Ha TIocedaH meprol U (pyHAaMeHTaTHe U3MeHe 00pa3o-
Bama y 21. BeKy, Kpo3 npuiarojeHo o0pa3oBamke U IMEPCOHATM30BAHO YUCHE U
nonyuasame (Safranj et al. 2022; Graf et al. 2009). [Topej Tora, OBaKBY CHCTEMH
MpyXajy HACTaBHUIIMMA W OOPAa30BHUM WHCTUTYIHjaMa OOJbU YBHI y pe3yJra-
Te W HalpeJak CTyJeHaTa. 3axBabyjyhu ToMme, Moryhe je jakiue MIeHTU(UKO-
BaTHU MOTeIIKohe y y4yewy M MPaBOBPEMEHO MPYKUTH OAroBapajyhy moapiiky
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(VanLehn 2011). IIpumena MIC 3a nepcoHann30BaHO yuere MpeICTaB/ba BakaH
KOpakK Ka MOZIEPHHU3aLj1 00pa30oBama 1 ModoJbllaky KBAJIMTETa HACTABHOT I1PO-
neca (Barkoczi et al. 2024).

Naxo nocroju 3Ha4ajaH Opoj UCTpakMBama Koja ce dae npumenom MC u
B y nepconanuzoBaHoM oOpasoBamwy (Zawacki-Richter et al. 2019; Holmes et
al. 2021), npeTe:xxHO Cy ycMepeHa Ha TEXHOJIOIIKE MOJeNe, AapXUTEKTYpy CHUCTe-
Ma U TIe/IaroInKe okBupe. Mame je eMIUpHjCKUX CTyArja KOje aHAIM3Upajy mep-
LENuujy CTyJeHara y Be3u ca epeKTHMa OBUX CHUCTEMA y PEaIHOM OOPa30BHOM
KOHTEKCTY, OCEOHO y OKBUPY BUCOKOT 00pa3oBama. CXOAHO TOME, UCTPaKUBay-
KM JIeO OBOT pajia Orjiefla ce y HEeJIOBOJBHO MCIMTAHKMM CTABOBMMA CTYyJEHATa O
nonpuHocy MC nepconamzanuju yuemwa. OBa cTyuja JONPUHOCH TOMyHhaBakby
TOr ja3a npyxajyhu emnupujcke NogaTke 3aCHOBaHE HA AHKETHOM UCTPaXKUBALbY,
ynme ce omoryhasa 0oJbe pazymMeBare KOPHCHUYKE MEPCIEKTHBE Y TPOIIECy H-
TUTaJIHE TpaHcopMaLrje 0dpa3oBama.

METOJOJIOI'JA UCTPAKUBAIbA

3a peanuzalyjy OBOT UCTPaXMBamba MPUMEHEH je KOMOMHOBAHHU MPUCTYII
KOju 00yXBaTa KBUIUTATHBHE M KBAHTUTATHBHE METOIe aHAJIN3e, Ca III/beM Ja Ce
Joduje cBeodyxBaTaH yBH[ y npuMeHy VIC y nepcoHann30BaHOM 0Opa3oBamwy U
IUXOB YTHIIA] Ha yYere U pa3Boj cryjgeHata (Sun et al. 2024). McrpaxuBame je
MOYENI0 CUCTEMATCKUM TIPEIJIEIOM PEeJIeBaHTHUX HAyYHHX PajioBa, CTyIHja CIy-
yaja u u3BelTaja koju ce onHoce Ha VIC y oOpazoBamy. OBaj Kopak omoryhasa
uaeHTH(UKaMjy Hajyeunthe kopuiiheHMX miIatopMu, MeToa MEepCOHATU30-
BaHOT yuema M pe3yJiTata mpuMeHe cucteMa. Ha mpumep, HeKr ayTopu ykasyjy
Ha yHarpeheme UCKYyCTBa yuera Kpo3 MepCOHANN30BaHY aIaNTallljy HACTABHUX
caapxaja (Davis et al. 2024). ¥ kontekcTy npuxBaTama MC y odpazoBamy, 3Ha-
YajHy yJIOTy MMajy MOJeNW MpHXBaTama TeXHosoruje, Mehy kojuMa ce roced-
Ho uctuue Technology Acceptance Model (TAM) (Davis 1989), koju Harnamasa
yTUIIa] TIEPIUITAPaHe KOPUCHOCTH U MepIunupaHe jakohe ynorpede Ha HaMepy
kopurthema Texnonornje (Ruzici¢ 2021). CaBpemeHa ucTpakuBama yKa3yjy aa
ce OBU (DAKTOPU 3HAYAjHO OJIpaKaBajy U HA MPUXBATAE CUCTEMa 3aCHOBAHUX Ha
BU y 0dpa3oBHOM KOHTEKCTY, Ilie KOPHCHUYKO MCKYCTBO M TIEpLIETIIHja BPEIHO-
CTH CHCTeMa MMajy KJbyYHY YJIOTY y HUXOBOj e(beKTUBHO] puMeHu (Zawacki-
-Richter et al. 2019; Holmes et al. 2021).

W3Bpiena je ananmza koHkpeTHHX VC 3a nmepcoHann30BaHO yueme KOju
ce kopucte Ha (pakyJITeTMMa W YHHBep3uTeTuma. [IpUKyIubeHHM Cy TOjaalu o
(pyHKIIMOHATHOCTMMA CHCTeMa, HAUMHUMA TpuiiarohaBara HACTABHUX Cajapkaja
n moryhHoctuma nipahema Hampetka cryaeHata (Graf et al. 2009). la ou ce ca-
rJeqasa MepcreKTUBa KPpajibuX KOPUCHUKA, aHAJTM3UPAHU CY Pe3yJITaTH UCTPaKH-
Bamba CIIpoBeeHor Mel)y CTyIeHTUMAa M HACTABHUIIMMA KOJjU KOPHUCTE OBE CHUCTE-
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Mme (Rane et al. 2024). AHKETHM YNUTHHUK Y TIOMEHYTOM UCTPaKUBalby CaApiKao
je 3aTBopeHa muTama ca JlukeproBom ckanom (Khan et al. 2023), ycmepena Ha
nepuenuyjy ynore UC y nepcoHanuzanyju caapxkaja, MOTUBAIU]U, aJaNTUBHUM
MOBpPaTHUM MH(pOpMalrjama 1 e(eKTUBHOCTH TIaT(OOPMHU.

HcrpaxuBame NpUKa3aHO y OBOM pajy je CHPOBEAEHO Ha y30pKy on 160
CTyJleHaTa /iBa CTYAMjCKa MporpamMa OCHOBHMX aKaJIeMCKUX CTyAWja U TPU CTy-
JMjCcKa TMporpaMa MacTtep CTPYKOBHUX cTyauja dakynTera TEXHWYKUX HayKa y
Yauky YuuBepsurera y Kparyjesiyy. Yuemnihe je Ouno 1odpoBo/bHO ¥ aHOHUMHO,
a y30pak je ojadpaH METOJOM MPUCTYITHOI Y30pKOBama. Y30paK je YMHWIO 75
CTYJIeHTKMIba U 85 CTyJeHaTa U CBU Cy OWiM ctapuju ol 18 ronquHa. YIIUTHUK je
KperpaH Ha OCHOBY IPETXOJHHUX UCTPAXKUBaba M aJaNTUPAHUX CKaJla U3 JIMTepa-
Type. Mcnutanuiy cy rpynucasiy npemMa roluHy CTyauja / CTyIMjcKoM Iporpamy
/ HuBOy Kopuihemwa cucteMa. [loganu cy NMpuKyIybeHU TUPEKTHO OJ1 CTy/AeHaTa
Ha (pakyaTeTy, y KOHTakTy ca cTyaeHTuMa. Behnna napamerapa je Owita cipemMHa
3a aHAIM3y 0e3 3HAYajHUjuX TpaHcdopMmalyja.

Kao mHCTpy™MeHT ucTpaxuBama KOpUIINEH je CTPYKTYPUCAHU aHKETHU
YIIUTHUK KOHCTPYMCAH HA OCHOBY pEJIEBAaHTHE JIMTepaType U NMPEeTXOJHUX UCTpa-
JKMBaba U3 00J1aCTH MEPCOHATN30BAHOI 00pa3oBama M MpUMeHe MH(MOpMaIo-
Hux cucteMa (Popenici, Kerr 2017; Ingkavara et al. 2022). YnuTHHK ce cacTojao
on 1Ba gena. IIpBu neo odyxsarao je coumopeMorpadcke nogarke UCIUTAHMKA,
JIOK je APYTU Je0 caapikao TBPIE KOje Cy ce OJHOCHIIE Ha MepUenujy yTulaja
HNC na nepcoHam3oBaHo odpazoBamwe. OJroBopy cy MEpeH! IPUMEHOM HEeTOCTe-
nieHe Jlukeprose ckane (1 — y dtotwityHocitiu ce He caadicem, S — y HOWHYHOCHU ce
caaicem).

IIpukyrubeHr KBaJMTAaTUBHUM M KBAaHTUTATMBHM Nojauu odpabeHu cy y
nporpamy Microsoft Excel, a NeCKpUNTUBHA CTATUCTHKA j€ MPUMEHEHA Y cog-
tBepckoM nakety SPSS (IBM Corp. 2023). Ananu3za je omoryhuia uaeHtuguka-
1Mjy mpeBnajaBajyhux craBoBa, odpasalia y OAroBopuMa u MOryhHOCTH 3a yHa-
npeheme MC y KOHTEKCTY EpCOHATN30BAHOT yUeHa.

[lepconanuzaiyja je y oBoM pajy mocMarpaHa Kao mepuerniyja cTyjeHara
0 CTerneHy IpuiarohaBamba HACTABHOT ITPOLIECa BUXOBUM MHAWBUIYATHUM NOTpe-
dama. [IpuMemeHO je MPUCTYIHO Y30PKOBambe, IITO MPECTaB/bd OIPAHUYECHE Y
TOTJIely Perpe3eHTaTUBHOCTH U MOT'YNHOCTH reHepan3alyje pe3ysraTa Ha HIIpy
noryanyjy. KomonHoBame oBux MeToga oMmoryhmio je moOujame cBeoOyxBaT-
Hor yBuia y npuMeny VMIC 1 BUXOB yTHIA] HA MIEPCOHATM30BAHO yUeHe, Kao U
opmynucame mpenopyka 3a epuKacHjy IpruMeHy y 00pa30BHOM IPOIIECY.

PE3VIITATU UCTPAKUBAIHLA U INCKYCUJA

VY jemHoy30padykoM t-TecTy Kao pedepeHTHa BpeaHOCT KopuiheHa je
BPEIHOCT, KOja MpeICTaB/ba HEYTPAJIHY TauKy, OAHOCHO OJICYCTBO NEPLUITHPAHOT
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yrunaja MIC Ha nepcoHann3oBaHo yuewme. Llnb mpumene oBor Tecta Ouo je na ce
YTBp/M /1 JIU je TIPOCeYHa TpolieHa UCTIMTAHWKA CTATUCTHYKY 3Ha4yajHO Beha of
BPEAHOCTU KOja O3HA4yaBa HENoCTojame e(eKTa, YUMe Ce HCIUTYje MOCTOjame
no3uTuBHE Nepreniuje yrumnaja MIC Ha mepcoHaIN30BaHO 00pa3oBame. Y by
ncnutrBama yrunaja C Ha mepcoHann3oBaHO 0dpa3oBame, CIIpOBe/IeHa je [ie-
CKPMIITUBHA CTaTHCTUYKA aHAIN3a, YMjU Cy pe3yJTaT npukazanu y Tabemw 1.
HodujeHu pe3ynTaTl TIOKa3yjy Aa BehwHA UCMUTAaHWKA TPETo3Haje MO3UTHBAH
yrunaj npumene VIC Ha yHanpeheme nepcoHamm3oBaHor yuema. KonkperHo, 108
ucnutanuka (67,5%) cmarpa ga npumena MC vMa no3uTvBaH yTHIlaj Ha MEPCo-
HaJIM30BAHO 00pa3oBame, oK 52 ncnutanuka (32,5%) He Aeu TO MUILIUbEHE.

Tabena 1. Yuecranoct yrunaja VIC Ha nepcoHanmm3anujy odpazoparma

YyecTanoct MpoueHat BanugHu npoueHat KymynaTusHu npoueHat
% % %
He 52 32,5 32,5 32,5
[a 108 67,5 67,5 67,5
YKynHO 160 100 100 100

OBu pe3yiTaTi yKasyjy Ha JOMUHAHTHO NMO3UTUBHY nepuentyjy yiaore UC
y npuiarohaBary HacTaBHUX caipxkaja v yHanpelhewmy MHAMBUIYaIHOT IpOLe-
ca yuyewa. Mnak, unmeHnLa Ja BUIIe of jeaHe TpehnHe ucnuTaHuka He Mperno-
3Haje HHUXOB 3HAauyaj yKaszyje Ha MocTojame oapeheHux orpaHuuerma. To Moxe
dutn nocneguua HepoBosbHE MHTerpauuje VIC y HacTaBHM mpouec, pa3induTor
HUBOA JUTUTATHUX KOMIIETEHIMja WM OTPaHMYeHe M3JI0KEHOCTH CaBpPEMEHUM
00pa30BHUM TexHOJoTHjaMa. JJodujeHrn pe3yiaTaT Cy y CKJIaay ca peJeBaHTHUM
WCTpakMBamUMa Koja ykazyjy aa MC umajy 3HauajaH MOTEHIM]as 32 MOPIIKY
MEePCOHATM30BAHOM 0Opa30Baby, Al 12 IbUXOB CTBAPHU YTHIIA] Y BEJIMKO] MEpH
3aBUCH O HAYMHA WMIUIEMEHTalje W MpUXBaheHOCTH OJl CTpaHe KOPUCHUKA.
OBM pe3yiITaTté yKasyjy Aa NOCTOjU CTATUCTUYKM 3HauyajHa MOJPIIKA TBPAbHU A2
NC nonpunoce eprkacHujeM U npuiaroheHujeM oOpa3oBHOM MPOIIECy.

Pe3ynTatu jemHOy30payKor t-Tecta MOKa3yjy Aa je cpeima BPeIHOCT CTa-
TUCTUYKM 3HavyajHO Beha on pedepenTHe BpenHoctH (t(159) = 32.5; p < 0,05),
HITO yKa3yje Ha CTATUCTUYKM 3HA4YajHO MO3UTHBHY MEpIENIUjy UCIIUTAHUKA O
y1031 MH(OPMALMOHUX CHUCTEMa Y TIOAPIIIN MePCOHATN3aNjU yuema. OBU pe-
3yJITaTH YKa3yjy Jla HCIIUTAaHULM nipenio3Hajy noteHuujan VC na nonpunecy edu-
KacHUjeM U npuiaroheHujem odpa3oBHOM Ipoliecy. Mehytum, umajyhu y Bugy
Ja Cy NoJaLy 3aCHOBaHU Ha CaMOIIPOLIEHH, pe3yJITate Tpeda TyMaunuTy Kao IOoKa-
3aTesba CTABOBA CTY/EHATA, 4 HE Ka0 AUPEKTHY MEpY CTBAPHOT yTHLIaja HA UCXO/e
ydewa. [IpuMapHu noany y OBOM UCTPaXUBamby MPHUKYIJbEHH Cy MyTeM CTPYK-
TYPUCAHOI aHKETHOI' YIIUTHHUKA, YCMEPEHOI Ha MCKYCTBa CTyJEHAaTa ca CUCTEMHU-
Ma 32 e-yuewe, YK/byuyjyhu u oHe 3acHoBaHe Ha npumenu BU (Ingkavara et al.
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2022). Pesynratu edukacnoctu yrunaja MC Ha nepcoHaIM30BaHO 00pa30Babe
npuKasanu cy y Tademu 2.

Tabena 2. EdukacHoct yrunaja MIC Ha nepcoHaIM30BaHO YU€Hhe U pa3Boj

PedepeHTHa BpeaHocT = 0

t df p BpegHocT Pasnuka 95% WHTepBan noseperba 3a
(aBoctpaHa) cpearbux pasnuky

BPEAHOCTM  Nopa rpaHnua  loprba rpaHuLa
EdukacHocT yTuuaja 34,54 159 0 3,16 2,98 3,33
npumeHe UC Ha
nepcoHasn30BaHoO
y4yere 1 pa3Boj

HcTpaxuBame je ycMepeHo Ha aHam3y yruniaja npumere VIC Ha nepuumnu-
PaH HUBO [EPCOHAIM3ALM]E YUeHha, IPU YeMY Ce NIePCOHATN3ALM]a Y OBOM pamy
JeduHHMIIe Kao CTETeH y KojeM CUCTeMHu oMoryhasajy npuiarohaBame capxkaja,
TeMIIa yuerha 1 MOBPaTHUX WH(pOpMaIIUja MHANBUIYATHUM NOTpedama CTyIeHaTa.
LTwpb je na ce yTBpIM Ha KOjU HAUMH CaBPEMEHE TEXHOJIOTHje, yKIbyuyjyhu cucre-
Me 3acHoBaHe Ha B, nonpuHoce nmodosblamy KBaIuTeTa yuewa, nopehamy Mo-
TUBalMje cryaeHata u Behoj edukacHoct odpazosHor mporieca (Popenici, Kerr
2017). Y nusby UCNIMTHBAA CTATUCTUYKE 3HAYAJHOCTH TIEpIIeTIIije CTyJeHaTa O
yTHLA]y HHPOPMAIIMOHMX CUCTEMa Ha IEPCOHAIM30BAHO 00Pa30Bambhe MPUMEHEH
je jemHOy30payKu t-TeCT, MPU YeMy je Kao pedepeHTHa BPeIHOCT KopHimheHa
Teopujcka cpenuHa Jlukeprose ckaie (W = 3). HaBegeHa BpeIHOCT TpeacTaBiba
HeyTpaJlaH CTaB UCTIMTAHWKA, T1a CY BPEIHOCTU M3HAJ 3 MHTEPIIPETUPaHE Kao T0-
sutuBHA nepriemniyja yrunaja UC. [lodujenun pesynrtatu (t(159) = 34,54; p < 0,05)
yKasyjy Ha TO Ja UCOMTAHULIM CTATUCTUYKHM 3Ha4YajHO TIO3UTUBHO OLIEHY]Y YJIOTY
UC y noapuiy nepcoHanm3anmjy yuema.

OBu pe3yiTaTi yKa3yjy na je mpouemeHa epukacHoct npumene MC 3Ha-
YyajHO M3HaJ pedepeHTHe BPeIHOCTH, IITO MOTBPlyje HUXOB MMO3UTUBAH YTHLA]
Ha MepCOHAIU30BaHO yuewe. Cpeama pa3iuka u3HocH 3,16, JOK UHTEpBaI MOY-
3manocty o1 95% (2,98-3,33) ykasyje Ha BUCOK CTENeH MOY3JaHOCTH M CTadWJI-
HOCTHU pe3ynararta. Bucoka BpeaHoCT t-Tecta JoAaTHO NOTBphyje cHaxkaH edekat
npumene VC, mto umMmimiypa a UCIUTAHULIM Y BEJIMKOj MEPH MPENo3Hajy Hu-
XOBY e(hMKaCHOCT y NepCOHAIM3ALMjU 00pa3oBHOI npoleca. Kao ucrpaxupauku
MHCTPYMEHT KOpHIINeH je CTPyKTypUCAHW aHKETHU YIUTHUK 3aTBOPEHOI THIIA,
KOHCTPYHMCaH Ha OCHOBY peJieBaHTHE JIMTepaType U3 0OJNacTH MePCOHATM30BAHOT
oOpazoBama, VIC n npumene BU y odpazoBamy. YIIUTHHK je 00yXBaTao MUTamba
KOja cy ce OJHOCHIIA Ha!

— neprernyjy yruiaja C Ha nepcoHaM30BaHO yuerhe,
— mpwiarohaBarme HACTABHHX Ca/ipikaja CTHJIOBUMA YUera,
— JOCTYITHOCT OOpa30BHUX pecypca,
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— moBpaTHe uH(pOpMaIHje y peaTHOM BpeMeHy U
— MOJPIIKY y peliaBamwy mpodlieMa.

Pesynratu ykasyjy Ha mOTeHUMjaqHe pasivke Mely MCIUTaHUIIMMA, Kao
LITO Cy NPUKA3aJIM CIMYHU Pe3yJTaTH y Apyrom ucrpaxusamwy (Popenici, Kerr
2017). Ca umbeM yTBphUBama Ja JiM MOCTOje CTATUCTUYKM 3HAaYajHe pasjiiKe y
BapHjaHcama u3Melhy rpyna ucnuTaHuKa, OJJHOCHO Ja JIM je PacrpIIeHOCT Mojara-
Ka 0 IOBPAaTHUM MH(pOpMalrjamMa 1 CTABOBMaA CTY/IeHATa YjeAHAUYeHa, N3BpLIeHa
je emnupujcka aHanu3a. McnuTrBame XOMOTeHOCTH BapyjaHCH je oJ] 3Hauyaja jep
MOe YTUIATH Ha TMOY3JAHOCT U BATUIHOCT JAbMX CTaTHCTUYKKMX aHanmm3a (Ta-
oemna 3).

Tabena 3. TecT XOMOTEHOCTH BapHjaHCH

JleBeHoBa dfl df2 Sig.
CTaTUCTUKA
Mpunarohasatbe UC cTNOBUMA yyerba 10,12 1 159 0,00
Mpyrkarbe NoBpaTHUX MHPOPMaLMja y peaslHOM BpeMeHy 7,81 1 159 0,00
[ocTynHocT pecypca 3a NepCOHaIN30BaHO yyere 16,65 1 159 0,01
MoaplLuKa y pellasarby Npodiema nepcoHannsoBaHor 0,01 1 159 0,82

odpasoBatba

Pe3ynratu JleBeHOBOT TecTa XOMOTEHOCTH BapHjaHCH MpuKa3anu y Tademu
3 yKa3zyjy Ha MOCTOjame pa3ivKa y BapyujaHcaMa u3Mely NCIMTUBAHMUX TPyTa 3a
BehuHy nocMaTpaHux Bapujadnu. 3a Bapujadiy llpuaaiohasarve UC citiunosuma
yuerva nodujena je Bpeanoct Sig. = 0,00 (p < 0,05), mTo yKasyje Ha CTATUCTUYKHU
3HaYajHe pa3fvke y BapujaHcama. CivyaH pe3ysTaT youeH je M KOj Bapujadie
Tpyoicarbe iospaitinux ungpopmayuja y peanrom gpemeny (Sig. = 0,00), kao u Kof
Uociuyiinociiu pecypca 3a iepconanuzosaro yuerve (Sig. = 0,01), mTo Takohe
yKa3yje Ha HerocTojamke XOMOTeHOCTH BapujaHcu. Hacympot Ttome, Koja Bapuja-
one Iogpuika y pewiasarby idpodaema nepcoHaru308aHol 00pazosarba NodujeHa je
Bpeanoct Sig. = 0,82 (p > 0.05), mTo yka3yje aa He MOCTOje CTATUCTUIKY 3HAYA -
He pa3jiiKe Y BaprjaHcama, OJJHOCHO /1A je UCITyHeH yCIOB XoMoreHocTu. OBH pe-
3yJTaTH NOKa3yjy Aa 3a BehuHy ucnutuBaHux acnekara yrunaja VC na nepcona-
JIM30BaHO 00pa30Bame HUje UCITYHheHA MPETIOCTABKA O XOMOI'€HOCTH BapHjaHCH.
To mMoxke yThnaTi Ha U300p Ja/bUX CTATUCTUYKUX METOJA, 32 UHhja UCTPAKUBAbHA
je motpedHO MpUMEHUTH POOYCHHUje TEeCTOBE WJIM MPUIArOJWTH MPUCTYN (HIIP.
Kopuiheme BenmmoBor Tecta ymecTo KJIacHIHOT t-Tecta). JloOujeHu pesynratu
yKa3yjy Ha BapujaOWIIHOCT y Meplieniyjama CTyIeHaTa Kajia je ped O pa3inIuTUM
acriektTuMa npumeHe MC, mto gogaTHO NOTBphyje CI0KeHOCT BUXOBOT YTHIA]ja
Ha TePCOHATIM30BAHO 00PA30BAHE.

V okBupy ANOVA anasm3e uCnUTUBaHE Cy pa3jiKe y nepuenuuju edexa-
ta VIC u3mel)y /Be rpyne McruTaHuka, (popMupaHe Ha OCHOBY CTaBa O MO3UTHUB-
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HoMm ytuiajy MC Ha nepcoHanm3oBaHo odpa3oBame (,0a” U ,,He” rpymna). AHAIM-
3a je odyxBaTaja UCMUTHBabe pasnuke y neprenwju yruiaja MUC y ogrocy Ha
yuecTajocT Kopuinhemwa ciucTemMa 3a e-yderwe. Mcnuranuny cy noje/beHu y aBe
rpyne: CTy/IeHTH KOjUd 4eCTO KOPHCTE CHUCTEME 3a e-yUeHe U CTYICHTH KOju UX
KOpPHUCTEe TOBPeMeHO. AHaAIM3a je MMasia 3a Wb Ja YTBPAY Aa JIK TIOCTOje CTaTH-
CTMYKM 3HavajHe pasjiMKe y MpOLEHM pasanuuTux acnekara npumene MC, kao
MITO Cy npujarohaBame CTUIOBUMA yUera, TOCTYITHOCT pecypca, MOBpaTHe WH-
(popmanmje y peaTHOM BpeMeHy U MOAPINIKA Y pelmaBamy npodiema. Y ANOVA
aHaJIM31 UCIMTUBAHE Cy pasivKe n3Mely rpymna ucnuranuka (opMupaHux npeMa
MOJTy, TOOVHYU CTY/Wja, HUBOY JUTHUTATHUX KOMIIETEHIIja U y4eCTaIOCTH KOpPU-
whewa nHpopMaLMOHUX cucteMa. Pe3ynTtatu ananuse npukasanu cy y Tadenu 4.
AHanuza je mokaszasa Aa MmocToju CTATUCTUYKM 3HAYajHa pa3ivKa Koj Bapujadie
Ipunraiohasarve ciiunosuma yuerva (F = 3,97, p = 0,05), mro ykasyje ga mpume-
Ha VIC 3HauajHO NOTIpHHOCH TipujiarohaBamy HAaCTaBe pas3iMUUTAM CTHJIOBUMA
ydera, Kao jeTHOM O]l KJbyYHHUX eJleMeHaTa MepCOHATM30BAHOT 00pa30Bamba.
Hajuspaxenuju edekat yodeH je koj Bapujadne Ipyowcaroe Ho8pamiHux uH-
¢opmayuja y pearnom épemeny, e je yrBpheHa BHCOKA CTAaTHCTHUKY 3HAayajHA
pazmuka (F = 32,77, p <0,001). OBaj pesynrat notBphyje na UC umajy nocedHo
BaXHy yJory y oMmoryhaBamy Op30r M1 KOHTUHYHPAHOT JOOWjara OBPATHUX WH-
(popmarnija, MITO Cy MCIUTAHWIIM UCTAKJIM KAO je[laH OJ] Haj3HauajHUjUX acrieKara
npotieca yuewa. Kana je peu o Bapujadmnu Jociliyiinocii pecypca 3a iepcoHanu-
306aHO Yuerbe, PE3yATaTH Takohe yKadyjy Ha MOCTOjare CTATUCTUYKM 3HAauyajHe
pazmuke (F =599, p=0,02). Oso cyrepuie ga IC gonpuHoce nakmem u eprka-
CHMjeM MPUCTYIy OOpa30BHUM MaTepujajiuma, YuMe ce JOAATHO MojpKaBa nep-
coHanm3anyja Hactape. C apyre cTpaHe, Koj Bapujadne [logpuika y pewasarby
iipodaema iiepconanuzoeanol 0opasoearba HUje yTBpheHa CTaTUCTUYKM 3HaYajHa
pazmuka (F = ,038, p = ,85), mro yka3yje qa UCIIMTAHUIIMA HE MPENo3Hajy 3Hava-

Tabena 4. ANOVA craTrcTHyKa METOIa

36up df  Cpenmu F 3HavajHOCT
KBajpara KBajpar
N3mely rpyna 0,948 1 0,95 3,97 0,05
Mpunarohasarbe C ctunosuma Vervian roviia 2282 159 024
yuerba yTap rpy , 3
YKynHo 24,77 160
Mpy»arbe NoBPaTHUX Wzwmely rpyna 5,04 1 6,04 32,77 0,00
MHpOpMaLMja y peasHOM Yuyrap rpyna 17,92 159 0,18
BpemeHy VkymHO 21,97 160
HW3zmeby rpyma 1,31 1 1,31 5,99 0,02
Aoctynrocr pecypca 3a ‘YHyTap rpyna 22,57 159 0,22
NepcoHasIM30BaHO yuete
YKynHO 23,88 160
W3zmeby rpyna 0,01 1 0,01 0,038 0,85
Moapluka y pellasarby npodnema Viytap rpyma 25 480 159 025
nepcoHanvsosaHor odpasosatba d :
VYkynuo 24,50 160
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jau yrunaj npumene MC y oBom cermenTty. OBakaB pe3yaTaT MOXe YKa3uBaTy Ha
orpaHrveHe MoryhHoctH nocrojehux cucrema y rpyskamwy CIOKEHHje KOTHUTHB-
He MOJpIIKE, Ka0 U Ha MoTpedy 3a JajbuM pa3BojeM HallpeAHUX (DYHKIIMOHATHO-
CTH, TIOCEOHO OHMX 3ACHOBAHMX Ha BEUITAYKOj MHTEJIUTCHIIUjH.

VKyITHO oCMaTpaHo, pe3yJITaTh UCTpakuBama nokasyjy na C ocrBapyjy
HajBehu yTuiaj y odiactiMa Koje ce 0JHOCe Ha JOCTYITHOCT pecypca U Op3uHy
JodHjama MOBpaTHUX MH(OPMAIIFja, TOK jé IUXOB JOMPUHOC Mambe U3PAKEH Y
JOMEHY CJIOKEHMjUX KOTHUTMBHUX AaKTMBHOCTH, KAO LUTO j€ pellaBamke MpodemMa.
Ha ocHoBy n0d1jeHux Hanasza Moxe ce 3akbyunty Ja MIC npesacTtasibajy 3HavajaH
dakTop y yHampehewmy mepcoHATM30BAHOT 00Pa30Bamka, Al JAa HUXoBa eduKa-
CHOCT BapHpa y 3aBUCHOCTH O]l KOHKPETHOT acleKTa IPUMEHeE.

Ha ocHoBy crnipoBejieHOT MCTpakuBama U eMIMPHjCKE aHaIu3e MOTY ce
WAEHTU(PUKOBATH KJBYUHH (PaKTOpW KOju yTHUy Ha edukacHocT yrunaja MIC Ha
nepcoHaIM3anujy odpasoBamwa. OBU (pakTopy ce MOTy carjielaTh Kpo3 BHLIE Me-
DycodHO noBe3aHux acrekaTa.

1. Ilpumena ungpopmayuonux cuciiema — Epukacan UC omoryhasajy jen-
HOCTaBaH MPUCTYN HAaCTaBHUM pecypcuMa, IpuiarohaBame cajpikaja WHIUBH-
JyaJIHUM 10Tpedama CTyjeHaTa U KOHTMHYMpaHO npahewme HBUXOBOI HallpeTKa.
Pesynratu yka3yjy Ja MCOMTaHMIM Yy BEJIMKO] MEPH NPENno3Hajy 3Hayaj OBUX
(pyHKIIMOHAITHOCTH.

2. llepconanuzosario yuerve — IlpumMeHa aganTUBHUX caipxkaja U UHIUBU-
OyaJM30BaHUX IyTeBa yuewa oMmoryhaBa CTyJeHTHMA Ja y4e y CKJaly ca COIl-
CTBEHUM TEMIIOM U CTWJIOM. [JodujeHu pe3yaraT NMokasyjy Ja oBakaB MPHUCTYI
MO3UTUBHO YTUY€ HA MOTHBALM]jy, AHIA)KOBAHOCT U YKYITHY YCIEIIHOCT y YUeHY.

3. Auiuiwianno odpazosarbe — YNOTpeda AUTHTAIHUX IJIaT(OPMHU U aiaTa
omoryhaBa cTaJiHy UHTEPaKIIM]jy ca HACTABHUM CaJIp:KajuMa U MIPUCTyI uHGpopMa-
LjaMa HEe3aBUCHO OJ] BPEMEHCKMX U IIPOCTOPHUX OIPaHUYEHa, YMME Ce TOJCTH-
Yye (pIIeKCUOMITHO M CAMOCTAJIHO yUeHe.

4. Agaittiiusro yuerbe — Ilpumena anroputama 3acHoBaHux Ha BU u ananu-
3a mojiaTaka o yuewy omoryhaBajy JMHAMHUYKO TpujiarohaBame HacTaBe U 00e3-
oehuBame OnaroBpeMeHUX MOBPATHUX WH(OpPMAlK]ja, KOje Cy IMperno3HaTe Kao
jenan o Haj3HauvajHUjuX edekata mpumeHe u yruraja MC Ha nmepcoHaIn30BaHO
o0pa3oBame.

5. Ananusa iogaimiaka — CUCTEMATCKO NMPUKYIUbakbe U 00paga rnojaraka o
aKTUBHOCTMMA U MOCTUTHyhMMa cTynaeHata omoryhaBa AoHOIeHe UH(MOPMUCA-
HUX OJUIyKa, OJIarOBPEMEHO youaBame MOTelKoNa 1 KOHTMHYUPAHO yHarpehemwe
HACTABHUX IMTPAKCH.

Cymupajyhu HaBeieHO, MOXe ce 3aKJbYUUTH JIa je 3a TOCTU3ame MyHOT
MOTEHIIMjaJia TIePCOHAJTM30BAHOT 0OPa30Barhba HEOIXO/IHA UHTETPUCaHa MTPUMEHa
cucTeMa Koju 00jeubyjy KbydHe eJleMeHTe Kao INTO Cy mpujarohaBame CTU-
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JIOBUMa yuewa, JOCTYIIHOCT pecypca, IIpaBOBpEMEHe HoBpaTHe UH(pOopMalje U
aHaJMTHKa nojaTtaka. OBU eJIeMEeHTH IPEACTaB/bajy OCHOBY 3a Pa3BOj caBpeMe-
HUX, (PIeKCMOWIIHUX U e(PUKacHUX OOpPa30BHUX OKPYXKeHa KOoja MOApKaBajy WH-
JVBUIYJTHH HAaTpe/lak 1 MODOO0JbIIAE NCXO0/a yUeHa.

Ha ocHoBy cripoBesieHOr nperneaa jureparype, aHanuse nocrojehux UC,
pe3yJITaTa aHKeTHUpama, Ka0 U Ha OCHOBY pe3yJITaTa eMIIMPHUjCKe aHaJIU3e, MOry
ce MICHTU(PHUKOBATU KJbYUHHM PE3yJITaTH U HUXOBE MMIUIMKALMjE Yy KOHTEKCTY
npumere VIC y nepcoHaIM30BaHOM 00pa3oBamy.

1. losehana egpuxacrociii yuerba. BehnHa ucrimTanuka je HaBesa /1a Ko-
puithewe MC 3a nepcoHaan30BaHO yUere JOIMPUHOCH OOJbEM pasyMeBamby Ipa-
IuBa U omoryhaBa yuerme cOINcTBeHHM Temriom. CructeMu Koju mpuiarohaBajy
cagpxaje MHAMBUAYAIHMM roTpedama MOKa3aid Cy 3HavyajHO Oosbe pesyliTare
y nopehemy ca TpaAuUMOHAIHUM NpucTtynuMa. OBU pe3yirTaTd Cy y CcKiaay ca
[IPETXOAHUM UCTPaXUBabUMa KOja UCTUYY [la aJallTUBHU U UHTEIMTEHTHU 00pa-
30BHU CUCTEMH MOTY YHAIIpeIUTH MHAVBUAyaIHe ncxoje yuema (Woolf 2010).

2. Mowmiusayuja kopucruxa. VICIATaHUIM Cy UCTAKJIM Jla TIEPCOHATIM30BA-
HU TIpUCTYTI oBehaBa MOTHBAIM]y 32 yueme, jep omoryhasa ¢okyc Ha odiacTu
KOje UM M3a3MBajy MHTEPECOBaE WIH y KOjuMa uMajy noTemnkoha. Hacrapauim
cy Takohe MOTBPIWIM Aa CHCTEMH OJIaKIIaBajy MIEHTU(UKALUjy CIaduX Taya-
Ka CTyJeHaTa U IJIaHupame JoaaTHe noapiike. OBaj pe3yiraT je y cariaCHOCTH
ca Mofie/luMa MpUXBaTakba TEXHOJIOTHje, KOjU HaIlallaBajy Ja NepuunupaHa Ko-
PHUCHOCT M PEJIEBAaHTHOCT CHCTEMa JUPEKTHO YTHUYY Ha aHTaKOBame KOPUCHHUKA
(Davis 1989).

3. IIpaherve naiipertixa iiepcornanuzosarol yueroa. apopMaumonu cucteMmu
Wrpajy 3HauyajHy yjuory y nmpahewy HHIMBUAYaIHOT HAalpeTKa cTyaeHara. Hacrtas-
HHULIM MOTY [la TIpaTe pe3yJjirtare y peaHOM BpeMEHY U Ha OCHOBY IPHUKYIJBEHUX
MojiaTaka JOHOCE OAJIyKe O MpuiarohaBamy HacTaBe, IITO OMOryhaBa JMHAMUYKO
U (pJIEKCUOMIIHO yIpaB/barbe 00pa3oBHUM MpoiiecoM. OBaj pe3yaraT je y CKJa-
Iy ca caBpeMeHHNM MpHUcTynumMa y odnactu Al y odpaszoBamy, KOju HarmamaBajy
3Hauaj learning analytics © aJaITUBHUX CUCTEMA 32 TIOJPUIKY JOHOILEHY MeJaro-
mkux ogiayka (Holmes et al. 2021).

4. IIpegnocitiu u u3azoeu. I'mTaBHe NpeIHOCTU Cy NEPCOHANIN3ALM]A CaApsKa-
ja, Beha (yiekcuduIHOCT U 00Jbe pasyMeBame noTpeda cryaeHara. Mehytum, uc-
TpaXkMBame je yKa3ajlo 1 Ha U3a30Be, Kao IITO Cy MoTpeda 3a aJIeKBATHOM 00YKOM
HACTaBHMKA, TEXHUYKA MOAPIIKA U OrpaHWYEHa MHTErpaluja CUCTEMA y HEKUM
HIKOJICKMM CpeIMHaMa.

5. Bakwyuak o yitiuyajy upumene UC na iiepconanuzauujy oopazosarsa. Pe-
3yatati yKasyjy ga MC mmajy 3HavajaH NoOTeHUMjal y yHanpehemwy nepcoHaiu-
30BAHOT 0Opa30Baha, A/ /14 IMXOB CTBAPHU eheKaT 3aBUCH OJ1 HAUMHA TPUMEHE,
MpUXBaTamba 0/l CTpaHe KOPUCHUKA U MHCTUTYlMOHaIHe nofpiike. [Ipumena MC
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3HAYajHO MOMPUHOCH KBAJIUTETY OOpa30Bamha, MOOOJbINIABA MHIVUBUIYATHH Ha-
Mpe/lak CTy/IeHaTa U OJIaKIaBa paj HactaBHUKA. CHCTEMHM MpeCcTaBibajy BakaH
ajaT y MOJEpHU3AIMj OOPA30BHOT MPOoIleca U MOJCTHIIAjY HHOBATUBHE METOJIE
ydewa U yHarpehema KBaIuTeTa HACTAaBHOT Mpolieca.

3AKJbYYAK

HUctpaxuBame nokasyje na nHGOpMaIMoHu cuctemu omoryhasajy mpuia-
rohaBame HACTABHUX Ca/ipKaja MHIVBUAYATHUM MOTpedaMa CTyJeHara, mTo To-
BehaBa MOTHBaIMjy, aHTA)KOBAHOCT M e(pUKaCHOCT yuema. [Ipaheme Hampetka y
peanHoM BpeMeHy oMoryhaBa HaCTaBHMIMMA Jla OJIaroBpeMeHo youe noTemkohe
1 0de30e/e AoAaTHY MOJAPIIKY, AonpuHocehn dobIM 00pa30BHUM pe3yJITaTuMa.
[Mpumena MC Ha mepcoHanm3aiyjy odpa3oBama MOKadyje 3HauajaH yTHlaj Ha
noBehame KBajauTeTa 0Opa30BHOI mpoleca. Pe3ynratu t-tect aHanM3e MoKaszyjy
14 je cpelliba BPeJHOCT CTATUCTUYKY 3HAYAJHO Pa3induTa ofi pepepeHTHe Bpe.-
Hoctu (t(159) = 32,5; p < 0,05), mrro norephyje 3nauaj yrunaja npumene UC
Ha KBAJIUTET U MEePCOHANIU3AIIN]Y 0Opa30BHOT mpoiieca. McTpaxkuBamwe noTBphyje
na uHTerpanuja WHGOPMAIMOHNX CUCTeMa TpelcTaB/ba eprKacaH WHCTPYMEHT
32 MOJIEpHM3AINjy 00pa3oBamba, MOJCTUIAke WHOBAIMja W TOAPIIKY WHIUBH-
JIyaJTHOM pa3Bojy cryfaeHara. Y OyayhHOCTH, OBakaB MPUCTYH MOXE JONMPUHETH
cTBapamy (preKCHOWITHOT, MOTUBHUITTYher U mpuaroheHor 00pa30BHOT OKPYKeHha
KOje 3aJJ0BOJbaBa MOTpede CaBpeMEHUX CTyJeHaTa.

Nako nocroje oxpeheHn n3a3oBu y MpUMEHH, Kao IITO ¢y notpeda 3a aje-
KBaTHOM OOYKOM HACTaBHUKA M TEXHHMYKA IMOJPIIKA, MPEAHOCTH MH(POPMAIIHO-
HUX CHCTeMa 3a MEepCOHAIM30BAHO yuerme 3HauajHO IMpeBa3mia3e Te Iperpeke.
3akJpyyak UCTPAXKMBaha jeCTe a OBaKaB MIPUCTYI yUely MpecTaBba eprKacaH
WHCTPYMEHT Y MOJIEPHHU3AINji 00pa30Bama, MOACTHIIAjY MHOBaNMja 1 oMoryha-
Balby WH/AWBUIYATHOT pa3Boja CBakor cryneHta. [IpuMeHa oBux cucrema y Oy-
OyhHOCTH MOKe JOMPUHETH CTBapamy OOPa30BHOT OKpYkKema Koje je duekcu-
dunHo, MoTuBMIyhe u mpuaroheHo noTpedama caBpeMeHHUX CTyAeHaTa.
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Faculty of Technical Sciences in Cacak
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THE IMPACT OF THE APPLICATION OF INFORMATION
SYSTEMS ON PERSONALIZED EDUCATION: EMPIRICAL
ANALYSIS

Abstract: The development and application of information systems (IS) in educa-
tion enables a personalized approach to learning tailored to the individual needs, abilities,
and interests of students. Modern digital technologies enable the collection and analysis of
data on user progress, which helps to better understand learning styles and the dynamics
of learning content adoption. Based on the collected data, the system can recommend ap-
propriate teaching materials, tasks, and activities, thus enabling more efficient and flexible
learning. Of particular importance is the application of artificial intelligence (AI), machine
learning, and learning analytics, which enable adaptive learning and continuous progress
monitoring. A study conducted on a sample of 160 students of the Faculty of Technical
Sciences in Cacak, University of Kragujevac, showed that IS significantly improves motiva-
tion, understanding of teaching content and learning efficiency, while providing teachers
with better insight into student progress and enabling better quality teaching planning. The
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results of the t-test analysis show that the mean value is statistically significantly different
from the reference value (t(159) = 32.5; p < 0.05), which confirms the importance of the
impact of the use of IS on the quality and personalization of the educational process. The
continuous use of IS in the personalization of education represents a significant step to-
wards the modernization of the educational system and the development of digital learning.

Keywords: information system, personalized learning, digital education, adaptive
learning, data analysis.
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HIGH-SCHOOL STUDENTS’ PERCEPTIONS OF CHATGPT
AS A SUPPORT TOOL FOR LEARNING MATHEMATICS

Abstract: Generative artificial intelligence is increasingly recognized as an important tool
for supporting learning processes. The aim of this study was to examine high school students’
attitudes toward the use of ChatGPT as a support for learning mathematics, with a particular
focus on the role of motivational orientations, individual needs, and facilitating conditions in
shaping their attitudes and intention to use this tool. The study was conducted on a sample of 99
students from a Serbian high school using a questionnaire based on the integration of the Tech-
nology Acceptance Model (TAM) and the motivational model of self-regulated learning. The
results of the exploratory factor analysis identified six latent dimensions: attitudes toward the
use of ChatGPT, intention to use, intrinsic and extrinsic goal orientation, students’ individual
needs, and facilitating conditions. The findings of the regression analysis indicate that students’
attitudes play a central role in shaping their intention to use ChatGPT, while intrinsic motivation,
individual needs, and facilitating conditions make significant contributions to the development
of positive attitudes. The results highlight the importance of pedagogical and motivational con-
ditions for the meaningful and responsible implementation of generative artificial intelligence
in mathematics education.

Keywords: ChatGPT, generative artificial intelligence, mathematics education, student
motivation, student attitudes

INTRODUCTION

The growing use of generative artificial intelligence (Al) in education has
prompted increasing attention to its effectiveness, acceptance, and impact on stu-
dents. With the emergence of generative Al, tools such as ChatGPT are increas-
ingly being integrated into mathematics education, enabling the generation of ex-
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planations, lesson planning, and the provision of personalized feedback, thereby
fostering student engagement and self-regulated learning (Pepin et al. 2025). How-
ever, the acceptance of such tools depends on a range of factors, including students’
motivation and attitudes, the availability of facilitating technological conditions,
and their individual learning needs.

Existing studies (Lin, Jiang 2025; Zheng et al. 2024) emphasize the role
of motivation as a key factor in the acceptance of generative artificial intelligence,
while also highlighting the lack of research encompassing other educational lev-
els. Additional studies report significant improvements in students’ self-confidence,
motivation, and learning outcomes when ChatGPT is used as a supplementary
learning tool, particularly for problem-solving and programming in mathematics
courses (Gouia-Zarrad, Gunn 2024; Dasari et al. 2024). In some cases, assistance
generated by ChatGPT has produced learning gains comparable to those achieved
through human tutoring, especially in algebra (Pardos, Bhandari 2024). Further-
more, teachers can use ChatGPT for lesson planning, generating instructional ex-
amples, and supporting students with diverse learning needs (Almarashdi et al.
2024; Taani, Alabidi 2025). Despite these benefits, the use of ChatGPT in educa-
tion also presents several challenges. The responses generated by ChatGPT are not
always fully accurate or appropriately tailored to students’ age and prior knowledge.
Moreover, the literature highlights ethical concerns, as well as the risk of students
becoming overly reliant on generative artificial intelligence (Pepin et al. 2025).

The aim of this study was to examine how different forms of student motiva-
tion (intrinsic and extrinsic), individual learning needs, and facilitating conditions
influence students’ attitudes toward the use of ChatGPT in mathematics learning,
as well as their intention to continue using it. Contemporary research on the ac-
ceptance of artificial intelligence in education has predominantly focused on high-
er education, while the high school context has received considerably less scholarly
attention. This study seeks to address that gap by investigating the perceptions
of students from a Serbian high school during 2025. The findings are expected
to contribute to the development of pedagogical strategies for the more effective
integration of Al tools into mathematics education, with particular emphasis on
motivational support and the individualization of the learning process.

THEORETICAL FRAMEWORK

The theoretical framework of this study is based on the integration of the
Technology Acceptance Model (TAM) (Venkatesh, Davis 2000) and the motiva-
tional model of self-regulated learning (Pintrich 1991), adapted to the educational
context of generative artificial intelligence in mathematics education. Within the
TAM framework, particular attention is given to students’ attitudes toward tech-
nology and their intention to use it, while the motivational model of self-regulated
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learning provides insight into the intrinsic and extrinsic motivational orientations
that shape how students approach learning with the support of ChatGPT. This in-
tegrated framework enables a comprehensive understanding of the cognitive, moti-
vational, and contextual factors influencing the acceptance of ChatGPT in learning
mathematics.

Intrinsic Goal Orientation (IGO) refers to students’ intrinsic motivation, that
is, the satisfaction, curiosity, and interest derived from the learning process itself
and from solving mathematical problems. Students with a strong intrinsic goal ori-
entation perceive learning as a challenge and an opportunity for personal growth,
which may encourage them to use ChatGPT as a tool for deepening conceptual
understanding, exploring alternative problem-solving strategies, and overcoming
learning difficulties independently (Zheng et al. 2024).

Extrinsic Goal Orientation (EGO) refers to motivation driven by external
rewards, such as higher grades, teacher praise, or social recognition. In the context
of using ChatGPT for mathematics learning, this orientation may encourage stu-
dents to use the tool to solve problems more efficiently or achieve better academic
performance. However, previous research suggests that while extrinsic motivation
may facilitate the initial acceptance of technology, sustained and meaningful use
depends primarily on intrinsic motivation (Liu, Lin 2010).

Individual Demand (1D) refers to students’ need for ChatGPT to provide
personalized information and learning support tailored to their individual charac-
teristics, prior knowledge, interests, and learning pace. In mathematics education,
this construct encompasses the tool’s ability to deliver customized explanations,
step-by-step solutions, additional examples, and alternative problem-solving ap-
proaches. Perceived adaptability and relevance of the generated content are ex-
pected to play a significant role in shaping students’ positive attitudes toward Chat-
GPT (Lin, Jiang 2025).

Facilitating Conditions (FC) refer to the extent to which students perceive
that they have access to the technical, organizational, and digital resources neces-
sary for using ChatGPT effectively (Venkatesh et al. 2003). These conditions in-
clude access to digital devices and the internet, as well as the basic level of digital
literacy required to use the tool successfully. In the Serbian educational context,
where limitations in digital infrastructure and institutional support still exist, facili-
tating conditions represent an important prerequisite for the adoption and contin-
ued use of contemporary educational technologies (Mandi¢ 2023).

Attitude toward ChatGPT (ATT) represents students’ overall cognitive and
affective evaluation of the extent to which ChatGPT is perceived as useful, engag-
ing, and desirable as a support tool for mathematics learning. Positive attitudes
are expected to develop when students perceive that the tool enhances their un-
derstanding of mathematical concepts, promotes greater learning autonomy, and
increases learning motivation (Ergene, Caylan-Ergene 2025).
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Behavioral Intention (BI) refers to students’ willingness to continue using
ChatGPT in the future as part of their mathematics learning process. According
to technology acceptance models, behavioral intention is considered the strongest
predictor of actual technology use (Alzahrani et al. 2019).

Based on these theoretical assumptions, this study proposes that students’
motivational orientations (IGO and EGO), Individual Demand (ID), and Facili-
tating Conditions (FC) directly influence their Attitude toward ChatGPT (ATT),
while ATT plays a central role in shaping students’ Behavioral Intention (BI) to
continue using the tool. This model therefore enables the examination of the in-
teractions among motivational, individual, and contextual factors that contribute
to the acceptance of ChatGPT as a support tool for learning mathematics among
high school students.

Recent studies further confirm the importance of psychological and tech-
nological factors in the adoption of Al in education. A study conducted in Serbia
(Milutinovi¢ 2025) demonstrated that perceived usefulness, perceived ease of use,
digital literacy, subjective norm, and the perception of Al as a tool for social good
significantly influence pre-service teachers’ competencies and their ethical Tech-
nological Pedagogical Content Knowledge (TPACK). Similarly, another study
(Milutinovi¢ et al. 2025a) found that ethical TPACK, Al for social good, and
subjective norm were the strongest predictors of teachers’ intention to integrate Al
into their teaching practice.

In addition, another study (Milutinovi¢ et al. 2025b) highlighted the po-
tential of advanced digital approaches in mathematics education by showing that
integrating cryptographic techniques into online collaborative mathematical prob-
lem-solving activities can enhance students’ collaboration, motivation, and sense of
responsibility. Collectively, these studies indicate that the successful implementa-
tion of Al in education depends on well-developed digital competencies, ethical-
pedagogical knowledge, and a supportive collaborative learning environment.

Nevertheless, the Serbian educational system continues to face challenges
related to insufficient pedagogical and technical competencies among teachers, as
well as limited digital infrastructure, which hinder the regular implementation of
contemporary educational technologies (Mandi¢ 2023). Although recent educa-
tional reforms have encouraged the development of digital education, the practical
integration of information and communication technologies (ICT) remains con-
strained by inadequate equipment and resistance to innovation. These systemic
challenges make Facilitating Conditions (FC) a particularly important determinant
of the acceptance of tools such as ChatGPT.

Based on the reviewed literature on ChatGPT acceptance, this study aims to
examine the factors influencing high school students’ attitudes toward and inten-
tion to use ChatGPT for mathematics learning in Serbia. Using a model grounded
in the Technology Acceptance Model and motivational constructs, exploratory fac-
tor analysis identified six latent factors: Attitude (ATT), Behavioral Intention (BI),
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Intrinsic Goal Orientation (IGO), Extrinsic Goal Orientation (EGO), Facilitating
Conditions (FC), and Individual Demand (ID). Accordingly, the study addresses
the following research questions:

RQ1: To what extent do ATT, IGO, EGO, FC, and ID predict high school
students’ Behavioral Intention (BI) to use ChatGPT for mathematics learning?

RQ2: To what extent do IGO, EGO, FC, and ID predict high school stu-
dents’ Attitude (ATT) toward using ChatGPT for mathematics learning?

METHOD
PARTICIPANTS

The study involved 99 students from the First Grammar School of Kragu-
jevac, Serbia, whose demographic characteristics are presented in Table 1. Of the
total sample, 31 students (31.3%) were male, while the remaining participants
were female. The mean age of the participants was 16.47 years (SD = 0.96).

Table 1. Demographic characteristics of the respondents

Variable Category f Percentage
Age 15 years old 19 19.2
16 years old 28 28.3

17 years old 38 38.4

18 years old 14 14.1

Gender Male 31 31.3
Female 68 68.7

Grade Grade 1 27 27.3
Grade 2 27 27.3

Grade 3 45 455

Frequency of ChatGPT use for Daily 6 6.1
learning mathematics Several times a week 9 9.1
Once a week 11 11.1

Once a month 26 26.2

Less than once a month 47 47.5

Total f (%) 99 100.0

Students participated voluntarily and were informed that they could with-
draw from the study at any time without consequences. All ethical principles were
strictly observed in accordance with institutional and academic guidelines. The
completion of the paper-based questionnaire required approximately 15 minutes.
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The data collection was conducted during regular school classes after participants
had been informed about the purpose of the study and the questionnaire adminis-
tration procedure. The participants completed the questionnaire individually using
paper-and-pencil forms, with clear assurances regarding anonymity, confidential-
ity, and voluntary participation.

INSTRUMENT

Table 2. Scales and corresponding items

Construct (Source)

Item

Intrinsic Goal Orientation (Lin,
Jiang 2025)

IGO2. | want ChatGPT to provide mathematics problems that stimulate
my curiosity, even if they are difficult.

IGO4. | would like ChatGPT to offer me more mathematics problems,
even if this does not affect my grades.

Extrinsic Goal Orientation (Lin,
Jiang 2025)

EGO2. | use ChatGPT for learning mathematics to show others how
good | am at mathematics.

EGO3. | expect praise from my teacher or recognition from my peers
because | use ChatGPT in mathematics learning.

Individual Demand (Lin, Jiang
2025)

ID2. ChatGPT can recommend mathematics problems that match my
level of mathematical knowledge.

ID3. Over time, ChatGPT can recognize my individual learning needs in
mathematics.

Facilitating Conditions (Lin, Jiang
2025)

FC1. I have the necessary digital devices and internet access to use
ChatGPT for mathematics learning.

FC2. I have the basic knowledge required to use ChatGPT for learning
mathematics.

Attitude (Ergene, Caylan-Ergene
2025)

ATT2. | enjoy learning mathematics with the support of ChatGPT.

ATT3. | find using ChatGPT while practicing mathematics interesting.

ATT4. When learning mathematics, ChatGPT feels like someone who
genuinely helps me.

ATTS. | enjoy using ChatGPT for learning and exploring mathematics
while practicing.

Behavioral Intention (Alzahrani
et al. 2019; Lin, Jiang 2025)

BI1. I am willing to continue using ChatGPT for learning mathematics if
its explanations are helpful.

BI3. | would recommend using ChatGPT for learning mathematics to a
friend.

BI6. | plan to use ChatGPT as part of my regular mathematics learning.

DATA ANALYSIS

The statistical analyses were performed using IBM SPSS. The descriptive
statistics were first calculated to summarize the central tendency and variability of
all study variables. The Exploratory Factor Analysis (EFA) was conducted to ex-
amine the factorial structure of the instrument and assess construct validity. Subse-
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quently, multiple regression analysis was employed to investigate the effects of the
independent variables on the dependent constructs (Hair et al. 2019).

Prior to the analyses, all major statistical assumptions were examined and
confirmed, including normality of data distribution absence of multicollinearity,
and absence of influential outliers (Tabachnick, Fidell 2019).

RESULTS

Exploratory Factor Analysis (EFA) was conducted using the Principal
Component Analysis (PCA) extraction method with Direct Oblimin rotation and
Kaiser normalization, as the latent constructs were expected to be correlated. The
analysis identified six clearly defined factors, which together represent the theo-
retical model underlying the present study. The factor loadigs of the questionnaire
items are presented in Table 3.

Table 3. Exploratory factor analysis

Component

ATT EGO FC 1GO Bl ID
ATT2 0.896
ATT3 0.916
ATT4 0.841
ATT5 0.861
BI1 0.569 -0.325
BI3 0.661
BI6 0.753
ID2 -0.921
ID3 -0.750
1GO2 -0.848
1G04 -0.830
EGO2 0.871
EGO3 0.949
FC1 0.971
FC2 0.847

The factor analysis confirms a clear and theoretically expected structure
comprising six latent variables: Attitude toward ChatGPT use (ATT), Behavio-
ral Intention (BI), Intrinsic Goal Orientation (IGO), Extrinsic Goal Orientation
(EGO), Individual Demand (ID), and Facilitating Conditions (FC).

All items exhibit high factor loadings, mostly = .75, indicating strong re-
lationships between the individual indicators and their corresponding latent con-
structs. These findings indicate the sound internal structure of the questionnaire
and the conceptual distinctiveness of each factor. The most stable and clearly dif-
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ferentiated factor is ATT, which represents the strongest cluster of students’ posi-
tive perceptions regarding the use of ChatGPT for learning mathematics.

To provide an initial overview of the data, a descriptive analysis was con-
ducted, including the means, standard deviations, skewness, kurtosis, and reliabil-
ity coefficients (Cronbach’s o) for all examined variables (Table 4).

Table 4. Descriptive statistics

Variable Mean Standard Deviation Skewness Kurtosis Cronbach’s a
ATT 2.34 1.23 0.64 -0.59 0.93
BI 2.63 1.27 0.42 -0.83 0.87
1GO 2.23 1.10 0.36 -1.04 0.75
EGO 1.63 0.98 1.81 2.82 0.85
FC 3.68 1.39 -0.93 -0.53 0.83
ID 2.95 1.17 -0.27 -0.74 0.80

Students exhibit relatively reserved attitudes toward the use of ChatGPT for
learning mathematics (M = 2.34), whereas Facilitating Conditions (FC) receives
the highest mean score (M = 3.68), indicating that most participants perceive they
have adequate technical resources and basic digital skills to use the tool. Extrinsic
Goal Orientation (EGO) has the lowest mean score (M = 1.63), suggesting that
students do not primarily use ChatGPT to gain praise, recognition, or outperform
others. Instead, their use of the tool appears to be driven more by personal interest
and curiosity than by external rewards. Furthermore, 47.5% of the participants re-
ported using ChatGPT less than once a month for learning mathematics, indicating
that the tool has not yet become an integral part of students’ everyday mathematics
learning practices.

To examine the relationships among the study variables, a correlation analy-
sis was conducted (Table 5)

Table 5. Correlation Matrix

Variable Bl ATT EGO 1GO ID
ATT .704** —

EGO 499** .395%* -

IGO 571%* .546%* 478** -

ID .519%* .500** .396** 493%* —

FC 465** 496** .266** 415%* .564%*
Note. p <.01.

The results indicate that all examined variables are positively and statisti-
cally significantly correlated (p < .01), demonstrating their consistency and stable
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interrelationships within the proposed research model. The strongest correlation is
present between ATT and BI r = .704 , confirming that students’ attitudes play a
substantial role in shaping their intention to continue using ChatGPT for learning
mathematics. In addition, a moderately strong and statistically significant correla-
tion is found between Facilitating Conditions (FC) and Individual Demand (ID) r
=.564 , suggesting that better technological resources and greater competence in
using ChatGPT enhance students’ perceptions that the system is capable of meet-
ing their individual learning needs. The remaining correlations range from moder-
ate to moderately strong positive values, providing further support for the internal
coherence and theoretical validity of the proposed research model. To examine
the extent to which motivational orientations, attitudes, and facilitating conditions
predict students’ Behavioral Intention (BI) to use ChatGPT, a multiple regression
analysis was conducted (Table 6).

Table 6. Multiple regression analysis predicting BI

Predictor Unstandardized Coefficients Standardized Coefficients

B SE B t p
Constant 0.219 0.287 — 0.763 447
ID 0.087 0.101 0.081 0.864 .390
EGO 0.256 0.104 0.200 2.463 .016*
FC 0.055 0.082 0.060 0.672 .503
IGO 0.184 0.104 0.160 1.776 .079
ATT 0.472 0.101 0.450 4.672 <.001***

The regression model is statistically significant and explaines 57.2% of the
variance in the dependent variable (R?=.572, F(5, 89) = 23.79, p < .001), indicat-
ing a high level of explanatory power. Attitude toward ChatGPT (ATT) emerges
as the strongest predictor (8 = .45, p < .001), indicating that students’ attitudes to-
ward ChatGPT make the greatest contribution to their intention to use the tool for
learning mathematics. Extrinsic Goal Orientation (EGO) is also found to be a sig-
nificant, albeit moderate, predictor (5 = .20, p < .05), suggesting that students who
seek external validation and recognition are more likely to use ChatGPT. Intrinsic
Goal Orientation (IGO) exhibits a trend toward statistical significance (p = .079),
indicating that intrinsically motivated students may be somewhat more inclined to
adopt new digital tools, although its effect is not sufficiently strong to reach statisti-
cal significance in the present model. In contrast, Facilitating Conditions (FC) and
Individual Demand (ID) do not make statistically significant independent contribu-
tions to explaining students’ behavioral intention to use ChatGPT.

To identify the factors that best predict students’ Attitude toward ChatGPT
(ATT), a second multiple regression analysis was performed (Table 7).

43



Y3OAHHIA, 2026, XXIII/2; ctp. 35-50

VERICA R. MiLuTINOVI¢, IvANA R. OBRADOVIC, SUZANA M. DORDPEVIC

Table 7. Multiple regression analysis predicting ATT

Predictor Unstandardized Coefficients Standardized Coefficients
B SE Y t p

Constant -0.270 0.295 — -0.915 .362
ID 0.239 0.101 0.230 2.369 .020*
EGO 0.115 0.107 0.093 1.068 .289
FC 0.265 0.080 0.301 3.304 .001**
IGO 0.300 0.103 0.273 2.916 .004**

DISCUSSION

The aim of this study was to examine how different forms of motivation,
individual learning needs, and facilitating conditions influence students’ attitudes
toward and intention to use ChatGPT for learning mathematics. The findings in-
dicate that high school students do not yet exhibit strongly positive attitudes or
a high intention to use ChatGPT in mathematics education. Nearly half of the
participants reported using the tool less than once a month, suggesting that genera-
tive artificial intelligence has not yet become an integral part of students’ everyday
learning. This finding may be attributed to the limited pedagogical integration
of Al tools into classroom practice, teachers’ relatively limited experience with
their educational use, and students’ reservations regarding the reliability of Al-
generated responses.

Although the mean scores for both Attitude (ATT) and Behavioral Intention
(BI) are below the theoretical midpoint of the five-point Likert scale, the regression
analysis demonstrates that attitude is the strongest predictor of students’ intention
to use ChatGPT. This finding suggests that, despite the current limited adoption
of the technology, more favorable perceptions of ChatGPT substantially increase
students’ willingness to use it for learning mathematics. These results are consist-
ent with the findings of Egara et al. (2025), who reported that students recognize
the educational potential of ChatGPT, particularly for understanding mathematical
concepts and solving problems, while simultaneously expressing concerns regard-
ing its accuracy, reliability, consistency, and ability to accommodate individual
learning needs.

The relatively low levels of students’ attitudes and behavioral intention may
also be explained by the inherent limitations associated with the educational use of
generative artificial intelligence. Although ChatGPT can provide rapid responses,
multiple explanations, and personalized learning support, its outputs are not always
entirely accurate, reliable, or appropriate for students’ age and prior knowledge.
Excessive reliance on such systems may reduce students’ independence in math-
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ematical problem-solving and hinder the development of critical thinking, par-
ticularly when Al-generated responses are accepted uncritically. In addition, the
literature highlights ethical concerns related to academic integrity, transparency in
Al use, and the responsible use of Al-generated content (Pepin et al. 2025). These
challenges may contribute to students’ cautious attitudes toward ChatGPT and help
explain the relatively modest levels of acceptance observed in the present study.
Consequently, ChatGPT should be viewed as a supplement to the instructional pro-
cess rather than a replacement for teachers or students’ independent learning. Nev-
ertheless, when implemented within appropriate technical and pedagogical condi-
tions, artificial intelligence can facilitate more individualized learning by providing
detailed explanations tailored to students’ abilities, psychological characteristics,
learning pace, and preferred learning styles (Mandi¢ 2024).

Beyond the importance of attitudes, the findings also underscore the role
of motivational factors in the acceptance of ChatGPT. Intrinsic Goal Orientation
(IGO) emerges as a significant predictor of students’ attitudes, indicating that cu-
riosity, interest, and a genuine desire to learn contribute to more favorable evalua-
tions of the tool. This result is consistent with the findings of Lai et al. (2023), who
emphasizes the importance of intrinsic motivation for the meaningful and active
use of digital technologies in education. By contrast, Extrinsic Goal Orientation
(EGO) exerts only a limited influence: it moderately increased students’ intention
to use ChatGPT but did not significantly affect their attitudes. This finding aligns
with previous research suggesting that extrinsic motivation primarily predicts tech-
nology use, whereas deeper engagement and meaningful learning are driven by
intrinsic motivation (Dunn, Kennedy 2019). Thus, external incentives may encour-
age occasional use of ChatGPT but appear insufficient to foster genuinely positive
attitudes toward the tool.

A particularly noteworthy finding is that Extrinsic Goal Orientation (EGO)
significantly predicts Behavioral Intention (BI) but not Attitude (ATT). This sug-
gests that students may be willing to use ChatGPT because of anticipated external
benefits, such as achieving higher grades or completing mathematical problems
more efficiently; however, these incentives alone do not appear sufficient to pro-
mote positive evaluations of the tool’s educational value. In other words, extrin-
sic motivation encourages students’ intention to use ChatGPT but does not foster
deeper appreciation of its pedagogical benefits. This pattern is consistent with
Self-Determination Theory, which argues that external motivators may influence
behavior in the short term but have limited impact on deeper cognitive engagement
and internalized motivation (Liu, Lin 2010).

In addition to motivational factors, Individual Demand (ID) also plays a
significant role. Students reported more positive attitudes when they perceived that
ChatGPT could personalize explanations and adapt instructional content to their
individual needs and level of mathematical knowledge. This finding is consist-
ent with previous research emphasizing the importance of personalization in Al-
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supported learning (Guettala et al. 2024). It is particularly relevant in mathematics
education, where students often differ considerably in prior knowledge and learn-
ing pace. The results therefore suggest that personalization represents one of the
key determinants of ChatGPT acceptance, as students place greater value on tools
capable of addressing their individual learning requirements.

One of the most important findings concerns the role of Facilitating Condi-
tions (FC), which emergs as the strongest predictor of students’ attitudes toward
ChatGPT. This indicates that access to adequate technological infrastructure, in-
ternet connectivity, and technical support constitutes a fundamental prerequisite
for the successful adoption of ChatGPT in mathematics education. This finding is
consistent with previous research conducted in Serbia (Mandi¢ 2023), which iden-
tifies limited digital infrastructure in schools as one of the principal barriers to the
broader integration of digital technologies into educational practice.

Overall, the findings indicate that high school students’ acceptance of Chat-
GPT depends not merely on the availability of technology but on the complex
interaction of attitudes, motivational factors, personalization, and facilitating con-
ditions. Although students currently report relatively limited use of ChatGPT and
only moderately positive attitudes toward its educational application, more favora-
ble evaluations of the tool significantly increase their intention to use it in the
future. These findings suggest that the successful integration of generative artificial
intelligence into mathematics education requires not only adequate technological
infrastructure but also carefully designed pedagogical approaches that enable stu-
dents to recognize its educational benefits while critically evaluating its limitations.

PRACTICAL IMPLICATIONS

The findings have several important implications for educational practice.
First, fostering positive student attitudes appears essential for promoting the ac-
ceptance of ChatGPT in mathematics education. Teachers should encourage in-
trinsic motivation by designing intellectually stimulating mathematical tasks that
promote curiosity, exploration, and deep learning rather than relying primarily on
external rewards. ChatGPT should be used to support independent inquiry and
conceptual understanding, allowing students to play an active role in constructing
knowledge rather than merely receiving ready-made answers.

Furthermore, encouraging reflection and critical thinking can enhance
ChatGPT's value as a learning partner. The effective and responsible integration of
generative Al requires adequate technological and pedagogical conditions, includ-
ing reliable internet access, the development of students’ digital literacy, and clear
ethical guidelines for Al use. At the same time, teachers should continue devel-
oping their own digital and pedagogical competencies to ensure that ChatGPT is
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integrated into mathematics instruction in pedagogically meaningful, purposeful,
and well-supervised ways.

LIMITATIONS AND FUTURE RESEARCH

Several limitations should be considered when interpreting the findings of
this study. First, the sample consisted of students from only one Serbian high
school (N = 99), limiting the generalizability of the findings to students from dif-
ferent school types, educational profiles, and geographical regions. Second, the
study relied exclusively on self-report measures, which may be susceptible to
response biases, including social desirability bias. Third, the cross-sectional de-
sign precludes causal inferences and allows only the identification of associations
among the examined variables.

Future research should therefore include larger and more diverse samples
representing different school types and educational levels. It would also be valuable
to investigate potential differences in students’ attitudes and behavioral intentions
according to mathematics accomplishments, digital competence, and frequency of
generative Al use. In addition, qualitative methods, such as focus groups or student
reflective interviews, could provide deeper insights into students’ experiences and
challenges associated with the educational use of ChatGPT.

Finally, intervention-based and longitudinal studies are needed to exam-
ine the long-term effects of pedagogical approaches to integrating generative ar-
tificial intelligence on students’ motivation, self-regulated learning, and academic
achievement. Such research would contribute to a more comprehensive and robust
understanding of the role of generative Al in mathematics education.

CONCLUSION

The findings of this study indicate that, although high school students do not
yet exhibit strongly positive attitudes or a high intention to use ChatGPT for learn-
ing mathematics, their acceptance of ChatGPT as a learning support tool depends
primarily on their attitudes, intrinsic motivation, and the availability of facilitating
conditions. Attitude toward ChatGPT emerged as the strongest predictor of stu-
dents’ intention to use the tool, while Intrinsic Goal Orientation and Facilitating
Conditions were identified as the key determinants of positive attitudes. These
results suggest that the successful integration of generative Al into mathematics
education depends not primarily on the technology itself, but rather on how stu-
dents perceive it and the conditions under which they use it.

This study contributes to a better understanding of the factors shaping stu-
dents’ willingness to adopt emerging technologies in the context of mathematics
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learning. It also provides a foundation for developing pedagogical approaches that
foster student motivation, digital literacy, and the responsible use of artificial intel-
ligence in education.

Although the study was limited to a single high school, the findings offer
valuable insights into how generative artificial intelligence can be constructively
integrated as a support tool for mathematics learning. They may also serve as a
basis for designing pedagogical strategies that promote the meaningful, effective,
and responsible implementation of generative Al in mathematics education.
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Vuusepsutet y Kparyjesiy
daxynTeT negaromkux Hayka
Karenpa 3a nmpupoaHO-MaTeMaTHiKe 1 MH(POPMATHUKE HayKe

CTABOBU YUYEHUKA T'MMHA3UIE O CHATGPT-Y KAO
[MOAPHILIA YV YUELY MATEMATHUKE

Aiicitipaxii: 'eHepaTiBHA BelITauKa MHTEJIUTEHIIMja ce CBE BHUIE MIPENO3Haje Kao
3HAYajHO CPEICTBO 3a MOAPIIKY MpoliecuMa ydemwa. Llyb oBor ucTpaxkmBama dmo je aa
Ce UCMUTajy CTABOBH yUeHUKa ruMHasuje o kopuithewy ChatGPT-a Kao NOApPIIKE yUewhy
MaTemMaTHke, ca (hOKyCcOM Ha YJIOTy MOTHBALMOHUX OPHjeHTAlMjd, WHIMBUAYAITHHUX IO-
Tpeda u ycioBa Kopuiihewa y 00JMKOBalby HUXOBUX CTABOBA U HAMEpPE yroTpede oBOr
anara. VicrpaxuBame je CripoBeIeHO Ha y30pKy o/ 99 yueHuka jenHe rumuasuje y Cpoduju,
IIPUMEHOM YIUTHHUKA 3aCHOBAHOT Ha MHTETpaLlju MOjella PUXBaTala TEXHOJIOTH]Ee U
MOTHBAIIMOHOT MOJIeJIa CaMOPETyJIMCaHOT yuera. Pesynrati ncrpaxubauke (akTopcke
aHaJI3e yKa3ajd Cy Ha TIOCTOjamhe MIeCT JJaTeHTHUX JUMEH3Hja: CTAaBOBH ITpeMa Kopwuiihe-
wy ChatGPT-a, nHamepa Kopuillhema, YHYTpalllha U CIoJballliha OpUjeHTalldja Ka IUJbY,
VMHIMBHUyaJlHEe TIOTpede yueHHKa M osakmasajyhu ycnosu. Hanmasu perpecnone aHamm-
3e MOKa3yjy Ja CTaBOBM y4YeHHMKa UMajy KJbyuHy yJory y (hopMupamy Hamepe yroTpe-
0e ChatGPT-a, 1ok yHyTpallkba MOTHBaLMja, UHAUBUAYAIHE NOTpede U osakiasajyhu
YCJIOBH 3HAYajHO AOTIPHHOCE Pa3BOjy MO3UTUBHUX CTaBOBA. [0OMjeHH pe3ynTaTH yKas3yjy
Ha 3Hayaj Ie/Iarokux 1 MOTHUBAIIMOHUX YCJIOBA 32 CMUCJIEHY W OJTOBOPHY IIPHMEHY Ie-
HepaTHBHE BEeITaYKe MHTEJINIeHIINje Y HACTaBU MaTeMaTHKe.

Knyune peuu: ChatGPT, reHepaTHBHA BeLITaYKa UHTEJIUTEHIMja, HACTaBa MaTeMa-
THKe, MOTHBAIIMja YYCHHKA, CTABOBH YUCHHKA.
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Yuusepsuret y Kparyjesiry
daxynTer nejaromkux Hayka
Katenpa 3a 1pylmTBEHO-XyMaHUCTUYKE HAyKe

POIUTEJBCKE ITPAKCE MEIUJALINIE JEYJE
VYIIOTPEBE MEJJWJA ¥V JTUTUTAJTHOM OKPYKEY

Alicitipaxizi: Y pajy ce UCTpaxyjy HepLerniyje poauTeba yIeHHKa BUIIMX pa3pena
OCHOBHE IIIKOJIe O MEIWjCKUM HaBUKaMa Jielle, HhUXOBOj M3JIOKEHOCTU Pa3IMYUTAM MEIHj-
CKHMM CajipXkajiMa M CTpaTerujama pojauTesbcke MeIujalyje Kao MeXaHu3MIMa yCMepaBarba
u conyjanmzanyje. Llub je ucnurati Kako poJuTesbl pasymejy CBOjY YJIOTY Y MEJIH]CKOM I0-
cpenoBamy Jiele, Kpo3 MpoLeHy MeANjCKUX cajipkaja, MepIeriijy BbUXOBOT yTUllaja Ha COLU-
janm3anyjy 1 u300p MeAUjalloHNX cTpaterrja. McrpaxkuBame je cripoBeleHO KOMOMHAIN]OM
ankete (118 pomuresba U3 rpaJicke U CeOcKe IIKoOJE) U (POKYC Ipyna ca poAuTebuMa U3 1Be
mikoste (8 y ceockoj u 10 y rpanckoj). YrepheHo je na BehuHa aene nojjejHako npatu Meiuje
pagHuM JlaHuMa U BUKeHIIOM (82,2% poauTeshCKUX OJIr0BOpa), M TO Hajuelhe aevje eMucuje
(44,1%) n emucuje o xxuBoTUaMa u npupoau (39%). Behuna poauremna (89%) cmatpa ga cy
Jelia 9ecTo M3JIoKeHa HeMPUMEePEHNM CafipikajuMa U 1a je IMoTpedHO OrpaHuIUTH BpeMe Tpo-
BEJICHO y3 Mejyje, IITO yKa3yje Ha NpHMeHy pecTPUKTHBHE Meaujanuje. Buiie o noioBrHe
poautesba (56,7%) carnacHo je Ja TeJeBU3UjCKH MPOrpam JOIPUHOCH DOJbEM JIeUjeM pasyme-
Bakby CBETA, IITO yKasyje Ha Mpero3HaBame 00pa30BHUX MPEeAHOCTH TeneBusuje. Kpanuratus-
HU HaJIa3M MoKa3yjy Aa pOAUTebH HACTOje J1a Oyay KJbyUYHH MEAMjaTOPH KPO3 IMjaior, IMYHI
MIpUMEp U MOJIENIOBalbe TOHAIIAA, aJTM CE CYOUaBajy ca MpaKTUIHUM OrpaHrderMa (HeJo-
CTaTak BpeMeHa, TEXHOJIOIIKA HaIMON Jielle) M OrpaHNYEHOM MHCTUTYIUOHATHOM HOJIPIITKOM.
CTaBOBHM 0 MeIjUMa CY aMOUBAJICHTHHU: TIPETIO3HA je Ce HUXOB €1yKATUBHU MOTEHIUjaT, aTi U
PV3MILIM OfI NITETHHUX CaJip’Kaja U HEraTMBHOT yTHUIIaja HA coljau3anujy. Pesynratu ykasyjy
Ha 3Hayaj yHarpehema Mequjcke MMCMEHOCTH POAWTEha, Pa3BOja MHTErPUCAHMX MPUCTYTIA
MEeIMjCKOM 00pa30Barby U MoTpedy 3a CHAKHU]OM CUCTEMCKOM TTOPIIKOM U peryJIalijoM.

Kroyune peuu: MequjcKe HaBUKe Jielle, POAUTE/bCKA MeJUjalluja, MeJUjCKO 00pa30Bakbe,
Me/IjCKa IIMCMEHOCT, MTPOLEC COLMjaIu3aluje.
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YBOJ,

Minaau y BeJIMKOj MepH OOJIMKYjy CBOj CUCTEM BPEJHOCTH IOJ] yTULAjeM
Meuja, 300T Jera je BaKHO CTBapaTh MEAMjCKO OKPYKEHe KOje JONMPUHOCH HhU-
XOBOM 3/IpaBOM pa3Bojy. Bankendypr u [1jorpoBcku UCTHYy M3a30B€ CABPEMEHOT
JWTUTATHOT OKPYKEHba: HAaIJIM pacT Kopuiiherwa Menja' 1 TeXHOJIOIIKE IPOMEHe
KOje je TEeIKo MpaTUTH, Kao U MpeHaMeHa TPaIUuIIMOHAIHIAX Meuja (repurposing
traditional media) (Valkenburg, Piotrowski 2017). ¥ TeneBn3njckOM KOHTEKCTY
TO MOJpa3yMeBa IVieflatbe Ha 3aXTeB, Kopulihewe ,,Apyror ekpaHa” 3a KOMeHTa-
pucame eMucHja, nzderaBame pekjaMa, KOHTUHYUPaHO TIIeamhe W OUHUOBAHEe
(eHrn. binge viewing) Tipeko ciipumuni (EHIJ. streaming) cepBuca, monyT Her-
(¢pnukca (Netflix) u Enn TB-a (AppleTV) (Valkenburg, Piotrowski 2017: 1-2).
AyTOpKe HanoMHIbY Jla CYy MEIUjU TOCTaNy KJbYYHU Je0 APYIITBEHOT KUBOTA
a/1oJieclieHara, Te /1a U3a30BH IOIMYT BPILUBAYKOT HACHIbA, 3aJbyOJbUBatba, COLIU-
jaJiHe M30MalMje U CeKCYaTHOCTH Cajla yJja3e y JIOMEH POJMTEShCKOr Hairiena-
Ba Mearja. Y BacruTtamy 21. Beka, mpema HaBOJUMAa ayTOPKH, HHje TPeCcyIHO
TEXHUYKO 3Hame, Beh ,,IPOAKTUBHO MEAMJCKO HAIIIEeame, Y KOjeM pPOAUTEbU
030MJBHO CXBaTajy MCKYCTBa JIelle M TIOMaXy UM Jja OOJIMKY]y MeJHjCKe CMEPHH-
1Ie KOoje HajOoJbe O/iroBapajy mUXOBUM jequHCcTBeHnM rotpedama” (Valkenburg,
Piotrowski 2017: 266).

Pana 1 npodnemaTtnyHa ynorpeda AUTUTAIHUX MEAMja KOJ jele MoBe3aHa
jé ca HeraTMBHUM HMCXO/AMMA, TIa jé OCHMM CHMIITOMa 3aBMCHOCTH BaXHO jedu-
HUCaTH pu3nyHy ynotpedy texHosoruje (Selak et al. 2025). Cryamje yka3zyjy na
POZUTEIbCKE CTpaTeruje Meujaluje CMambyjy CKIOHOCT Aele Ka 3aBUCHOCTH Off
JUTUTATHUX WTapa, 10K Jiena Koja renajy uckibyunBo JyTjyd (Youtube) nokazyjy
BeliM HUBO 3aBUCHOCTH y OIHOCY Ha OHY KOja KOPHCTE CaMO TeJIeBU3HMjCKe KaHae
3a geny (Calhan, Goksu 2024). Y aurutamHoM a00y yJjiora poauTtesba Kao mocpea-
HUKa n3Mel)y MeIjCcKor cajpikaja U UCKycTaBa Jelle TocTaje KibyuHa. Yak u gena
y3pacrta 3—6 rouHa 4ecTo Cy M3JI0KeHa calipikajuMa HelpUMEPEeHUM y3pacTy, a
poauTesbu Hajuenhe mocpeyjy Tako ITO OrpaHUYaBajy Bpeme Mpej eKpaHoM U
aKTUBHO Mpate Kopuiheme IUTHTATHUX ypehaja, 0K TO Bpeme Bapvpa y 3aBH-
CHOCTH ofi 00pa3oBHOTr HMBOA poauteba (Ata-Aktiirk, Akman 2024). Ponutesn-
CKa Me/idjalivja mocraje caokeHuja y KACHOM JETUCTBY U PAHO] a0ICCICHIIU]jU,
KaJa Jiela rnpeJsia3e ca KOHTPOJIMCAHe Ha caMOPeryJIMcaHy yHoTpedy mMeauja.

[Ipodnem paga omHOCH Ce Ha HEJOBOJBHO pa3yMeBambe HauMHAa Ha KOjU
POIMTEsBU JETIe BUIIMX pa3pela OCHOBHE IIKOJIC TEePIUNUpajy yJIoTy Meauja u
yrnotpedy MeAMja KOJ CBOje Jelle, Kao M CTparervje Koje MpuMemyjy y HheHO]

'Jak u ucTpaxuBama O Mpe je[He JelieHuje YKasyjy Ha JOMHHAIM]y yrnorpede Meuja
HaJ (hopMaTHIM 00pa3oBameM: ,, TOKOM JieBesieceTrX, Jela ¥ THHE ] [IepH TIPOBOVIIN CY Y TIPOCEKY
4yeTupu cara Kopuctehu meauje, JOK je JaHac TO LIECT CATH Y MPOCEKy 3a Jely H JeBET caTu 3a
TUHEjIIepe, IITO 3HAUM Ja OHM MPOBOJE BUIlle BpeMeHa y3 meauje Hero y mkonu” (Rideout 2015,
npema: Valkenburg, Piotrowski 2017: 1).
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POMUTEILCKE MPAKCE MEAMJALIWJE JIEYE YIIOTPEBE MEAWJA V IUTUTAJTHOM OKPYKEHY

perynauuju. Llwb pana je n1a ce, aHAM30M CTAaBOBA M MIPAKCH POJIUTEIbA, UCTTUTA]Y
HAYMHU Ha KOje OHM I0Cpeayjy y ynoTpedu Meauja o CTpaHe CBOje JeLe, KaKo
MPOLEHY ]y KBAJMTET MEIUjCKUX cajipkaja M HBHUXOB YTHLA] HA COLUjasTU3alyjy,
Kao M Kako MepUUnupajy KOpUCTH U pu3MKe yrnoTpede Mejrja 1 Koje cTpartermje
MIPUMEY ]y Y HEHO] peryaluji, ca LIMbeM PacBeT/baBamba MOJeJa POAUTEbCKE
Meaujaluje U KJbyYHUX M3a30Ba ca KOjuMa ce CyouaBajy.

Pogutemcka Meaujcka Meaujamnpja MpeacTaB/ba KJbyUHH €1eMEHT Me[u]-
CKe MMCMEHOCTH Jielie, To hie OuTu 1asbe pa3mMarpaHo y pamiy.

MEJNICKA ITMCMEHOCT 1 POIUTEJbLCKA MEJIUJALINJA

On 1940-ux romuHa KyJTYPOJIOIIKE U MEIUjCKO-TICUXOJIONIKE CTYIu-
j& WHTepOUCIMIUIMHAPHO WCTpaxyjy omHoce muamux u memuja (Valkenburg,
Piotrowski 2017). CaBpeMeHa Teopuja MEAUjCKOT yueka IMO0Ja3u OJ pa3yMeBa-
a Ja Jiela HUCY MAaCUBHU KOH3YMEHTH, Beh aKTMBHU TyMaul Me/IMjCKHX MOpyKa
KOje MHTETPHIITY Y CBAKOJHEBHO MCKYCTBO U COIMjaM3anujy. MeanjcKu yTumiaju
0OJIMKYjy ieurje KOTHUTHBHE, eMOIIMOHAIIHE U IpYyLITBeHe odpaclie, oTBapajyhu
MPOCTOP 32 TEOPHjCKO MPOMUIIIJbAHE MEIUjCKe MTUCMEHOCTH.

Menujcka MUCMEHOCT TIOApa3yMeBa KPUTUUYKO pa3yMeBambe ME/IH]CKUX Ca-
JpKaja v moBe3yje ce ca JeMoKpatu3anyjom apymTsa (Masterman 1985), neujum
npasuMa (Buckingham 2000, 2003) u rpahanckom naprurunanyjom (Livingstone
2004). Yecro ce nmeduHHIIEe Kao ,,CTIOCOOHOCT Ja Cce MPUCTYIH, aHATU3HpPA]y,
BpEIHY]jy U Kpeupajy nopyke y pa3inuntiM Koutekctuma” (Livingstone 2004: 3).
HejBun bakuHram ucTrde aa Aelia HACY MAaCUBHY IIPUMAOI MEINjCKUX caapxKaja,
Beh aKTMBHM TyMadd KOjU KPO3 MeJuje OOJMKY]y UISHTUTET U y4e JAPYIITBEeHe
yJiore, 300T 4era je pa3Boj KpUTHUKE MeJH1jCKe MUCMEHOCTH OJ1 KJbyUHOT 3Hauaja
(Buckingham 2000). Y Tom koHTeKkcTyY, JadHa Jlemurn Harmamasa fa cy gema ak-
THUBHA MyOJIMKa, aJIU []a y TIPOLIeCY KOHCTPYKIH]je MEJIUjCKUX 3HAUeHha BAXKHY YIIO-
ry umajy oapaciu (Lemis$ 2015). [Ipema oBOj ayTOpku, poauTe/bl U HACTABHUIIY,
Kao ,,MeNjCKA MEHTOPH  TMOJpPKaBajy pa3Boj QyOsber U KPUTUYKOI pa3yMeBarba
MEJIUjCKHX Cajpkaja’, To KOPECHOHUPa ca KOHIIEIITOM 30He HAPEJHOT pa3Boja
JI. Burorckor (Vygotsky 1978).

Teopujcky OKBUDP poIUTEbCKE ME/IMjallMje HaIIallaBa akTHBHO aHIaKOBa-
e PO/IUTEIha, MOJIETIOBAE ITOHAIIAhA U KPEHpamhe MEHjCKHA OOraTor OKPYKemha
Koje noap:xaBa 0e30eJHy 1 KopucHy ynotpedy meauja (Merdin 2025). KBanTtura-
THUBHA UCTPaKMBaba MOKA3y]jy Ja POAUTEIbCKA MeIrjalija AeTUMUIHO TIOCpey je

2JIok IpeJUIKOJICKO feTe MOe CHOHTAaHO Ja YKMBa y LpTally, POIUTEIECKO 00jallberbe
Ja Cy JIMKOBH M3MHIIUBEHH ¥ 1A HACWJIHE CIieHe He Tpeda ONoHAaIaTH MoMaxke My Ja pasiuKyje
(buKIHMjy O pearHOCTH; CIIMYHO TOME, a[0JIECLCHT Y3 Pa3roBOp ca OpaciMMa MOXE HAY4UTH 1
Npeno3Ha poJHe CTePeoTHIe WM KOMepLMjaJlHe UHTepece Y TEJIeBU3MjCKUM CepHjaMa, YMMe Cce
pasBHja BEroBO KPUTHUKO MEJUjCKO MUIL/bEHHE (TIPHM. ayTOPKE).
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y OJIHOCY POJIUTEIb—]ETe Y CBUM JUMEH3MjaMa AUTUTAIHE POJUTE/hCKE CBECHOCTH,
YKJby4yjyhy HEraTuBHO MOJE/IOBae MOHAIlAWka, AUTUTAIHY HElaxmby, eduka-
CHO Kopuitheme U 3alTUTy off pusuka (Bayar et al. 2026). OcHoBHe cTpaTeruje
pOIUTEhCKE MeIUjalije Cy: aKTHBHA, KPO3 Pa3roBOpP O TEJEBU3UjCKOM caapika-
jy, PECTPUKTHMBHA, KOja yKJ/byuyje IpaBWJla U OIpaHUYCHa IVIefama TeJIeBU3Hje
Y 3ajeHNYKO Kopuiiheme Koje ce OJHOCH Ha Ae/beHe UCKYCTBa 0e3 KOMEHTa-
pa (Nathanson 1998, 1999; Valkenburg et al. 1999, npema: Clark 2011: 326)°.
Oga tumnosiorrja motephena je u y konrtekcry Bupeo-urapa (Nikken, Jansz 2006,
npema: Livingstone, Helsper 2008: 583). HoBuje numeHsuje ykipydyjy: mapTH-
LIUNATUBHOCT (MHTEPHET, APYIITBEHE MPEXE), IPEroBapame (JIBOCMEpaH IMpoliiec
Mezdjauuje jep Aela rnoceyjy BUILE TEXHUUYKOT 3HaWa Of POLUTesba), OOPHYTO
nocpenoBame (children-to-parent-mediation) 1 3ajeAHUYKO y4YeHe AUTUTATHUX
BemtrHa (Clark 2011). Konmenr ,,pazymHe Meaujanyje” moapa3yMmeBa aKTUBaH
IMjaJior W 3ajeJHIYKO TyMademe, ymecto mykux 3adpana (Clark 2013).

UcrpaxkuBama mokasyjy pasiuke y Nepleniyju poauTe/ba U Jele: pojiu-
TeJbM BEpyjy Aa YCIEIIHO HalIeaajy nedje MeAnjcke akTUBHOCTH, JIOK Jela TO
yecTo noxuBJbaBajy npyraudje (Nathanson 2001). Odpacuym Meaujcke yrnorpede
Jele yTuuy Ha U300p cTpaTerdja poauTesba, MITO YKa3yje Ha PELMIPOYHY MTPUpO-
ny pomutesbeke meaujammje (Nikken, De Graaf 2013).

Ha n30op ctuna menujanuje yruay od0pa3oBambe, COUMOSKOHOMCKHU CTaTyc
M 00pacly AWUTUTAIHE TIOTPOIIHE POJUTEhA; MPOMOTUBHA M MAPTULUNATUBHU
CTWJIOBH CY ITPUMEPEHHjH, IOK j€ HAj3aCTyIJbeHUjU PECTPUKTUBHU CTHII, TOCEOHO
y HykseapHuM nopoaunaMa (Venkataswamy 2025).* TIpekoMepHO U HECTPYKTY-
pucaHo Kopuiheme eKpaHa MOKe HapyIIUTH OPOANYHY KOMYHHUKALIU]Y, Pa3Boj
Jele U akaJileMCcKe pe3yJsrare; ayTOPUTAPHU POJUTE/LCKH CTUJIOBU J0JIATHO MOBE-
haBajy ornop aeue, a nmogpxasajyhu v JUIHTAIHO MUCMEHU POAUTEIBH eduKa-
CHO yrpaBibajy oHjiaju-nipetbama (Akarcay Ulutas et al. 2025).> Kanutet Ko-
MYHHMKAaIHje MPeJCTaBba Kby YHU NOCPETHUIKY MEXaHN3aM: TIO3UTUBHU CTABOBU
pozauTesba CMamyjy HpodiieMaTU4Hy yNoTpedy Meluja jadarmeM AWjasiora, JOK
je cTaBoBU oueBa Mory nosehaTu HapylaBambeM KBUIUTETA MAjUMHOT JHjasiora
(Taylor et al. 2024). [lakJie, akIieHaT je Ha KOHCTPYKTUBHOM Pa3roBOPY M KOOPIH-

3 [lecuHuIMja OBKX CTpaTeryja y onmrrjoj (hOpMHU MPUMEHIBUBO] Ha CBE Me/IHje IIacH: ,, AK-
TUBHA MeJujallija Nojpa3yMeBa pasroBOp O MEAMjCKOM cajipikajy AOK je JeTe YKJbYUeHO Y Melu]
(rmena, 4mTa, Ciymna); oOyXBaTa U NO3UTHBHE/MHCTPYKTHBHE W HEraTHBHE/KPUTHUKE OOJIMKE MEIH-
jarmje; PecTpuKTMBHA Menujanja OJHOCH CE Ha TIOCTAB/bake TpaBWia KOja OrpaHUYaBajy KOpH-
mhewe Meauja, YKIbydyjyhn orpaHnuema BpeMeHa, MecTa Kopuiihermha Win caMor cajapxkaja (HIp.
3adpaHa M3aramba HACUITHAM WM CEKCyaTHUM CaJpKajuMa), 0e3 HyKHOT Pa3roBOpa O 3HauUCHYy WU
edekTUMa TOT cajpxkaja; 3ajeAHHMUYKO Kopuihewe (co-using) 3Hauul Ja poAUTesb OCTaje MPUCYTaH
JIOK je JeTe YKJbYUeHO Y MelHj (Kao KO 3ajefIHMUKOr IVejlama TeleBU3Uje), 1€ UCKYCTBO ca Je-
TETOM, aJI Oe3 KOMEHTapucama caapxaja win weropux egexara (Livingstone, Helsper 2008: 583).

* HcrpakuBatbe je cripoBeaeHo Y VIHAMjM U OHOCH ce Ha Jiely Mitafjer IKOJICKOT y3pacTa
(8 go 10 roguHa).

3 Ananmuza 23 penieHsupaHe cryauje odjaibeHe m3melyy 2016. u 2024. rogune.
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HUCAHUM JIMjaJCKUM CTpaTervjaMa poauTesba paau MpeBeHIrje paHe mpodiiema-
taHe ynotpede menuja (Lin et al. 2025). 3ajenHuuko kopuiheme TUTHTATHAX
Merja UMa MaJjii, ajly 3HavajaH MO3UTHBAH e(eKaT Ha yuemwe Jele 10 6 roauHa
(Taylor et al. 2024), nok eKkcriepuMeHTH MOKa3yjy aa Aela yde Hajoobe Y ,,yKUBO~
untepakimju (Taylor et al. 2024).

Nako ce cTynuje ogHoce Ha Jelly MpeiIKoICKor U Mialer IKoJICKOr y3pa-
CTa, HAJIA3M yKa3yjy Ha paHo opMHUparke MEIMjCKUX HaBUKa M 0dpa3alia poau-
TeJbCKe Melujalyje, KOju ce MOJIU(pUKOBAHO HACTABIbA]Y U Y CTAPHjEM IIKOJICKOM
y3pacty. Y JajbeM TeKCTy paj je yCMepeH Ha KyJTYpy eKpaHa U celrupuuIHOCTH
MEJIMjCKOT OJIpacTarha YUeHUKA BUIIMX pa3pella OCHOBHE IIKOJIE.

KVIITYPA EKPAHA 1 MEJUJCKO OJPACTALE JNELIE
BUIINX PASPEJA OCHOBHE HIKOJIE

Expancka kyaitiypa® MOXe ce pa3yMeTH Kao CKyH Tpakch, BPEJIHOCTH U
3HaYEHa HACTAIMX KPO3 CBAKOJHEBHY YIIOTpedy eKpaHa KOju OOJIMKYje UCKYCTBa,
CoLMjaNM3aIijy U KyJATypHe odpaciie, Ha IITa YKa3yjy pa3IuuuTh ayTopu Kpo3
aHaIM3y yJiore Meauja y cBakogHeBHOM kuBoTy (Buckingham 2000; Livingstone
2002; Postman 1982; Castells 2009; Ito et al. 2019). Hako teneBusmuja ocraje
3HayYajaH Mea¥j y IOPOJUIHOM OKPYKeHY, OHJIA jH-TUIAThOpMe U IpakKca ,,Ipyror
eKkpaHa” Memajy odpaciie MeIUjCKOT 0JIpacTama, MITO yKa3yje Ha moTpedy 3a cJo-
JKEHUjUM TIPUCTYNIMA pa3yMeBarby MEIMjCKUX edeKara.

CaBpemMeHH MPUCTYIU MeArjcKe edekTe TepMHUIITY Kao MpoMeHe y KOTHU-
1IUjH, eMOlIMjaMa WM TIOHAINAkY KOje 3aBHCe Of] UHAWBUIYATHUX KapaKTepUCTH-
Ka KOPUCHUKA, KOHTEKCTa UM HauuMHa odpaje Menujckux caapxaja (Slater 2007;
Valkenburg, Peter 2013, mpema: Valkenburg et al. 2024). ¥ Tom cmuciy, Mogea
gugpeperyuparie oceriougocitiu (DSMM) Harnamapa 1a MequjcKu epeKTH HUCY
yHU(OPMHH, Beh Bapupajy y 3aBUCHOCTH O Pa3BOjJHUX, COLIMjATHUX U KOHTEK-
cryanaux ¢akropa (Valkenburg, Peter 2013). JIonatHo, moka3aHo je 1a ce aedje
peakiyje Ha MeJuje pa3iiKyjy Ha KOTHUTHBHOM, €MOIIMOHAIHOM U COIMjaTHO-

-TIOHAIIIAJHOM HUBOY Y 3aBUCHOCTHU OJf MHAWBUIYTHUX M KOHTEKCTYaIHUX yCJIOBa
(Valkenburg 2004).

Teopuja KOrHUTUBHOT pa3Boja, no [Tujaxkey, odjanmaBa aa cy jena y3pa-
cra 11-14 ronuHa Ha HUBOY (POPMAHUX OMepalyja, OJHOCHO y CTamwy J1a pas3-
MUIbAjy KPUTHUKK U anicTpakTHO (Piaget 1951). OBe uaeje npumemeHe cy y
CaBpeMEHMM HCTpPaXKUBambMMa Kako OW ce 00jaCHWIO Ha KOjU HAUMH Jella WH-

®OBaj TepMUH Ce KOPUCTH KA0 AHAJIUTHYKM anapar 3a pasyMeBame KaKo eKpaHM30BaHH
MeIuju TpaHC(OPMHUIILY MEepIENrjy, MHTEPAKIjy U y4ehe MJIaauX, MoBe3yjyhu eMnupujcke u
TEOPUjCKe MEPCIEKTUBE MEANjCKe KyAType (IIPUM. ayT.).
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TepIpeTHpajy MeIujcKe cajpkaje U Kako Ce pa3BHja HHXOBA MeJIWjcKa MHCMe-
Hoct (Jeong 2012; Sramova 2014; Wartell, Pila 2020). Ca y3pactoM Jela npease
0J1 JOCJIOBHOT M €MOTHBHOI' TyMadera Ka CIOCOOHOCTM KPUTHYKOI carjieaBa-
ba MUpoHHUje, cumOouKe 1 ApymTBeHux nopyka (Lemish 2015). OBe pa3BojHe
KapakTepucTrke, koje [Tujake u Jlemuin nmoBosie y Be3y ca KOTHUTUBHUM W WH-
TepIPETATUBHUM CIOCOOHOCTUMA JIelle, YMHE TEOPUjCKY OCHOBY 3a pa3yMeBarbe
poauTehCKe MeHjarrje Kao MOCTENeHOr Mpolleca yeMepaBamba U pa3Boja JIUrd-
TaJIHe camoperyJaluje.

VY KOHTEKCTY OCHOBHOIIKOJIAlIA BUIIIMX pa3pesa, pOAUTEbCKa Meaujaluja
ocTaje KJby4uHa 32 KOHTPOJYy BpeMeHa Mpejl eKpaHoM. VcTpakuBama yKkasyjy Ha
M30CTaHAK KOH3UCTEHTHOT aHTaKOBaha Y 3ajeJHIYKOM KOpHUIThewy AUTUTATHIX
watopmu ca nenom: 62% poautesba MOBpeMeHo rena JyTjyd ca cBojoM Aerom,
a cera 17% Tukrtok cagpxaje (Common Sense Media 2024). AyTopy Haramia-
Bajy BaXKHOCT e(pMKaCHUX MHTEPBEHIIMja YCMEPEHHX Ha TOJICTUIAkhe aKTHBHE PO-
JMTEJbCKE ME/Ijallvje U Ha30pa Kako Ou ce a10J1eclieHTIMA TIOMOIJIO J1a Pa3BUjy
JUTUTAIHY MMCMEHOCT, HAPOUYUTO OHUMA YMjU POAMTEIbH HHUCY BUCOKOOOpPA30Ba-
Hu iy cy pasBeaenu (Lou et al. 2024).

[NocraBbame y3pacHO NpUIaroheHrx npapuia 3a Kopuiheme JUrHTaTHIX
Me/rja uMa MPEeBEeHTUBHU e(peKaT, ajli CTPOTO OrpaHNYABAHE KOJ| CTAPUjUX a/10-
necueHata (og 15,7 ronuHa) Moxxe dOUTH KOHTpanpoayKTuBHO (Geurts et al. 2025).
KomduHoBamwe Haa30pa, eAyKallyje U 3ajeIHHIKOT Kopulithewha Meuja, y3 GoKyc
Ha TeJEeBU3Wjy U CEJeKTUBHY JUTUTAIHY aKTUBHOCT, IIPEACTaBJba MPEIYCIIOB 3a
Pa3BOj IUTUTATHE MMCMEHOCTH U TIPEBEHIIN]y MPOdJIeMaTHIHUX odpa3aria KOpH-
mhewa Meauja.

Y HacTaBKy je M3JI0KeHa METOJ0JIOTHja UCTPaKMBaba KOjOM Ce MCITUTY je
KaKO ce OBU TpoIiecy MaHU(ECTY]y Y UCKYCTBUMA YUSHHUKA U POJIUTEIhA.

METOJIOJIOTMJA PAIA

IIpodaem uciipadsicuséarba OJHOCU CE Ha HeJOCTaTaK CUCTEMAaTUYHOI yBU-
Ia y IepLenuuje, Ipakce U cTpaTerije MEeANjCKOr IIOCPeioBamka POaUTesba JIele
BUIIIMX pa3pejia OCHOBHE IIKOJIE Y JAUTUTAIHOM OKpYKeHY, OJHOCHO Y HauWHe
Ha KOje poauTe/by MHTEPIIPETHPA]jy YJIOrY MeJuja y )KUBOTUMA JIeTle U PEryJIHIIy
HUXOBY MEAMJCKY yoTpedy.

Lurm paga je na ce, aHAIM30M CTABOBA M MPAKCH POAWTEsbA, UCIIUTA]y Ha-
YMHU Ha KOj€ POJMTEIbH TIOCPeayjy Y yIoTpedn Meauja lbHUXoBe Aelle, Kako Mpo-
LIehY]y KBAJUTET MEIMJCKUX Ca/ipikaja M HbMXOB YTUIA] HA COIM]jaJM3aIrjy, Kao
U KOje cTpaTeruje NpuMemyjy y BbeHO] peryJaluuju, paad UIeHTU(UKOBAbA MO-
JieJla poAnTeIbCKe MeIdjallije U KJbYyIHUX M3a30Ba ca KOjuMa ce Cyouanajy.

V ckiagy ca nusbeM paja, opMyJrcaHa cy cieaeha ncTpakuBayuka MuTama:

1) Kako poputessu ocpeayjy y ynoTpedu Meanja lBIX0oBe JIele;
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2) Kako poaurtessu mpoIewyjy KBATUTET MEAMjCKUX caapikaja M HUXOB
YTUIA] HAa CONIMjATM3AIIH]Y JIeTIe;

3) Kako poaurtessu nepuunvpajy KOpUCTH U pU3UKe YNOTpede Meauja u
KOje cTpareruje mpuMemnyjy Y leHO| peryaluju.

XUTIOTE3E NCTPAKUBAA

[onazehu o MocTaBbeHUX UCTPAKUBAYKUX MUTAa, (POpMYyJIHCaHe Cy Jie-
CKPMIITUBHE UCTPAXKMBAUYKe XUIIOTE3e, yCMEpEeHe Ha MCIMTHUBAbE Tepleniuja u
MPaKCH POIUTEIHCKE MeIH]jaliuje.

X1: IIpernocraBiba ce Ja poauTe/bl NEPLMINPAjy a Aela KOPUCTE Meuje
TMOJ1je/IHAKO paHUM JIAHUMA U BUKEHJIOM.

Obpaznoxeme: [IperxomHa ucTpaxuBama MOKa3yjy Aa ITUTUTATHA MEOW-
j¥ TOCTajy LEHTPaJHM /1e0 CBAKOIHEBHOI KMBOTA Jielle U a/I0JIeclieHaTa, 4ecTo
KOHKYpHUIIyhr MIKOJICKMM W BaHIIKOJCKMM akTuBHOcTMMa (Valkenburg 2004;
Buckingham 2007; Lemish 2015).

X2: [IpetmnoctaBba ce Aa BehrHa poauTeba cMaTpa Aa je moTpedHO orpa-
HUYHUTU BpeMe Ko je JIeria poBoJie Y3 Mer]e.

Cryamje poOuTehCKOT TOCpeNoBama yKa3yjy la POAUTESbH 4ecTo IpH-
MEYjy PEeCTPUKTHBHE CTpaTervje Kako OM KOHTPOJIMCAIM MEIUjCKy yIoTpedy
U cMamWIM ToTeHijasHe HeratuBHe edekre (Nathanson 2001; Valkenburg,
Piotrowski 2017).

X3: TIpernocrapiba ce 2 pOAUTEsbU MPENO3HAjY Ja eIy HajBUIlIe 3aHUMa-
Jy emucuHje mpuaroheHe y3pacry, 10K y Mar0j MEpH IpaTe Iporpame 3a ogpacie.

UctpaxmBama mokasyjy na jJena W aJIoJjieClieHTH CeJIeKTHMBHO Oupajy ca-
Jpkaje KOju OroBapajy HhUXOBOM Y3pacTy U MHTEPECOBABUMA, TOK POIUTESHU
OBO TIPETO3HAjy U BPeAHYjy Kao BaxaH ¢aktop y nocpegoBamy (Lemish 2015;
Buckingham 2007).

X4: Tlpernoctapiba ce Ja POAUTEIbM CMATpajy Jia cy jela 4ecTo U3JoxKe-
Ha HENPUKJIaJHUM TeJIeBU3MjCKAM CaJpkKajuMa, ajlv ]a ICTOBPEMEHO TeJleBU3Hja
MO’Ke JOTIPUHETH OOJbeM pa3yMeBarby CBETA.

Teopuja MenujcKor yTUIaja U pOAUTEILCKOT MOCPEJOBaba HATIAIIABA ABO-
CTPYKY MPHUPOIY MeAWja: OHH MPYXkajy 0Opa30BHE M COIMjaTHE KOPUCTH, aJli HC-
TOBPEMEHO HOCE TMOTEHIUjaTHE PU3UKE, INTO POIUTEIbU TPENO3HAjy U OaslaHCH-
pajy (Nathanson 2001; Valkenburg 2004).

METOJE, Y30PAK U UHCTPYMEHTU UCTPAKUBAIbA

v HUCTPAKNBAY je IIPpUMEHCH KOMOMHOBaHHA METO/J: KBAHTUTATHUBHU, ITy-
TEM aHKETE, U KBAJIMTATUBHU, KPO3 aHAJIN3Y (bOKyC rpyna.
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V3o0pak ankere odyxsara 118 pomurtepa u3 aBe mkoje y Humy (59 u3
rpagcke OI ,henexyna” u 59 u3 npurpaacke OLI ,Bojucnas Minmh Mnahu”,
Tpynasne). Imajyhu y BUgy npuroanu y3opak, f00MjeHH pe3yaratu oMmoryhasajy
YBUJ Yy UCOUTUBAHU (PEHOMEH, aJli He J03BOJbaBAjy I'eHepaIu3allijy Ha LIUpY
TOITYJIAIIH]y.

V3opak ¢okyc rpyna je o0yxartuo 18 poauresba ydeHHKa BUILIUX pa3pena
OCHOBHE MIKoJe, of yera 10 w3 rpaacke u 8 u3 ceocke cpeaune. Ctapoct aere
kpetana ce ox 10 o 15 roguHa, ripy yemy je TOMUHaHTaH y3pact ouo n3mely 11
u 14 roquna. CTpyKTypy y30pKa MpeTexHO ynHe Majke (n = 15), 10k cy oueBH
OUM Mame 3acTyIubeHH (n = 3), MTO je yoOuvajeHo 3a UCTpakHBambe MOpPOaAnY-
HUX npakcu. Jleo MCIIMTaHMKA MMao je BUIIE Jelle Yy IU/BHOM y3pacTy, IITO je
JOIIPUHEJIO DOoraTHjeM YBUY y BapHjalldje poJuTe/bcKke Melujalirje YHyTap Io-
poauyHoTr KoHTeKcTa. [Iuckycuja je BoheHa mpema npuripeMbeHUM MTUTambUMa, Y3
AKTHBALM]y CBUX yYECHHKA.

KBanTturaTyBau 10 oMoryhuo je mpoBepy XuIotesa, JoK cy (hOoKyc rpyre
Ipykuje 1ydibe pa3yMeBame CTaBOBA U KOHTEKCTa, YUMeE ce 00a mpucTtyna mehy-
COOHO JIOTYbY]jy Y aHAJIM3U POJUTEIbCKE MeIHjaLfje.

PE3VIITATU UCTPAKMBAIbA

Y npukasy pesyiraTa Hajupe ce Jajy pe3yJTaTd aHKETHOT YIIUTHUKA, a Mo-
TOM HaJIa3u JJOOUjeHU y pa3roBOpy y OKBHPY (hOKYC TpyIia.

IMPUKA3 PE3YJITATA AHKETHOI" YIIUTHUKA

Y oBoM ozesbKy Ouhe MmpuKa3aHu pe3yaTaTd JOOUjeHH CTAaTUCTHYKOM 00-
pajioM OJroBOpa Ha MUTaba O BpeMeHy Kopuinhermba Me/ifja, THTepecoBambMa 3a
eMHcHje, OLIeHU caJipxkaja v MOTped! 3a OrpaHUYEHhEM BPEMEHa.

Y Tabemu 1 gar je mpuka3 oAroBopa poauTe/ba Ha MUTAHkE Ja JIM Jera
BUIIIE TIpaTe Me/Wje PaJHUM JaHHMa W BUKEHIIOM.

Tabena 1. OnroBopu poauTesba Ha IHUTAkE /1A JH HBUXOBO JIET€ MEAWje HPaTH TOKOM
pajiHe HeJlleJbe WM BUKSHIOM

IIpaheme meaunja @DpexBeHnuje IpouenTn
PaguuMm npannma 6 5,10
Bukengom 15 12,70
Tonjennaxo 97 82,20
VYkynHo 118 100,00

N3 Tadene 1 youaBa ce ja BuUllle O YETUPHU NETUHE POIUTE/ba HABOAU Ja
IUXOBA Jella MOJjeIHAKO MpaTe MeIuje paJHUM JaHUMa U BUKEHIIOM, TOK CBera
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JIECEeTHHA TO YMHH UCKJbYYMBO BUKEHOM, a BA/IECETH JIE0 CaMO PaJHUM JaHUMa.
OBM HaJa3u Cy carjacHM ca TEOPUjCKUM M eMITMPUjCKUM YBUAKMMA O 3HA4ajHOM
ropacTy ynorpede Meuja Koj Aele y CaBPEMEHOM JTUTUTATHOM OKPYXKewY, y KO-
JeM pa3IMIuTH MEAWjH 1 TUIaThopMe TIOCTajy UHTETPATHH JIEO CBAKOTHEBHOT KH-
BoTa (Valkenburg, Piotrowski 2017). Hanasu ce Mory TymMaunTé y OKBUPY KOH-
LIeNTa eKpaHCKe KYAType, Y KOjoj MeAUjU MOCTajy CACTABHU JE0 CBAKOJHEBHUX
MpaKcH Jelie U MPOoKUMajy MpoCcTop Urpe, yuema u 3adase (Livingstone 2002; Ito
et al. 2010). [ToBehana 1OCTYITHOCT ¥ pa3HOBPCHOCT MEJIM]CKUX Ccaipkaja Jonpu-
HOCHU MHTEH3MBHU]O] ynoTpeOu Merja, pyu YeMy MeJUjH 100Mjajy CBe 3Ha4a jHU-
Jy y7I0ry y TIpoliecrmMa CoIpjain3alivje v CBaKOAHEBHOT yuema aetie (Buckingham
2003). Pe3ynraTtu mokasyjy Aa je MeIujCKO OKPYKeHe MoCTalo BaxaH (hakTop y
CBaKOJHEBHO] PYTHHU Ipea/I0JeceHTCKe Jelle U HarjlalaBajy 3Hayaj poauTesb-
CKOT HaJ30pa U Meaujarmje. VictoBpeMeHo, OBO TUPEKTHO O/ipakaBa MPOMEHY Yy
odpacuuMa poAuTebCKe MeUjalyje, Koja y AUTUTAIHOM OKPYXKeHY CBE BHIIE
YKJbydyje eJeMeHTe Iperopapama 1 3ajeJHUUKOT YUeCTBOBaha, a HE UCKJbYUMBO
pectpuktuBHe KoHTpose (Clark 2011; Livingstone, Helsper 2008).

VY Tabdenu 2 npukaszaHu Cy pe3yJiTaTd OJroBopa Ha MUTAHkE O TOME KAKBE
eMUcHje 3aHNMajy HBHXOBO JIeTe.

Tabeaa 2. OnroBopu poauTe/ba Ha MUTAE KAKBE EMUCHje 3aHUMAjy BUXOBO JIeTe

Tun emucuje Bpoj ucnuranuka TIpouenar
O »KUBOTHI-AMa ¥ IPUPOAU 46 39,0
Hamemena neru 52 44,1
O moau 23 19,5
Emmucunje 3a oxpacie 9 7,6
Hexke npyre 47 39,8

Kon oBor nurama poguresuma je oMoryheHo Aa 3a0Kpyske BHUIIIE OATOBO-
pa, 30or dera 30up nporeHara npenazu 100. Tadema 2 mokasyje ma roTOBO TO-
JIOBMHA POJIUTEbA HABOJM Ja HUXOBO JeTe Hajuelnhe Iiieia eMUCHje HaMemheHe
Jel, 0K Cy Ha APYroM MeCTy TOMyJapHe eMUCHje O KMBOTHHaMa U MPUPOJIH,
YyrMe Ce UCTHYE eyKaTuBHa (pyHKUHMja Meauja. 3Ha4yajaH MPOLIEHAT POLUTEba
HABOJM U JIpyre BpCTe cajipkaja, ITO YKa3yje Ha pa3HOBPCHOCT MHTEPECOBAA U
(pnekcudmITHOCT Nevjux Meaujckux mpedepernuja. OBaj Hama3 ce MOXe JOBECTH
y Be3y ca Pa3BOjHUM KapaKTepucTHKama feue y (a3 (opMajHUX ONepauyja,
KaJa ce pa3BUjajy CJIOKEHH]je KOTHUTHBHE CIIOCOOHOCTH M Beha criocoOHOCT ce-
JISKTUBHOT OJIHOCA TIpeMa Meaujckum caapxajuma (Piaget 1951; Lemish 2015).
Hucka rmemanoct emucrja HamerweHNX oapaciuma (7,6%) HarmamiaBa morpedy
32 KBAJMTETHUM IPOrpaMoM IMpuaroheHuM MNpeaafosieClieHTUMa U HHUXOBO]
(pazu xorumTHBHOT pa3Boja (Piaget 1972). AnexBaTan MeAMjCKU caapikaj AOTPH-
HOCH COLMjaJIM3aljH, Pa3BOjy MEANjCKE MUCMEHOCTH 1 ODJIMKOBaly CTaBOBA, Y
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CKJIQJIy ca Haja3uMa MpeTXoqHux uctpaxkusama (Valkenburg 2004; Buckingham
2007; Lemish 2015).

VYV Tabenu 3 mpukazaH je CTaB poauTesba 0 U3J10:KeHOCTH neue TB cagpixa-
jAMa HEMPUMEPEHHUM y3pacTy.

Tabena 3. Tlpukas oaroBopa poauTesba Ha KOHCTATALR]Y: ,,JlaHac cy Jielia 4ecTo U3JoKeHa
TB cagpxajuma HerpuiaroheHuM y3pacrty”

Yecrta U3J10:KEHOCT Jele HerHJ’laFOljeHl’[M

TeJeBH3HjCKHM caJp:KajuMa Ppexsenunje Tponenrn
YormTe ce He claxeM 4 3,4
He cnaxxem ce 4 3,4
Hemam Munubseme 5 4,2
Crnaxxem ce 66 55,9
ITormyHo ce cnaxem 39 33,1
VYkynHO 118 100,0

Hajsehu mpoueHar poaurtesba (CKOpO TpM IETHHE) caryiacaH je ca KOH-
CTATaLMjOM Jla Cy Jiella M3JI0KEeHa HEelIPUMEPEeHUM caJpkajuMa, TIpU YeMy BHILIEe
ol TpehuHe u3paxasa notiyHy carnacHocT. Oko 10% poauTessa HUje cariacHo,
JOK JIeO UCTIMTAHKMX 3ay3uMa HeyTpaliaH CTaB 10 OBOM mutamy. OBH Hajasu cy
y CKJIaJly ca 3aKJbydlluMa MCTpaxkuBama ,,O3HauaBare TB nporpama u 3amrura
neue” (UNICEF 2013), npema KojeM KBaJIMTeTHA MOHYAA MEIUjCKUX caap:xkaja
npuiaroheHa aevdjeM y3pacTy MOKe CMAmbHTH IJIelahe HEMPUKIIAIHUX cajipikaja
U JIOTIpUHETH 3aiuTuTy geue. Hamasu ce Mory tymaunt u 'y okBupy Mogena 1u-
(pepennpane ocespuBoCcTH Ha Meaujcke edexre (DSMM), mpema kojem mMeau)-
CKM YTHUIIAjy 3aBHUCE OJ] PAa3BOjHHUX, MHAMBUAYATHUX M KOHTEKCTYalIHUX (haKTo-
pa, yKJbydyjyhu y3pact, HOPOIMYHO OKPYKEHE U CTHJI POIUTEIbCKE MEArjalrje
(Valkenburg, Peter 2013).

Y Tabenu 4 maTe cy olleHe poAUTEbA O TOME Aa JIM TEJIEBU3H|CKHU MPOTrpam
JONPUHOCH DOJbEM JIeUjeM pa3yMeBarby CBETA.

Tabena 4. Tlpuka3s oaroBopa poauTesba Ha KOHCTaTauujy: ,, B nporpam gjonpuHocu a gere
dosbe pasyme CBET OKO cede”

TB nporpam no6o/buasa jeuje

pasymeBaie cBeta dpexBeHnmje IIpouentu
VYormiite ce He ciaaxkeM 5 4,2
He cnaxem ce 26 22,0
Hemam Munsbeme 20 16,9
CnaxeMm ce 62 52,5
Ilornyno ce cnaxem 5 4,2
VYkynHo 118 100,0

Hanasu nokasyjy ma poauTtesbd y BEIMKOj MepH (BHILIE Of MOJOBHHE HC-
MMUTaHUX POJUTEsbA) MPENO3Hajy elyKaTUBHM MOTEHLWjasl TeJeBU3Hje, IITO je
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y CKJIaJly ca MCTPaKMBambMMa KOja MCTHYY Ja KBaJIUTETaH MEAMjCKU caipikaj
MOJKe OMPUHETH pa3yMeBarby JAPYIITBEHOT W MPUPOAHOT OKpPYykKera KOJ Jele
(Buckingham 2007; Valkenburg 2004). CiuyHO TOMe, ayTOpU Harjiamiapajy na
MEIUjU, YKOJIUKO ce KPUTUYKHM U TEeJarolKu yCMepaBajy, MOTy MpeACTaBbaTu
3HaYajaH Pecypc 3a pa3BOj KPUTHUKOT MHIIUbEHA, MEAUjCKE TTMCMEHOCTH U CO-
nyjasHor yuemwa (Bake 2013; Buckhingam 2003). Unak, yneo poaurtesba Koju
OCIIopaBajy OBy yJIOTy Mejauja (HEeIlTo U3HAJ MEeTHHE Ce He cJlaxe ca TBPAHOM)
cyrepuiiie oTpedy 3a yHarpehemeM KBanuTeTa Mporpama M 3a jadyoM Iejaro-
HIKOM [TPUMEHOM MeHja Y IIKOJH.

JonatHo, aMOMBAJIEHTHN CTABOBU POJIUTEIbA O M3JIOKEHOCTH HelpuMepe-
HUM caJpkajuMa U JONPUHOCY DOJbEM JieujeM pasyMeBamy CBEeTa MOTY Ce TY-
MauuTU y OKBUpPY Mogena qudepeHnupane oceT/bMBOCTH Ha MeJujcKe edeKTe
(DSMM), npeMa KOjeM HMCTH MEIWjCKU caapkajd MOTY MMATH Pa3jInduTe WUC-
XOZIe Y 3aBUCHOCTH O] KOHTEKCTa W WHIWBHUIyATHUX KapaKTepUCTHKA JeTeTa
(Valkenburg, Peter 2013).

Tabena 5 mpukasyje cTaBoBe poAMTehA O MOTPEOU a ce MPUMEHH jelaH
BUJI pECTPUKTUBHE Me/vjaryje.

Tabena 5. Tlpuka3s oaroBopa poauTesba Ha KOHCTaTauujy: ,Poauressu Tpeda ga muMuTupajy
Bpeme Koje aete npoBoau ucripen oapehenor meauja (TB, paguo, HoBuHe/yaconuc, UHTepHeT)”

Jlumutnparbe BpemeHa dpeKkBeHuUja MpoueHat
YonwTe ce He cnaxem 1 0,8
He chaxkem ce 6 51
Hemam muwsbere 6 51
Cnaxem ce 63 53,4
MoTnyHo ce chaxkem 42 35,6
YKynHO 118 100,0

Pesynratn u3 Tadesne 5 nokasyjy na oko 90% poaurespa cmarpa aa je mo-
TPEOHO OrPaHUYUTH BpeMe KOje JeTe MPOBOAU y3 MeAMje, IITO OJpakaBa JOMU-
HaiMjy pectpukTtuBHe Menujandje (Nathanson 1998, 1999; Livingstone, Helsper
2008). Nnak, oBa cTparervja cama 1o ceOM He rapaHTyje pa3Boj KpUTHUKOT pa-
3yMeBamba Meja, Teé UCTPaKMBaba YKa3dyjy Ja Cy aKTMBHA M MapTHLIMNATHBHA
Menvjanyja euKacHuje y MOJACTUIAkY aHaIu3e M TyMauermha MEIUjCKUX cap-
xaja (Clark 2011, 2013; Buckingham 2000; Lemish 2015). Crora komduHarmja
PA3NINYUTUX MEIWjallMOHUX MPUCTYIA MPE/CTaB/ba HajIOJCTUIIAJHUjU OKBUD 3a
pa3Boj Menujcke mrucmeHnoctr kox getie (Livingstone 2004; Lemish 2015).

HAJIA3M ®OKYC I'PVIIA

(DOKYC rpymne cy BOl:_)eHC Ha OCHOBY YHaAIIpE/l )IG(I)I/IHI/ICZIHI/IX TEMATCKUX LICJIMHA:
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— yJiora pojiuTesba Kao MeJujaTopa y AUTUTATHOM OKPYKEHY;

— Mepleniyja HeIoCTATKa KBAJIMTETHOT Jievjer cajipkaja v MOCHeTUIle 1o
coljanu3anujy;

— CTaBOBW POJMTEshA O YTUIIA]y Meauja — OanaHc u3Mely KOPUCTH U IITeTe;

— MPaKTUYHE CTpaTeruje poJUTe/hcke KOHTPOJIe, lbUXOBE MpEerpeKe U Mmpo-
HeweHa e(PUKacHOCT.

VJI0rA POOIUTE/bA KAO MEJUJATOPA Y JUTMTAJIHOM OKPYXEBY

dokyc rpyne ykasyjy Ha CHaXHO MPHCYTHO YBEpEH-E€ POAUTEhA Ja UMajy
LEHTPaJIHY YJIOTy Y MEeI1jCKOM IocpeoBamy. Behuna yuecHuka rpenosHaje no-
Tpedy /1a Haarieaa ¥ peryJmiie MeAnjcke aKTUBHOCTH Jielie, alli UCTOBPEMEHO YO-
YaBa Tperipeke y JI0CIeJHOj MPUMEHH TUX Npakcu. Kao riaBHa npenpeka HaBojie
ce yOp3aH TeMIIO )KMBOTA, NIOCJIOBU U KyhHe 0daBese, LITO pe3ysThpa ,,IperyITa-
beM” iele MeIjuMa Kao 0OJIMKY MacuBHE Here. JeqHa of yuecHura kaxe: ,,Kan je
Ha KOMITjyTepy OH je HajMUPHH]jU... CTBAPHO MHUCIMM, U TPEBUIIIE BpEMeHa IMpo-
BOJIe y3 KoMmITjyTep” (Majka, ceno). Y npyra mucim cimyHo: ,,Jla um He Ou cmeTasia
Ja odaBe HEeKM IMocao, poauTesbu ux mycre” (Majka, ceno). Mehytum, Tpeha yue-
CHMIIA UCTHYE /1A je Ha MHTEPHETy KOHTpOJIa MoTpedHuja: ,Hapounto untepHeT, Ty
KOHTPOJIa HEeILTO PUropo3HMja Tpeda Aa MOCTOjH, aji ONET Y HEKUM T'oAMHaMa, Off
TPUHAECT TOJIMHA, KaJa yJas3e y Taj nepuoj nyoeprera” (Majka, rpajm).

PopnTesbcka KOHTpOJIA YECTO ce peainsyje Kpo3 MHTEPHE JOroBope U Mo-
POIMYHY KOMYHHUKAILMjy, & HE KpO3 PEeCTPUKTHBHE Mepe. YMecTo 3adpaHa, Be-
huna poautespa npedepupa Aujaaor U odjalllbaBame, IITO YKa3yje Ha MPUMEHY
KomyHHKatuBHe Meaujanmje (Livingstone, Helsper 2008). Kao mro jeman ora
ucruue: ,,PasroBapamo, 4ak 1 ako BUjE HEILTO, OHU ITUTAjy, MHTepecyje nx, odja-
CHHUM JIa TO HUje TipaBa cTBap [...] TpyIuM ce Ja MX HaBeeM Ha MpaBu Myt (oTall,
rpan). OB Hajasy ykasyjy Ha Ipejia3 ca TpPaJuLMOHAIHE, ayTOPUTATUBHE ME/Iu-
janMje Ka mperoBapaykdM M PeLUMIPOYHUM OOJMLMMA, Y KOjUMa JAela MocTajy
AKTUBHHU aKTepH y odiMkoBamwy Meaujckux npaxcu (Clark 2011).

[TocedHo je 3Ha4ajHO CXBaTame POIUTEhA KA0 MEIU|CKUX MOfesa, Kaaa
Jela npey3umajy oodpacue MeAujcKe yrnoTpede AUPEKTHO Of CBOjUX pOaUTesba.
To motBphyje Majka u3 rpajcke cpeause: ,,AKo poauTtesb y Kyhu rieaa takas
nporpam |[...] u gete he rmegat takas nporpam” (Majka, rpan).

HEIOCTATAK KBAJIMTETHOT IEYJET CAZIPYKAJA W TIOCJIEAMIIE IO
COLIVJAJIUBALITY

JenHa ox JOMMHAHTHHMX TeMa OWla je KpUTHKA KBalIUTETa MEIUjCKOT ca-
Jp’kaja IOCTYITHOT Jeld, Kao U HheroB yTHIlaj Ha conujanu3anujy. Poguremsu us-
paxaBajy 3adpuHYyTOCT 300r O0TyheHOCTH jelie Koja cBe uerrhe KOMYHUIUPAjy
MyTeM AUTUTATHUX [1aThOPMHU YMECTO Y AMPEKTHO ] MHTEpaKIUju: ,,[lera cy Ham
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ToTaHO oTyheHa [...] Tpeda HEKAKO CTUMYJIUCATHU Aa ce ApYyKe, a He Ja ce JOIu-
cyjy npeko Pejca, Bajoepa, ma pasrosapajy mpeko Ckajma, n1a ‘Buce’ Ha THKTOKY
u JyTjydy” (Majka, rpaj).

Hacwbe, ka0 JOMUHAHTHA TeMa Y MEIUjCKOM caipkajy, mpuMehyje ce gak
1 Ha JaBHOM CEPBUCY, ILITO POAWTEBU [JOKUB/bABAjy KAO HENpUXBAT/BUBO. Miy-
CTpaTHBaH je OIUC jeiHe MajKe: ,,JefaHaecT yBeue, (puiiM, yOucTsa, KponpoJuhe,
[...] oxcena pyKy HEKOM, CTaB/ba je Y HEKY BOJIEHHILY U KPB JIMIITH Ha CBE CTpaHe
[...] Ha PTC-y” (Majka, rpam). Y upranu puamoBu ce cMaTpajy MOTEHIMjaTHO
LITETHUM, KaKO 300T HACWba, TAKO U 300T OJbEIlTaBUX eeKaTa U arpecuBHE My-
3WKe KOjU MOTY yTUIIATH Ha CEH30PHY TIpeonTepeheHocT kox nere: ,,|[ . .. | opermre,
MYy3MKa KOja TPEUITH [...] MOTIyHO He3[paBa 3a CiyX M jere he HapaBHO mocie
TOra OUTH HEPBO3HO” (MajKa, rpajn).

Osaksu HaBoau yryhyjy Ha moTpedy 3a Behum yiarameM y pa3Boj KBaJu-
TETHOT U y3pacTy NpuiarojeHor MeArjcKor caapxaja, ajau U Ha yJIOry JpKaBHUX
WHCTHUTYIMjA U PETYJaTOPHUX TeJla y HeTOBOM HA/AINIE/Iamby.

HEPL[EHLII/IJ A POIUTEJbA O YTULAJY MEJJUJA — BAJTAHC UBMEDBY KOPUCTU 1N
HITETE

Ponutessu ¢y CBECHU Jia ME/IMjU HUCY UCKJBYYMBO MITeTHH, Beh 1a Hoce u
MOTEHIIMjaJl 32 eAyKalujy U pa3Boj. IHTepHET W QUrMTalHU ajlaTd, YIPKOC pH-
3UIMMA, TPETO3HAjy ce Ka0 PEecypcH 3a yueke M pa3BHjabe KOMYHUKAIIMOHUX
BEIITHHA, HAPOUYNUTO je3MUYKUX: ,,MO0j CHH je KOPUCTHUO UHTEPHET 3a yUeHe eHIJIe-
CKOT, OJUIMYHO pa3yMe, nuilie Beh Heke 0301bHe Mpenucke” (Majka, rpaf).

Caect 0 danancy u3Mmelhy KopucTd U mITeTe orjiefa ce M y MpUMEHU CTpa-
Ternja KPUTHUKE MeJINjcKe MMCMEHOCTH Y KYNHOM OKpykemy. Poaurtersu roBope
0 cuUTyalMjaMa y KOjuma Jiera caMOCTaIHO [0J1a3e A0 pa3yMeBamba MEIUjCKUX
MOpYKa, KPO3 Pa3roBOp M 3ajeIHUYKO Iefame caapxkaja. [lpumep jenHe majke
KOja je ca JISTETOM IJieJlajia EMUCH]Y U TUCKYTOBaJIAa O TEMH yKa3yje Ha eJieMeHTe
pedIIeKCMBHOT MEAMjCKOT TIOCPEJOBaA.

TIPAKTUYHE CTPATETMJE POJUTE/LCKE KOHTPOJIE: MPEMPEKE W YCITEIIHOCT

Pogutesu mpuMewyjy pa3uunTe cTpaTeruje Meaujcke KOHTPOJIe: Of] Iu-
PEKTHe 3adpaHe, MPeKo TEXHUIKe KOHTpoJie (3aKJbyyaBame WHTEPHETA), 10 I0TO-
BOpa U nperopapama. nak, Harnaiasajy ce OpojHe npemnpeke. Jegan on npodJe-
Ma TIpelcTaB/ba TeXHOJOIIKa HaAMOh nere: ,,3aKjbydajy OHM MHTEPHET O] Hac~
(Majka, ceno).

3a0puHyTOCT 32 0e30eqHOCT Jielle Ha MHTEPHETY je paclpocTpameHa, IITo
yKa3yje Ha TeplUIupaHd HeJocTaTak epuKacHUX MexaHu3ama 3amrute. Pogure-
JbH HaBOJIE MTPOOJIEMeE Kao IITO Cy U3Jarare HelPUMEPEHOM CaIpKajy, TPrOBUHA
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JeroMm, u aesuHgopmaryje: ,,Ha JyTjydy Moxen cBarira qa BUIMII | . .. | TOBOJBHO
je J1a BUIM CHUMaK Ko 3Ha 4Jera” (OTall, rpa).

HcroBpemeHo, youeHe NMpakTUYHE TMpernpeKe Kao LITO Cy HeJocTaTak Bpe-
MeHa ¥ TeXHOJIOIIKA HaJMON Jietie yKa3yjy Ha orpaHrueha MHIUBUIYATHUX CTpa-
Tervja Meaujanyje u morpedy 3a CUCTEMCKOM TO/IPIIIKOM, TIO3UITMOHMpajyhu oBaj
MpoIiec Kao IMpe JpyITBEHO ycioBbeH. Hanasu pokyc rpymna notsplyjy peuu-
MIPOYHH KapakTep pOoaUTe/bCKe Mearjalldje, Y KOjoj Iera HUCY MACUBHY MPUMao-
11, Beh akTUBHM y4yecHHIM y o0nukoBamy Meanjckux npakcen (Nikken, De Graaf
2013; Buckingham 2000). Mako KBaHTUTaTMBHM HaJla3u YKa3y]jy Ha JOMUHALM]Y
PECTPUKTUBHUX CTpaTerrja, KBAIUTATUBHY YBUIM HarJIalllaBajy 3Hayaj Avjanora
U 3ajeIHUYKOI TyMauekha MEIUjCKOT Caipkaja, IITO je y CKJagy ca KOHLENTOM
»pasymHe mMeaujaiuje” (Clark 2013) u npuctynuma Koju MeIUjCKy MUCMEHOCT
Be3Y]y 32 aKTUBHO U MAPTUIMIIATUBHO aHIAKOBae, a He MCKJbYYHMBO 32 KOHTPOJITY
(Buckingham 2000; Lemis 2015).

V nenuuu, HaJla3M ykasyjy Ja je Meaujcka yrnorpeda Jelie 160 CBAKOAHEBHE Py-
THHE, IITO NOTBphyje mweHy yiory y coupjamsanuju (Valkenburg, Piotrowski 2017).

3AKJbYYAK

OBo ucTpaxuBame NOTBphyje 1a poAnuTebr UMajy LEHTPAIHY YJIOTY Y Io-
CpeloBamy Jeurje yrnorpede Meanja y AUTUTATTHOM OKPYXKEHY, IIPH YeMy ce HU-
xoBe npakce Kpehy n3mely koHTposie u nozpiike. KBaHturaruBHu Hanasu ykasy-
Jy Aa poauTe by Mpeuunupajy peJaTuBHO CTaOWIHE 00pacle ynoTpede Meauja o1
cTpaHe Jerie TOkoM Henesbe (X1), u3pakeHy moTpedy 3a OrpaHUUYCHEM BpeMeHa
MpoBesieHoT y3 Mearje (X2), JoMUHaIM]y caipikaja mpunarojennx yspacry (X3),
QM ¥ UCTOBPEMEHY M3JIOKEHOCT HelpuIaroheHnM cajipkajumMa, y3 Mperno3HaBa-
e 00pPa30BHOT MOTEHIWjaIa TeJeBu3uje (X4).

KBanuratBHM Hajla3y JOJATHO IMOKAa3yjy Ja POLMTE/bM HACTOje Ja IpH-
MemY]jy aKTHBHE OOJIMKe MeJujaliuje, Ipe cBera Kpo3 pasrosop, rnpahemwe u Mo-
JeJIOBabe TIOHAIIAka, K 4 Cy OBe Tpakce 4ecTo (pparMeHTapHe, MHTYUTHBHE
U peaKkTUBHE, ILITO yKa3yje Ha HeloCTaTak (pOpPMaIN30BAHOT 3HAHA O MEINjCKOM
BacnuTamy. OrpaHnyera Kao IITO Cy HeJocTaTak BpeMeHa, HeIOBOJbHA JOCTYII-
HOCT KBAJIUTETHUX Cagpkaja U acUMeTpHja y JUTHTATHUM KOMITETCHIIMjaMa W3-
Mely poauTesba U el JOAATHO YCIIOXKIbaBajy MpoLec MeJUjCKOT TOCpeI0Baba.

WHrerpanyja KBaHTUTATUBHUX M KBUIMTATUBHHUX HA/la3a yKasyje Ja poju-
TeJbCKa Meaujaryja (PyHKIMOHUIIE KA0 TUHAMUYAaH U KOHTEKCTYaJTHO YCIIOBJbEH
MpoLIeC, Y KOjeM ce Mperuinily pecTpUKTUBHE, AKTUBHE U MApTULMIIATUBHE CTpa-
Teruje. Y TOM CMHUCITY, Me[Ijalfja ce He MOKe CBECTH Ha KOHTPOJTY MPHUCTYIIa Me-
ojuMa, Beh moapasymeBa pas3Boj Oujasiora W MOAPIIKY J€4jOj WHTePIpEeTalju
MEJUjCKUX CaApxkaja, LITO je KJbYUHO 3a Pa3BOj MEAU]CKE MUCMEHOCTH.
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Pesynraru yka3zyjy Ha noTpedy 3a CHCTEMATCKMM OCHa)KUBAbEM POIUTEIbA
KpO3 Iporpame MeJujcke MUCMEHOCTH, Kao U 3a yHarpehemwe Meaujcke MoHyAe
npuiarohene aenu. [locedan gonpuHOC paja oriefa ce y ykasupamwy Ha ja3 U3Me-
Dy AexnaprcaHux CTaBOBA M MPAKTHYHUX CTpaTeruja poanuTesba, IITO OTBapa Mpo-
CTOp 32 Ja/ba UCTPAKMBAKA YCMEPEHa Ha Pa3Boj e(pUKACHUX MOAEIA MEIHjCKOT
BACMUTAba Y CABPEMEHOM AUTUTATTHOM OKPYKEHY.
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PARENTAL MEDIATION PRACTICES IN CHILDREN’S MEDIA
USE IN THE DIGITAL ENVIRONMENT

Summary: The paper explores the perceptions of parents of upper-grade primary
school pupils regarding their children’s media habits, the content to which they are ex-
posed, and the effects of media. The study emphasizes parental mediation strategies as
mechanisms of protection, guidance, and socialization. The aim is to examine how parents
understand their role in shaping children’s media practices, with a focus on protection from
inappropriate content, the educational function of media, and the selection of mediation
strategies.

The theoretical framework of the paper is grounded in an examination of the chal-
lenges of the contemporary media environment, characterised by increased media use,
technological change, and the transformation of traditional media. In this context, parents’
mediating role between media content and children’s experience is crucial for media so-
cialization. The concept of media literacy is positioned as a key framework for understand-
ing the relationship between children and media, while the three strategies of parental
mediation (active mediation, restrictive mediation, and co-use) indicate that parental in-
volvement encompasses not only the settings of boundaries but also active participation in
the interpretation of media content. Special attention is devoted to contemporary “screen
culture”, in which television remains a significant medium within the family environment,
yet its use is increasingly interwined with online platforms, reshaping children’s media
socialization patterns.

The research was conducted using a combination of a survey (118 parents from one
city and one village school) and focus groups with parents from both schools (8 partici-
pants in the village school and 10 in the city school). The quantitative component allowed
for testing the hypotheses, while the focus groups provided a deeper understanding of
attitudes and context, with both approaches complementing each other in the analysis of
parental mediation.

The findings indicate that most children consume media equally on weekdays and
weekends (82.2% of parental responses), most frequently children’s programs (44.1%),
followed by programs about animals and nature (39%). The majority of parents (89%)
believe that children are often exposed to inappropriate content and that time spent with
media should be limited. More than half of the parents (56.7%) agree that television pro-
gramming contributes to children’s better understanding of the world.

Qualitative findings indicate that parents strive to act as a key mediators through
dialogue, personal example, and behavioral modeling, but face practical limitations (lack
of time and children’s technological superiority) as well as limited institutional support.
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Attitudes towards media are ambivalent: while their educational potential is recognized,

parents also emphasize the risks associated with harmful content and the negative impact
of media on children’s socialization.

The results point to the importance of improving parents’ media literacy and devel-
oping integrated approaches to media education.

Keywords: media habits of children, parental mediation, media education, media
literacy, process of socialization.

69






Y3OAHHUIIA; 2026, XXIII/2; ctp. 71-83

Anekcanapa B. Mimh Pajkosuh o1 10 K 3TOI 3BT 1
https://orcid.org/0000-0002-7022-7652 DOI 10.46793/Uzdanica23.2.071IR

OpuruHaaHu HAyYHU paf
Ynugepsutet y beorpajy IMpumiben: 8. maj 2026.

duosoeku akyarer Mpuxsahen: 8. jyi 2026.
Onespeme 3a eJarornjy u aHaparorujy

CTAHOBAIGE YYEHUKA TP OCHOBHIMM HIKOJIAMA
Y CPBUJU KPAJEM 19. BEKA U ITPUMEP UHTEPHATA Y
BYHYIIN'

Aiicitipaxizi: Y pajy je U3 ICTOPH]CKO-TIeJaroliKe MepCcreKTuBe carieaal (beHOMeH CTa-
HOBaka YUeHUKa [P CEOCKUM OCHOBHUM Likosiama y Cpduju XIX Beka Koju je OMO yCIOB/bEH
HEJJOBOJbHO Pa3BHjEHOM LIKOJICKOM MpexoM. Llwb paga je na ce yIBpae odUM U KapakTepu-
CTHKE OBE I0jaBe, IbeHa MO3UIMja Y HOPMATUBHUM IIKOJICKMM OKBUPUMA, OOJIMLIM CMeLlTaja
YUYEHHKa MPY [IKOJaMa, BaCUTHA (PYHKLIMja MIKOJIE Y TAKBUM OKOJIHOCTMMA M OpraHu3aiiija
mKoJckux mHTepHata. [locedna maxkma nmocsehena je mntepHary y Bynymm kop JleckoBia
(1888-1890) kao mpumepy 1o0pe npakce. McrpaxkuBame je 3aCHOBAHO Ha IIPUMEHU UCTOPH]-
CKE METOJIe ¥ CTyJUje CIydaja y OKBUPY KOjHUX Ce aHAJIM3UPa]jy IPUMAPHU U APYTH PeJIeBaHTHU
n3Bopu. Pe3ynratu ananuse nokasyjy ja je y npBoj JelUeHHUjH 1o yBohemwy IKOJICKe odaBese y
Cpduju oko TpehrHa o1 yKynHOT dpoja yueHHKa HIKOJTy roxahasa u3BaH MecTa CTaHOBama, Aa
je oBaj mpodIeM ocTajao Ha MapruHamMa HOPMATHBHUX IIIKOJICKMX OKBHpPA M Y TIPAKCH je O1o
TIpeIyIITeH POAUTE/bUMA, IITKOJIICKUM 0J00pUMA M YIUTEIbIMA KOJU CY Ce YITIAaBHOM 3aJlaralii
3a MHTEPHATCKU CMELITaj yueHuKa. Takas cMellTaj, Mako pelleme U3HyheHo OKoIHOCTUMA, Y
HEKUM ClIyYajeBUMa je JONPHHOCHO OCHAKHMBaKY BACIUTHE (DYHKIMjE IIKOJIC U jayamby Hhe-
HUX Be3a ca JOKaJHoM 3ajenuuniom. Cinydaj uHTepHaTta y ByHyIm nokasyje Aa cy megaromko
3Hae, MHUIMJATUBHOCT U aHTaXMaH yunTeshba OWIM KJbYYHU YMHHUOLIM y 00e3dehuBamy ane-
KBAaTHUX YCJIOBA M OCTBAPHBAKbY IEJIArOMKIX MOTYRHOCTH MHTEPHATCKOT cMeliTaja. 3Havaj
OBOI' UCTPaKMBakba OIJIe/la Ce y OCBET/baBalby HEIOBOJBHO UCTPAKEHOT (heHOMEHaA y UCTOPUjU
mkosictBa y CpOuju Koju je y BEJMKOj MEepH HEMOBOJHHO YTHUIA0 HA peain3alifjy yBohemwa
LIKOJICKE 00aBe3e, Kao Uy OMMKeM pa3yMeBarby yJIore yuuTesba Kao MHUIMjaTopa U HOCHOLA
y pelliaBarmby NOCMaTPaHUX MPodJIeMa.

Kroyune peuy: 11IKOJICKa Mpeska, OCHOBHA LIKOJIA Y 19. BeKy, y4eHUIM Iy THULM, UHTEP-
HaT, ceocke IKoie, JleckoBauku cpes.
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YBOJ,

VBoheme 1kosicke 0daBese npejcTaB/ba jeAaH O KIbyYHUX YMHHUIIAa MO-
JIepHuzanyje y eBpornckum okupuma 19. Beka (Tpropuesuh 2003). ¥V Cpduju
ce OBaj IpoLeC Cyouro ca HU30M IIpenpeKa. Yciiell HelloBOJbHE Pa3BUjEHOCTH U
BeJiuKe pasyheHoctu mpexke ocHOBHUX Ikosa y CpOuju 19. Beka, BeJIMKU Opoj
yUeHUKa OCHOBHY INKOJy moxahao je W3BaH MecTa CTaHOBama. Heku on mux
CBAaKOJIHEBHO CYy [0 LIKOJIE MEeIIayiIi [0 BUIIE CaTU JOK CYy JPYId CTAJIHO WU
MOBPEMEHO CTAHOBAIM y MIKOMM. Jlocajialimba UCTPaXrBamba y UCTOPUjU KO-
CTBa yKa3zyjy Jla cy HaBelleHe OKOJIHOCTH 3HayajHO yCIopaBajie oOyxXBaT [ere
LIKOJIOBAKEM, ILITO je MOCeDHO AOLUIO A0 M3pakkaja y MpBOj OELEHUjU CIPOBO-
bemwa mikosicke odaBese koja je mpornucana 1883. ropune (I'pyjuh, 1980; Byju-
cuh Kuskosuh 2015; Wmuh Pajkouh 2021). ¥V oBom pany HaBeneHu (heHOMEH
MOCMaTpa Ce U3 MCTOPHjCKO-TIeJaromKe MepcieKTUBEe Kako OM ce YTBPAMO Hbe-
rOB OOMM M KapaKTEpUCTHKE, TIO3UIIMja Y HOPMATUBHUM IIKOJICKUM OKBUpHMA,
BUJIOBU CMeEIlLITaja yYeHUKa IIpU ILIKOJaMa, Kao U MOryhHOCTU OCTBapuBama Ba-
cnuTHe (PYHKIMje IIKOoJe. Y TaKBUM OKOJIHOCTHUMA A0JIasuia cy A0 u3paxkaja u
crieunrUYHMja MUTakba MOMYT OHMX KOja Cy ce OJHOCHJIA Ha 37paBibe YUEHHKA,
OpraHu3alyjy HacTaBe, OJHOC IOPOAULIE U IIKOJIE U JpKaBe U JIOKAJIHE 3ajeJHULIE,
Kao ¥ MO0JIokaja ydeHuKa y o0pa3oBHUM nosiutukama Cpduje. [Ipumenom ucto-
pHjcKe MEeTojIe U CTyAMje Cllyyaja IMPUCTYIIa Ce aHAIN3U apXUBcKe rpabe, ciryxoe-
HUX U3BELLTaja, 3aKOHCKUX aKaTa 1 IPUWIora 00jaB/beHHUX Y CTPYUYHHUM JIMCTOBHUMA.
[Tocedna naxmwa noceeheHa je ciyyajy UHTEpHATA MPU IIKOJIM y celly bynymm y
JleckoBaukom cpe3y (1888—1890), Ha ocHOBY Kojer je Moryhe carjenaTu Cioxe-
HM IIPOLIEC YCIIOCTABJbaba MHTEPHATA Y CEOCKO] CPEIHHU.

3Hayaj OBOI UCTPAKUBAIA MOXKE CE Pa3yMETH ABOCTPYKO: C jeIHE CTpaHe,
Onmke carnefaBarbe IpodJeMaTUKe CMellTaja yIeHUKa Py IKoJIamMa JOITPUHOCH
pasymeBamy Te3e o ycropeHoj monaepuusanmju y Cpouju (Tprosuesuh 2003); ¢
Ipyre cTpaHe, aHaIW3a Clydaja jeJHOI MHTepHATa Kao MpHUMepa J00pe Mpakce
omoryhaBa yBuj ,,M3HYTpa”, OTHOCHO YBUJ Y CTpaTervje neJaronkor pemaBama
npodiemMa Ha TepeHy M3 NEpCIEeKTUBE YUUTe/ba Kao HEelOCPEAHOI HOCHOLA Ba-
CIHUTHO-OOPA30BHOT ITPOLIECa.

HIKOJICKA MPEXA Y CPBUJN 19. BEKA 11 YYEHNLIN
ITYTHNULN

deHOMEH yueHMKa IMyTHHWKA HajyXe je MOBe3aH ca MUTAkHMa IIKOJICKE
Mpeske U MaTepujaTHor U3ApkaBama mkoja y Cpouju. IIkoacka Mpexa ce TOKOM
19. 1 mouetkoMm 20. Beka pa3BHjajia yCOPEeHO, HAPOUUTO y CEOCKUM TOAPYY jrMa.
Jlo ypaBHOTEKeHa y 01HOCY U3Mely rpaJjckux 1 CEOCKMX CpeArHa, Y TOM CMHUCITY,
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Jonuio je Tek y mpBoj aeuenuju 20. Beka (Mmuh Pajkosuh 2021: 29). Usrpanma
LIKOJIa ¥ OpUra 0 MaTepHjaTHUM YCJIOBUMA 3a BUXOB Pajl OWIe Cy Y HaUIeKHOCTH
HIKOJICKMX OMIITHUHA M JIOKATHHUX BacTu. LIIKOJICKY ONIUTHHY YecTo je UMHHIIO
BUIIIE MMOJIMTUYKUX OMIITHHA KOje Cy ce YAPYKUBajIe OKO jeTHe IKOJje, IITO je Yy
MIPaKCH 3HAYMIIO 1a hie y MecTy craHOBama HacTaBy noxahaTu camo yueHUI OHE
MOJIMTUYKE OMIITHHE Y KOjOj ce HaJla3M LIKOJIA.

3aKOHOM O OCHOBHMM IIIKoJIaMa U3 1883. roquHe mpornucana je 1mecToro-
JMIIba mKoscka odaee3a y Cpduju ca mpenasHuM nepuogom no 1892. ropuse,
kana he ce, kako je Ouio mpeaBuheHo, peaau30BaTy MOTIYHU OOYXBAT CBE Jele
Jopacie 3a mkoiy (3akon 1883: 51). ¥V 1885. ronunm, Aakie aBe TOOWHE Ha-
KOH NPONMCHBama IIKOJICKe 00aBe3e, 0l yKynHor Opoja yuennka y Cpduju yak
35,75% wnacraBy Huje noxahayno y Mecty craHoBama. [lomanu 3a 1892. roguny
MpUKa3yjy MpoleHaT YUeHUKa MyTHUKA Ha ciiefleh HaUMH: y CEOCKUM IIKOJIaMa
je 32,64% ydeHuKa IyTHHKa, a y rpagckuM 12,11% (Mmmh Pajkosuh 2021: 40).

Kateropuja yueHHKa Koju ce IIKOJTy jy U3BaH MECTa CTAaHOBama IPerno3Haje
ce y IMIKOJICKUM peryJjatTuBaMa oj rmoyioBuse 19. Beka. Y Hacitiasnenujy u3 1855.
roguHe MunoBan Criacuh caBeryje yunTe/huMa Jla YYSHUIIMMA KOjU CTaHyjy y
HIKOJIM 00e30e/ie PeJOBHO KyMame, CBEXKY XpaHy, YUCTY coOy, KpeBeTe U MocTe-
muny (Cracuh 1859: 6). MunucrapetBo npocsere je 1869. rogune Mokymaio
Ja peryJjuile NUTame UCXpaHe OBe KaTeropuje yueHWKa 0djaBUBIIM ,,Pacnmc o
3ajeTHIYKOj UCXpaHU Jierle Koja dopase y mkonu” (Pacmuc o 3ajeTHUYKO] XpaHu
1895: 1010). V pacriucy ce odpasnake HEOIMXOAHOCT 3/IpaBHX yCJIOBA 32 Pa3Boj,
yuewe 1 BacllUTambe YUeHUKA 1 IIpejiouaBajy ce Moryhin HauMHH UCIyHherba OBUX
ycioBa. [Ipyka3aHu JOKYMEHT je CaBeTOJaBHOI KapaKTepa, IITO Ce Y HEeroBOM
3aKJbyUKy M HarjaniaBa. YUeHMLMMa IIyTHULMMa HELITO KOHKpeTHuje OaBu ce
MPaBUJHUK O M3rpajmy ImKona u3 1881. rogmHe, Koju Hamaxe yckiahuBame
HIKOJICKOT MPOCTOpa ca MoTpedaMa OBHX YYEHHKa Kpo3 Jie(prHUCAkE CTaHIapaa
0 criaBaoHMIIaMa, Kyxumby, Tpre3apuju ([IpaBuia o rpahemy mkona 1895: 1238).
OBaj JOKYMEHT, MAKO CTPYYHO yTeMEJbEH, UIaK je, yClell HeJOCTaTKa MHKEHep-
CKOT Kajipa 1 300I KOMIUIMKOBAHUX MPOLEIypa, YMECTO Ja MOJACTUYE, YCIOPHO
mupeme noHako pasyhene mkoscke mpexe (Mnmuh Pajkosuh 2021). YV 3akony o
OocHOBHINM I1kosiama (1883) wian 32 mponucyje 1a CBaky IIKOJICKK 0J00p Tpeda
Ja ,,yAecH MpaBuiia 3a 3ajeJHNYKO KUBJbEHE U Ja ONpe/ie/Id HaunH 10 KojeM he
POAMTESHH CBO]j MPUHOC MpHJIaratu’, JOK Ce YYUTEIbU 00aBe3yjy Aa BOojie pauyHa
0 (PMHAHCHJCKOM M CBUM OCTAaJIMM aCIEeKTHMa 3ajeAHUYKOT JKUBJbCHA YUECHHUKA
(Bakon 1883: 46). 3akonu koju cy yciaenwi (1898. u 1904) Ha cnuyad HaYMH
TpeTrpajy oBo nutame (3akoH 1898; 3akon 1904).

Nako y HOpMaTUBHUM OKBHPHMA MTPENO3HATO, MUTakhe YUCHUKA TyTHUKA U
bMXOBOT CTAHOBAMa IMPU IIKOJAMa HANA3UJI0 Ce MMAK Ha MapruHaMa MIKOJICKUX
peryjatiuBa. MUHHACTapCTBO MIPOCBETE aHTAKOBAJIO CE HA IPUKYIUbalby IOJaTaKa,
00jaB/bMBamy yIyTCTaBa, CaBeTa M MPOMKca y HajornmThjeM o0amKy. KoHkpeTHu-
je Mepe, y BHIY JIOHOIIEHA JeTabHUjUX MPaBUIHUKA, aeKBaTHOT (PUHAHCHpPA-
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1ha, 030MJbHUjE KOHTPOJIE CTaha Ha TEPeHy HUCY TIPEAy3UMaHe, T je OBO MUTAhE
OWJIO MPEerTyITaHO CaBEeCTU W BOJHU JIOKATHHUX BJIACTU, POJWTEIbA, IIIKOJICKUAX Of-
0opa u yuutesba. YKPATKo, AOK Cy MPOCBETHE BIACTH HA jeJHOj CTpaHU AeKjiapa-
THUBHO MOJICTUIIAJIE TPUJIMB YUYEHHKa Y OCHOBHE IIIKOJIE, Ca APYyre CTpaHe HUCY Taj
MIPUJIVB TTOJIpKaBajie aIeKBaTHIM WH(PPACTPYKTYPHUM peEIICHIMA.

CTAHOBAIGE YUYEHUKA TP OCHOBHUM IIKOJIAMA

VY npakcu ce pa3BUIIO HEKOJIMKO MPUCTYTIA pelliehy HaBEJEHOT MpodJemMa.
IoHeku yueHuk Ouo je y MoryhHoCTH [a cTaHyje KoJ pohaka WM y U3HajMJbEHO]
codou (bajuh 1985: 13). MHoro venihe y4eHUIIM Cy CBAKOAHEBHO MyTOBAIM WU
CTaHOBAJIM TP IIKOJIM — UHIUBHUIYAIHO WM KOJIEKTUBHO. IHAMBUIyaJTHO CTaHO-
Bame MOJPasyMeBaJIO je [a LIKOoJa 00e30eAr MEeCTO 3a ClaBambe, 0K CE O CBUM
OCTaJIUM TOTpedaMa YYeHUK caMmocTalHO OpuHyo. KonekTBHM cMerTaj nojpa-
3yMeBao je OpPraHW30BaHW — MHTEPHATCKM HA4YMH CTaHOBamwa. Heku yueHuim y
LIKOJIM Cy CTAaHOBAJIM MOBPEMEHO — YIJIABHOM 3UMHU M KaJa BPEMEHCKHU YCJIOBU
HUCY JIONYHITANY Mellayene. ¥ HeKUM HIKOJaMa CTaHOBAJIO Ce Y YYMOHMLama
wi y Kyhama y HenocpeiHoj OJM3MHU IIKOJEe, y 3aBUCHOCTH Of MOTyhHOCTH.
Bpoj mkona y Kojuma cy y4eHULM CTAaHOBaJIM HUje Moryhe yTBpOMTH jep cy ce
TaKBU BUJIOBU CMeIlITaja YCIOCTAaB/baJIM M TaCUJIM Y 3aBUCHOCTH O]l MOTpeda U
MoryhHoOCTH.

WHauBrayatHO CTaHOBamE YUEHMKA y IIKOJIM JOHOCWIIO jeé HU3 Mpodiie-
Ma. 3/IpaBJbe yUeHHKa y OMHUCAaHUM YCJIOBUMA OWJIO je YIPOXkKEeHO, YECTO U TpajHO
omrteheno (Josanosuh 1889; Byjucuh Kuskosuh 2015). MHOrM pomuTesbu 300T
TOra cy ce ONnpeJe/bUBaIN [a IhUXO0Ba JIella CBAKOIHEBHO U I10 BUILIE CATH MYTY]y
JI0 1IKOJIe. YUUTEesbU Cy Ce MakK KalInid Ha HepeJOBHO CHadJeBame LIKOJa orpe-
BOM M APYTUM IOTpPEIIITHHAMA, LITO je YrpokaBajo 3[paB/be YUEHUKa KOjU CY
YyecTo Oum Jiome odyueHu, OOCH, cliaBajiyd Ha MOA0OBUMA U O€3 JOBOJBHO MOKPH-
Baua (I[TytaukoBuh 1909: 42). C1MKOBUTO je 00pa3fokere KOju Cy pOAUTEIbU U3
bene Boae kon Kpymesua ynytuny y3 MoJiOy 3a OTBapambe LIKOJIE Y HBUXOBOM
ceny: Ja ,,HeOu BUILIE IieAanu Hamo(j) Aelyd OYeBUAHY CMPT yciel phaBor Bpe-
MeHa Jja 3MMU Mopajy uhu u no 1.5 car Xxoja y mKoJy U Ja cBake 3uMe 1o 4 10 5
yMpy 0 ITpo3eda 300r' MIKOJIE IITO MOKEMO U YBEPEHEM CBEIUTEHUKA OEI0BOJI-
ckor aokazaru” (Jlazapesuh 1987: 32).

CBU aKkTepH KOjU Cy OWJIM HEMOCPEIHO YK/bYUYEHH y OBY MPOOJIEMATHKY —
POZIUTEIbY, YUUTEJbH, TIPOCBETHE BJIACTU — OWUJIM Cy calllaCHU Ja je 3a yUeHUKe
MyTHUKE NMOTPEOHO 00€30eJUTH OPraHN30BaHU CMENITaj MpH ImKouama (YuuTesb-
cku 300p 1870; 3anucHuk 1881: 813; Jopanosuh 1884: 20). busio je n uHTEpHaTA
KOj¥ Cy TOCTOjaJIy BUIIIE JEeTieHHja — Ha PUMep, MHTEPHATH TpH IKoiama y Mu-
Janyu u [punsopuny, koju ¢y paguwim ao apanecetux roguna 20. Beka (ZKuBko-
Buh 1952; Mapkosuh 1959; Mapkosuh 1962). Cehamwe Ha KOJEKTUBHH CMEIITA]
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y 1mKosu 3adenexuo je u JKusojun Mummh xoju je mkoscke 1865/1866. ronuxe
noxahao mkosy y Pudnum: ,,Benka ygasseHOCT cea o[ ILIKOJIE M LIPKBE HaMeT-
HyJa je notpedy Aa cBU haiu kuBe y uHTepHarty. [...] CBaka nopoanua Mopaia
je olljeIHOM, Ha KOJIMMa WJIM CAOHHUIIaMa, IOHEeTH CBera M CBavera IITo je OJ] Xpa-
He dus0 noTpedHO BUXOBOM JETETy 3a jeaH Mecel. YUuTe/beBa jkeHa Ouna je
MaralyoHep, a KyBap je crpapibao jeso. CBU CMO CraBaid y CBOjUM MOCTE/bHUM
CTBApUMa, y jeIHO] Of TpocTpaHujux coda de3 kpereta” (Mummh 2019: 14).

V ckilolty oJber CTaJIeIKOr OpraHU30Babha yUUTe/ba MOYETKOM Ocamece-
Tux roguHa 19. Beka 0de3deheHa je U MHTeH3UBHUja pa3MeHa CTPYUYHUX UCKYCTa-
Ba Y OKBHUPY KOje ce MOBPeMeHO T0jaB/bUBAJIa U TeMa UHTepHATA. Y TOM CMHUCITY
3HaYajHa Cy TPH MPUJIOra U3 4acomuca Yuuitiesb, y KOjuMa Cy yIUTesby IpejicTa-
BWIM CBOja MpoheCUOHATTHA UCKYCTBA U3 TPU Pa3InyuTa yria.

Bemumvup [lasnosuh u3 mecra Bpeno (Kosiydapcku okpyr) mocMaTpa MH-
TEpHAT Kao 3ajeJHMLy Y4YMTe/ba U YUEeHHKa, Kpo3 KOjy ce OCTBapyje BacCIMTHA
(¢yHkIMja 1IKONe, pa3BUjajy COLUjaiHE BEIUTHUHE U MopayiHe BpiuHe. CTpyk-
TYPUPAHOCT KMBOTA y MHTEPHATY YUEHMKE HaBHKaBa Ha YPEIHOCT: KaKO y CBa-
KOJTHEBHOM JKMBOTY TaKO M y MUCJIMMa M NOHAIIAY YOIIITe, UCTULIAO je OH: ,,Y
CBEMY JlaKJie YPeIHOCT, KOjoj ce OH [yueHuK] nmpuBUKHe na he u game kag uzahe
13 IIIKOJIe TIPOIYKUTH Tako 1a *kuBu. OBaj he ymern monHuje u cBoje muahe Ha-
BUKHYTH Ja ypeaHo xkuse” (IlaBmoBuh 1887: 323). IlaBnoBuh je mpuioxuo u
MPaBWJIHUK O OPraHM3alldju UHTEPHATA, KOjU j€ cCacTaBHO 3a MHTEPHAT y CBOjO]
IIKOJI, Ka0 U W3BEIITaj O KOJMYMHAMA XpaHe U IPYTMX apTUKaja Koje je mpopa-
YyHao Kao ontumyM 3a 30 yueHHKa.

Humutpuje CokosoBuh je y ceom npuiiory u3 1890. ronuHe teMy UHTEp-
HaTa carjieao Kpo3 MuTama oprausanyje. OH HACTOjH Ja MPEeNr3HO JepuHHIIE
yJiore nojeiuHux aktepa (yuuTesba, ONIITUHE, rpah)aHa) U npolenype HadaBiba-
Ha, CKIAAUIITEA, IPUIIPEME U pacrniofese xpaHe. OBaj MpUJIOr je JOMUHAHTHO
HOPMaTHBHOI' KapakTepa — IIPOIHUCYje KO, LITa U KaJa Tpeda Ja odaBU y BE3U ca
NUTakbUMa UHTEpHATa, y3 nocedaH akleHaT Ha nuTama ¢puHaHcupamwa (Cokoo-
Buh 1890).

Tpehu npusor odjasmeH je ucte, 1890. ronuHe 1 daBU ce YCIIOCTaBIbAHEM
VMHTEpHaTa NPH OCHOBHO] 1Koy y Byrymm (JleckoBauku cpes), KOju je opraHu-
30Bao yuutesb AtaHacuje C. [lonouh (ITomosuh 1890). 3a pa3iuky of ocTaaux
MIPUJIOTra U JOCTYITHUX MPUMEPA, OBaj TEKCT CaAPKM HU3 YUUTE/bEBUX peduiekcuja
Koje omoryhaBajy yBU[ y CJIOKEHE COLMjaIHEe, JIOTUCTUUKE U MEAATrOIKe OKOJIHO-
CTH YCIIOCTaBJbatha MHTEPHATA Y jeJHOj CEOCKO] IIKOJIH.

MHTEPHAT 1P OCHOBHOJ IKOJIX V¥ BYHYIIIN

[kona y Bynymm nocrojasa je rpe CprcKo-TypCKUX paToBa, Hajla3uia ce 'y
LIPKBEHOj Kyhy 1 U3ip:kaBaHa je IPKBEHNUM U J0OPOBOJBHUM Ipuiio3uMa. Ilkomy
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je y To BpeMe noxahaso 1o 25 y4ueHuKa, a yuuTesb je nojiasuo u3 Jleckosma (Ile-
tpoBuh 1880: 184). OdHoBbeHa je 1884. ronuHe Kaja je 3a yuuTesba MOCTaB/beH
Ahum Yasaapesuh koju he Ty octati g0 1888. roguHe, kaja Ha HEroBO MECTO
nonasu Aranacuje C. Ilonosuh koju he, ¢ npekunom, ciyxooBatu y Bynym no
1898. roqune (I'pyjuh 1980: 34; Kanengap 1884: 58)°.

VY romunu odjaespuBama nomenytor [lonmosuheBor mpuiiora y gaconucy
Yuuitiero (1890), dyHymmKy mkonxy odurnao je Ham3opHUK Hwukoma Yomakosuh.
OH je y cBoM M3BewITajy o mkosama y Bpamwckom n Tormukom okpyry 1890.
rOJMHE HAYMHHMO MocedaH 1 MO3UTUBAH OCBPT HA MHTEPHAT y 0BOj Kouu. [lIkomy
y ByHyImi 03Haumo je Kao jeJuHy IIKOJIY Of CBUX KOje je 0OMIIAo ,,y KOjoj je Ha
JOCTa palMOHaIaH HAUMH OCTBAPEHO 3ajEIHMUKO XPambebe YUeHUKa (MHTepHaT)”.
OH HaBOIM J1a ce Mope] IIKOJIe HANA3W BEJIMKU BPT KOJU CY OOpaJvIi YYEHULIU
W y HACTAaBKY MCTHYE JIa Ce OUUIIIeJHA JOOUT O] OBAKBE OpraHu3allvje MHTepHaTa
,»OllA)Ka Ha JIMIy CBAKOI yYeHHKa OBe IKoje. [okie cy neta y ApyruM LIKojgama
M3HypeHa phaBoM XxpaHoM, cnadymaBa U MJIMTaBa, OBJE Cy MyHayKa M KMBaxHa,

jep modpo paze amu ce U qodpo xpane”.’

Tabena 1. Yuenunu y JleckoBaukoM cpe3y 1890. roguHe npemMa MeCTy CTAHOBamba U MECTY
IIKOJIOBAKbA

LLikona LLIKkonyjy ce y mecTy cTaHOBatba MyTyjy 40 WKone us apyror mecta
1. borojesue 15 20
2. byHywa 8 40
3. BuHapuu 23 11
4. [ydepesal, 27 17
5. Kytnew 10 34
6. leckoBal, 667 28
7- NeyerseBay, 21 25
8. PasrojHa - 35
9. Typekosay, 16 31
YKynHO 787 241

N3y3eTHOCT MHTEpHATa y OYHYIIKO] IIKOJIM, KOjy jé UCTHIIA0 HAI30PHUK,
MOCTaje jOII jaCHHja Yy KOHTEKCTY CTATUCTMUYKHUX I0JATaKa O yUYeHUIMMa MyTHH-
uuma y JleckoBaukoMm cpesy te 1890. rogune (Tadena 1) (Cinamiuciiuka Kpave-
surne Cpouje 1896). Kama ce uzysme JleckoBail Kao BapoIllka CpeldHa ¥ MOTOM
ce, caMO Ha HMBOY CEOCKMX ILIKOJIA, YIOpeae MoJaly O YUeHUIMMA KOjU LIKOIY
noxahajy y MecTy CTaHOBaWa M O y4yeHHMIIMMa MyTHHLMMa, J100HjaMo ciejehe

2 Ipxauu apxuB Cpouje, PoHg MUHUCTAPCTBO MPOCBETE M [IPKBEHUX [J€/a — NPOCBETHO
onemere, 1892, roguna: dacumkna 4, pen 37 (name: JAC, MIICr, 1892: ¢. 4, p. 37) — [Ipode-
croHanHa duorpaduja Aranacuja C. [lonoBuha y okBupy MoJO€ 3a MoJjarame IPaKTUYHOr Jesa
yUUTeJbCKOT UcruTa, 18. 6. 1892.

3 M3Bernraj MIKOJICKOT HAA30pHUKA O miKoiama y Bpamckom u Tommuakom okpyry (JAC,
MIICn 1890: ¢. 39, p. 12)
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noaatke: 120 yyeHMKa IIKOJIOBAJIO C€ Y MECTy CTaHOBama, AOK je 213 yuyeHuka
IO ILKOJIEe IYyTOBAJIO M3 OKOJHUX MecTa. M3pa)keHo y MpoLeHTHMA: Y CEOCKUM
IKoJiama OUjo je oko 64% ydeHuKa MyTHUKA, IITO je TOTOBO ABOCTPYKO BHUIIE Y
OJIHOCY Ha APKaBHM MPOCEK M3 THX TOJUHA. Y OYHYIIKO] IIKOJIM OBaj (heHOMEH
01O je jonr u3paxkeHuju — MyTHUIIW Cy YMHWIN OKO 83% yKyIHOT Opoja yueHHKa.

Ca opranuzanujom nHTepHata [lornoBuh je moveo yop3o 1o npeysumamy
yuutesbcke ayxkHocty 1888. ronune. [Ipunmkom mpeor odmiiacka MIKoJje 3ana3uo
je Aa cy LIKOJICKa 3rpajia ¥ CTaH 3a y4uTesba OWIIN Y IPUXBAT/BUBOM CTamby, JIOK je
»,Maja Kyha”, HaMemeHa CMellTajy y4yeHHKa, Ousa NOTIyHO HeojpkaBaHa (,,CBa
3arpauia”): ,,Kan yhox y hHauke code, umam mmita ¥ BUJETH. 3UI0BU Kao Jia CH
KaTpaHOM Masao, Mopejl raroca MOXell U pyKy 3aByhu [y pyne] u3 Kojux Bupu
CUJIECTBO MHIleBa [...] ¥ oBuM codama HeMa HU KpeBeTa, HU JlamIie, HU YKBU-
JIyKa W HUIITA Takopehu Hema, ITO OU MOCITYKUIIO Jiely 3a craBarbe” (ITormosuh
1890: 335). 3areueHo crame oor npoctopa Ilonosuha je M3HeHaguiIo, TE CE& OH
npenacennuky IIkosckor ogdopa ,,cpaAUTo” 0OPATHO KOMEHTApOM [Ia TO HUCY CO0e
Y J1a MOpajy OIMax Jia ce monpase nHaue ,,carphemo 3apasibe aenm”. la npencen-
HHUK HHje I0CEeI0BA0 CBECT O TOME, HUTU [a je pa3yMeo IITa yYuTesb MOKYIIaBa
Jla Kake, CBe/1ouM ciefehn oaroBop: ,,1a Takoj Cu je paanuo OHaj FOCIONMH, Ma U
1 hemr Takoj. Mu cMo yuutesby cHpoTumba”. 3a yuuTesba TO HHje OMO MpHxBa-
TJBUB OJTOBOP M OH Y HACTABKy HABOIM: ,Ja caM ce U3 NEeTHUX KWUJa yIUbao, Aa
My JIOKakeM, J1a Tpeda YUYMHUTU HYXKHY OIMpaBKy; HO cBe oM y3amya!”. 3aTo je
yuutesb oayuro ga casose Ilkoscku ondop, a OH caM je IpUIpPeMuo Mpeior
o nonpaBly kyhe 3a yuenuke. O cactanky ca Illkonckum opdopom Ilonosuh je
3abenexuo: ,,Ilocne nogyxe gedare, 0100pP je YCBOjHO MOj mpeasior de3 usmene”
(TITonosuh 1890: 336).

Haxkon miro je nocrasno usBecHo 1a he ,,Mana kyha” dutu nonpaejbeHa, yuu-
TeJb je MPHUCTYIUO MPUTIPEMHU JPYror KOpaKa KOju ce OJHOCHO Ha OpraHu3alujy
CMeIlITaja U UcXpaHe y4yeHuKa. M oBaj myT je Hajmpe MpUIIpeMuo MpeJior, a mo-
TOM TI03BA0 HA CaCTaHaK POAUTEsbE Jele Koja Ou myToBasia Ao mKone. Opranusa-
1IMjU TOT CaCTaHKA TIOCBETHO je mocedHy makmby. [IpBo, 3a cactanak je ogadpao
MPa3HUYHM [JaH, JaKJie, BpeMe Kaja Cy 3aCUTYPHO POAUTEsbU CIOOOIHU Off TEKY-
hux nocnoBa. OA31B je OMO HEOUEKMBAHO BEJIMKH — JOILIM CY HE CaMO POJAUTEIbU
Hero ,,iohollle 1 OHU HE3BaTH — CaMO JIa Uyjy 3alllTO OBE 30BEM’, 3a0eJIe)KHUO je
yautesb. pyro, 0de3denno je ma IIkoiacku ondop CTUTHE Tpe MOYeTKa CacTaHKa,
TaKO []a 3ajelHO JI0YeKajy poauTesbe — IUTO je MOPYUYMBAJIO POOUTE/bMMA [a je
n3Melly HOBOr yunTesba 1 JIOKaTHUX BJAacTH Beh ycrocTtaBbeHa KOMyHHUKAIWja y
Be3M ca TeMOM cactaHka. Tpehe, 3a caonmraBame npeasora [lonosuh ce npunpe-
MHO [IeTaJbHO.

Obpahajyhu ce poputessuma, IlonoBuh je Hajmpe roBopro o MoTpedu u
3HAYajy IIKoJe fa O, KaKo je 3adeliexuo, ,Mano yOIakuo, a 1 OMUJIEO IIKOIY .
[oToMm je ommupHO 00Pa3IOKKO 3aIUTO ,, Tpeda HUXOBA Jela y 3ajeIHULH Ja ce
xpane”. Poutesby cy ca carnacuiv ca U3HETUM apryMEHTUMa M CAMU 3aTPakKu-
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JIM OJ1 yuWTesba JIa TPEeIOKU KaKo JIa ce TO MuTame ypeau. Tek Taja je yuutesb
W3HEO CBOj MPEAJIOr KOju je paHuje mpunpemuo. Ha mpBom Mecty je m3Heo oda-
BE€3€ POAMTEbA: J1a POJUTE/bH HA MECEUHOM HMBOY JIOHOCE HAMHUPHHUIIE: OpalHo
Y TIacyJb, KPOMIIMP WM COUMBO, 3aTHM U Ja J1ajy Mecednu mpuiior og 60 mapa 3a
3ayMHe W cnaHuHy. [JeduHucao je n odaBese LIKOJICKE OMIITHHE, KOja OM mpey-
3ena mahame KyBapHle 1 HadaBKy Kyxumbckor nocyha. Hamupnune he npumaru
Heko of wiaHosa IlIkosickor ondopa wau Ipyro Jmile o oBepema te he ce cee
MIPUMJBEHO 3aBOJIUTH Y KibUTY. YuuTesb ie BOAUTH padyHa O YPeIHOCTH U pefly y
MPUIPEMH jesia, O OfipiKaBamy urcTohe u BactiuTamy Aele.

MunuctapctBo je oktodpa 1888. romuHe ogodpwino paa uHTepHaTa y bBy-
HYIIIHY, T€ jé TUME Y MOTIYHOCTH 3a0KPYKEeHA JIETMTUMU3aI1ja yCIOCTaB/batba NH-
tepHarta y bynynm (ITonosuh 1890: 337).

Yenocrapibarbe MHTEpHATA TIPU CEOCKOj OCHOBHO] IIKOJIM, Y OKOJTHOCTHMA
y KOjMa KJbYYHH aKTepH He pa3yMejy 3Hauaj HU MUHMMAQJIHHUX YCJIOBA y KOjUMa
Cy CMelITeHa HBUX0Ba Jela, MPEACTABbANIO je clokeH npolec Koju je [onosuh
paznoxuo no HuBonmMa. CxBaTtajyhu Aa je HajBakHHUja MOJPIIKA JIOKATHE 3ajel-
HULIE U POANTEIbA — Y CBAKOM KOPAKy yUHTelb j€ YKIbYUMBAO jEAHOT MO jeIHOT Of
peJIeBaHTHHX aKTepa, KOMyHUIMpajyhu ca cieaehuM y3 MOAPIIKY MPETXOMHOT.
ITputom, Beh Ha OYETKY, yUUTEJb je Ca3UBABEM CACTAHKA Ca POLUTEIbMMA U TO Y
MPa3HUYHM JaH YKa3a0 MOIITOBAE HhUMa U BbUXOBOM 3aHUMakby MOJbONPUBPE]-
HUKa. Ha Taj HauMH ycrmocTaBbeH je OHOC MoBepema u3Mely Kapuka y JaHiy
OBOT TIpolieca Ja OU ce YCIOCTaBHO CHCTEM 3ajeJHruKe Opure o yueHunyma. Ha
Kpajy, MuHucrapctBy ce 00paTHO ca NpeAsioroM M3a Kojer je crajajia YuTaBa 3a-
jennuia. Moxe ce 3ama3uTyl U TO /1a je yuuTelb TeMeJbHO MPOMUIIUBAO CBAKH O
KOpaka, ¥ Ja H1je oJMax IPUCTYIA0 CAOILITaBamwy CBOI Ipeyiora, Beh Tek oHja
KaJa ce TO O[] Iera 3aTpaku, y3 CIPEMHOCT Aa Taj Mpeajior OyJe 1 KOPUTrOBaH.

Taxobe, ca mocta ompesa Kperupao je v TUIaH HadaBKU, CaApikKaj U KOJTUINHE
HamupHula. Kazja je uHTepHar 3a;KMBeO, MHCUCTUPAO j€ Ha TPAaHCIAPEHTHOCTH:
Ha MpUMeEP, J1a Ce CBE LITO je KYIJbEHO ,,JOKaXe OPUTMHAIHUM PauyHOM KOjH ce
0/100py MMa MPOYUTATH U Y JHEBHUK Kace 3aBeCTH ; Ja POJUTEIbU JIOHOCE TAUHO
MeCe4YHO oApeheHy KOIMUMHY OpalllHa KaKo ce OBO HEe OM yKBapwio; Aa ce Opa-
IIIHO MEPH y MIPUCYCTBY yuuTe/ba WM OAOOPHHUKA U 3aBelle y KIbUre, a ce XpaHa
3a BUIIIE MECEIM MOKe JJOHETH caMo ca 0J100pemeM HIKosIckor oadopa (ITonosuh
1890: 338).

JKuBoT y MHTEpHaTy O/IBMjao ce mpeMa MpaBWIMMa KOja je CacTaBUO yuH-
TeJb U Koja cy ogodpmi Lkoncku oadop 1 MUHUCTapCTBO: ,,3aBE0 caM pej: Kaj
Tpeda JOpYUYKOBaTU U BeUepaTH; Kako Tpeda Ipe U Mociie pyyKa U Be4epe MOJIUTH
ce Bory; nipe u nociie pyuka wiv Bedepe Ha oipe)eHOM MecTy onpartu pyke”, a of
noyerka 1890. roguHe yCTaHOB/BEHO je M PeJOBHO Kymname yueHuka (Ilomosuh
1890: 337). Yuenuuyu cy y ozipkaBame pefia yK/by4eHH Kpo3 yJIory pefapa y Kojoj
Cy ce CMEeHmMBAIM Ha Heeby AaHa. [lopen Tora, CBM YYEHHLM CYy CBOjUM pajoM
JOMPUHOCUIIH 3ajeTHIYKOM MHTEPHATCKOM JOMahMHCTBY, Kao INTO Cy TO YMHU-
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JI1 ¥ Y CBOJUM TOpoAMIiama. Y Jpyroj roauHM MOCTOjama MHTepHATa YYUTeb je
YCTYIHO JIe0 cBOje DallTe, rae Cy y4eHHId, 3a NoTpede CBOje NCXpaHe, 3acainin
upHu u oenu ayk. Hapenne, 1889/90. roguHe oniiTvuHa je yCTymuia 3eMJbUILTE
3a Oamry Kojy cy odOpahuBanu yautesb U yueHUIM Tpeher u yeTBpTor paspeaa 3a
notpede uHTepHata. OcUM Tora KyIubeHO je ¥ noBphe of KOjer je Hampas/beHa
3UMHHMIIA Y YMjO] CY IPUNIPEMU YIECTBOBAIIM U YUCHUIIH.

Kao npenpeka mojasuiie cy ce (puHaAHCH]e — HUje OUJIO JIAKO HATIIATUTH Off
poauTesba MpBoOUTHO npeasuheHy cymy. Cpecky HaueHUK MMao je CllyXa 3a Taj
MpodJIeM U Ha HEroBy MHTEPBEHLIM]Y Ay je OKPUBEH U3 IIKOJICKOr Oynera. [lo-
pen Tora, yunTesb UCTUYE J1a Cy CPECKH HaveJIHMK U TpahaHu ,,pao cBe MpUMasu
v u3BpmaBamu” u npumehyje aa ce ,,HuITa 0JMaKo HUje y3eno”. Takohe, 3amaxka
Jia je y BaClUTHOM CMHCJY ,,[IOCTUTa0 MHOTO OOJBbM yCIIeX ca yYeHHUIMa U3 KO-
MyHe, HO Ca OHOM JIEIIOM IITO KAy cBojuM Kyhama. [lomahu pes, mpuCTOjHOCT U
BpJIMHA JIAJIEKO ce DOJbe YJIMBA Y IJIaBy JELH, KOja KMBE KO LIKOJIE, HO KO/ OHE
Koja uay cojuM Kyhama” (ITorosuh 1890: 338).

Ilonosuh HaBoOM fAa cy HEKa NMTama, Y TPEHYTKY KaJa je HAcTa0 HEroB
MIPUJIOT, U 1ajbe OTBOPEHA — Ha NIPUMEP, HEAOBOJBHO MPOCTOPA 3a CMABabE yue-
HUKa, HadaBKa U OfipkaBame MOCTe/bUHE U MPOOJIeM Ipama pyosba yueHuka. ,,Ca
OBHIM C€ MOpa YeKaTH J0 OOJbUX MpHIHKa”, 3aksbyuro je oH (ITonosuh 1890: 338).
N3Bopwu, HaxaocT, He MH(OPMHUILLY O TOME [1a JIU CY ,,00/b€ NPUIHKE” JOIILIE.

YUUTEJb ATAHACHUIE C. IIOIIOBU'h 1 BYHYIIIKA IIKOJIA
ITOCIJIE 1892. TOJVHE

[Ipocdecnonannoct n nomrewe yuutesba AtaHacuja C. Ilomosuha 1o-
TIPUHEJU Cy Ja HEeroB yIiel y JOKATHO] 3ajeIHUIM T0OUje TBOCTPYKY MOTBPAY
— BEroB paj y byHymm je ox crpaHe HIKOJICKUX HaJ30pHMKA OLEHUBAH OLEHOM
ogauuar, a 1891. roguHe n3adpaH je U 3a Cpeckor 0JOOPHUKA Yy OKPYKHO] CKYII-
mrruan.* TlonoBuh je y HaBeieHOM Mepro/y OMO y CTAaTyCy yUuTe/ba ca Ha jHHUKOM
rwiatoM ox 600 auHapa, a JOXMBEO je MOPOAWYHY Tpareaujy M3ryOMBLIM JeTe y
Bynymm.’

IIkoncka 3rpaga y byHymmm Ouia je y BeoMa JIOIeM CTamy, IITO je jaCHO
n3 3axTeBa Koju je MunucrapctBo ynmyrtwio Ilkonckom ondopy asrycra 1892.
roJMHe — J]a ce 3rpaja MOMNpaBy U Aa ce OTBOPHU jollI jefHO onesbewe. [lkoncku
0/100p je yIyTHO HeraTHBAaH OJTrOBOP y3 00pasfiokere Na je ,,3rpaaa y MapHUIA

* ,Aranacuje TTorouh, yuuress ByHyiiky, n3adpaH je 3a 4iaHa OKPYXKHE CKYMIITHHE U
MOXKe Ce pa3pellnTH O QyKHOCTH JIOK Tpaje cKymmuTtuHa” — 13. cenremdap 1891. (AAC, MIICn
1891: ¢. 30, p. 103).

> Monba yuutema Artanacuja C. Ionosuha 3a npememraj u3 Lpeene Jadyke, 8. anpui
1893. (HAC, MIICn 1892: ¢. 4, p. 37)
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ca IyXOBHUM CYJIOM KOjH TPaKH Jia Ce IIKOJIa UCeJIN, HaBoehH [a je TO IpKBeHa
3rpaja”.’

VY mebyspemeny, yuutess Ilonosuh je 20. jyna 1892. y Humy nosarao
YUUTE/bCKM MCIUT U TPedasio je Ja OCTBApHM CTAaTyC CTAJIHOI Y4HTe/ha. YMECTO
MOTBpP/IE O HATIPETKY y CIIyKOH, leMy je 24. aprycra ypydeH oTkas 0e3 odpasio-
skewa. [louetkom HoBeMOpa [lonoBuh je BpaheH y yuutesbeKy Ciy:x0y — Hajrpe y
Bnacoruniie, 1a 01 yop30 motoM OMO MpeMenITeH y HelpucTynavyHo ceiio Lipena
Jadyka. Anpuna 1893. roquHe yBaxeHa je mwerosa Mosida jia ce Bpatu y byHymry.
Y mebhyBpemeHy, TOOMO je U CTaTyC CTAJIHOT yuuTe/ba ca miarom o 800 nuHa-
pa. ¥V dynymkoj mkomu [lomosuh je pammo mo mkosncke 1897/98. rogune kama
npenasu Ha ayxHocT y ['onemo Ceno (Kaaengap 1893-1898). Ipyro onememe y
OyHYIIKO] KoM nomumbe ce o1 1901. ronune (Kaaengap 1901: 77).

3AKJbYYAK

[IkonoBarwe BaH MecTa CTAHOBaba MPECTaB/balIo je yecTy nojasy y Cpou-
ju 19. Beka, WITO je OTBOPWJIO MUTAKE CMEINTaja yYeHHKa NpHu mkojgama. Cupo-
MAIITBO U JIOIIM MaTEepPUjaTHH YCIIOBU JKMBOTA HA CEJIMMA YECTO Cy Ce HABOIAWIIU
Ka0 Y3pOK €1ador cTama CEOCKHX ILIKOJA, BbUXOBOI YCIOPEHOI pa3Boja U OTeka-
HOT IIMpema IMKoJcKke Mpexe. Ciydyaj nHTepHaTa y OyHYILKO] LIKOJIM TOKa3yje
Jla TAKBYU pa3Jio3y HUCY OWJIM Y TIOTITYHOCTH OCHOBAaHHU. Y CPEeIMHH KOja je, Kao u
MHore apyre y Cpduju Tora 1oda, duia cupomarisa, yuntesb [lonosuh je, yjenu-
HUBIIM poauTesbe, rpahjaHe M JIOKaJIHY BJACT, 00e30eAM0 KBAIMTETHE yCIOBE 3a
)KUBOT yYEHUKa NP MIKOJU. 1 He caMo TO — CTaHOBaHe YUSHUKA je OPraHu30Bao
y HEAArouKoj CpeiMHN y OKBUPY KOj€ CY YYCHHUIIM BACIUTABAHU Yy COLIMjATHOM,
MOpAJTHOM W paJHOM IMoriely. 3Hayaj OBOI MHTEpHATA MOXe Ce MOCMAaTpaTy U
Y3 yIiia JIOKaJHe 3aje[HHUIe KOjy je MpojeKaT OCHMBamba MHTepHaTa MOBE3ao U
YjeIMHUO.

Naxo cy y CpOuju Tokom 19. Beka MocTojaau UHTEPHATH U MPU APYTUM
IIKoJIamMa, ciiydaj OyHYyIIKe IIKoJe je crermudpudaH 300r MOIyhHOCTH MCTpaXu-
BAYKOTI' YBHJA Y CJIOKEHE IpOLiece YCIOCTaB/bakha U MOUETHE OpraHu3alije OBe
yctaHoBe. PediekcuBHY MpHKa3 TOr IMpoleca, KOju je ca CTpyYyHOM jaBHoIIhy
nogenuo yuuresb IlornoBuh, nonyweH HaJ30pHUYKUM H3BEIITajeM Kao CBEHO-
YAHCTBOM KOj€ je HacTajio U3 repa ciyx0eHor juua MuHucrapersa, omoryhasa
jacHuje pa3zyMeBame HaurMHAa Ha KOjU je MOIVIa Jja ce pa3Buje U peaausyje WHU-
[MjaTBa YYUTesba U JIOKAJTHE 3ajeHUIle. Y TOM CMUCITY UCTOPHjCKO-TIEAArOIIKO
MpoyyaBame NpodjeMa cMellTaja yueHuKa Mpy mKosiama y 19. BeKy JonpuHOCH
MOTIYHUjeM pazyMeBamy OBOT (peHOMEHa y OKBUPY MOJEPHU3AIM]CKUX Tpolieca

¢ Tpemnucka uzmelly MUHHCTAPCTBA MPOCBETE U MIKOJCKOT 0100pa y ByHyim o nomnpasim
3rpajie ¥ OTBapamy Apyror ogesbera, 22. jya — 10. asrycr 1892. (HAC, MIICh 1892: ¢. 23, p. 80)
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cprickor IpymTBa. FIcToBpeMeHO, OHO OTKpHBa CHAaKaH MOTEHLIMjaJl MeJaroikor
3Hama, NPeAy3UM/BUBOCTU U EHTY3Uja3Ma KOjU, U y HENOBOJBHUM OKOJIHOCTHMA,
ycrieBajy Aa OuyBajy BaCIUTHY (DYHKIIM]Y IIKOJIE U HeHY NPy MPOCBETHY YJIOTY.
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STUDENT ACCOMMODATION AT PRIMARY SCHOOLS IN
SERBIA IN THE LATE NINETEENTH CENTURY AND THE
EXAMPLE OF THE DORMITORY IN BUNUSA

Summary: The insufficient development and widespread dispersion of the school
network in nineteenth-century Serbia meant that many pupils attended school outside their
place of residence, necessitating student accommodation at schools. This paper examines
this phenomenon in relation to the circumstances that shaped it, its organisation, the prob-
lems it involved, its place in school legislation, and the practical solutions that emerged.
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Although acknowledged, the phenomenon remained on the margins of school regulations
without providing adequate infrastructural support.

In practice, several arrangements were developed: private lodging for students, dai-
ly walking to school, and accommodation at the school — either individually or collectively.
The number of schools in which students lived cannot be determined, as such forms of
accommodation were established and discontinued depending on needs and available re-
sources. Individual accommodation within the school brought many difficulties, primarily
health-related and pedagogical. For this reason, there was broad agreement that commut-
ing students should be provided with organised collective accommodation at schools. In
some schools, this idea was implemented very successfully, and dormitories operated for
several decades.

To understand the complexity of establishing and organising a dormitory at a pri-
mary school, the case of the dormitory in the village of Bunusa near Leskovac is particu-
larly noteworthy. This case sheds light on the complex social, logistical, and pedagogical
circumstances involved in establishing a dormitory in a rural environment, as well as on the
teacher’s role as the initiator, coordinator, and main agent of the process.

Keywords: school network, primary schools in the nineteenth century, commuting
pupils, dormitory, rural schools, Leskovac district.
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AKTUBHOCTU POJIUTEJbA U JIEIIE MJIABED
IIIKOJICKOT V3PACTA: KA YCITEIIIHOM
POJINTEJ/LCTBY U OJIPACTARY JELE KPO3
CAJIPJKAJHO CJIOBOHO BPEME V TIOPOJIULIN

Aticrpaxin: lub oBOr paja je cariiefaBame 3ajeJHUYKUX aKTUBHOCTH POJHTE/hba U
BUXOBE Jlelle Milaher IIKOJICKOr y3pacTta, IpU 4eMy KeJIMMO Jla YKakeMO Ha peJIeBAHTHOCT
YCHEUTHOT POJMTE/CTBA U 3JPaBOI OJpacTama jele ca (pOKycoM Ha BaKHOCT IPUCYTHOCTH
cagpXkajHOr cJ0DOJHOr BpEMEHa Yy MOPOAMIM. Y HUCTPakMBamy je KopuilheHa JecKpUITUB-
Ha METOofla U TeXHUKA aHKeTHpama. YuecTBoBalo je 337 poautesba jeue Maher IKOJICKOr
y3pacra ca tepuropuje Penydnmike CpOuje. Hanasu Hamer ucrpaxkuBama yKasyjy Ha TO ja
pooutesu npedeprpajy BehnHy aKTUBHOCTH KOje peaun3yjy 3ajelHO ca CBOjUM JETeTOM, C
THM IITO JOMUHUPA]y 3aje/IHUUKE aKTUBHOCTH Y TIO3HATOM OKpYyXkewy. Poauressu HaBose pa-
3JIMYUTE aKTUBHOCTH KOje OM Jkesiesn yerhe Ja peannsyjy ca IeTeTOM y HOBUM OKpYXkKemhruMa
1 o0pasjaxy Ja UM je norpedHa MoJpIlIKa y NpeBasulakery cTpeca, BULle (PUHAHCH]CKUX
cpelcTaBa, pelllaBarbe Mpenpeka Koje ce T4y CyNpOoTHE CMEeHe pOoAuTe/ba Ha IOcly U Aele
y HIKOJIM, Ka0 U MOMONM APYIUX WIaHOBA MOPOJMILIE W/WUIN HAJUICKHUX CIYyKOU y CUTyaluju
KOja ce Thue dosiectH 4iaHa nopoauue. JodujeHn Hasa3u Bojie Hac Ka 3aKJbYUKYy J1a POJUTEIbH
YIJIABHOM IIPENOpyuyjy OHE aKTMBHOCTHU KOj€ M CaMH 3ajeJHO ca JIelioM rpedepupajy, Koje cy
’BbHMa UHTEPECaHTHE U 3HavajHe, ajlu cj1ada U MO3UTHUBHA Be3a MOXKE yKa3aTH Ha TO [Ja POju-
TeJbU MOTY IIPENOPYUUTH M OHE aKTUBHOCTU KOj€ CaMH HUCY MCIIPOOAJIM, IPUMEHWIN W/WIH
JIOKMBEJTH Ca CBOjOM JIEIIOM, IIPU YeMY ce T0jaBJbyjy pa3Ha MUTama KOja MOTY MOCTYKUTH Kao
nzeja 3a 1ajba UCTPAKUBAA.

K./by%He peuu: yCIICHO pOAUTE/bCTBO, TIOPOANYHO BaCIIUTALE, CII060,HHC AaKTUBHOCTH,
ja‘{aH)C OIHOCa poauTe/ba U ACe.

nedeljko996 @gmail.com 85


mailto:nedeljko996%40gmail.com?subject=
https://orcid.org/0000-0002-4563-3544
https://orcid.org/0000-0003-3122-7147
https://orcid.org/0000-0002-9662-0620
https://doi.org/10.46793/Uzdanica23.2.085M

Y3OAHHIA, 2026, XXIII/2; ctp. 85-102

Henemko M. Munanosus, I'opiana M. CTeEms, AHIPMIAHA K. MUJETUR

YBOJ,

3Havaj, KBAIUTET M HAYMH 3ajeJHUYKUX AKTUBHOCTH KOje& pPOIUTEIbU
OCTBapyjy ca CBOjOM JEIOM j€ pesieBaHTAH YMHWJIAL] YCIICITHOT POAMTEIHCTBA.
Heocnopro je wictahu ma cinodomHo Bpeme mMa BeluKy BaxkHOCT (Brankovié i
dr. 2018; Milanovi¢ 2024; Petrovi¢, Dimitrijevi¢ 2020) u aa ,,00pa30BHE HayKe
00UYHO TIpOyUaBajy BaCIUTHY (PYHKITH]Y CIIOOOIHOT BpeMeHa U aHAJTU3UPAjy MO-
ryhHOCTH aKTMBHOCTH y CIIOOOJHO BpeMe Jja YTUUy Ha pa3Boj, MPOIHpyjy odpa-
30BHE TOTEHLIMjajle, pa3BUjajy KOPHCHE W 3/lpaBe HABUKE W rpaje KyITypy cjo-
ooanor Bpemena” (Petrovi¢, Dimitrijevi¢ 2020: 173). Ha nutame kako usriena
cpehHa mopoaunia mpeMa MUIUbEHY poAnTesba, Mel)y KaTeropujama koje onucyjy
cpehHy mopoauily Hajlas3y ce M KaTeropuja Koja ce OJHOCH Ha CJI0D0/HO BpeMe
poauTesba U Jielie Koje OHu 3ajeqHo mposoje (Junova 2020), mto HaMm yKasyje aa
OBy OWTHY IVIMEH3Wjy HE CMEMO OJIaKO U TIOBPIITHO JI0KUBIbABATH. YKIBYUEHOCT
poauTesba y cI00OJHO BpeMe Jelle MMa B AMMEH3Hje — ca jeJHe CTpaHe, poju-
TeJbH Cy YKJbYYEeHHU Kao (paluauTaTopu akTUBHOCTH Jelie, 0K, ca Apyre CTpaHe,
y TUM aKTUBHOCTHIMA U CaMU YYeCTBY]Y 3ajeJHO ca cBojoM AerioM. Ha Taj HaumH
POAUTEIBH, C je/IHE CTpaHe, yTUUy Ha N300pe Aelie U MO/CTUYY HhHUX0Ba HHTEPECo-
Bamba, JOK, C Ipyre CTpaHe, Opranusyjy U (pMHAHCUPAjy aKTUBHOCTH U TpejcTa-
BJbajy y3ope cBojoj neuun (Wheeler 2014).

VY nurapaTypu je NpUCYTHO HEKOJIMKO MOJieJIa CJI000IHUX MOPOJUYHUX aK-
THUBHOCTH KOjU Cy KPEUPAHHU HA OCHOBY PA3MUUTHUX KPUTEpPHjyMa.

1) Ilpema MecTy HUXOBOI O/IBHjama: y yKeM IMpPOCTOpY JAOMa U y IIH-
PeM KOHTEKCTy CHOJballlibuX Ipoctopa, BaH goma (Orthner 1975). AktuBHOCTH
ce JOAATHO KJacuduKyjy y IBe KaTeropuje npema CTereHy MHTepakiuje mehy
yiaHoBUMa ropouiie. [IpBy KaTeropujy 4nHe akTMBHOCTH KOje 3aXTeBajy BUCOK
CTereH MHTepakivje Mel)y yuyecHUIMMa, TOK APYTry KaTeropujy, Kao IITo je Tiie-
Jame TeJeBU3Mje, YNHE aKTUBHOCTH Y KOjUMa MOT'y YYeCTBOBATH CBU MM BehrHa
YJIaHOBA MOPOUIIE, aliu Oe3 u3paxeHe mehycoOHe HTepakiyje.

2) Ha ocHOBY 3a0BOJbEHA MIOTPEDA WIAHOBA [TOPOIULIE JEJIE CE HA: OCHOB-
He, Koje 00yXBaTajy CBAaKOJHEBHE aKTUBHOCTH MOIYT MOPOAUYHUX OOPOKA, a KOje
KapaKkTepHILy CTAOMIHOCT U OJIMCKOCT U KO je AOMPUHOCE MOPOJUYHOj KOXE3UjH, U
dajlaHCHMpaHe AKTUBHOCTH, KOj€ YKJbYUy]y HOBa M1 MHOBATHBHA UCKYCTBA, KAO ILTO
Cy NOPOJMYHA MYyTOBAaKa, U3JIETU U yuelihe y KyaTypHUM fnorahajuma (Zabriskie,
McCormick 2001). HoBuju Mmozaesn KOMOMHYje pa3ivke Y OKpYXkKerwhy aKTHUBHOCTH
1 pa3nuke y crereHy nopoanyde nntepakipje (Thoidis et al. 2022) u ykmpyuyje
JBE IMMEH3Hje MOPOINYHUX UCKYCTaBa: OKPYKEHhE AKTUBHOCTH U MOPOIUYHY HH-
Tepakiyjy. OKpykemwe aKTUBHOCTH OJHOCH C€ Ha CTEeNeH HOBOCTU Y OKpYXKewY,
JOK ce MOPOJUYHA MHTEPaKL¥ja OJHOCH Ha CTETIeH JIpYyLITBEHe NHTepaKLuje Mehy
YIAaHOBMMA MOPOAMIE, TPU YeMY 3ajeJHUYKE aKTUBHOCTU MOApa3yMeBajy BUCOK
CTeleH MHTepakiyje usmely poauresba u jiele, JOK napajesHe aKTUBHOCTH MO~
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pasymMeBajy HU3aK CTelleH WM OJCYCTBO MHTepakivje u3Mely poauTesba u aere
(Melton 2017).

Kao pe3ynraT oBUX TUMEH3H]ja, pa3BUjeHe Cy YETUPU KaTeropuje Koje npy-
Kajy pa3yMeBarbe MOPOANYHUX UCKYCTaBa: 3ajeIHNUKE AKTUBHOCTH Y CBAKOJHEB-
HOM OKpYKeIbY; 3ajeJHUUKEe aKTUBHOCTH KOj€ ce OJBHjajy Y HOBOM OKpYXKeY;
napaJielHe aKTUBHOCTH Y CBAKOJIHEBHOM OKPYKeHbY U MapaieliHe aKTUBHOCTH Y
HoBoM OKkpyxemwy (Thoidis et al. 2022). Hana3u ucrpaxuBama Mmokasanm cy Jaa
ce Koz mulahe Jelie mopoJuyHu OOpOoLM M3/Bajajy Kao jenHa o Hajuyemhux mo-
POAMYHMX aKTUBHOCTU KOj€ M POJUTEIbU M Jiella IOKHMBJhABAjy Kao MpHUjaTHE U
KOHCTPYKTHMBHE, jep Mpyxkajy NPWIMKE 3a OIYIITalke, CMEX, Pa3sroBOp U pas3Mme-
Hy MulllJbeha Mely uiaHoBuMma nopoauue (Turtiainen et al. 2007). ITokazaro ce
Ja aKTUBHOCTHU BaH CBAKOJHEBHE INOPOJUYHE PYTHUHE, IOIYT M3JIETA, ITyTOBaHba
TOKOM OJMOPA, Ka0 M MOCeTa Pa3JIMUMTUM 3HAMEHUTOCTUMA W My3ejuMa, UMa-
jy mo3uTHBAaH edeKaTr 1 Ha Jelly U Ha PoJuTebe, ajli M Ha MOPOAUILY y LIEJUHU
(Thoidis et al. 2022).

[MPEITVIEN NPETXOJHUX NUCTPAKMBAA

CnodoaHo Bpeme Aene Mulahjer HIKOJICKOT y3pacTa He MOXe ce TIOCMaTpaTu
M30JI0BaHO, Beh Kao (peHOMEH KOju je CHaXHO YCJIOBJ/bEH MOPOJIUYHUM U HIUPUM
cormokyaTypHuM koHTekcToM (Lee et al. 2021; Xu et al. 2015). Pogurersn urpajy
3HAYAjHY YJIOTY Y OPTraHU3allju, KBUIUTETY U OOUMY CJIODOJHOT BpeMeHa Mopo-
qure. Pazmuuutu pakropu onpehyjy Kako mopoamiie poBoje CBOje CI0O0IHO
BpeMe: APYIITBEHHU CTaTyC U HAUMH XXKUBOTA NOPOMLE (BPEAHOCHU KOJEKC, OPO-
IOUYHU OTHOCH, aKTUBHOCTY M MHTEPECOBAba); KOJTMYMHA CJIODOIHOT BpeMeHa po-
JIUTesha U Jelie; 00pa3oBarbe U mpodecuja poJuTesba, IbMX0Ba HHTEPECOBabA, KA0
Y BPEIHOCTH U CTAaBOBU MpeMa odpaszoBamwy (Junova 2020; Mendelovd, GuZikova
2023).

Ponuresbn 0011Kyjy cj10001HO BpeMe Jelie Kpo3 MOJEJIOBae OHAllaa,
MOCTaB/baE MPABUJIA U Kpeupamwe nopoanyHux pyruHa (Xu et al. 2015) u ,,Hacro-
je na ctBope nojpxkasajyhy atmocdepy koja nojacruye eeKTUBHO KopuIiiheme
cnodomHor BpeMeHa Ha pasnuunte HaunHe” (Thoidis et al. 2022: 73). 3ajenHudko
c10doHO BpeMe yerihe je MPUCYTHO TOKOM BHKEHZA, IITO yKasdyje Ha YTUIAj
HIMPUX APYIITBEHUX CTPYKTYpa (paJHO BpeMe, HIKOJICKEe 00aBe3e) Ha MOPOANIHE
Ipakce c100oAHOr BpeMeHa. VcrpaxuBama IOKa3yjy Aa pOAUTEbU KOjU CaMU
MPAKTHUKY]y aKTUBHE M CMHUCJIEHE OOJIMKE CJI0D0JHOT BpeMeHa yelihe uMajy gemy
Koja Oupajy cIMYHE aKTUBHOCTH, IITO yKa3yje Ha 3Hauyaj Mpolieca COLMjaTHOT
yuema y nopoguuHoM koHntekety (Mendelova, Guzikova 2023).

Kako je TexHosomKku pa3Boj y 3amaxy, Hajla3u uctpaxubama (Matejevic,
Milanovi¢ 2025) nokasyjy Aa Jena miahux paspea OCHOBHE INKOJIE MPOBOJE
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JIOCTa BpeMeHa y CBETYy eKpaHa KopucTehu MHTEpHET, NpU YeMy je yTBpheHa mo-
3UTHBHA Be3a u3Mely OnxejBHOpaliHEe POJUTE/bCKE KOHTPOJIE U Kopuiihemwa HH-
TepHeTa KoJ Jielle, JOK je HeraTMBHa Be3a yOUeHa y OJHOCY Ha MCHUXOJIOMIKY PO-
JUTEJbCKY KOHTPOJTY U Jleurje Kopuiiheme uaTepHeTa. [lopoguyHu KOHTEKCT nMa
KJbYUHY YJIOTY y peryJjmcamy onHoca uzMely husnuke akTUBHOCTH U CTATUYHUX
AaKTUBHOCTH, HAPOUMTO BpeMeHa MpoBeeHor npej ekpaHuMma (Brazendale et al.
2021; Xu et al. 2015). Pogurespcka mpaBmia, 3ajeJHAYKE aKTUBHOCTH M TIOHYIa
QITEPHATUBHUX OOJIMKA CJIODOJHOT BpeMeHa MOBE3aH! Cy Ca BUILIMM HUBOOM (hu-
3UYKe aKTUBHOCTU KoJ jerie. MicTpaxkuBamwa U3/1Bajajy Urpy 1 dopaBak HaroJby
Kao 3HayajHe KOMIIOHEHTE CJOOOAHOT BpeMeHa Jelle, Yrja y4ecTaloCT 3aBUCH
O]l TIOPOJIMYHMX CTABOBA, HaBHMKA W mepremniwje de3deanoctu (Lee et al. 2021).
[Topoauiie koje akKTUBHO MOJCTUYY OOpaBaK HaroJby CTBapajy yCJIOBE 3a pa3Boj
3[IpaBHX HABHUKA M TIOBUTHUBHUX (PU3MUKHX, COIIMjATHUX M EMOLIMOHATHUX UCXO/IA.
Haumasu nctpaxuBama (Li, Guo 2023) moka3syjy /a IITO Cy POIUTEIbU BUIIIS
YKJbY4YeHHU U niocBeheHn BpeMeHy MPOBEJEHOM ca AELOM, TO HBHXO0Ba Jela J0KH-
B/baBajy BUIIM HUBO Oyarocrama. VIHTeH3uBHUje W yemhe ydemrhe pomuTesba y
3ajeJHIYKUM aKTUBHOCTHMA y BE3H je ca MOBOJBHU]jOM aTMOCc(hepoM y OpOIuy-
HOj CpeJVHH, IPY YeMy ce HarjalaBa KOJMKO je OUTHO M KJbY4YHO Ja pOAMTe-
JbU OyJly aKTUBHO U PEJOBHO YKJbYyYEHH KaKO OU ce M3rpajuiiv UYBPCTU U 3/IpaBU
nopoguunu ogHocu (Dong et al. 2024). CaBpemeHa UCTpakuBama yKaszyjy Ha
TO J1a je 3ajeJHMUYKO MpoBoheme CJI0DOAHOI BpeMeHa y Be3U ca BehrM HMBOOM
MOPOJMYHOT 33aJJ0BOJBCTBA, YCHEUTHUJOM U D0/OM Mel)yCOOHOM KOMYHHKAITH]OM,
Kao ¥ Behowm, cHaxHUjoM cTaduaHomhy nopoguuHux ogHoca (Orthner, Mancini
1990). AKTMBHOCTH y KOjUMa POAWUTE/bM UM JAela 3ajeIHUYKH Y4YEeCTBYjy UMajy
BUIIIECTPYKE Pa3BoOjHE eexTe, YKibydyjyhu jauame eMOIMOHATHHX Be3a, pa3Boj
couyjaHUX KoMmrereHnyja u ocehaj npunagHoctu (Korez et al. 2020).
[Ipernenuu panoBu ykasyjy Ja cy cormojeMorpadcke KapakTepUCTHKe
poauTesba 3HAYAjHU, AT HE M jeJHOOOPA3HU MPEAUKTOPU HaUYMHA Ha KOjH JIera
MPOBOJIE CJI0D0IHO BpeMe y MopoJudHOM KoHTeKcTy (Boxberger, Reimers 2019;
Ziegeldorf et al. 2024). Ctenen odpa3oBama poAUTEbA jedaH je OJ HajcTadui-
HUjUX MPeIMKTOpa HAUMHa Ha Koju Jiera 7—10 roguaa mpoBoje CI0O0JHO BpeMe,
HApOYMTO KaJa ce rnocMmarpa dajaHc u3mMelly akTMBHOCTH KOje MOJCTHYY Pa3Boj
Y 3[paBjbe (CHOPT / aKTUBHA UIpa) U MACUBHUX aKTUBHOCTH (€KpaHH). Y MOJb-
CKOj CTy/Mju Ha y30pKy Aetie 7—10 roguHa Mokas3aHo je Ja ¢y aKTUBHOCTH Y CJIO-
00JHO BpeMe 3HayajHO MOBe3aHe ca odpa3oBameM poautesba (Kawalec, Pawlas
2021). Hanasu nocieqHo mMoKa3yjy Ja je CTeleH 00pa3oBama poauTesba MOBe3aH
ca yyeuthem Jene y CTpyKTypUpaHUM aKTMBHOCTUMA y CJIOOOJHO BpeMe, IIpe cBe-
ra OpraHM30BaHoOj (pU3MYKO]j akTUBHOCTHU U criopTy (Ziegeldorf et al. 2024). Osu
HaJIa3¥ Cy yCcKJIaheHu ca MpUCTyNmuMa KOju 00pa30oBambe POAUTEha TyMaue Kao
MHIMKATOp MOPOJMYHUX pecypca M KYJITYPHOI KaluTana: 0dpa30BaHUjU POLUTE-
JpH yerthe pacnonaxy MH(popMalrjama o pa3BojHAM NoTpedama 1 3ApaBCTBEHUM
rperopykamMa, umajy Behy CKJIOHOCT Ka CTPYKTypupamwy CBAaKOJHEBHUIIE JeTeTa
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u yenrhe o0e3delhyjy npuctyn opranuzoBanuM aktiuBHOocTUMa (Kawalec, Pawlas
2021).

UcrpaxkuBama mokasyjy Ja Moj poauTesba MOXe OUTH BakaH 3a pasyMme-
Barbe MeXaHU3aMa yTulaja y cio00JHOM BpeMeHy. Ha y30pky mopryraicke nere
y3pacrta 7—10 roguHa yTBpheHo je a je NoHallamke PoauTeba pejl eKPaHOM CHa-
JKHO TTOBE3aHO ca MOHAIIAbEeM JeTeTa Mpej] eKpaHOM, P YeMY je BpeMe Iie/iarba
TB-a Ko Majke OMJIO CHaXXHUjU MTPEJUKTOP JAETETOBOT Ieama TB-a Hero Bpeme
renama TB-a kox oma (Jago et al. 2012). OBakBu Hanas3u MoapxkKaBajy WHTEp-
npeTauujy a ce y Nopoauiama He peHoce caMo ,,paBuia” 0 eKpaHuma, Beh u
HOpMe U 00pacIy Kpo3 CBAKOJHEBHO MOHAIIAE 0/IpactX Koje Jielia mocMaTpajy
u ycBajajy (Jago et al. 2012). Kao 3HauajHM NpeuKTOpH TIpOBOhera CI0d0IHOT
BpeMeHa U3/1Bajajy ce BapHjadiie oBe3aHe ca oueBrMa (00pa3oBame / paHu CcTa-
Tyc) 3a pusnuky aktuBHOCT (Kawalec, Pawlas 2021).

Nako ce ropuHe ctapocTy poauTe/ba YECTO MPUKYIUbAjy Ka0 COLMOIEMO-
rpadcka KapakTepucTUKa y cTyaujama o cIodogHoM BpeMeny aene (7-10), one
HHUCY YBEK YKJ/byUEHE Kao KJbyUHU IPEIUKTOp Yy (PMHAJIHUM MoJejauMa, Beh ue-
mhe ocTajy Ha JIEeCKpUIITUBHOM HMBOY WM Kao KOHTpousiHa Bapujadia (Kawalec,
Pawlas 2021). OBo oTtBapa mpoctop 3a Oyayha uctpaxuBama Koja Ou ucCmuTana
JIa JI1 CTApOCT POJIUTEsbA AEYje AUPEKTHO (HIp. KPO3 eHeprHljy/HaBUKe/CTaBOBe)
WJIM MHAMPEKTHO (IIPEKO pajlHUX yCJIOBa, TOPOANYHE CTPYKTYPE).

Mecto craHoBama (ypOaHO/pypalHO) M3[ABaja ce Kao 3HayajaH KOHTEK-
cTyasiHH (PaKTOp KOjU TOCpefyje yTuIlaj MOpOAWIe Ha CIOOOJHO BpeMe Jele.
[pernennu pagoBu 0 Urpu U OOPABKY HAroJby yKasyjy Ja Cy MPOCTOPHU M WH-
(pacTpyKTypHH yCIIOBH, Oe30€IHOCT OKPYKEHha U HOPME JIOKAJTHE 3ajeIHUIIE T0-
B€3aHM ca MOTyNHOCTHMA 3a aKTUBHY UTPY U NOPOJMYHO IpoBoherme c1000JHOr
BpeMeHa, pH YeMy ce e()eKTH MecTa CTAaHOBaHa MCIOJbaBajy UHAUPEKTHO, KPO3
JOCTYITHOCT pecypca U OpraHusaliyjy nopoauyHor xuBota (Boxberger, Reimers
2019; Lee et al. 2021). Ha y30pky yueHunka miaher mKOJICKOT y3pacTa, UCTpa-
JKUBame y XpBaTCKO]j MOKa3ajo je Ja MOCTOje pa3jiMKe y HauMHUMa MpoBohera
CJIODOHOT BpPEeMEHa y 3aBHCHOCTH O] MECTa CTaHOBama (pypasHo/ypOaHoO), y3
Haracak Ha yuemhe y ¢pusnykum aktuBHoctuMa (Jenko Miholi€ et al. 2016). Ay-
TOPY Harjamaeajy aa dapujepe MomyT MpeBo3a U JOCTYITHOCTH aKTUBHOCTH MOTY
OUTH U3pakeHuje y pypaHuM cpeauHama (Smith et al. 2010).

VY nenvHM, WCTpakuBama MOTBPhyjy Ma clodogHO Bpeme aerie Miaher
HIKOJICKOT y3pacTa MpeACTaB/ba Pe3yJTaT MHTEPAKLIMje MHANBUIYATHUX KapaKTe-
PUCTHKA JieTeTa, MOPOAUIHMX Pecypca U MHUpPer COMOKYJITYPHOT KOHTEKCTa, TIPH
yeMy 0Opa30Bambe POANUTEIbA U YCJIOBH CTAHOBAMKa MMajy KOH3UCTEHTHH]E eeKTe
o[ moJia U crapoctu poautesba. [lonazehu o Tora, nokymahemo aa gamo gorpu-
HOC M3 MEepCIeKTUBE PoIuTeba Aene Miaaher mKOJCKOr y3pacTa U Ja carielaMo
KOje Cy TO 3ajelHUYKe aKTUBHOCTH 3aCTYIUbEHE KOJl POANTEbA U AELe Y IPOCTOPY
HUXOBOT CIODOIHOT BpEMEHA.
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METOOJIOI'JA

Lwp oBoOr pajga je cariefaBame 3ajeJHUYKUX aKTUBHOCTU POIUTEhA U
BHUXOBE Jierie Miaher IKOJICKOT y3pacTa, MpU YeMy KeJIMMO /12 YKaKeMO Ha pe-
JIEBAHTHOCT YCIENTHOT POJUTEILCTBA U 3APABOT OJ[pacTama Jele ca (poKycom Ha
BaKHOCT IIPUCYTHOCTH CaJpKajHOT CIOOOAHOT BPEMEHA Y MOPOAUIIH.

Hedunncamm cMo cnenehe ucTpaxupaydke 3amaTKe:

— UCIUTATU POJAUTEIbE KOje aKTUBHOCTH, O]l OHUX KOje peau3yjy 3ajeqHo
ca CBOjUM JIeTeToM Mulaljer IIKOJICKOT y3pacTa, mpedepupajy;

— WCTIUTATH POJIUTEIbE KOje aKTMBHOCTU OW JKeJeiu Jia peaiusyjy denihe
ca jeTeToM Mulafjer MIKOJICKOT y3pacta U mrta Ou Tpedaso Aa UM MOMOTHE [a Te
aKTUBHOCTH peanu3yjy uerrhe;

— WCTUTATH POJIUTEIhE KOja O]l aKTUBHOCTU KOje peain3yjy 3aje/iHo ca Jie-
TeToM MJyiafjer IKOJICKOT y3pacTa HajBHUIIE jauya HBUXOB OJHOC ca AETETOM;

— WCTIUTATH POAUTEIhE KOje AKTMBHOCTU OU MPENOPYUMIN JPYTUM POJIUTE-
JhUMA 32 jauarbe BUXOBOT OJIHOCA ca JAETeTOM MIaljer IKOJICKOT y3pacTa;

— WCTUTATH POJUTEIbe KAKO OM JKeJieqH Aa MPOBedy CaBplIeH JaH ca CBO-
JjUM JieTeToM mutaher mKkoJICKor y3pacra.

[Ipumemena je JeckpunTHBHA METO/A U TEXHHMKa aHKeTupamwa. Kopuirhe-
HU MHCTPYMEHT TIpey3eT je of ayTopke XaBurepoBe W capagauka (Havigerova
et. al. 2015), npu yeMy je mpusaroheH norpedaMa M y30pKy Halller UCTpaKuBa-
’Ha. Y YBOJHOM Jely MHCTpPYMEeHTa MUCITUTAaHUIIY Cy YHO3HAaTH U MH(OPMUCAHU
0 MpegMeTy UCTPaXuBama, Ka0 M1 O aHOHMMHOCTM aHKeTHor nocrynka. [lopen
MUTaka KOja Cy yCMEpeHa Ha MpeAMET UCTPAKMBAaha, MHCTPYMEHT je caapkao u
MUTamka KOjuMa Cy MPUKYIUbEHU colMoeMorpadcky nojauy 0 UCOUTaHUIUMA.
[Ipukyrubame nojaTaka peajln30BaHO je IPUMEHOM OHJIAjH-YIUTHUKA. Y4ecTBO-
BaJIo je yKynmHo 337 poauTesba Jenie Miaher MIKOJICKOT y3pacTa ca TepUTOpHje
Penyonuke Cpouje, 67,7% majku u 32,3% oueBa; 20,8% poautesba uma ao 28
roguHa, 57,6% pogurespa je crapoctu o 29 o 40 roguHa u 21,6% ponuresba
nma Buie of 40 roauHa. Ilpema creneny odpasosama, 7,1% poauresba nMa 3a-
BpILIEHY OCHOBHY IIIKOJIY, 60,8 % 1Ma 3aBplIiieHy cpely 1Koy, 23,4% poantesba
3aBpIIMJIO j€& BUIIY KOy WK (pakynreT u 8,7% poauTesba 3aBpIIUIIO j& MacTep
WM Marucrapcke cryauje; 62% poaurerba KuBM y rpagy, 30% kuBH y cely, TOK
8% XUBU y IPUTPAJCKOM Hacesby.

PE3VIITATU 1 JNCKYCUJA

VY HacTaBKy JajemMo mperiel] pe3yJiTaTa i JUCKYCHjy IpeMa MOCTaB/beHUM
3aJalrMa UCTpaKuBama.
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Carnenanu CMO Koje akiiUGHOCHIU, Og OHUX Koje peaausyjy 3ajegHo ca
ceojum gettieition maahel WKOACKOL y3pacitia, poguitiesou ipegpepupajy: 20,8%
poauTesba npedepupa pa3roBope ca AeTeToM M BehrHa poauTesba ONucyje Ja
yKHBajy Y pasroBopuMa M pa3MeHH HJeja ca AELoM, IperpuyaBamy IpoBeje-
HOT' JlaHa, U3a30BUMa Cca KOjuMa Cy Ce CyCpesid TOKOM JaHa, eMoLjaMa Koje Cy
ousie npucyTHe M cauyHo. Hasmasm Ham ykasyjy Aa cy poAuTesbu CBECHU Bpel-
HOoCcTH Mel)ycoOHe KOMyHHKAIIFje ca IEIOM M JIa joj ce moceOHo mocBehyjy, mpu
Yyemy ,,[IOPOANYHA KOMYHHUKAIMja OHOCH CE€ Ha CIIOCOOHOCTH CIIyIIama IoBOpa,
camMoOTBapama, yrnyhuBama jacHUX MOpyKa, MOKa3MBamwba 003Mpa 1 MOIITOBamba”
(Matejevi¢, Todorovi¢ 2012: 20-21). Illetwe 1 urpe Ha OTBOPEHOM TpecepH-
pa 6,5% ponutesba, 4,2% poauTterba UCTUYE TIIearhe TIO30PUIITHIX MPeCTaBa 1
(puiimoBa, py YeMy MOCedHO UCTUYY Jia YKUBajy y MpejcTtaBaMa U (pruiiMoBHMA
KOjU ce peajn3yjy Ha OTBOPEHOM M Ha JIETHHM MOo30pHUIlaMa, 8,9% onrosapa na
npedepupa npahemwe Ky/ITypHUX JelllaBama 1 gorahaja, Kao 1 o0miIa3ak yCTaHo-
Ba KyJIType, Ip1 YeMy je[JHa rpyna poAuTesba UCTUYE JJa y OBUM aKTUBHOCTUMA
MOCEOHO y’KMBa Ha I1yTOBambKUMa ca JELOM U OOMJIACKOM JPYrux MecTa U 3eMalba.
I'ename upranux ¢puamosa ca aeuoM HaBoau 3,3% poautesba, y3 00pas3iokemne
Jla ce Ha Taj HauuH Bpahajy y JeTUHCTBO YXKMBajyhu y LpTaHUM (pUIMOBUMA U
puTyanuMa Koje cy HeroBajiym Kao Mijahu ca cBOjuM poauTesbuMa, ajiy U Jia T0-
ceOHO BUKEHIOM jyTpa 3aIll04Hy IieJambeM UpTaHux ¢puimosa ca aetom. Urpame
KoMIjyTepckux urpuia npedepupa 6,2%, nok 14,5% poautesba Oupa cropt u
CIIOPTCKE aKTUBHOCTH, IIPY Y€MY je[JHa I'pyla poAuTesba OAroBapa Ja 3ajedHo
ca [IeLIOM U TpeHupa ogpeleHr CropT; OBe aKTUBHOCTH Hajuelhe HaBoje OYeBU
Jetie Miaher MIKOJICKOT y3pacTa, JOK jeHa Ipyria oueBa O/roBapa Jia Ccy ce Kao
MJIaId aKTMBHO OaBWJIM CIIOPTOM U Ja HACTOje [a Te HABUKE U caja Heryjy Koj
CBOje Jele U NMpeHoce uX Ha wux. HaBeseHe Hanase moTBphyjy Apyra UCTpaxu-
Bamba KOja Cy yKaszaJjia Ja ce OYEeBH YIJIABHOM YKJbY4Yy]y y CJIOOOTHO BpeMe Jerle
BUKEH/IOM, Haj4emhe Kpo3 CIOpTCKe ¥ aKTUBHOCTH Ha oTBOpeHoM (Brotherson et
al. 2005; Yeung et al. 2001). Ipymreene urpe uctude 9,2% poauresba, HaBogehu
Ja ca nerioM Hajuerihe urpajy ,,He sbyTu ce yoBeue”, urpy MeMopuja, Muile, 3aHu-
MJBUBY reorpadujy, MOHOION 1 apyre. YnTtame u yuewe ca nernom Haronu 7,7%
poxutesba. Hanasm ucrpakuBama Koje ce DaBUIO CTAaBOBUMA POJMTESba MpeMa
YUTAJIAYKOj KyJTYpH yueHHKa MJaahux paspena mokasyjy na ,Hajsehu dpoj uc-
MUTaHMKA CMATpa Jla POAUTE/bU MOT'Y JAOTIPUHETH YUTAJIAYKO] KyJATYpH Aele: 1a 1
OHU CaMU UMajy pa3BUjeHy YUTalIauKy Kyatypy (27,8%); poaguTesbcky MpUMep je
OCHOBa pa3Boja ynTajauke Kyiarype (20,6%) u qa je moTpedHO Nakby YCMEpPUTH
Ka 3ajeIHIYKIM pUTyaInMa Koju ce Thay untama (18,3%); yunamemem y Ondim-
oteky (17,2%) u MOTUBHUCAEM JIele 32 YUTAHE KPO3 CBAKOJHEBHE AKTUBHOCTU
(16,1%)” (Milanovi¢, Matejevi¢ 2022: 92). Takohe, 7,7% pomuteba npedepupa
KyBame Ca JIeLIOM, NPUIIPEMabe XpaHe U JeKOpaLyjy XpaHe U CToJia, IPH YeMy
ce Ha OBaj HAUMH, MOpe[] MOPOANYHOT 3ajeJHUIITBA U IPOLYKTUBHOCTH, HETY]y U
TpaguLMOHaIHe BpeAHocTH. Kana je ped o 3ajeTHMYKMM aKTUBHOCTMMA KyBamba,
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,PE3YJITATH MOTBPHY ]y J1a Cy POAUTE/bH KOPUCTHIIN KYBakhe Kao MPHUJIMKY 32 YUeHe

Jietle O TIMCMEHOCTH MyTeM KapTHIla ca pelenTuMa W Kao CpejcTBO 3a momoh y
BekOarby OCHOBHMX MAaTEMAaTHMUKUX aKTUBHOCTH Kao LITO Cy Opojame, Mepewe 1
unentudrkosame odnmka” (Finn, Vandermaas-Peeler 2013: 9), mto yka3yje Ha
OpojHe MoryhHOCTH MpUMeHe KyBamba y 3ajeTHIYKOM BpeMeHY pOJIUTEha U JIeIe.
3ajenHnuKy camy 1Beha u ypehemwe apopuira, darre u repace npedpepupa 11%
poauTesba, MPU YeMy OBe aKTUBHOCTH Hajuelthe HaBoOje Majke. AHAIN30M JOOU-
jennx Hanmaza (Berc, Blazeka Kokori¢ 2012) o yuecranocTu 3ajeJHUUKUX aKTHUB-
HOCTH KOje MOpO/IMLE NMPAKTUKY]y Y CIOOOAHOM BpEeMEHY, YTBpHEHO je aa JoMU-
HUpPajy aKTUBHOCTH KOj€ Ce 0JIBUjajy Y OKBHPY JOMahWHCTBA, OMHOCHO KOJ Kyhe
1 OKO Kyhe, 3aTHM 3ajeJHIUKe IoceTe MpujaTe/biMa, peCTOpaHnMa, pociaBama,
MPUCYCTBOBAbE Pa3HUM APYIITBEHUM jorahajumMa, MyToBara, U3IACly, Kao U
yUECTBOBaE€ y JPYyHUITBEHUM Hrpama. Pesynratu ucrpaxusama (Havigerova et
al. 2015) moka3yjy /a cy pa3nuunTe 3ajeIHUNYKe aKTHBHOCTH MPHUCYTHE M3Mehy
poauTesba M Jielie MPEeAIIKOJICKOT y3pacTa, Kao U Ja MOCTOje pas3siuKe Y aKTUBHO-
CTMMA KOje POANTESbH U JIela peann3y]jy paJHuM JaHNMa 1 BUKeHJoM. Pesyntatu
MoKazyjy ,,JAa Hajeehu dpoj ere cliodoaHO BpemMe IPOBOAM Y UT'PH ca Ipyrapuma
(48,8%), nok HajMawu Opoj mbUx (8,7%) crodoIHO BpeMe MPOBOIU Y MpUpoan”
(Brankovic i dr. 2018: 24-25).

Harmm pesynratu moka3syjy Ja je cTapocT pojiuTesba BaXKHa y carjeaBamby
AaKTUBHOCTHU KOje Hajuelthe peasu3yjy ca JeloM, Ipu 4yemy cy yTBpheHe cTaTu-
CTWYKH 3HAauYajHe pa3jvke u3Mehy rogmHa ctapocTé poanTesba U HBHXOBUX OATO-
BOpa Ha nurawe Koje akiiueHociiiu 0g OHUX Koje peausyjeiie 3ajegHo ca c80jum
geitiettion maaher wikonckoi yspacitia ipegpepupaiie? (x> = 57,791; df = 20; p <
0.05). Haume, poautessu Koju mpunanajy kareropuju o 29 no 40 roguHa ucro-
JhaBajy Hajpa3IMUUTH]jU CTIEKTap aKTUBHOCTH, IITO MOTEHIIM]jaIHO yKa3yje Aa oBa
rpyna poauresba ycreBa Aa Ha MPUXBAT/bUBUjU HAYMH OCTBAPH DalaHC ¥ IOCBETH
ce 3ajeJHMYKUM aKTUBHOCTMMA ca JeroM. Takohe, yTBpheHe cy pasznuke umely
HUBOA 00pa30Bama POIUTEha U HUXOBUX OTOBOpa Ha MuTame Koje akiliueHo-
cili 0g OHUX KOje peanusyjeilie 3ajegHo ca c8ojum getieition maahel wKoACKor
yspaciia ipegpepupaiie? (> = 216,576; df = 30; p < 0.05). Hanmasu goBoge 10
3aKJbyYKa J]a POANTEIbH Ca BUIITMM HUBOOM 00pa3oBama Npedepupajy MUpHHje 1
KpeaTHBHHje aKTMBHOCTH Koje ocTBapyjy ca jgenom. llIto je Bumm HUBO odpazo-
Bama poauTesha, TO je Behu CTeneH HUXOBOI YCMEPaBamha Y BE3U ca CJI0OOIHUM
AKTUBHOCTHMA JIETIe, TIPH YeMy Ce 4eCTO (DaBOPU3Y]y CTPYKTYpHpaHe aKTUBHOCTH
obOpazoBHoOr KapakTepa (Arisoy, Tutkun 2012). IToctoje cTaTUCTUYKM 3HAYajHE
pasiuke u3Melly MecTa cTaHoBara M OArOBOpa poAMTeba Ha UCTO MUTabe ()> =
157,162; df = 20; p < 0.05), mTo nmokasyje 1a poauTesby KOjU XKUBE y Tpay Tpe-
(pepupajy pazimuunTe aKTUBHOCTH KOj€ pean3yjy ca JeloM, JOK POAUTEIbH KOjU
KUBE y CeJly M MPUTPaJCKOM Hacesby Hajuerihe HaBoje fa npedeprpajy cropt u
CIIOPTCKE aKTUBHOCTH.
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Kana cy y nutamwy akitiueHocimiu koje Ou poguitiesu rHcenenu ueuthe ga pe-
anusyjy ca geitieition, yKyrHo 33,5% ponuterpa Ou keJesno Aa derihe peanmsyje
MyTOBama ca ieTeToM, 32,3% poanTesba 0AroBapa aa Ou BUILIE KeJleH J1a ce daBe
CHOPTOM M CLIOPTCKUM aKTUBHOCTHMA, TIPY Y€MY OYEBU TIOCEOHO UCTUYY JKeJbY 3a
YUECTAINjUM OaBJbEHEM CIIOPTOM U CIIOPTCKUM akTHBHOCTUMA, 20,8 % pomuterba
ucTUYe N1a O JKeJiesid 1a UM MeCTa OJlBUjara KyJITypHUX aorahaja Oyny Ommxa,
Ja porahaju Oydy ydectaiauju U a ce y CJIOOOTHOM BpPEMEeHy ca JIEIOM OBUM aK-
TUBHOCTUMA BUILIE NIOCBETE, A0K OU 13,4% poaurtesba keneso 1a BULIE CI000AHOT
BpeMeHa ca JeTEeTOM MPOBOM Y ILETHH U Ky[IOBUHU, IPH YEMY OBE AKTUBHOCTH
HaBojie Hajuemihe Majke. [Ipema uctpaxxnBamnMa, Majke IPOBOJIe BUIIIE BpeMeHa
ca JIeTIoM, TIpey3rMajy OJJTOBOPHOCT 32 OPraHU3aIujy cJI0D0IHOT BpeMeHa U Opu-
ry o mkoJjickuM odasezama (Shaw 2008; Thoidis et al. 2022).

Pogutesu oaroBapajy na Mx yecta MPUCYTHOCT CTPECHHMX CHUTyaldja Ha
TOCITy, aJTi ¥ CBAaKOJHEBHU MPOOJIEMH CITyTaBajy [la ce BUIlle DaBe KeJbeHUM aK-
TUBHOCTMMa, IIPY Y€MY CaMH YKa3yjy U Mpero3Hajy Ja UM je MoTpedHa MoJpIIKa
y 0B0j chepu. Hemocrarak (pmHAHCH]CKMX CpejicTaBa je mpenpeka Kojy moceOHO
WCTUYY POAMTESHH KOju OM dernhe xeJenu ja MmyTyjy ca aeteToM. Poaurersn Ha-
BOJIE U CYIIPOTHE CMEHE pOJMTEsba Ha MOCIy U JIelle Y IIKOJIH, IIITO X OMeTa Ja
MPOBOJIE BUIIIE BpeMeHa 3ajeJHO Y aKTUBHOCTMMa Koje mpedepupajy. Kao mpe-
MpeKa jaBjba ce U OOJIeCT WiaHa MOPOUIIS, IIPU YeMY POIUTEIBU O/rOBapajy Ja
MaKo jkeJie Ja MyTyjy ca AETeTOM, Opura O 4iaHy MOpPOJMIIE UX CIyTaBa, jep He
MOTY OWTH OJICYTHH 300T CHTyaIlHje y K0joj ce Hajase.

Pogutemu cy ykazamu witia ou itipedbano ga um iomoine ga 3ajegHuure
axkimueHociiu ca geilieition peaausyjy ueuthe: moTpeOHa je MOAPIIKA y MpeBa3u-
JIaKewy CTpeca, BUIlle (PMHAHCHjCKMX CPEJICTaBa, pelllaBame Mpernpeka Koje ce
TUYY CYIIPOTHE CMEHE POJMTeIba Ha TIOCITY U Jielle Y IIKOJIHM, Kao U IOMOh JIpyrux
YJIAHOBA MOPOUIIE U/ WU HAJICKHUX CIIY)KOM y CUTYallUjU KOja ce TU4e DOJIeCTH
YJlaHa IOPOAMIIE KaKko O yerrhe peaan30Baid aKTUBHOCTH ca AETETOM KOje JKeJie
u npepepupajy. PesynraTu cliMyHOr UCTpasKuBamwa yKasyjy Ja je ,,BUILe BpeMeHa,
BHUIIIE HOBAIIA, BUILIE OCOOHOT aHTakMaHa, momoh y kyhu” (Berc, Blazeka Kokoric¢
2012: 23) moTpedHO 3a ycrenrHuje mpoBoheme c1od0JHOT BpeMeHa Y TIOPOAUIIH.
Hanasu uctpaxuBama MOKa3yjy Aa ,,pOAUTeIbIMa U3 paJIHUUKe Kjlace vemhe je
HeJocTajano (rekCUOUITHO Bpeme, (PUHAHCH]CKU PEeCypCH, IUPOKA TPYIITBEHA
Mpeska Ha KOjy OM MOTJIM 1a ce OCJIOHE W MWHCTUTYIIMOHATHO MOTPEOHU CTaBOBH,
BELITMHE M UCKYCTBO 3a yk/byunBame~ (Van der Eecken et al. 2020: 43). Vo-
yaBamo je Ja MmoTpeda 3a pa3BUjareM Mporpama mpeBaswiakera mpenpeka He-
OIMXOJHA KaKo Om ce oBaj OMTaH MpocTop Mel)y YIaHOBMMA MOPOJMIE YUMHUO
MO3UTUBHUJUM U YCTIEIIIHUjUM.

Hamm Hanasu nokasyjy Aa cy myToBamba akTUBHOCT KOjy npedepupajy po-
IUTEJBU PA3JIMUUTUX CTAPOCHUX rpyna. Poputesu koju umajy o 29 no 40 ronuna
Hajuyemthe uctuay aa Ou xkesenu yemhe 6aB/beHe COPTOM M CIIOPTCKUM aKTHB-
HOCTMMA, Kao U Aa O XkeJieJu a UM MecTa OJIBHjama KyJTypHHX gorahaja dymy
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ommxka, ga norahaju Oydy ydyecTanuju Kako OM ce y CJI0OOJHOM BpPEeMEHY OBUM
aKTUBHOCTMMA MOTJIH BHIIIE [1a TTocBeTe ca erioM. Hacympot Tome, kox mumahux u
CTApUjUX POJIUTEbA je 3aCTYIUbEHUje YMEPEHHUje NHTEPECOBabE 38 OBE aKTUBHO-
cru (y% = 50,869; df = 6; p < 0.05). Pe3yaraTtu mokasyjy aa MoCTOju CTATUCTHYKU
3HaYajHA pa3nuKka m3Mel)y crermeHa odpa3oBarba POIUTEhA U FUXOBHUX OATOBO-
pa Koje aKTUBHOCTH OM :keJiesn velrhe Aa peanusyjy ca getetoM. Poaurersu ca
3aBPIICHOM CPEI-OM IIKOJIOM Jkejie derhe a MyTyjy ca JeloM W Ja ce daBe
CHOPTOM U CHOPTCKUM aKTHMBHOCTHMA, POJWTEIbH Ca BUIIIMM CTETIEHOM 00pa3o-
Bamba keJie Ja MyTyjy ¥ Ja UM MecTa OfiBHjama KyJTypHuUX aorahaja dyny ommka,
na gorahaju Oyoy ydecTaldju W a Ce€ Y CJIOOOJHOM BpeMeHy ca JClOM OBUM
AKTUBHOCTMMA BHIIIE TIOCBETE, TOK POIUTEIBU Ca 3aBPIIEHOM OCHOBHOM IIIKOJIOM
JkKeJie 1a ce BUllie DaBe CIIOPTOM M CIIOPTCKUM akTUBHOCTHMA ()2 = 106,487; df =
9; p <0.05). HaBeneHo je y ckiaay ca Haja3oM KOju yKa3yje Ja pOAUTesbU ca BU-
MM 00pa30BakeM YJIaXy BHIIE BpeMeHa y aKTHBHOCTH KOje JIOPIHOCE Pa3Bojy
3Haa, BEITUHA U CHOCOOHOCTH Koje 00e30ehyjy meuu dosbe mpodecuoHaiHe
nepcrniektuBe y Oynyhnoctu (Craig 2006). Pesynratu Takohe nokasyjy aa mocroje
CTaTUCTUYKM 3HAUYajHE pa3ivKe u3Melly MecTa CTaHOBama M OIT0BOpa POIUTETHhA
KOje aKTUBHOCTH OM JKeJiesin Ja peanu3yjy uemthe ca geretom (x> = 74,315; df = 6;
p < 0.05). Pogutessu u3 rpaga xejie aa myTyjy U Ja UM KyJITypHU gorahaju oymy
OIKu, ydecTanju 1 a ce y CII000THOM BpEMEHY ca JIEIIOM OBUM aKTHBHOCTUMA
BUILIE TIOCBETE, K40 U Jja BHILIIE CJIOO0JHOT BpeMeHa ca JeTeTOM MTPOBOJIE Y IIETHH
u kynoBuHu. Kon poauTtespa Koju XKuBe y celly MpUCyTHA je HajBeha xkesba 3a Oa-
BJBEHHEM CIIOPTOM M CIIOPTCKMM aKTHMBHOCTHMA, JIOK jé KO/ POAUTEIha KOjH JKUBE
y MpUTpajcKOM Hacesby MpHUCYTHA HajBeha jkesba 3a MyTOBalbMMa U OaBJbEHEM
CTIOPTOM Y CHIOPTCKMM aKTUBHOCTHMA.

Kop nurawa koja og axitiuenociiu xoje peanusyjy 3ajegrno ca gemiemiom
Hajeuute jaua ruxos8 ogHoc ca gertieirion Hana3u nokasyjy aa 20,5% pomutersa
HABOJIY JIa CBE aKTMBHOCTU KOj€ peasu3y]jy 3ajeHO jayajy HBHUXOB OJIHOC ca Je-
tetoM, 14,2% popuTerba HABOJIM a Cy TO aKTUBHOCTH KOje peanusyjy Koj Kyhe,
26,7% poautesba HABOAU 1A je TO 3ajeIHUUYKO YUere, Kao U 3ajeAHUYKO noxaha-
b€ IIKOJIE CTPAHOT je3UKa M yuere je3nka, 25,8% poaurtesba UCTHYE Aa Cy TO 3a-
JEAHWYKU pa3roBopH, H0K 12,8% poautesba HABOIU Ja Cy TO aKTUBHOCTH KOje ce
THUY UTPe U CIOPTa. YOouaBaMo Jja POJUTE/bH HABOAE Pa3IMUUTE aKTUBHOCTH KOje
HajBUIIE jayajy HUXOB OJJHOC ca JeTeTOM. Pe3ynraTu ucrpaxknpama XaBUTepoBe
u capagnuka (Havigerova et al. 2015) noka3yjy na Heke o] aKTUBHOCTH KOje 10-
MPUHOCE jayarmy U OCHAKUBAKY MelycOOHOr ofHOCa jecy OaB/beme CIOPTCKUM
AKTUBHOCTMMA M aKTUBHOCTH KOj€ Ce peasiu3yjy HamloJby, pa3inunuTe urpe, Xoou,
Mel)ycoOHM pasroBopH, yuere 1 APyre akTHBHOCTH.

Kana je peu o akiiusrociiuma xoje du ipeiiopyuunu gpyium poguitiesuma
3a jauarbe HwUX080T OgHOCA ca getieitiom maahel wkoackorl yspaciia, 24% ponau-
TeJba TMperopydyje poauTebuMa Ja MpoHal)y aKTMBHOCT/aKTUBHOCTH Y KOjUMa
yKMBajy Y OHU U Aena, 22,6% poautesba rnpenopyuyje xodu, 20,2% npenopyuyje
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Jla ce BUIIe daBe KyJTypHHUM aKTUBHOCTUMA ca jaerioM, 10,7% pomutesba Mperno-
pydyje l1a BUIIIe pa3roBapajy ca JeroM, J1a X caciyiajy u pasymejy, mwux 14,5%
Tperopyyvyje 1a poAuTesbH U Jiera nocsehyjy BUIlE MaKbe 3ajeIHNYKOM ypehe-
Wy Kyhe, ABOpUINTa, MPUIIPEMU XpaHe 3a YIaHOBE Mopoamie, a 8% poauTesba
Ipenopyuyje Aa NOCBeTe BpeMe APYIUTBEHUM Urpama U Aa POLUTEIbH IIPEACTABE
urpe Koje cy Omiie 3aCTynjbeHe Kaa Cy OHU OWJIM Jela.

ITpumenom ITupconoBor koeduijeHTa Kopeamnuje yTBpheHo je 1a mocTo-
jY TIO3UTHUBHA, cnada CTaTUCTUYKY 3HavyajHa kopenaumja (r = 0,197; p < 0.05) us3-
Meljy oaroBopa poautesba Ha MUTakE KOje aKTMBHOCTU O MPENOpPYUYHIA APYTUM
poAMTE/bMA 32 jauarhe HMXOBOT OJIHOCA ca JIeTeToM Miafer IIKOJICKOT y3pacTa
1 OJIrOBOpa POJMTE/bA HAa NMHUTaHE KOje aKTUBHOCTH Off OHHMX KOj€ peanu3yjy 3a-
jeIHO ca cBOjuM JieTeToM mulaher HIKOJICKOT y3pacTa rpedepupajy. Mako je Beza
crmada, Haja3u yKas3yjy Ha TO Ja IITO POIAWTEIbU BUIIE UCTUYIY oApeleHe aKThB-
HOCTH ca ieTeToM Milaher IIKOJICKOr y3pacTa jaBiba ce Beha BepoBatHoha na he
Te aKTUBHOCTH MPENIOPYUYHUTH U JPYrUM poauTesbuma. JJodujenn Hanasu Boje Hac
Ka 3aKJbyUKYy Jla POJUTE/bU YIJIABHOM IIPENOPYyUy]y OHE aKTUBHOCTH KOj€ U CaMU
3ajelHO ca JIeLIOM HajBHIIE BOJIE, KOje Cy HhHMa MHTEpecaHTHE M 3HauyajHe, ajiu
crnada Be3a MOXKe yKa3aTH Ha TO Jja POAUTEIbH MOTY ITPENOPYYUTH U OHE aKTHBHO-
CTH KOj€ CaMy HHCY UCITPOdAH, TPUMEHWIN W/WITK TOKUBEJIH Ca CBOjOM JIETIOM.

Kop nuramwa xako ou poguitiesu snceneau ga uposegy casputer gam ca ceo-
Jjum geitiettion, 14,8% poautesba Keau caBpilleH JaH ca IeTeTOM Ja MpoBee Y3
OMWJbEHU LIPTaHU (puiaM 1 onymTame, 21,1% poanTespa Kenu Ja IpoBefe caBp-
LIEH JIaH ca JIeTeTOM Ha IJIaXU U UrpaMa Ha mecky, 35,6% poautesba HABOIM [a
OM HUXOB CaBpIIIEH JIaH OHO MPOBEAEH y MPUPOIH, LIETHU U 0e3 Kopuiihema
tenedona, 19,3% poauterba HaBOAW IMyTOBama Kao MoryhHoct mpoBohema ca-
BpLLICHOT AaHa 1 9,2% poauresba ke Ja CaBplleH J1aH MPOBe/e Ha IUIAHUHY, Y3
KEbUTY WM CTPUIIOBE.

Ha ocHoBy oarosopa poguresa (Tadena 1) youaBaMo J1a Cy aKTUBHOCTH
KOje pOOMTe/bH HaBOJE KAO CaBpIIEH [JaH POJHUTe/ba U Jele UCIYHEHE OIylTa-
HBEM, MUPOM, aJI1 UMa U OJITOBOpa KOju ymyhyjy Ha JecTUHAIM]e MOMyT IIaka 1
IUIAaHKMHE, LITO HaM yKa3yje Ha IIPOMEeHY CBaKOJHEBHMLE U yryheHocT u ycmepe-
HOCT pOAMTEsbA U JIelle jeJHUX Ha Apyre, Oe3 oMeTama U CBAKOJHEBHHUX Opura u
odaBe3a.

[Tpumenom IupcoHoBOT KOeduiMjeHTa Kopesalyje yTBpheHo je aa mocto-
JY TIO3UTHBHA, cjada CTaTUCTUYKY 3HadajHa kopenauuja (r = 0,119; p < 0.05) us-
mely oaroBopa ponutesba Ha IMTake KaKo OW KeJleJiM Ja IPOBey CaBpIlleH JaH
ca CBOjUM JETETOM M OArOBOPA POAUTE/bA HA MUTAE KOje aKTUBHOCTH OJ OHMX
KOje peasiu3yjy 3ajeJHO ca CBOjUM JAETeTOM MJjaher MIKOJICKOT y3pacTa HajBUILEe
BoJsie. Mako je m y OBOM ciyyajy Be3a caduja, HaIlld HaJla3W yKa3dyjy Ha TO Ja
LITO POAMTESbU BUILIE BOJIE ojpeheHe aKTUBHOCTH ca JEeTeTOM Mulafer MIKOJICKOT
y3pacTa, jaBiba ce Beha BepoBaTHONa Jja he Te akTHBHOCTH M3adpaT Kao OHE Koje
OIUCYjy HUXOB CABPIIICH JIaH ca JIETETOM, aJIi HUCKA Be3a yKa3yje Ja poauTesbr
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Tadena 1. Heku on oaroBopa poauTes/ba Ha MUTAKE KAKO OU Jcenenu ga iupoeegy caspuier
gaw ca ceojum gemieimiom

I pyitucanu ogiosopu poguitiesva Hexu og ogiosopa poguitiesa

,Moj caBpLueH AaH je y3 upTaHu GuUAm, MUp U Bpeme
camo 3a gete u meHe.”

»,Bonnmo aa rnesamo uptaHe dpuamose, nocedHo yjyTpy,
YKMBAMO Y HbMMa.”

PopuTesmu Koju ene Aa nposesy caBpLueH »,Mmamo Beh Tpaauuujy y nopoavum aa dupamo
[aH ca CBOjUM AETETOM y3 OMW/bEHU LiPTaHW  MPETXOAHOT AaHa LpTaHu ¢uam Koju hemo rnegatu
duam m onywTare cyTpagaH.”

,Beueprbe onylTarbe y3 uptaHe GUAMOBE U OMU/bEHE
cnatkuwe.”

,Kao mana cam odorkasana ga rnegam uptahe u To dupam
Kao caBpLueH aaH.”

,Bvpam nnaxy, nonty u cmex.”

,Haw caspweH gaH du 1o y3 Bogy, naaxy, Moxe dUTH 1

PoauTessu Koju xene fa nposesy caBplueH HeKa peKa M jesepo.”

[aH ca CBOjUM AETETOM Ha MAaXKu 1 urpama . .
Ha necky ,0ad0jKa Ha naaxu.
,CaspLeH aaH du dmo y3 Boagy, 6aiMUHTOH 1 NpaB/betbe

Kyne o4 necka.”

,M3adpana dux npupoay v 3ByK nTuua u He ducmo

Hocunu TenedoH v Tadner.”
PopuTesmu Koju ene Aa nposedy caBpLueH

[aH ca CBOjUM AETETOM Y NPUPOAMK, LETHU U
6e3 kopuwherba TenedoHa

,LWeTHa no Wwymu u mympuc aune, To je 3a MeHe UAeasHo.
Camo des3 3ByKa 1 npucyctsa TenedoHa.”

»Mup y wymn, xnagosuHa notoumha Koju Teve u des
MejnoBa, NUTakba, JOKYMeHaTa v TenedoHa.”

,CaBpLUeH aH je CBaKM aH KaZla CMO Ha NyToBakby, 3aTO
dupam nytosame.”

»Jako BoAvmo aa nytyjemo 1 0dunasmmo 3emsbe, Na 3Ham
PoauTesbu Koju ene Aa nposesy caBplueH Za 61 moja nopoamLa y:K1Bana y nytosarby.”

A3H ca CBOJUM AIETETOM y MyTOBatbY ,CBaKOT BUKEHAA NyTyjeMO Ha HEKO HOBO MeCTO U

yrno3Hajemo Hally 3emsby. Hajsuiie BoaMmo Aa
081Na3MMO MaHacTUpe U MUCIUM Aa CY NyTOoBakba
naeanaH 1 caBplUEH AaH 3a nopoauuy.”

,3a Hac Koju pagumo du3nyKe Noci0Be MUCAUM A3 je
nAaHWHa MAeanHO MEeCTO 3a NPOBECTU AaH ca AeTETOM U

cynpyrom. HapasHo, y3 untarse ctpunosa.”
PopuTessu Koju ene Aa nposesy caBpLueH

AaH ca CBOjVIM AEeTeTOM Ha N/1aHUHMK, Y3
KHUry nnm ctpmnose

,M3adpana 6ux dpBHApY Ha HEKOj NNAHWHMU, Yaj U KbUTy
3a gete u meHe.”

,MucaMMm fa je caBplUeH AaH Ha NAaHWHK Y 3MMCKO foda
1 [a 3ajeflHO Ca AETETOM CKMjaMO M YXKMBAMO Y NenoTn
3ume.”

MOI'Yy HABECTH 1 HEKe pyre akTUBHOCTU y KOjUMa OU keJesin Ja yKUBajy U Ipo-
BeJly KBaJJUTETHO BpEMeE Ca CBOjUM JIETETOM Ha CaBpIIEH HAYMH, TPeMa BbUXOBO]
MePCHEKTHBY.

Ha ocHoBy npencraB/beHUX 3aKk/bydyaka O HOPOJMYHMM AKTUBHOCTHMA Y
c1000JHO BpeMe, M3BPIIWIM CMO aHAJM3y Ha OCHOBY rope HaBejeHe Kiacudu-
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Kanyje nmopoguvHux aktuBHoctu (Melton 2017). AKTUBHOCTH KOje POIUTEIHU
npedeprpajy, ol OHMX Koje Beh peann3syjy, yriaBHOM crajgajy y MpBY KaTero-
pHjy — 3ajeJHUYKEe aKTUBHOCTU Yy TO3HATOM OKpYKEHY, Tj. aKTUBHOCTH KOje ce
olBHWjajy y Kyhu, IBOpUIITY, I/ie OCTOjU BUCOK CTerneH nHrepakimje. Kana cy y
[UTakby aKTUBHOCTU KOje Ou skenenu yewhe Ja MpakTHKYjy Y cJI0DOJHO BpeMe
Jla ce JIeloM, TO Cy 3ajeJHMYKe aKTUBHOCTH Y HOBOM OKpykemy. Kana je ped o
AKTUBHOCTMMA KOje OM MpenopyydriIn JAPYTuM POJHTEbUMA 32 jauyarbe HHXOBOT
OJHOCa ca JAeTeToM Mulaljer MIKOJICKOT y3pacTa, pOAUTEsbY MPEnopyvyjy U jeqHe
U Jipyre, 3ajeJHAYKEe aKTUBHOCTU y MO3HATOM M HOBOM OKpYXkemwY, a Kaja je y
MUTaky CaBpILIEH JaH ca JeTeTOM, TO OM OWO JaH 4Yuje aKTUBHOCTHU CIaaajy y
3ajelHUYKEe aKTUBHOCTH Y HOBOM OKPYKEHY.

3AKJ/bYYAK

CarnenaBame aKTUBHOCTU POJAWTE/bA M Jelle OMTHA je W aKTyelHa TeMa,
Ma CMO HAaIIM HMCTPAXKUBAFHEM TIOKYIIAJM /1a JaMO CKpPOMaH JOMpPUHOC. AHAH-
3upajyhm 3ajeJHNYKe aKTUBHOCTH POJAUTEbA U HUXOBE jele mMiaher MKOJICKOT
y3pacTta HacTOjall CMO JIa YKaKeMO Ha PEJIEBAaHTHOCT YCIIEITHOT POJIUTEILCTBA
Y 3[paBOT OJIpacTama Jere ca (POKycoM Ha BaXXHOCT CaJpiKajHOT CIODOTHOT Bpe-
MeHa Y TOPOAULIH.

Hamm Hanasu ykasyjy ga poJuTesbu, 3ajeIHO ca CBOjUM JeTeToM Miaher
IIKOJICKOT y3pacTa, ipedepupajy u peaqusyjy pa3iniuTe aKkTUBHOCTH, C TUM IIITO
JOMMHMpAjy 3ajeJHAYKE aKTUBHOCTH Yy MO3HATOM OKpyXkewy. Poautemu Tako-
be Harmamasajy motpedy ma y Behoj Mepu peanusyjy 3ajeJHMYKE aKTHBHOCTU
Yy HOBOM OKpykemwy. CTapocT poauTesba, HUIBO 00pa30Bama POAUTEha U MECTO
CTaHOBAaa BKHU CY Yy carjielaBaby aKTUBHOCTHU KOjUMA Ce POAUTEIbU Hajpaauje
0aBe ca merioM. Poguressu Ou kenmenu ga yernhe peanusyjy MyToBama ca IeTeTOM,
Ja ce daBe CIOPTOM U CIOPTCKMM aKTUBHOCTHMA, TIPU YeMy, OUYEKUBAHO, TTOCEOHO
OUEBH UCTHUY KeJby 3a YUECTATMjUM OaB/bEHEM CIIOPTOM M CHOPTCKUM aKTHBHO-
ctuMa. Takohe, poauTessy OW KeJenu Aa UM Ky aTypHU forahaju dymy Ommku u
YUYECTAIMjU U [a ce Y CIODOHOM BpPEMeHY ca JISIIOM OBMM aKTUBHOCTHMA BHUIIIE
MOCBETe, Kao U 12 OM KeJiesM Jla BUIe CJI0O0JHOT BpeMeHa ca IeTeTOM IPOBOJIE Y
IIETHH U KYTIOBHUHH, ITPY Y€MY OBe aKTUBHOCTH HaBOjIe Hajuenthe Majke. YTBphe-
HE Cy 3HavajHe pa3jivke u3Melly ctapocTtu poauresba, HUBOA 00pa30Bamba POJAUTE-
Jha M MECTa CTAHOBAIA U OJTOBOPA POJMTEIbA KOje AKTUBHOCTH OU KeJesu uerhe
Jla peanm3yjy ca geteToM. Poautessyt yka3yjy ¥ Ha Koje TpernpeKe Haumase | mra
UM je MOTpedHO J1a OM aKTMBHOCTH ca JIeNoM peann3oBayy demthe. Cmarpamo ga
¥M je TIOTPedHO yKa3aTu MOMON M OCHAKMBATU MX Ka YCHEUIHOM pPOJUTEILCTBY,
Kako OW C TIYHOM MaXHOM ¥ MOTHBAIIMjOM MPUCTYITIIA OBOM OUTHOM MHUTAMY.
Kapa je peu 0 akTMBHOCTMMA KOj€ jayajy OJHOC ca AETETOM, POJUTE/bU HaBOJE
Jla Cy TO CBE aKTMBHOCTH KOje peasu3yjy 3ajeqHO ca AeTETOM, aKTUBHOCTHU KOje

97



Y3OAHHIA, 2026, XXIII/2; ctp. 85-102

Henemko M. Munanosus, I'opiana M. CTeEms, AHIPMIAHA K. MUJETUR

peann3yjy Koj Kyhe, 3ajeIHIYKO yueme, 3ajeJHUUKO Moxahame MIKoJie CTPaHOT
je3WKa U yueme je3nKa, 3ajeTHIYKH Pa3srOBOPU M aKTMBHOCTH KOje ce THUy UTpe
u criopta. Pe3ynrartu nokasyjy Ja pa3iMuuTe akTUBHOCTH KOje ce TUUY jadama 1
OCHAKMBaba OJHOCA Ca JICIIOM POJUTEIbH MPENOpydyjy U APYTUM POAUTEbUMA.
CNVKOBUTH Cy U OATOBOPY POJUTEIhA KOJH OMICY |y Ha KOjU HAUWH OU XKeJlenu J1a
MPOBE/y CaBpILEH JaH ca AeTeToM. Pe3ynaraTtu cy OTBOPUIM MHOTE UAEje KOje ULy
y Pa3sIUYIUTUM TPaBIMMA U KOje MOTY IMOCITYKUTU 32 HeKa HOBA MCTPAKUBAIbA,
MIPBEHCTBEHO Y BACIIUTHOM acCIIeKTYy.

Hanasu namer ucrpaxuBama HOTBphyjy Aa MOpojauiia MMa LEHTPaIHY
yIOTY Y OOJIMKOBamy KBAIUTETA U CTPYKTYpe CJIOOOJHOT BpeMeHa jierie miaher
IIKOJICKOT y3pacTa, IITO MMa BaKHEe WMIUIMKAIH]e 32 MHUIM]aJTHO 00Pa30Bahe
yuHTe/ba ¥ 0Opa30BHO-BACIUTHY Mpakcy. OrpaHuuerha Halller UCTPAKUBAIba BU-
JUMO y TOME IIITO je y 003up y3eTa camo TepCleKTHRBa poauTe/ba. 3HAYAJHO je
caryielaTd ¥ CTaBOBe Jielle O TOMe KaKo MPOBOJIe CII0O0THO BpeMe Y TIOPOIUIIH, 1
Ha OCHOBY 00€ MepCIIeKTUBE U3BECTH 3aKJ/byUKe U EBEHTyaJlHe MperopykKe 3a ca-
JpXkajHuje mpoBoheme c1odoJHOT BpeMeHa y mopoauiy. HapeaHa ncrpaxupama,
MopeJl YKJbyurBamba MepCreKTuBe Jelle, MOria OM Ce MOCBeTUTH aKTUBHOCTUMA
KOje TIPaKTUYHO OOJIMKYjy M MEeJaroiikKy JOMPUHOCE OCHAXMBamby MelhycodHMX
OJIHOCA M OCTBApUBAaKY OJMCKOCTH, KAKO OM MCXOAM OWJIM MO3UTUBHU y IIPABLLY
YCIIEIITHOT POJIUTE/hCTBA M OJIpacTama Jelle KPo3 CaapikajHO CIOOOIHO Bpeme y
MOPOAUIY. Y MPAKTUYHOM KOHTEKCTY, poAuTesbe OU Tpedasio yrno3HaTH ca 3Hava-
j€M KaKo HBMXOBOT HauMHA MPOBOhema CI0OOAHOT BpeMeHa, TaKo U MPEeHOIIeHha
THX odpa3zana Ha feiry. Kako cMo ucTpaxuBameM YTBPIIIN Ha KOjU HAYMH PO-
auTesby Jelie Milahier uzpacra mpoBojie CJIODOIHO BpeMe ca JIIIOM, Y HapeJHUM
WCTpaKMBakbUMa OMCMO MOTJIM PEaTM30BATH KOMIIAPATUBHO WCTPAKHUBAE W
YTBP/IUTH Ha KOjU HAUMH POJUTEIBY JIeTle APYTOT IUKIIyca OCHOBHOT 0Opa30oBama
Y BACIIUTAIa YUECTBY]Y Y 3ajeMHUYKUM CJIOOOHUM aKTUBHOCTUMA Ca JICTIOM.
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PARENT-CHILD ACTIVITIES OF YOUNGER SCHOOL-AGE
CHILDREN: TOWARDS SUCCESSFUL PARENTING AND CHILD
DEVELOPMENT THROUGH MEANINGFUL FAMILY LEISURE
TIME

Summary: The aim of this paper is to examine joint activities of parents and their
younger school-age children, with the intention of highlighting the relevance of success-
ful parenting and healthy child development, focusing on the importance of meaningful
leisure time within the family. The research employed a descriptive method and a survey
technique. A total of 337 parents of younger school-age children from the territory of the
Republic of Serbia participated in the study. The findings indicate that parents prefer most
of the activities they carry out together with their children, with joint activities in familiar
environments being predominant. Parents report various activities they would like to en-
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gage in more frequently with their children in new environments and explain that they need
support in overcoming stress, greater financial resources, solutions to challenges related
to mismatched work schedules of parents and school schedules of children, as well as as-
sistance from other family members and/or relevant services in situations involving illness
of a family member, in order to more frequently engage in activities they desire and prefer
with their children. The findings lead to the conclusion that parents generally recommend
those activities that they themselves prefer and practice together with their children, which
they find interesting and meaningful; however, a weak but positive correlation may indicate
that parents can also recommend activities they have not personally tried, implemented,
and/or experienced with their children. This opens up various questions that may serve as
ideas for further research.

Keywords: successful parenting, family upbringing, leisure activities, strengthening
parent—child relationships.
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AEROBIC EXERCISE AS A DETERMINANT OF
COORDINATION DEVELOPMENT IN EARLY
CHILDHOOD

Abstract: Motor skill development in early childhood provides the foundation for an
individual’s later functional abilities and overall health. Coordination occupies a central posi-
tion within the structure of motor abilities, as it determines the efficiency of performing com-
plex movement tasks. The aim of this study was to examine the effects of an aerobic exercise
program on the development of coordination in young children. The study was conducted on a
sample of 30 children aged five to six years. An experimental design with pre-test and post-test
measurements was employed, using the BOT-2 (Bruininks—Oseretsky Test of Motor Proficien-
cy, Second Edition), specifically the test battery for assessing bilateral coordination. The aerobic
exercise program lasted 12 weeks, with children participating in 30-minute exercise sessions
three times per week. The results indicate a statistically significant improvement in coordina-
tion following the implementation of the program. The results show that aerobic exercise is an
important factor in enhancing the motor development of preschool children.

Keywords: aerobic exercise, bilateral coordination, preschool children, motor develop-
ment.

INTRODUCTION

Early childhood represents the most developmentally sensitive period, dur-
ing which intensive processes of growth and maturation occur, particularly within
the central nervous system, enabling the rapid formation and differentiation of
motor patterns (Bala et al. 2009). Owing to the pronounced neuroplasticity at this
developmental stage, functional connections are established among various physi-
ological systems, with motor development occupying a central role in the child’s
overall psychophysical development (Stankovi¢ 2025). Contemporary theoretical
perspectives emphasize that motor development is not an isolated phenomenon but
rather occurs in close interaction with cognitive, emotional, and social develop-
ment. In this context, motor competence plays a significant mediating role in the
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development of self-confidence, social integration, and children’s overall adapta-
tion (Stodden et al. 2008; Robinson et al. 2015).

Within the domain of motor abilities, coordination is recognized as one
of the most complex and essential motor capacities. It refers to the ability to ef-
ficiently control movements in time and space while ensuring optimal economy
and precision of performance (Purkovi¢ 1995; Stankovi¢ 2025). Unlike individual
motor abilities, coordination has an integrative nature because it encompasses the
interaction of multiple functional systems, including the nervous, muscular, and
sensory systems (Ivekovi¢ 2013). Consequently, coordination is increasingly in-
terpreted as a form of motor intelligence, as it involves processes of movement
perception, analysis, and adaptation under dynamic conditions (Markovi¢ 2017).
Previous research has shown that the level of coordination developed during early
childhood is a significant predictor of later motor performance and participation
in physical activities (Vandorpe et al. 2011; Barnett et al. 2016).

The development of coordination depends on both biological maturation
and the richness of children’s motor experiences. Diverse forms of movement are
particularly important because they enable children to acquire and refine motor
patterns. In this regard, bilateral coordination—the ability to synchronize move-
ments of the left and right sides of the body—is of particular importance, as it
is associated with the functional integration of the cerebral hemispheres and the
development of more complex cognitive functions (Kambas et al. 2004; Karambe
et al. 2017). Insufficiently developed coordination has been identified as a risk fac-
tor for reduced motor competence and decreased participation in physical activity
(Stodden et al. 2008; Vandorpe et al. 2011).

Contemporary lifestyles have substantially altered the conditions under
which children’s motor development takes place. Urbanization, reduced access to
outdoor play spaces, and the increasing dominance of digital media have contrib-
uted to lower levels of spontaneous physical activity (Tremblay et al. 2014). Ac-
cording to the World Health Organization (2020), a many children fail to achieve
the recommended levels of daily physical activity, which has adverse consequenc-
es for their motor, functional, and overall health status. Insufficient physical activity
during early childhood has been associated not only with delayed motor develop-
ment but also with an increased risk of numerous health-related problems (Janssen,
LeBlanc 2010). Under these circumstances, organized forms of physical activity
have become increasingly important as compensatory mechanisms.

Aerobic exercise, defined as a structured form of physical activity involving
continuous engagement of large muscle groups with predominantly aerobic energy
metabolism, represents one of the most effective approaches for improving both
functional and motor abilities (LaMonte, Nichaman 2004; Kemp, Pienaar 2013).
In addition to its well-established benefits for cardiorespiratory fitness and overall
health, aerobic exercise exerts significant effects on the central nervous system.
Research has demonstrated that physical activity stimulates the release of neu-
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rotrophic factors, particularly brain-derived neurotrophic factor (BDNF), which
plays a crucial role in neurogenesis and synaptic plasticity (Schmolesky et al. 2013;
Hillman et al. 2014). These neurophysiological processes provide the foundation
for improvements in motor control and motor learning.

Furthermore, contemporary studies have demonstrated a strong association
between aerobic exercise and cognitive functioning, including attention, executive
functions, and information-processing speed (Donnelly et al. 2016; Basso, Suzuki
2017). In preschool children, aerobic exercise is most commonly used through
play-based activities, and, thus, promotes the integrated development of motor,
cognitive, and social competencies (Gallahue, Ozmun 2012).

Research examining the effects of physical activity programs consistently
indicates that structured and continuous interventions have a significant positive
impact on the development of children’s motor competence (Derri et al. 2001;
Venetsanou, Kambas 2004; Logan et al. 2021). In particular, programs incorpo-
rating rhythmic and coordination-based activities have been shown to improve
coordination and motor control. The theoretical model proposed by Stodden et al.
(2008) suggests a reciprocal relationship between motor competence and physical
activity, whereby better-developed coordination promotes greater participation in
physical activity, which in turn further enhances motor development.

Although the influence of physical activity on child development has been
extensively investigated, systematic research examining the effects of aerobic ex-
ercise on specific motor abilities, particularly coordination during early childhood,
remains relatively limited. Accordingly, the primary aim of the present study was
to examine the effects of an aerobic exercise program on the development of coor-
dination in young children, with the intention of contributing to the further theo-
retical understanding of this topic and to the improvement of educational practice
in early childhood settings.

METHODOLOGY

The aims to examine the effects of a structured aerobic program on the
development of coordination abilities in young children. It was designed as a lon-
gitudinal experimental investigation with a one-group pre-test/post-test model, in
order to monitor the changes in motor performance following the implementation
of the experimental intervention.

The exercise program was implemented at the “Pionir” Preschool in Jagodi-
na, Serbia. The intervention lasted for 12 weeks. The children participated in three
30-minute exercise sessions per week. The program was designed in accordance
with contemporary theoretical and empirical knowledge concerning physical activ-
ity in preschool children, as well as the recommendations of relevant international
organizations (Baquet et al. 2003; World Health Organization 2010; Fahey 2013).
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The activities were structured to promote the development of coordination through
moderate-intensity aerobic exercise conducted within play-based and rhythmic
contexts appropriate to the children’s developmental characteristics.

The study sample consisted of 30 children aged five to six years, including
both boys and girls, who were enrolled in a regular preschool education program.
A convenience sampling method was employed, and only children without medical
contraindications to physical activity were included. Ethical standards were ob-
served by informing parents about the study procedures and obtaining their written
informed consent for their children’s participation.

Coordination was assessed using the Bruininks—Oseretsky Test of Motor
Proficiency, Second Edition (BOT-2) (Bruininks, Bruininks 2010), one of the
most reliable and widely used standardized instruments for evaluating children’s
motor abilities. The study specifically focused on bilateral coordination, operation-
alized through a series of motor tasks requiring synchronized movements of differ-
ent body segments, temporal coordination, and precise motor control (Bruininks
2005). This instrument was selected because of its strong psychometric properties
and its suitability for use with young children, owing to the play-based nature of
the tasks and their motivational appeal.

Assessments were conducted at two time points, immediately before and
after the implementation of the experimental program, under standardized and
controlled conditions. This procedure ensured the reliability and comparability
of the collected data, providing a sound basis for the valid interpretation of the
intervention effects.

The data were analyzed using appropriate statistical procedures. Descrip-
tive statistics included measures of central tendency and variability (Mean, SD,
Minimum, and Maximum), as well as indicators of distribution shape (skewness
and kurtosis). The normality of the data distribution was assessed using the Kol-
mogorov—Smirnov test. As the data deviated from the assumption of normality,
differences between the pre-test and post-test measurements were analyzed using
the non-parametric Mann—Whitney U test. Statistical significance was established
at p < .05, in accordance with the accepted standards of empirical research in the
field of physical education.

RESULTS AND DISCUSSION

This section presents and interprets the findings of the empirical study in
accordance with the research aim and the predefined research objectives. The data
were analyzed systematically, following the logical sequence of the applied statisti-
cal procedures, in order to provide a clear overview of the effects of the experi-
mental intervention on the investigated motor abilities.
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Descriptive statistics were first calculated for all analyzed variables, provid-
ing insight into measures of central tendency, variability, and the characteristics
of score distributions. Particular attention was given to assessing the normality of
data distribution using the Kolmogorov—Smirnov test, which served as the basis
for selecting the appropriate inferential statistical procedures.

Since deviations from normality were observed for several variables, the
non-parametric Mann—Whitney U test was used to examine differences between
the pre-test and post-test measurements. This approach enabled a reliable evalua-
tion of the effects of the aerobic exercise program on the development of coordina-
tion in the study population.

The results are presented in tabular form and accompanied by appropriate
interpretation to highlight the direction and magnitude of changes in the observed
variables, as well as their statistical significance, thereby providing the basis for the
subsequent discussion and conclusions.

Table 1. Descriptive Statistics for the Pre-test Assessment

N Min. Max. Mean SD Skew. Kurt.

TNWIFCE 30 1.00 4.00 3.90 54772  -5.477 427 30.000 .833
1 30 .00 3.00 1.9000 .92289 -.073 .427 -1.297  .833
JIPSSS 30 .00 3.00 2.1667 1.20583 -1.100 .427 -473 .833
JIPOSS 30 .00 3.00 .6333 1.06620 1.547 .427 1.005 .833
PTAIF 30 .00 3.00 1.3000 1.14921 .529 427 -1.148 .833
TFAFSSS 30 .00 4.00 3.5333 1.07425 -2.685 .427 6.813 .833
TFAFOSS 30 .00 4.00 1.3667 1.47352 765 .427 -724 833
TOTAL 30 8.00 24.00 14.8000 4.11390 242 427 -.740 .833
Valid N 30

(listwise)

Legend: N — number of participants; Min. — minimum score; Max. — maximum score; Mean — arithmetic
mean; SD — standard deviation; Skew. — skewness coefficient; Kurt. — kurtosis coefficient.

The data in Table 1 reveal a differentiated structure of the participants’ mo-
tor abilities at the pre-test, indicating varying levels of development across dif-
ferent aspects of coordination. The highest mean scores were observed in tasks
involving relatively simple movement organization and lower levels of interseg-
mental coordination, such as the Touching the Nose with the Index Finger with
Eyes Closed test (Mean = 3.90). This finding suggests that the participants had
relatively well-developed sensorimotor control, consistent with previous studies
indicating that fundamental forms of coordination develop during the early stages
of motor development (Gallahue, Ozmun 2006; Payne, Isaacs 2017).

In contrast, the lowest scores were recorded for variables requiring more
complex bilateral coordination and synchronization of opposite limbs (e.g., JIPOSS:
Mean = 0.63), indicating a relatively limited level of development of higher-order
coordination mechanisms. This finding is expected, given that bilateral coordination
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develops gradually through the functional integration of the central nervous system
and the progressive refinement of motor patterns (Haywood, Getchell 2014). Simi-
lar findings have been reported in previous studies demonstrating that preschool
children experience considerable difficulty performing tasks requiring synchronized
movements of opposite sides of the body (Logan et al. 2018).

The analysis of score variability indicates substantial individual differences
within the sample, reflected by relatively high standard deviation values for several
variables. These differences may be attributed to variations in children’s motor expe-
rience, levels of participation in physical activity, and individual rates of neuromus-
cular maturation, which is consistent with previous findings (Robinson et al. 2015).

The distributional characteristics further clarify the structure of the results.
Pronounced negative skewness in variables such as TNWIFCE and TFAFSSS in-
dicates that most participants achieved relatively high scores, suggesting that tasks
of lower coordination complexity were successfully performed by the majority of
children. Correspondingly, high kurtosis values indicate leptokurtic distributions,
reflecting a greater concentration of scores around the mean. Conversely, variables
representing more complex coordination tasks exhibited slight positive skewness,
indicating a predominance of lower scores and further confirming the greater mo-
tor demands of these tasks.

Overall, the pre-test results suggest that basic forms of coordination were
relatively well established in the participating children, whereas more complex
coordination skills, particularly those involving bilateral synchronization and spati-
otemporal precision, remained less developed. This pattern is fully consistent with
developmental models of motor learning and motor control, which propose that
complex coordination skills emerge gradually through systematic and appropri-
ately structured physical practice (Clark, Metcalfe 2002). Consequently, a struc-
tured aerobic exercise program may provide an effective stimulus for enhancing
coordination abilities during early childhood.

Table 2. Descriptive Statistics for the Post-test Assessment

N Min. Max. Mean SD Skew. Kurt.
TNWIFCE 30 4.00 4.00 4.0000 .00000
1 30 3.00 3.00 3.0000 .00000
JIPSSS 30 3.00 3.00 3.0000 .00000 . . . .
JIPOSS 30 .00 3.00 2.5667 .85836  -2.149  .427 4.017 .833
PTAIF 30 .00 3.00 2.6000 .81368  -2.403  .427 5.637 .833
TFAFSSS 30 4.00 4.00 4.0000 .00000 . . . .
TFAFOSS 30 2.00 4.00 3.6000 .56324 -1.042 427 176 .833
TOTAL 30 19.00 24.00 22.7667 1.59056 -1.187  .427 416 .833
Valid N 30

(listwise)

Legend: N — number of participants; Min. — minimum score; Max. — maximum score; Mean — arithmetic
mean; SD — standard deviation; Skew. — skewness coefficient; Kurt. — kurtosis coefficient.

108



Y3OAHHIIA; 2026, XXIII/2; ctp. 103-115

AEROBIC EXERCISE AS A DETERMINANT OF COORDINATION DEVELOPMENT IN EARLY CHILDHOOD

The descriptive statistics for the follow-up of the experimental program is
presented in Table 2. The data indicate substantial improvements across all ana-
lyzed variables, accompanied by greater homogeneity of performance within the
study group. Notably, participants achieved maximum scores with no observed
variability (SD = 0.00) in several tests (TNWIFCE, 1], JIPSSS, and TFAFSSS),
suggesting complete mastery of these motor tasks. These findings indicate that
coordination tasks of low and moderate complexity were successfully acquired as
a direct consequence of systematic and appropriately structured exercise.

Particularly noteworthy is the substantial reduction in the number of vari-
ables exhibiting minimum scores (0.00) compared with the pre-test assessment.
This finding indicates fewer unsuccessful task performances and an overall im-
provement in participants’ motor efficiency, supporting previous research demon-
strating that systematic physical activity contributes to reduced variability in chil-
dren’s motor performance (Robinson et al. 2015).

Performance on more demanding coordination tasks (JIPOSS, PTAIF, and
TFAFOQOSS) also improved considerably, as reflected by higher mean scores (e.g.,
JIPOSS: Mean = 2.56; PTAIF: Mean = 2.60; TFAFOSS: Mean = 3.60). Although
some variability remained for these variables, it was substantially lower than at
baseline, suggesting greater stability of motor patterns and improved movement
control.

The distributional indices further support this trend. Pronounced negative
skewness for most variables indicates clustering of scores at the upper end of the
scale, reflecting a predominance of successful performances. Likewise, elevated
kurtosis values for several tests indicate leptokurtic distributions, suggesting great-
er homogeneity of performance and fewer extreme scores.

Overall, the post-test findings demonstrate a marked transformation of the
participants’ motor abilities, characterized by improved coordination, reduced
variability, and more uniform performance. These findings are consistent with
previous research demonstrating that structured aerobic exercise programs have
significant positive effects on the development of motor abilities, particularly coor-
dination, among preschool children (Lubans et al. 2016; Logan et al. 2018).

Comparison of the pre-test and post-test assessments clearly shows that the
greatest improvements occurred in the variables that represented the greatest mo-
tor challenges at baseline, further supporting the effectiveness of the implemented
aerobic exercise program.

Table 3. One-Sample Kolmogorov—Smirnov Test (Assessment of Data Normality)

TNWIFCE J) JIPSSS  JIPOSS ~ PTAIF  TFAFSSS  TFAFOSS TOTAL

N 60 60 60 60 60 60 60 60
Kolmogorov-SmirnovZ ~ 4.142  3.155 3.645 2171 2418  3.870 1.795 1.320
Asymp. Sig. (2-tailed) 000 .000 .000 .000  .000 .000 .003 061

Legend: Z — Kolmogorov—=Smirnov test statistic; Sig. — significance level (p-value).
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The results of the Kolmogorov—Smirnov test are presented in Table 3. They
indicate that most variables significantly deviated from a normal distribution (p <
.05). This finding suggests that the score distributions were asymmetric, which is
commonly observed in studies of children’s motor abilities, particularly following
intervention programs that tend to produce clustering of scores at the upper end
of the distribution (Thomas et al. 2015). Only the composite (“Total”) score did
not show a statistically significant deviation from normality (p = .061), indicating
a relatively stable overall measure.

Table 4. Mann—Whitney U Test Results

TNWIFCE ) JIPSSS  JIPOSS PTAIF  TFAFSSS TFAFOSS TOTAL

YA -1.000 -5.319 -3.815 -5.333 -4.132  -2.786 -5.219 -6.211

Asymp. Sig. 317 .000 .000 .000 .000 .005 .000 .000
(2-tailed)

Effect size 0.03 0.94 0.48 0.94 0.57 0.25 0.91 1.28

Given the observed violations of the normality assumption, the application
of the non-parametric Mann—Whitney U test (Table 4) was considered appropri-
ate for examining differences between the pre-test and post-test assessments. The
results indicate statistically significant differences (p < .05) for the majority of
variables, providing strong evidence for the effectiveness of the aerobic exercise
program.

The only exception was the Touching the Nose with the Index Finger with
Eyes Closed test (p = .317), for which no statistically significant difference was
found. This finding may be explained by the fact that the test primarily assesses
proprioceptive control and kinesthetic sensitivity, abilities that typically develop
more gradually and require more specific forms of stimulation than those pre-
dominantly included in the implemented aerobic exercise program (Gallahue et
al. 2012).

Conversely, statistically significant improvements were observed for all re-
maining variables, with substantial effect sizes indicating not only statistical sig-
nificance but also practical relevance. Particularly pronounced improvements were
found in variables assessing bilateral coordination, confirming that aerobic exer-
cise programs incorporating rhythmic and coordination-demanding movements
effectively enhance the integration of movements involving the left and right sides
of the body.

These findings are consistent with those reported by Carmonsio et al. (2014),
who demonstrated that structured physical exercise programs significantly improve
bilateral coordination in children, although proprioceptive tasks do not always ex-
hibit statistically significant changes. Similarly, Uzunovi¢ et al. (2017), using the
BOT-2 assessment battery, found that children in experimental groups achieved
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significantly better results in tasks involving whole-body coordination and move-
ment synchronization.

The present findings are further supported by the study of Katani¢ et al.
(2021), who reported significant improvements in coordination abilities following
a 12-week exercise intervention. Comparable results have also been documented
by Lubans et al. (2016), who emphasized that systematic physical activity exerts
multidimensional effects on children’s motor development, including improve-
ments in coordination, balance, and movement control.

The importance of promoting coordination through physical activity has
also been confirmed in numerous other studies (Mitrovié¢, Stevi¢ 2018; Radanovié
2018; Salaj et al. 2019), all of which identify early childhood as a critical period
for the development of motor abilities. In this context, the present findings are par-
ticularly valuable, as they demonstrate that a carefully designed aerobic exercise
program can substantially improve the motor competence of young children.

Some previous studies have also highlighted the influence of additional fac-
tors, such as nutritional status (Chowdhury et al. 2017) and socioeconomic condi-
tions (Matarma et al. 2020), on the development of coordination, suggesting that
motor development should be understood as the product of multiple interacting
factors. Nevertheless, despite these influences, physical activity remains one of the
most important and most direct determinants of children’s motor development.

Taken together, the findings of the present study indicate that the imple-
mented aerobic exercise program had both statistically significant and practically
meaningful effects on the development of coordination in young children, thereby
supporting the general research hypothesis.

CONCLUSION

Starting from the established research framework and the obtained empiri-
cal findings, it can be concluded that a systematically designed aerobic exercise
program represents an effective approach to improving coordination abilities in
preschool children. The observed changes in the participants’ motor performance
profile, reflected in statistically significant improvements across the majority of the
analyzed variables, indicate a high degree of adaptability of the motor system un-
der conditions of appropriately dosed and methodically structured physical activity.
These findings not only confirm the proposed hypothesis but also contribute to a
more comprehensive understanding of the mechanisms underlying the develop-
ment of coordination during early childhood.

The most pronounced effects were observed in the domain of bilateral co-
ordination, particularly in tasks requiring complex spatiotemporal organization of
movement and synchronization of different body segments. This pattern of results
suggests that the implemented program primarily influenced those components

111



Y3IOAHHIIA; 2026, XXII1/2; ctp. 103-115

SLADANA S. STANKOVIC, JELENA S. JANCIC

of motor control that constitute the functional foundation for the development
of more complex motor skills. Conversely, the absence of statistically significant
changes in certain variables indicates that individual coordination mechanisms dif-
fer in their sensitivity to the type, intensity, and structure of the applied stimulus,
providing an important methodological consideration for the design of future in-
tervention programs.

The observed reduction in performance variability and the increased con-
sistency of participants’ achievements indicate a process of motor pattern stabiliza-
tion, which is consistent with contemporary theories of motor learning describing
the gradual transition from variable to functionally optimized movement patterns.
From this perspective, aerobic exercise can be regarded not only as a means of
enhancing physical fitness but also as an important factor in improving the organi-
zation and efficiency of motor control.

From a practical standpoint, the findings demonstrate that relatively simple,
yet methodologically well-designed aerobic exercise programs can be successfully
integrated into preschool educational settings without substantial organizational
or material requirements. Furthermore, the use of standardized assessment in-
struments, such as the Bruininks—Oseretsky Test of Motor Proficiency, Second
Edition (BOT-2), enables objective monitoring of motor development and pro-
vides a reliable basis for planning, implementing, and evaluating physical activity
interventions.

From a scientific perspective, this study contributes to the growing body of
knowledge on the effects of aerobic exercise on motor development in preschool
children, particularly within the context of Serbian research, where studies of this
kind remain relatively scarce. Moreover, the findings highlight the need for future
research examining different intervention models, their duration and intensity, as
well as the interactions among motor, cognitive, social, and environmental factors
involved in child development.

Overall, the findings indicate that a systematically designed aerobic exer-
cise program, grounded in contemporary scientific knowledge and implemented
through appropriate methodological principles, represents an effective, feasible,
and evidence-based approach to improving coordination abilities in preschool chil-
dren. The positive effects identified in this study suggest that such programs have
the potential not only to enhance motor development directly but also to establish
favorable conditions for children’s long-term functional, physical, and overall psy-
chomotor development.
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VYuusepsuret y Kparyjesiry
DdakyaTeT NeJarolkux HayKa y JaronuHu
Karenpa 3a An1akTHIKO-METOAMYKE HayKe

AEPOBHO BEXBAILE KAO JETEPMWHAHTA PA3BOJA
KOOPINHAIIMIJE KOJI AELIE PAHOI' Y3PACTA

Pe3zume: Pa3B0oj MOTOPHUYKHUX CIIOCOOHOCTH y PAHOM AETHILCTBY IIPE/ICTABIba OCHO-
By 3a KacHHje (DYHKIIMOHAIHO U 3/IpaBCTBEHO CTambe IojeauHia. [TocedHo mecro y cTpyk-
TYPH MOTOPHYKHX CIIOCOOHOCTH 3ay3MMa KOOPJMHAIMja, KOja yCJIOB/baBa e(pUKacHOCT
u3Bohema CI0KEHNX KPEeTHUX aKTUBHOCTHU. LIib oBOTr pajga OO je Aa ce UcmuTa yTHaj
rporpama aepodHOr BexkOama Ha pa3BOj KOOpAMHAIIMjEe KOJ Jele paHor y3pacra. Uc-
TpaXXUBambe je peaJn30BaHo Ha y30pKy of 30 mcnmTaHvKa y3pacta MeT [0 MIECT TOANHA.
[TpumemseH je eKcriepuMEeHTATIHH IPOrpaM ca WHUIMjATHUM U (PUHAJTHUM MepereM, y3
ymotpedy BOT-2 (Bruinkins—Oseretsky Test of Motor Proficiency, Second Edition) —
darepuja TecToBa 3a MPOIEHY pa3Boja duarepaiHe koopauHaiuje. [Iporpam aepodHor
BexkOama je Tpajao 12 Henesba, ca JIEIOM ce BEeKOAJIO TPH ITyTa HEIEJbHO Y Tpajarby Off
o 30 muHyTa. Pe3ynrat yka3yjy Ha CTATUCTHUKU 3HAYAjHO MOOOJBIIAE KOOPIMHAIIN]E
HAaKOH IpUMeHe nporpamMa. JJodujenu pesyaratu notsphyjy ga aepodHO BexkOare Mpej-
CTaBJba 3HauajaH (pakTop yHampehema MOTOPUIKOT pa3Boja Jerie MPeIIKOICKOT y3pacTa.

Knyune peuu: aepodHO BexOamwe, OulaTepaiHa KOOpAUHAIM]A, Jela MpeIKo-
CKOT y3pacrta, MOTOPUYKH Pa3Boj.
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READING HABITS IN THE DIGITAL AGE:
IMPLICATIONS FOR LITERATURE TEACHING

Abstract: This study examines the reading habits, attitudes, and genre preferences of
fifth- to eighth-grade primary school students in the contemporary digital environment, with a
particular focus on the relationship between the use of digital media and the reading of printed
books. The sample comprised 156 students attending schools in rural, suburban, and urban
areas. The data were collected using a questionnaire and analyzed through quantitative methods,
including descriptive statistics, the independent-samples #-test, one-way ANOVA, as well as
correlation and regression analyses. The findings indicate a moderate level of reading engage-
ment, with statistically significant differences between genders and ages. Female students have
a stronger preference for genres characterized by emotional and narrative complexity, whereas
male students adopt a more instrumental approach to reading. The reading frequency declines
with age. The correlation analysis reveals a moderate positive relationship between the use
of digital resources and book reading (r = 0.453, p < .01), suggesting that these practices are
complementary rather than mutually exclusive. The regression analysis identifies the family
cultural context, measured by the number of books in the household, as the strongest predictor
of reading habits (n* = 0.361), alongside the significant influence of students attitudes toward
reading and their previous reading experience. The findings highlight the need for pedagogical
approaches that integrate digital media into literature teaching, strengthen students’ motivation
to read systematically, and encourage a supportive family environment.

Keywords: reading habits, digital media, literature teaching, primary school, family con-
text, gender differences

1. INTRODUCTION

In contemporary literature, reading is defined as a complex cognitive pro-
cess; it involves not only the decoding of symbols but also the active construction
of meaning, accompanied by the indispensable critical interpretation of texts with-
in a broader social and cultural context (Snow 2002: 11). Reading constitutes the
foundation of functional literacy and enables lifelong learning. According to the
theoretical principles of the social development of cognitive functions (Vygotsky
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1978: 86), more recent studies emphasize that reading habits are deeply rooted in
the social context; they emerge and develop through the child’s active interaction
with the family, school, and the wider community. Hence, early exposure to books
in the family environment plays a particularly important role: It contributes to
the formation of a reading identity and fostering intrinsic motivation for reading
(Guthrie, Wigfield 2000: 417).

Reading can be viewed through its two fundamental functions. On the one
hand, it is a practical skill, essential for acquiring knowledge and engaging in in-
dependent learning and self-improvement. On the other hand, for many people,
reading is also a source of enjoyment, a stimulus for imagination, and a means of
intellectual growth. These two aspects are complementary (Clark, Rumbold 2006:
5). Today, literacy is no longer understood merely as the ability to decode written
text (OECD 2019: 28).

Introducing these broader perspectives into school practice is not a simple
task, particularly within the framework of compulsory school reading (Krnjai¢ et
al. 2011: 268). Traditional approaches to teaching literature often fail to foster
genuine interest in books among students, causing required reading to be per-
ceived as just another obligation to be completed (Ili¢ et al. 2007: 42).

The digital age has introduced distinctive reading practices to which to-
day’s students are increasingly exposed. One of these is fragmented reading, or fext
scanning, which is primarily aimed at the rapid extraction of key information. Al-
though functional in many contexts, this practice may reduce the ability to engage
in deeper analysis and comprehend more complex material (Wolf 2018: 14). The
habit of simultaneously processing multiple streams of information directly con-
flicts with the demands of analytical reading, as the constant shifting of attention
prevents the deep cognitive processing of text (Kosier 2017: 22). Digital literacy
should not replace traditional literacy; rather, it should build upon it by teaching
students how to critically evaluate sources and manage information effectively (Liu
2022: 302). Nevertheless, empirical evidence from Serbia points to a crisis in read-
ing culture, with data indicating that only 46.9% of secondary school students read
all of the prescribed compulsory reading materials (Bozi¢, Novakovi¢ 2020: 17).

Despite the dominance of digital media, printed materials continue to re-
tain a clear advantage when it comes to cognitively demanding tasks and the deep
acquisition of knowledge (Nedeljkov 2016: 99-102). The discrepancy between
the theoretical importance of reading and actual reading practices highlights the
need for further research that takes into account the hybrid nature of reading in the
contemporary era (Turner et al. 2020: 295). Accordingly, the aim of this study is
to examine the reading habits of primary school students, identify the factors that
shape their attitudes toward books, and explore models for improving educational
practice.
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2. METHODOLOGY

2.1. RESEARCH OBJECTIVES AND RESEARCH QUESTIONS

This study explores the complex relationship between digital media and
printed literature, seeking to determine how the traditional book maintains its
place within the contemporary reading habits of young people. The research has
two primary objectives: to map the extent to which both formats are used and
to examine the relationship between genre preferences and the choice of reading
medium. More specifically, the study aims to determine whether digital and print
formats are mutually exclusive, complementary, or used in parallel for different
purposes.

The research also assesses the relative importance of various factors that
shape these reading practices, including individual characteristics (gender and age)
as well as broader social-contextual variables, such as the family environment and
the school’s location.

2.2. METHODOLOGICAL FRAMEWORK: SAMPLE AND DATA
COLLECTION PROCEDURE

The study was conducted on a sample of 156 primary school students en-
rolled in grades five through eight. The research sample consisted of students from
three schools located in the city of Belgrade and its surrounding area. This de-
sign enabled a comparative analysis of the influence of the local context on stu-
dents’ reading habits. The rural setting was represented by students from “Milica
Milosevi¢” Primary School in Jagnjilo. The suburban (urban-peripheral) setting
was represented by “Sveti Sava” Primary School in Mladenovac. The urban setting
included students from “Vladislav Petkovi¢ Dis” Primary School in Belgrade.

With regard to gender distribution, the sample comprised 75 male students
(48% of the total sample) and 81 female students (52%). The data were collected
between January and February 2025 using an anonymous online questionnaire
administered through Google Forms. The research procedure was conducted in ac-
cordance with ethical standards, with written parental consent and approval from
the participating school administrations obtained prior to data collection.

2.3. RESEARCH INSTRUMENT AND DATA ANALYSIS METHODS

A structured questionnaire was designed, consisting of two main sections:
the first section included demographic data, while the second comprised a set of
questions related to specific reading practices. Respondents’ attitudes were meas-
ured using a standard five-point Likert scale. The acceptable internal consistency
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of the scale was confirmed by calculating Cronbach’s alpha coefficient, which was
0.82.

After data collection, the data were entered and processed using the sta-
tistical software package IBM SPSS Statistics. The analysis employed standard
statistical methods, including descriptive statistics, the t-test, analysis of variance
(ANOVA), Pearson’s correlation coefficient, and the %> (chi-square) test. To en-
sure the appropriate application of parametric tests, the distribution of the data
was previously examined using the Kolmogorov—Smirnov normality test.

2.4. RESEARCH HYPOTHESES

Based on the established objectives and theoretical background, three hy-
potheses that can be statistically tested were formulated.

H1: Students’ reading habits are more strongly influenced by the socio-
cultural context (particularly the family context) than by individual demographic
characteristics.

H2: In the contemporary media ecosystem, digital and analogue (printed)
formats have complementary rather than substitutive roles, with each format domi-
nating in different functional domains.

H3: There is a significant positive correlation between students’ affective
attitudes toward reading and their self-assessed level of cognitive engagement dur-
ing reading.

3. RESULTS

3.1. RESEARCH SAMPLE CHARACTERISTICS

A total of 156 students (N = 156) from upper grades of primary school
participated in the study. The sample was constructed to be stratified according to
four key independent variables: gender, grade level (as an indicator of age), geo-
graphical type of settlement, and students’ achievement in Serbian Language in the
previous grade (Table 1).

The obtained sample showed a satisfactory balance in terms of gender dis-
tribution, with a slightly higher proportion of female students (52.0%) compared
to male students (48.0%).

Regarding age-related structure, the largest number of participants were
sixth-grade students (32.0%), followed by seventh-grade students (30.0%), fifth-
grade students (21.0%), and eighth-grade students (17.0%). Such distribution ena-
bled the analysis of the developmental continuum of reading habits throughout
adolescence.
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Table 1. Sample structure based on the demographic variables (N = 156)

Characteristic Category f %
Gender Boys 75 48.00%
Girls 81 52.00%
Grade (Age) Sth grade 33 21.00%
6th grade 50 32.00%
7th grade 47 30.00%
8th grade 26 17.00%
Settlement rural (Jagnjilo) 67 43.00%
urban (Belgrade) 55 35.00%
suburban (Mladenovac) 34 22.00%
Grade in Serbian Language Excellent (5) 80 51.30%
Very Good (4) 42 26.90%
Good (3) 26 16.70%
Sufficient (2) 7 4.50%
Insufficient (1) 0 0.00%

To examine sociocultural differences, the sample included students from
three types of settlements: a rural environment (“Milica MiloSevi¢” Primary
School, Jagnjilo — 43.0%), an urban environment (“Vladislav Petkovi¢ Dis” Pri-
mary School, Belgrade — 35.0%), and a suburban environment (“Sveti Sava” Pri-
mary School, Mladenovac — 22.0%).

The majority of respondents (51.3%) had achieved an excellent grade in
Serbian Language in the previous school year, while smaller proportions of stu-
dents had very good (26.9%), good (16.7%), or satisfactory achievement (4.5%).!
Therefore, the sample was sufficiently diverse to enable the examination of the
influence of various demographic characteristics on reading practices, which rep-
resented one of the primary objectives of the study.

3.2. PSYCHOMETRIC CHARACTERISTICS OF THE SCALES

The reliability and validity of the measurement instruments were examined.
Most of the scales demonstrated satisfactory to high reliability levels (Table 2).
The highest level of internal consistency was observed for the Scale of Attitudes to-
ward the Benefits of Reading (a0 = 0.871), indicating the homogeneity of respond-
ents’ affective attitudes toward reading. High reliability values were also recorded
for the Scale of Reading Frequency of Literary Genres (o = 0.792) and the Family
Context Scale (a = 0.760).

! In Serbia, the grading scale is numerical: 1 — insufficient, 2 — sufficient, 3 — good, 4 — very
good, and 5 — excellent.
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Table 2. Psychometric characteristics of the scales: reliability and the number of items

No. of

Scale Name ltems Cronbach’s a Reliability Level

Attitudes toward the Benefits of Reading 7 0.871 Very high

Frequency of Reading Literary Genres 6 0.792 High

Family and Individual Context 6 0.760 High

Use of Digital Sources 6 0.738 Satisfactory

Genre Preferences 10 0.720 Satisfactory

Device Use 4 0.548 Low (interpret with caution)
Free Reading Scale 2 0.496 Unacceptable (excluded)

Note: Cronbach’s alpha (a) values indicate the internal consistency of the scales.

Values above 0.70 are generally considered acceptable, while lower values
require cautious interpretation. The Device Use Scale (o = 0.548) and the Free
Reading Frequency Scale (o = 0.496) demonstrated lower reliability; therefore,
their results were interpreted with caution and were not included as primary pre-
dictors in the regression models.

A principal component analysis (PCA), with confirmed sample adequacy
(KMO and Bartlett’s test, p < 0.001), established construct validity. In the analy-
sis of genre preferences, two factors were identified: (1) Educational-adventure
genres (travel writing, historical literature, adventure) and (2) Emotionally intense
genres (horror, crime, romance).

3.3. DESCRIPTIVE INDICATORS: DOMINANT READING PATTERNS

The descriptive analysis reveals clear patterns in students’ reading habits
(refer to Table 3).

Table 3. Descriptive indicators for the key dimensions in reading habits

Dimension / Variables M SD Range
Literary genres

Drama 2.76 1.44 1-5
Novels 2.72 1.20 1-5
Digital sources

Social networks 3.67 1.46 1-5
Educational content 1.70 1.27 1-5
E-books 1.82 1.30 1-5
Motivation (perceived benefits)

Functional benefits [high] - 1-5
Escapism 2.55 1.44 1-5

Note: M = arithmetic mean; SD = standard deviation. The scales are of the Likert type (e.g., 1 = never / not
at all, 5 = very often / completely agree).
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Among literary genres, the most frequently read are drama (M = 2.76; SD =
1.44) and novels (M =2.72; SD = 1.20). In the digital environment, social networks
(M =3.67; SD = 1.46) and smartphone use are dominant. Educational digital for-
mats (M = 1.70; SD = 1.27) and e-books (M = 1.82; SD = 1.30) are used con-
siderably less frequently, suggesting that the digital environment primarily serves
for entertainment and informal communication, rather than for in-depth reading.
Regarding motivation, functional benefits (learning and personal development) are
the dominant factors, whereas escapism (escape from reality) is less pronounced
(M =2.55;8SD = 1.44).

3.4. CORRELATION ANALYSIS: RELATIONSHIPS BETWEEN
TRADITIONAL AND DIGITAL READING

The Pearson correlation coefficient was used to examine the relationships
between the key variables. The results (Table 4) do not support the assumption of
a substitutive relationship between printed and digital formats.

Table 4. Intercorrelation Matrix (Pearson’s Correlation Coefficient r)

Variable 1 2 3 4
1. Frequency of reading books —

2. Use of digital sources 0.453 —

3. Perceived benefits of reading 0.614 — —

4. Family context 0.606 — — —

Note: r = Pearson’s correlation coefficient p < 0.01; a correlation is statistically significant at the 0.01 level
(two-tailed).

A moderate positive and statistically highly significant correlation is found
between the frequency of reading printed books and the intensity of using digital
reading formats (r = 0.453; p < 0.01). This finding suggests that, in students’ prac-
tices, digital media are not perceived as a replacement for printed books but rather
as their complement. It appears that students who read books more frequently also
show a greater tendency to use digital sources.

A particularly strong positive correlations were identified between reading
frequency and the perceived benefits of reading (r = 0.614; p < 0.01) and between
reading frequency and support from the family environment (r = 0.606; p < 0.01).

3.5. SOCIODEMOGRAPHIC DIFFERENCES AND FAMILY CONTEXT

The analysis of differences (z-test and ANOVA) reveals significant varia-
tions in relation to gender and social environment (Table 5).
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Table 5. Significant gender differences in reading habits (z-test)

Variable Gender M t p

Frequency of reading novels Boys 2.10 -5.506 <0.001
Girls 3.25

Frequency of reading dramas Boys 2.15 -5.572 <0.001
Girls 3.32

Frequency of reading historical novels  Boys 2.95 3.778 <0.001
Girls 2.20

Instrumental approach Boys 3.75 2.210 0.029
Girls 3.35

Note: M = arithmetic mean.

The results indicate that there is a statistically significant and consistent dif-
ference between genders. Female students read novels and dramas significantly
more frequently (# = -5.506, p < 0.001 and ¢ = -5.572, p < 0.001, respectively),
indicating a greater preference for emotionally rich themes and the analysis of
complex interpersonal relationships. Male students, on the other hand, choose his-
torical novels more frequently (1= 3.778, p < 0.001) and demonstrate a more prag-
matic approach to reading, primarily oriented toward achieving better academic
grades (t=2.210, p = 0.029).

The results of the ANOVA reveal that the number of books in the household
is the strongest individual factor (F(5,150) = 16.93, p < 0.001). The effect size (n2
= 0.361) confirms that the home environment accounts for as much as 36.1% of
the variance in students’ reading habits. Students growing up in households with a
rich home library (more than 20 titles) demonstrated twice the reading frequency
(M =21.43) compared to their peers without such encouragement (M = 10.13).

The influence of academic achievement was also significant: students with
excellent academic performance not only evaluate the benefits of reading more
positively (F(4,151) = 4.214, p = 0.003, n? = 0.100), but also demonstrate more
developed abilities for critical text analysis (F(4,151) = 6.493, p < 0.001, n? =
0.147).

3.6. INFLUENCE OF GRADE LEVEL (AGE) AND THE REGRESSION
ANALYSIS OF PREDICTORS

The analysis of variance reveals a clear developmental trend: as students get
older, their interest in reading decreases. The highest frequency of reading activi-
ties was recorded among fifth- and sixth-grade students, whereas with seventh- and
eighth-grade students, there is a statistically significant decline in motivation and
cognitive engagement (F(3,152) = 3.564, p = 0.016) (Table 6).
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Table 6. Differences according to grade level and home library size (ANOVA)

Variable Category M F P n?
Grade 5th grade 17.18 3.564 0.016 —
(Frequency of reading books) 6th grade 15.90

7th grade 14.25

8th grade 12.77
Home library 0 books 10.13 16.930 <0.001 0.361
(Frequency of reading books) 1-20 books 16.80

Over 20 books 21.43
Academic accomplishments Excellent (5) 4.45 4.214 0.003 0.100
(Perceived benefits) Very Good (4) 4.20

Good (3) 3.95

Sufficient (2) 3.40
Academic accomplishment Excellent (5) 4.30 6.493  <0.001 0.147
(Critical analysis) Very Good (4) 3.95

Good (3) 3.65

Sufficient (2) 3.10

A hierarchical regression analysis was used to examine the factors influenc-
ing different dimensions of reading (Table 7).

Table 7. Regression analysis

Model (criterion) Indicators B P R? F

1. Frequency of reading  Use of digital content 0.284 <0.001 0.710 17.833
Prior reading experience 0.245 0.004

2. Perceived benefits Critical understanding of content 0.352 0.001 0.601 10.963
Analysis of visual information 0.298 0.001

3. Educational genres Perceived benefirs of reading 0.315 0.005 0.561 9.323
Gender (1 = boys, 2 = girls) -0.287 <0.001

The model predicting reading frequency explains a high proportion of vari-
ance (R? = 0.710). The key predictors identified are the previous reading experi-
ence (f = 0.245) and the use of digital content (§ = 0.284). This finding suggests
that digital literacy does not suppress traditional reading practices but rather sup-
ports them in a complementary manner.

The model predicting perceived benefits of reading explains 60.1% of the
variance (R? = 0.601). The most significant predictors are critical understanding of
content (§ = 0.352) and the ability to analyse visual information (3 = 0.298), indi-
cating that students’ awareness of the value of reading is directly associated with
the level of their developed cognitive abilities. It should be noted that both vari-
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ables were operationalised through students’ self-assessment within the attitudes
toward the benefits of reading scale, rather than through objective cognitive tests.

The model predicting interest in educational genres explains 56.1% of the
variance (R? = 0.561). The most significant predictors in this model are gender
(B = -0.287) and previously formed attitudes toward the benefits of reading (f§ =
0.315). The results indicate that female students, on average, demonstrate a some-
what lower affinity for educational genres compared to male students.

3.7. SUMMARY OF THE MAIN EMPIRICAL FINDINGS

The empirical findings of this study reveal a complex and multifaceted rela-
tionship between students’ reading habits and their media practices.

The relationship between digital and print reading. The findings confirm that
digital and analogue reading formats are not opposing forms but rather comple-
mentary ones. The moderate positive and statistically significant correlation (r =
0.453; p < 0.01), together with the results of the regression analysis (f = 0.284),
indicates the complementary nature of different media platforms in students’ read-
ing behaviour.

Family context. The family environment appears to be a key determinant
of reading habits. The size of the home library was identified as the strongest
individual factor, explaining 36.1% of the variance in reading frequency (n? =
0.361). A significant disparity is observed: students from families with extensive
home libraries demonstrate approximately twice the level of reading engagement
compared to students from families with limited book collections.

Age- and gender-related specificities. The study documents significant differ-
ences in reading practices. A statistically significant decline in reading motivation
and frequency is observed among older students (F' = 3.564; p = 0.016), with the
seventh and eighth grades identified as critical periods for the decline of these hab-
its. Female students demonstrate a greater preference for narrative and emotional
complexity, whereas male students show a stronger affinity for historical genres
and a more instrumental approach to reading (p = 0.029).

Cognitive abilities and attitudes. The analyses highlight a strong relationship
between cognitive abilities and attitudes toward reading. The regression model
explaining students’ awareness of the benefits of reading (R? = 0.601) shows that
the ability to analyse content and visual information represents the primary factor
shaping positive attitudes toward books.

Functional fragmentation of digital practices. The use of digital media indi-
cates a functional division: students actively use digital platforms for recreation and
social interaction (M = 3.67), whereas educational and in-depth reading content
(M = 1.70) occupies a marginal position.

These findings provide an empirical basis for theoretical interpretation and
emphasise the need for an integrated pedagogical approach that acknowledges the
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hybrid nature of contemporary literacy and systematically promotes motivation
and critical thinking in literature education.

4. DISCUSSION

The findings indicate that reading habits represent a dynamic construct
based on the synergy of various factors, ranging from media-related and socio-
cultural influences to cognitive and developmental dimensions. Within this frame-
work, three key aspects can be identified: the hybrid nature of digital and analogue
formats, the crucial role of the family environment, and the inseparable relation-
ship between students’ attitudes and cognitive skills (Anti¢, PeSikan 2015: 105).

4.1. CONTINUUM BETWEEN DIGITAL AND ANALOGUE: THE
PARADIGM OF INTEGRATION

The empirical findings obtained in this study challenge the assumption of
the mutual exclusivity of digital and printed formats (Liu 2022: 304). The identi-
fied moderate positive correlation (r = 0.453) indicates a significant relationship
between traditional and digital reading, while the regression model confirms that
these factors, together with previous reading experience, explain as much as 71%
of the variance in book-reading frequency. These findings suggest a pronounced
hybridity and functional complementarity of contemporary media (Turner et al.
2020: 298).

However, this relationship is not symmetrical: while the digital sphere domi-
nates the domain of recreation, which is characteristic of generations of “digital
natives” (Prensky 2001: 2), the educational utilisation of digital formats (e.g., e-
books) remains marginal. This functional fragmentation demonstrates the need
for the education system to connect rapid digital processing with in-depth ana-
lytical interpretation, in accordance with the principles of network-based learning
(Bosanac, Milutinovi¢ 2021: 132) and a strategic approach to the use of technolo-
gies (Glusac et al. 2023: 255).

4.2. THE ROLE OF THE FAMILY ENVIRONMENT AND
DEVELOPMENTAL SPECIFICITIES OF READING HABITS

The conducted study confirms the predominant role of the family context
(Bozi¢, Novakovi¢ 2020: 19; Vuong et al. 2021: 7). The size of the home library (n?
=0.361) and a supportive family climate (r = 0.606) are identified as the strongest
predictors of reading frequency. This influence is most clearly illustrated by the
twofold higher average reading frequency among students who have access to a
home library (M = 21.43) compared to those who do not (M = 10.13).
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Contrasting with this stable factor is the developmental decline in reading
interest, reflected in a statistically significant decrease in reading frequency from
the fifth to the eighth grade (F(3,152) = 3.564, p = 0.016), which identifies ado-
lescence as a critical period (Chen et al. 2021: 8). Gender differences in genre
preferences are also confirmed (Chen et al. 2021: 12).

4.3. COGNITIVE ENGAGEMENT AND ATTITUDES TOWARD READING

The findings indicate a strong relationship between how students perceive
their own ability to analyse texts and their attitudes toward reading. The role of this
self-assessed cognitive dimension, measured through items concerning the ability
to critically analyse the content read within the attitudes scale, emerged as the most
significant predictor of the perceived benefits of reading (R? = 0.601).

Although this does not represent an objective measurement of intelligence
or critical thinking skills through a standardised test, the finding suggests the exist-
ence of a positive psychological cycle. Students who believe they are capable of
understanding and analysing texts effectively also perceive greater value in reading,
which further motivates them toward deeper cognitive engagement. This is consist-
ent with the principle that the affective and cognitive dimensions of reading are not
independent but mutually constitutive (Anti¢, PeSikan 2015: 110).

4.4. IMPLICATIONS FOR PRACTICE

The findings of this study lead to several concrete pedagogical implications.
It is crucial that literature instruction integrates digital tools in order to bridge
the gap between recreational and educational reading. At the same time, active
cooperation with families is necessary to promote the home library as a cultural
resource. Furthermore, teaching approaches should be differentiated, taking into
account both developmental and gender differences among students. Most im-
portantly, instruction should focus on the systematic encouragement of cognitive
engagement during reading, recognising it as the foundation of intrinsic reading
motivation.

5. CONCLUSION

Based on the conducted research, it can be concluded that the perceptions
that contemporary students’ reading habits as divided between the digital and ana-
logue worlds do not reflect reality. The practices demonstrated by the students par-
ticipating in this study indicate that they actually operate within a unified reading
space of a hybrid nature, in which different media do not exclude one another but
mutually complement each other (Turner et al. 2020: 295). Nevertheless, within
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this hybrid reading space, the dominance of activities that favour rapid information
acquisition and entertainment is clearly evident, which presents a specific chal-
lenge for literature teachers.

The findings obtained clearly confirm that reading habits do not emerge
simply as a consequence of technological availability. Rather, they represent a
complex network of factors deeply rooted in the family context (BoZi¢, Novakovié
2020: 17; Vuong et al. 2021: 7), which is activated and sustained through the in-
teraction of individual cognitive abilities and emotional attitudes. In this respect,
the two most reliable indicators of reading engagement continue to be the size of
the home library and students’ self-assessed cognitive engagement during reading
(Anti¢, Pesikan 2015: 110).

From the perspective of educational practice, these findings imply the need
to move beyond a protective stance and resistance toward young people’s digital
habits. Instead, the role of literature instruction should be organised around three
central principles: the systematic encouragement of critical thinking, support for
diverse genre choices that correspond to students’ age and gender characteristics,
and the activation of and intensive cooperation with the family environment (Clark,
Rumbold, 2006: 4). Only such a comprehensive approach can contribute to navi-
gating the challenges of the contemporary media environment while ensuring that
the fundamental values of reading culture continue to occupy a central position in
the educational process.

However, the study has certain methodological limitations. The cross-sec-
tional design, convenience sampling, and moderate reliability of some scales (o =
0.496 for the Free Reading Scale) prevent the drawing of causal conclusions and
limit the generalisability of the findings. These limitations point to clear direc-
tions for future research, including the application of longitudinal designs and the
expansion of the sample size. In addition, it should be emphasised that the cogni-
tive dimension in this study was operationalised through students’ self-assessment
within the attitudes scale, rather than through objective tests of critical thinking.
Therefore, future studies should incorporate standardised measures of reading lit-
eracy in order to determine the relationship between actual cognitive abilities and
affective attitudes toward reading more precisely.
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YNTAJIAYKE HABUKE V TUT'UTAJIHOM JOBY: UMIIVIIMKALIAIE
3A HACTABY KIbM’KEBHOCTU

Pezume: JTurutanHa tpanchopmalidja CymITUHCKE je MPOMEHWIa HAYMH Ha KOjU
YUEHUIIH MTPUCTYIAjy TEKCTOBUMA M KOMYHHIIMPAjy ca BbUMa, IITO OTBapa 030MJbHA MHUTA-
wa o0 OyayhHocTH unTanauke KynaType mnaaux. Emmupujcku nogamu u3 Cpouje ykasyjy
Ha MOCTOjame YhTanauke Kpuse: ceera 46,9% yudeHuKa CpelbHX HIKOJIA MPOYUTa LEeJIo-
KyITHY TPONMCAHYy JIEKTHPY. YTPKOC JIOMHMHALWjHU JUTUTAIHUX MeJHja, MITAMIaHU MaTe-
pyjany U Jasbe 3aAp:KaBajy NpUMarT y 3ajJalMa KOjU 3aXTeBajy CJIOKEHUje KOTHUTHBHE
npoiece. OBO MCTpaXMBamkE OABU CE MPOOJIEMOM YHTANAUKE KPU3E, Tj. UCIUTHBAKHEM
oqHoca u3Mel)y TPaJMIMOHAJIHOI YMTarha KEbUra M yrnorpede AWTUTATHHUX Mejrja KoJl
yUYEHHKa CTapHjuX pa3pesia OCHOBHE IIIKOJIE, ca IIU/bEM Ja Ce YTBP/IH A2 JIM Ce AUTUTAITHA
1 aHaJorHU (popMaTu MelycodHo HagMmehy WM JOmym’yjy, Kao U KOju (pakTopy HajcHa-
’KHUje OOJIMKYjy YMTaJauKe MpaKce yUeHUKa.

CrpoBesieHO je KBaHTUTATMBHO MCTPAXKMBAE HA CTPATU(UKOBAHOM Y30PKY Off
156 yuyeHuka oj meTor A0 OCMOTI pa3pelid, U3 TPU OCHOBHE HIKOJIE KOje MpelCTaBbajy
pasnmuunTa okpyxkema: ypoano (OI ,.Bnagucnas Iletkosuh duc”, Beorpan), npurpan-
cko (OII ,,Ceetu CaBa”, MiageHoBail) u pypaiHo Hacesbe (OIL ,,Mummiia MusorieBuh”,
Jarwuno). Y3opak je unnuio 75 yuenuka (48%) u 81 yuenuna (52%). Ilopauu cy npu-
KYIUBEHH Yy TIpBOM KBapTany 2025. roquHe myTeM aHOHUMHOT OHJIajH-yIUTHHUKA (Google
Forms), y3 IpeTXxoHO NpHOaB/beHy MUCAHY CarIACHOCT POAUTEsbA, 4 y CKJIAAy ca eTUY-
KHMM CTaH[[ap/iMMa MCTPAKUBAbA.

CTpyKTypHpaHH YIUTHUK CacTojao ce U3 JiBa feja: aeMorpadCKux MojaTaka u
CTaBKH KOj€ Cy ce OJHOCHJIE Ha YHTaIauKe ITPaKce, MEPEHNX IeTocTenieHoM JInKkepToBoM
CKaJIOM. YHYyTpallmha KOH3UCTEHTHOCT MHCTpyMeHTa noTtBpheHa je Kpondaxosum anda
koedunmjentom of 0,82. Tlomanu cy odpahenu npumenom nporpama IBM SPSS Statistics.
Kopumhene cratuctuuke merosie 0dyxBaTWiIe Cy JAECKPHUIITHBHY CTATHCTHKY, [-TECT 3a
HE3aBUCHE Y30pKe, jenHogakTopcky aHanusy Bapujance (ANOVA), [TupcoHoB koeduim-
JEHT KopeJnaryje, Xu-KBaJgpar TeCT U XHjepapXUjCKy perpecuony aHaiamzy. [1pe npumene
MapaMeTpUjCKUX TECTOBA, HOPMAJHOCT pacnojerie nojaraka nmposepeHa je Koamoropos—
CMUPHOBJHEBUM TeCTOM. KOHCTPYKTMBHA BaJIMAHOCT CKaJla 32 UCIIMTHBALE )KAHPOBCKUX
npedepernyja motBpheHa je aHaMM30M IJIaBHUX KommoHeHTHu (Principal Component
Analysis — PCA), k0joM cy U3JBOojeHa J1Ba (pakTopa: eyKaTUBHO-aBaHTYPUCTUYKH KaH-
POBH ¥ EMOIIMOHAJTHO MHTEH3MBHH KaHPOBH.

Pesynrati ucrpakuBama OMOBpraBajy HPeTHOCTaBKY Ja Cy JAWTUTAIHUA U aHa-
JIOTHU OOJIMIIM YuTama MelycoOHO UCK/byuMBU. YTBplheHa je yMepeHa MO3UTUBHA U CTa-
TUCTHYKM 3HaudajHa Kopenauyja (r = 0,453, p < 0,01), koja yka3yje Ha TO Aa yYSHUIU
KOjU Cy aKTHBHHUjU Yy JAUTUTAJTHOM OKpY:Kely Takohe demrhe 4yuTajy HITaMIIaHE KHbUTE.
XujepapxujcKa perpecroHa aHaJIi3a MOTBPAMIIA je KOMITIEMEHTapHU OHOC OBUX OOJIMKA
YuTamka, Mpy 4eMy cy ynorpeda aurutanHux caapxkaja (f = 0,284) u npeTxonHo yuTa-
na4yko uckycTBo (3 = 0,245) u3aBOjeHN Kao KJbYYHH MPEIUKTOPH YUeCTATOCTH YUTamba,

131



Y3IOAHHIIA; 2026, XXII1/2; ctp. 117-133

Jovan R. KraGuLIAC

objammapajyhu 3ajeqno 71% sapujance (R = 0,710). YHoTpeda TUrHTATHIX Meauja KOS
YUYEHHKa IMOKa3yje jacHy (PyHKIMOHAJHY IO/IEbEHOCT: JAPYLITBEHE MPEkKe JOMHHUPA]Y
y pekpeatuBHOj ymotpedu (M = 3,67), HOK ce 0dpa30BHU JUTHTATHHA (DOPMATH M eJeK-
TPOHCKE KHbUre Kopucrte 3HavajHo Mame (M = 1,70 u M = 1,82). IlopoguuH1 KOHTEKCT
M0KAa3a0 Cce Kao Haj3HavajHUjH MOjeANMHAYHN UHINKATOP YNTANAUYKMX HaBUKa. BemnunHa
kyhHe OudIMOTEKe, MepeHa dpojeM Kibura y JoMahMHCTBY, o0jalmbasa 36,1 % BapujaHce
y yuectanoctu yutama (0> = 0,361, F(5.150) = 16,93, p < 0,001). Yuenuiwm koju umajy
mpucTyI doratoj KyhHoj OMOMMOTeM YnTajy MPUOIIKHO JBOCTpYKO venthe (M = 21,43)
y OJJHOCY Ha BpILIbaKe KOjU TaKaB IPUCTYM Kiburama Hemajy (M = 10,13). TToactruaj mo-
poaurie Takohe je Mokazao CHakHy MO3UTHBHY KOpenanujy ca ydectaiomhy untama (r =
0,606, p < 0,01), o noTBphyje LEeHTPaIHY YIOTY MOPOANYHOT OKPYXKeHa Y (hopMupamy
YNUTAJAYKOT W/ICHTUTETA.

CTaTUCTHYKM 3HAYajHEe pa3iiMKe y OHOCY Ha MOoJ yTBpeHe Cy y BHIIE acheKa-
Ta. Yuenuue venihe yurajy pomaune (¢ = -5,506, p < 0,001) u apamcka gena (t = -5,572,
p < 0,001), mTo ykasyje Ha Behy CKJIOHOCT Ka €MOLMOHAIHO] W HAPATUBHO] CJIOKEHO-
CTU. YYEHHIIM Cy MOKa3aau Behy HaKJIOHOCT Ipema UcTopujckoj pukuuju (f = 3,778, p <
0,001), kao u M3pakeHUjU MHCTPYMECHTAIIHU TIPUCTYI YUTAIY, IPEBACXOJHO YCMEPEH Ka
MOCTU3aby OOJBET MIKOJICKOT yenexa (1 = 2,210, p = 0,029).

Kapna je peu o uHTEpecoBamy 3a )KaHpPOBE, perpecioHa aHaju3a ToKasaia je Jia cy
mon (f = —0,287) u npeTxoxHu cTaBoBU npeMa ynTamy (f = 0,315) miaBHM MHAUKATOPU
MHTEpecoBama 3a elykaTueHe kaHpose (R? = 0,561). YoueH je u 3HauajaH pa3BojHU maj
MOTHBALj€ 32 YATAEE y BUIIMM Pa3peiiMa, Tj. YUSHHUIIM CEeIMOT M OCMOT paspena pehe
YuTajy Ol ydeHUKa MeTor u miector paspena (F(3,152) = 3,564, p = 0,016). PesynraTtu yka-
3yjy Ja je paHa ajioJleclieHIja KpUTUIAH MTEPHO] 32 OUyBarhe YMTAIAuKe aHT)KOBAHOCTH.

Perpecuonn mMonen nepuunvpaHe KOPUCHOCTH YHTama Moxe Ja odjacHu 60,1%
Bapujance (R? = 0,601). Haj3HauajHuju YMHMOLM jeCy CAMOIIPOLIEHA CIIOCOOHOCTH KpPH-
THYKe aHamm3e caapxkaja (f = 0,352) u mpoliemeHa CIIOCOOHOCT aHANIM3e BU3YESTHUX MH-
dopmarmja (f = 0,298). Tpeda HarmacuTu a cy ode Bapujadiie onepalvoHaTU30BaHe
IyTEM CaMOITPOLICHe YYEHUKa Yy OKBHPY CKaJle CTaBOBA, a HE IMyTeM CTaHAapAN30BaHMX
KOTHUTUBHUX TecToBa. Mnak, Hajla3 yka3yje Ha I0CTOjarbe MO3UTUBHOT NCUXOJIOIIKOT LIU-
KJIyca: YYeHHIM KOjU Bepyjy /ia I00po pasyMejy M aHaJIM3Mpajy TeKCTOBE NCTOBPEMEHO
Iperno3Hajy Belly BpeJHOCT YuTama, MTO UX JOAATHO MOTHBHUINE 3a AyOJbe KOTHUTHBHO
aHra)xoBame — Y CKJIaJy ca MPHUHIMIOM Ja cy ad)eKTUBHA M KOTHUTHBHA AMMEH3HUja Uu-
Tara Mel)ycodHO ycloBIbeHe.

HcrpaxuBame NOTBphyje Ja ce unTajayke HABHMKE JAHAIIBUX YYEHHKA HE MOTY
pasyMeTH Kpo3 jeJHOCTaBHY MOJely Ha JAUTHTAIHO U aHAJIOTHO YUTame. YUeHUIr (yHK-
LMOHUIY Y jeJUHCTBEHOM, XMOPHJHOM UYMTAJIAYKOM IIPOCTOPY Y KOjEM Ce pa3jIuuuTh
Meauju MehycodHo nonymwyjy, a He uckibyuyjy. Mnak, y okBUpy TOr mpocTopa jacHo J10-
MUHHpPAjy aKTUBHOCTH YCMepeHe Ha Op30 IMpoHadaxerme WHpopMaryja U 3adaBy, IMITO
TIpe/ICTaBsba MocedaH U3a30B 3a HACTABY KHbMKEBHOCTH.

HcrpaxkuBame ykasyje Ha MOTpedy [a HacTaBa KIbMIKEBHOCTH IpeBasuie Tpaau-
[IMOHAJTHE METOJie M OTIIOp TpeMa IMIMTAIHUM HaBHKama yueHuKa. [lesaromka nmpakca
Tpedasio Ou ja dyne 3acHOBaHA HA TPW KJbyYHA NPHMHIIMIA: CHCTEMATCKOM pa3BOjy KpH-
THYKOT MUIIUBEHA U KOTHUTUBHOI' AHTAKOBamba y pady ca TEKCTOM; MOAPIILY 5KaHPOB-
CKOj Pa3HOBPCHOCTU KOja OJroBapa pa3BOjHUM U IOJHUM CIELU(PUUHOCTUMA YUEHUKA;
1 aKTUBHO], KOHTHHYHPAHO] capaiby ca TIOPOANYHIM OKpYyKemheM. Jauarme mapTHepCTBa
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n3Mely HIKose ¥ Oporiie — IMOCedHO KPo3 MPOMOBHCame KyhiHe d1oImoTeke Kao KyJl-
TYPHOT pecypca — OJi IIPECyIHOI je 3Hauyaja 3a O4yBame MOTUBAIMjE 3a YUTAE y IU-
rutagHoM 100y. Bymyha uctpaxuBarma Tpedano du Ja yKJbyde JOHTUTYIMHATHE IU3ajHe,
Belie u penpe3eHTaTUBHU]E Y30pKe, Kao U CTaHIAPAM30BaHE Mepe YhTaJauKe MUCMEHOCTH
Kako du ce oMoryhmim noy3aaHuju 3aKk/bydliy O y3pOUHO-TIOCITIEANYHUM O/THOCHMA.

Knyune peuu: dutanauke HaBUKe, TUTUTATHU MEAWjU, HACTaBa KHbMKEBHOCTH,
OCHOBHA IITKOJIa, IOPOANYHN KOHTEKCT, TIOJTHE Pa3IIUKe.

133






Y3OAHHIIA; 2026, XXIII/2; ctp. 135-147

Anekcannpa C. Jlykuh VIIK 028.8:159.923.2

. 821.163.42-31 3narkosuh P.
https: . -0004-6112- 3
tps:/forcid.org/0009-0004-6112-086 DOI 10.46793/Uzdanica23.2.135L
VYuusepauret y Hunry

OpuruHaIHu Hay4YHU paj
®uosodeku pakyTer Mpumsben: 30. mapt 2026.
CTyJeHT TOKTOPCKUX CTy/Hja Tpuxeahen: 29. jyn 2026.

PA3BUJALE NITY3UJE N3Y3ETHOCTU: YVJIOT'A
NCKPEHOCTU KAO BACIIUTHOI' KOPEKTHBA V¥V
BAIIIN ,,HAJBOJbI” JYBPOBAYKE CIIMCATEJBULIE
PEHATE 3JIATKOBU'h!

Aiiciipaxiti: Pag ce 0aBM aHaJIM30M BaCIUTHOI INOTEHLHMjaja TepareyTcke Ipuye
»Hajoomu” Penate 3matkoBuh, qydpoBauke crucaTesbulle, ca TOCEOHHMM OCBPTOM Ha YJIOTY
WCKPEHOCTH Y MPeodIMKOBay IpaHIro3Hor celd-koHnenTa. [Tonasehn o npetnocraBke 1a
HEKPUTUUKO TIOXBa/bUBAIbE U UleaIn3allija AeTeTa MOy JOBECTH [0 pa3Boja WIy3Hje U3y3eT-
HOCTH, Y pajly Ce UCIUTYje HAUUH Ha KOjU KHbUXKEBHU TEKCT IOCpe/lyje KOPEKTUBHO eMOLU-
OHAJIHO MCKYCTBO. Kpo3 aHanu3y caBpemeHe Oajke ,,HajOosbu” M KapakTepusalujy IJIaBHOT
jyHaka, kpasbeBuha EnmyHna, ykasyje ce Ha mpoliec OCTENeHOr HaMyIlTalkha HepealucTUuIHe
CJIMIKE O CedU M CTHLae CIOCOOHOCTH PeaMCTHIHOr caMocarieqaBama. [locedHa maxma no-
ceehena je meBojuu MapuoH Kao HOCHOILlYy NPHMHIMIIA UCKpeHoCTU. Paj ykasyje Ha 3Hauaj
YPABHOTEKEHOI' BACIUTHOI NPUCTYIA KOJU MOAPa3yMeBa CIOj HOIPIIKE U PEaIMCTUYHE MO-
BpaTHe MH(OpMalyje, Kao U Ha yJIory TepaleyTCKUX Ipuya y pa3Bojy caMoIoy3Jama 3aCHO-
BAHOT Ha peaJlHUM CIocoOHOCTUMA U BpeaHoctuma. Kao 3akspydak ce Hamehe To 1a caBpeme-
Ha KIbMKEBHOCT 3 JIelly MOKe MMaTH 3Ha4YajHy yJIory y (popMHpamy 30paBor ceiad-KOHIenTa

Y MPEBEHIMjU IPaHIMO3HUX 00pa3alia MoHaIlaka, Te pa3Bojy 3ApaBe CTPYKTYpe JIMYHOCTH.

Kryune peuu: TepaneyTcka Ipuya, ICUXO0JIOTHja, Pa3Boj JIMUHOCTY, BACIIUTAE, IPaH-
JIMO3HOCT, U3Y3€THOCT, KIbMKEBHOCT 32 Jelly.

1. YBOJ

Penata 3natkoBuh je ayOpoBauka croucaTesbullia, MO 3aHUMaly BUIIN
oudmmorekap y Hapoanoj kmwrxauim y JdyOpoBHuUKyY. uriomupana je Hajripe

'TlocebHy 3axBalHOCT ayTOpKa M3paxkapa 1yOpoBaukoj crmcaresbuiy Penatn 3maTkoBuh
Ha TOMe IIITO je CBOj KEbMKEBHU OITYC YUMHMIIA JOCTYITHUM KOPITyCOM 3a Jajbe HayuHe aHaJn3e Ha
Teputopuju PC HecednuHNM e/bebeM CBOjUX KIBIKEBHHUX OCTBapema y (POpMU JTMYHMX MOKJIOH
MpUMepaka ayTOpKH OBOT Pajia ca eJboM ja Oyay AUCTPUOYMpaHH U IINPe, KAKO YUTAOLIMA, TAKO
U [IPOyYaBaOLUMA KEHKEBHOCTH.

saskal6886@gmail.com 135


mailto:saska16886%40gmail.com?subject=
https://orcid.org/0009-0004-6112-0863
https://doi.org/10.46793/Uzdanica23.2.135L

Y3IOAHHIA, 2026, XXIII/2; ctp. 135-147

Anekcaagpa C. JIVKa

NIeJJaroryujy M MCUXoJIoTujy, a MoToM M dndnmotekapeTBo. [luire mpo3y 3a feiry
¥ MJIajie, ayTop je TepareyTCKUX W eAyKaTUBHUX CIMKOBHHIIA, POMaHa U TPHIIO-
BE€/IaKa, Ka0 M KPUMUHAJIMCTUYKMX ¥ HayYHO(AHTACTUYHUX POMaHa 3a Ojipaciie.
IlojenuHa cBoja ocTBapema je U caMa WIycTpoBasia. FbeHn npaMcku TeKCTOBU
M3BOZIE C€ Kao WHTEerpajHd neo mporpama JlyOpoBavkor 3MMCKOT KapHeBaja.
OpnomMak meHe ypdaHe IydpoBauke KoMmeauje (IpeMujepHo u3BedeHe y I'pan-
ckoM Kazanmiuty Mapuna Hpxuha 27. 2. 2025. rogune, kao 1eo MaHugecTarmje
HyOpoBauku 3UMCKU KapHEBAO) Adpuiliasaree u Hjeke gpyie ciieapu, MACAHE J1y-
OpOBAaYKMM FOBOPOM ,,KaKaB ce JaHac cBe pehe uyje Ha nydOpoBaykuMm yiaunama”
(Milakovi¢ 2024: 118), a cBe TO ,,c HAMEPOM Ja ce oIl 3adopaBa cauyBa TOBOP
Ha KojeMm cy HamwcaHe koMmeauje Mapuna [lpxuha, nmpukazama Maspa Bertpa-
HoBuha, ['yuaymhesa Jydpaska [ ...] — na gyoposauxy™ (Milakovi¢ 2024: 118),
o0jaBibeH je 2024. ron. y mydopoBaukoM yacomnucy Iloma, y Kojem ce 00jaBbyjy 1
TEKCTOBU Ha hupuimim.

[Maxwy mnoceehyjeMo MoOIEpHOj Tepamneyrckoj MpUYU OBE ayTOpKe
»Hajoomu” u3 30upke Mano gpykuuje éajke odjaBbene 2025. rogune y [yOopos-
HUKY. POPMOM 1 CTPYKTYPOM, OBa Ce TIprUYa CBpCTaBa y dajke, Kao ITO U HACIIOB
30MpKe TOBOPH, a, KA0 IITO HACJOB TOJBJIAYM — OBa je Oajka Majio gpyxkuuja’.
I'maBHM jyHak, Mako je KpaJbeB CHH, HUje OJIMYEHE CBera JI00por M Jemor, mpo-
TOTHIT criacuoria Koju ce OOpyW ca 3MajeM M CraliaBa MPHHIE3y 3apo0sbeHy Ha
HajBUINOj KyJu ykjetor 3amka. Hampotus, kpabeBuh EnmyHn Huje onmuere
XpadpocTy, JIEToTe U T0OPOTE CjeANbEHNX ca TUIEMEHUTHM MOPEKJIOM, HUje TIep-
coHuduKalyja BpJrHe, HUTH je, KaKO Ce U3 HACJIOBa Ja YYMHUTH — Hajoobu. Y3
BaCMUTakE KAKBO MMa, OKPY’KEH JIACKaBIMMa ¥ OHMMa KOjU My ce J0JBOPaBajy,
EnmyHJ nocteneHo nocraje oxoJ, eroleHTpuYaH U yMUIIUbEH YOBEK. 3a4KOJbHIIA
oBe dajke Penare 3narkoBuh ornena ce y Tome mro EnMyHz jorn HUje mornpuMuo
y LIEJIOCTH OBE OCOOMHE, 3aTUYEeMO I'd Y MOMEHTY (popMUpama y 3peiy JIMUYHOCT,
TPEHYTKY y KOjeM je Ha mera Moryhe yruniatu. EqMyHn, nakie, HUje HU Hajiopu,
mITO je, mokasahe ce y mpuuu, 3Ha4ajHa uynbeHura. To he, y mpBom peny, okapak-
TepUcaTH OBY MPUYIY Ka0 MOAEPHY jep Y B0j HeMa jeTHOCTpaHe KapaKkTepu3alyje
JIMKOBA, HU TOJieNie Ha I00pO | 3710, Xepoje U aHTaroHucte. Hema Be3uBama 3a
CTaTyCHe CMMOOJIe W POJIHE OfIpeliHHIle — KpaskeB CMH Hehe Outm xmmepdonu-
caHe xpadpoctu, anu he ce UIak MokaszaTh Kao JOBOJBHO Xpadap, AeBojka Hehe
ouTH 3apodibeHa MpUHIle3a Koja Yeka JIpyror jaa je cracu, Beh ocoda koja nena
1 pasmunUba. Mako motude W3 HWKUX IPYIITBEHUX cTalieka, Hehe OWTH Imyka
ydora cupotuia, HUTH hie U3ryOuTH Ha JKEHCTBEHOCTH M30CTAHKOM MACHBHE YJIore
3aMUIUbeHE U CHeHe MpuHIe3e. Bacimtame 1 camocnosHaja he, a He mpenoape-

2,,CBu cy JeKceMu MOTBpheHu y Pujeunuky gydposaukoia ioeopa ayTopckor asojua Iy-
OposuaHa Muxajna Bojanuha u Pactucnase TpuByHan. Pjeunux je npeu myT odjaBiber 2002. y
Beorpany y m3namy CAHY. Bpujenn nHanomenyTu na je ayropuiia Penarta 3matkoBuh m3BopHH
ropopuuK” (Milakovi¢ 2024: 118).

3Kyp3uBOM MO/IBYKJIa ayTOPKa pajia, Kao U CIMYHA MeCTa Koja crie/ie.
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benoct, nerepmuHKCaTH pa3Boj paame. OHO MoAepHoO, Jakje, orieaahe ce, Kako
to Jlynujana [lerno uctmue, y:

ncuxosoruzauyju [...] jyHaka, KOju He OCTajy jeAHOAUMEH3UOHATHU |...]
W3a30B koju pjemiaBajy ject oHaj Baactute Hapasu [...] [Nomapuzanumja nodpa u
3J1a HMje HarjialleHa jep CBpxa IyTa KOju Mojy3uMajy jyHalu, a ¥ HakaHa camor
MIPUIOBH]jejakba jecT TeparneyTcka. OHM Cy caMy CBOjU ,,HeTIpHjaTesbl” . 3MaTKOBUh
HACTOjH MPYKUTHU aJlaTe y CyouaBamy I0jeJUHIIA Ca BIACTUTUM MambKaBOCTHIMA M
crpaxosuma (Pendo 2025: 113).

Panma dajke 3acHMBa ce Ha TOMe Kako ce 0OMYHa JIeBojka MapHoH Halia
Ha JIBOpY M IUlecajia ca KpabeBUheM KOju jy je Taja HEeKOJIMKO IyTa Harasuo.
HUckpena u HenocpenHa, MaproH My je pekJia ja je Jioul 1jiecady, a MpuHIL ce Ha-
mao yBpeheHnM jep My 10 TajJa HUKO HAKAa HUje peKao a je y Heuemy JIOI, 9aK
je 'y ceeMy Omo HajOoIbH, M3y3eTaH, Oe3 rmpemiia. JKeneBiu 1a 3adopaBy OBe HeHe
peuH, PUHI] je TIIEca0 ca jOI HEKOJIMKO JIEBOjaKa U CBE CY XBaJIiJIe BhEeroBo Iie-
cHo ymehe. Mehytum, HIje MOrao Ja OTKJIOHM MHUCIIM OJf U3PEYEHOr jep ra je Ha
TO MOACETHO BPadall KOju FOBOPH, IITO je YjeOHO U jeauHHU (DaHTACTUUYHU MOTHUB Yy
0Boj dajiu. KpasseBuh pelraBa ga HarmycTH JBOP M OKYIIIa ce y pajy, Kako oM Jo-
Ka3a0 J1a jecte U3y3eTaH y cBeMy uera ce jatu. [Ipuapyxyje ce 3uaapumMa, HoTom
CTpHIKE OBLIE, 4 HA Kpa]jy Paju U y TOCTUOHMLHY, aJI1 Y CBUM C€ ITOCIOBUMA TMOKakKe
JIo1lle, ITO My je ¥ jacHo peveHo. Mnak, cByr/e ouBa miaheH u NoxBasbeH 3a TPy /.
Ha xpajy, y pasroBopy ca Mapuron cxBara 1a He Tpeda J1a Oyie HajOO/bH y CBeMy,
anmu Tpeda na Oyne oHo mto jecte. [Ipuya ce 3aBpIiaBa Tako MITO KpabeBUh OMBa
HajOoJbU YIPaBO y PyKOBODEHY Kpa/beBCTBOM, a HEroBa Kpabuila nocraje Ma-
PHIOH, IEBOjKa KOja My je MpBa peKJjia UCTUHY U THME Ta MOJCTaKJIa Ha TPOMEHY.

VY ocBpTy Ha Kpartak caapxaj dajke youyaBamo BaCIUTHY (DYHKIU]Y UCTUHE
U BKHOCT IMPABOBPEMEHOr pa3dujama uinysuje uszyseTHocTu. Kako ce oBa nBa
MIPUHIMIA WHTErpumy y dajim ,Hajdomn”, Te y KakBUM pesangjama cToje ca
POIHMM, KJIACHUM M TPaAMLM]CKMM MOCTaBKama y Oajkama MHauye HpeaMeT je
Jajber pa3Marparba, Kao M TO IITa je TepareyTrcka JOOUT YHMTama OBE WM HhOj
CJIMYHMX IIpHYA.

2. PABBUJALE NITY3UIE N3Y3ETHOCTU KAO
JEKOHCTPYKIMNJA TPAINLIMICKOI' BAJKOBHOI' K/IbYYA

I

»~KpameBuh EnmyHI omyBHjeKk je W y cBeMy MOpao OWTH HajOOIbH
(Zlatkovi¢ 2025: 66) — peyeHMIIa je KOja Hac (MHOTO BHIIE HEr0 CMEIITamheM
panme y ABOPCKY aMOMjeHTaJIHM OKBUP U BpeMeHCKoM Heonpeherormthy) u de3
MO3HATUX OUO jegHOM jegan VI HeKagd gaéHo YBOOU Y MPOCTOP HECTBAPHOT U
0ajKOBHUTOT JIEKCEMOM 0gysUjeKk W TPeJIOMIKO-1a/Ie;KHOM KOHCTPYKIIMJOM Y cée-
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My. BT HajOOBM OyBEK — 3HAUM OUTH CaBpIIIEH, UeaslaH, a, KaKo Tora Hema y
CTBapHOM CBETY, OBa je OJlpeJJHUIIa HajBuIlle (haHTACTUIHA, HeMoryha 1 HecTBap-
Ha OJ1 CBUX OCTaJINX, Te JOOMja CBEBPEMEHO 3HAUYCHE — 0g Kaga je ceellia U eexd,
0g damitiugexa 1 3a1001ja 3HAYCHCKY KOMIIOHEHTY: iiako he 3ayesex ouitiu. butn
HajOOJbM I céemy HAKHAHO je TpeHaralaBambe CynepiaaTiBa J0 (PaHTaCTHYHIX
rpaHMLIa, jep YMTaslal] 3aCUTYpHO He MO3Haje HeKora Koje dall y CBEMy M yBeK
ou(Ba)o HajOOPU. Beh Ha modyeTky, ayTopka Hac CyodaBa ca eKCTPEMOM BpJIMHE
(parTacTHUHUX TOMEHa TIpUITMCaHe KpasbeBuhy M MCIpBa jenyje aa he kapakre-
pu3anMja IIaBHOT jyHaka mojjieh OHOM NPUTHCKY CaBpIIEHCTBA HA KOjU CMO
HABUKJIM y KJIACHIHUM Oajkama. MehyTum, riaro mopaitiu iopen uMIepaTuBHe
3HAYEHCKE apXuceMe HOCH U THOMCKO 3HA4YeHe Yy JaTOM KOHTEKCTY, aJli HU he-
roBa MOJAJTHOCT HHUje 3aHEMapsblBa, jep — HUTU Ce MOXe OUTH HajOOosbU O/lyBEK
W 3ayBeK, Y CBeMY, HUTH ce TO Mopa. HapeqHo mTo 4yiTaoly Moxe rOJUTH jecTe
yoJaBame IaHce, MPIJIHKE KOja ce MOXe CBaKOMe O] Hac yKa3aTH, a To je cpeha,
clly4aj, IOBOJbHA OKOJIHOCT, Oalll Kao IITO ce y ciy4ajy rocrnohuie MapuoH mno-
JIECUJIO TJIACOBHO TIO/IyJaparke Mpe3rMeHa ca UMEHOBAmbEeM jeHe TUTYJIe: ,Huje
Onna rIeMKHba, alik joj je mpe3nmMe racuio Mapknsa, ma ¢y je TperrkoM Mo3u-
BaJiM Ha cBa BaxkHa forahama” (Zlatkovié¢ 2025: 67). OcodUT JOMPUHOC EKOH-
CTPYKIIMjY TPAAUIIMOHAIHOT OajKOBHOI MOJIea y KOjoj momMarayu wid (axkTtop
cpehe, nozpike ca Hedeca, MpevecTo UMajy ouTydyjyhy yiory, jecte ympaBo
Ta AeIMMHIYHA JAEKOHCTPYKIMja — 3a/pKaBarbe (pakTopa cpehHIX OKOJIHOCTH Kao
TeparujcKOr KOHCOJIATUBHOT MOMEHTA: MOKe Ce JIOTOJIUTH Ja ce Hah)eMo Ha Tpa-
BOM MECTY | y IPaBO BpeMe MOCPEACTBOM HEeCrlopa3yma, cydaja, a TO jeé CBaKaKko
oxpadpyjyhe u yremHo. MapuoH Huje Ouia MJIeMKHba, ajli je BheHa ped Morva
Ja ce 4yje, 1a OfijeKHe, IITO MOAYNUpe Te3y O pa3aparmy KJIACHOT M POTHOT Tude-
peHIIupamka y MOJIEPHMM OajKaMa: HeKaJalime cpehiHe 3aBpiieTke uMare cy camo
NpUHLE3e Koje hyTe U cupoTte yodaHuUIle Koje 371e Mahexe 370cTaBbajy, Wik, Kao
y 0ajuu ,,CHexaHa U ceaM TaTysbaka”, pUHIe3e Koje cy moctane ,[lenemyre”,
jep UM je pohemeM 3acyXeH! TPOH HACHIIHO OfIy3eT; cajia MpaBo Ha cpehan 3a-
BpILETaK UMajy U AEBOjKE I cpeguri, HA TIPUHIE3€e, aJl1 HA CUPOTHILIE. A jeHAKO
MpaBo Ha CpehHO AeTUILCTBO Tpedasio O 1a UMajy W YUEeHUIH i cpeguHu, HA Haj-
00sbH, HY HajrOpu. 31aTKOBUN OUUTO asTyANpa Ha MOJIEPHO POJIUTEHCTBO PeUNMA!
,3UJIOBU MOje pajHe code MPEKPUBEHU Cy OpOjHUM IUIJIOMaMa, pU3HABIMA U
noxBasama 3a rmocturayha Ha ceum* mopuma” (Zlatkovi¢ 2025: 67), koje je He-
PETKO 3aCHOBAaHO Ha MPUTHCKY HWECjOM Ja Jeria Mopajy OWTh HajOosba, MMaTH
nocturayha, BUCOKe OlieHe Yy IIKOJIU, TUIJIOME, Harpaje Ha TakMUuvenrMa. Tepet
XUTEPIPOAYKTUBHOCTH, MYATU(PYHKITUOHATHOCTH, ONTepeheHOCTH CIoJballlibiM
1 (hOpMATHUM U MambaK MCTUHCKE TIOBE3aHOCTH MOTY UMATH TpajHe MOCIEeInIIe.
3aro bykaj, nosuBajyhu ce Ha beresnxajma, onomume: ,,0ajke He Tpeda KOPUCTH-
TH caMoO 3a yCTlaBJbUBame jielle, Beh u 3a dyhewe ogpacimux” (mpema: Bukaj 2019:

* Kyp3uBOM KCTaKHYTO y U3BOPHOM TeKcTy P. 3narkoBuh
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29). Kao mro ce 3a kpasbeBuha y 0ajiiy eKCIUTMIIMTHO HABOJIU, OH je 0X0JI, yoOpa-
JK€H, I0CTaje OHAKAB KAaKBMM Ta je MOpOAMIIA YUWHWIA MpeMa oHOj JlakaHOBO]
»ja hy nmocratu oHo mro cam Beh 3a [pyror ouo” (npema: Kovacevi¢ 2010: 29).
IToBpene koje HacCTajy CyodyaBameM Ca yPYyIIEHOM CIIMKOM TPaHIHUO3HOCTU KOJjy
HaMm je Benmku pyru MOyHyTpHO jeTHAKO TEIKO ce mpeBasunase. [IpBe peakiyje
Cy MoOyHa U peBONTUPAHOCT, Te Y EaMyHnoBuM peunma: ,, lpara rocnohuiie, ja
MUCJIUM [Ia U3 Tede MpOoroBapajy 3aBUCT U JbyOOMOpa’', MUPOJBYOUBO je& 3aKJby-
uno Exmynn” (Zlatkovi¢ 2025: 68) youaBamo Heranujy v IOTHCKHUBame. YnTanail
unak uMa cpehe ca OBaKO KOHCTUTYHCAHUM IJIABHUM jyHakoM. OH yme aa Oyze
MUPOJbYOUB, Te TUME 3a700Hja U cuMIMarvje, Oynyhu ma cxBatamo Ja je HeroB
CTaB TIOCJIeTuIIa IepMUCHBHOT U noBiahyjyher Bacninrama, a UMak MperyHor ove-
KMBama U, OYUTO, Oe3 MpocTopa 3a rpeuky. Bubemwy cede kao HeHagMAaIIHOT Yy
EnmyHmoBoM ciyuajy JOTIpHHENA je U OKOJIMHA. JeHa of IeBojaka ca KOjoM je
iecao ,,razehn HecpeTHy IiecauuIly Koja ce Jbyda3sHO OCMjexuBalla YHaTOU CBe-
My~ (Zlatkovi¢ 2025: 68) ucrakia je Aa HEKe HBeroBe BUPTYO3HE IJIECHE TTOKpeTe
Tpeda ,,HazBatu 1o Bama” (Zlatkovi¢ 2025: 69), a MapuoH je mpuMeTunia: ,,KJja-
’ajy T ce, IaxXy, yIu3yjy, JacKkajy, my:Ky Ipeja ToOOOM U IITOIITa TH npemyhyjy”
(Zlatkovi¢ 2025: 68). Ho, uu ,,HajriaTtkuj[a] catenck[a] muaxt[a] [...] jacTyk on
HajMeKIIerT Tynrdjer nepja [...] HajTommju NoKpuBad [ ...| packomHu dangaxvus”
(Zlatkovi¢ 2025: 69) y Koje je jierao0 yMOpHH KpasbeBUh HUCY TOBOJBHU J1a OM ce
0CETHO 33JI0BOJHHKM U JIa He OU POMUIIIBAO O peunma Koje My je MaproH yiy-
tia. OBaj MHUILIMjATHA TPEHYTaK jYHAKOBOT NMPEUCIIMTUBAKA jeJaH j& O OHUX
0 KakBuM crekyiuie bykaj ropopehu o dajkama kao HajOObEM CPEelICTBY 32 UH-
TPOCHEKIIUjY:

U tapa, y3 momoh dajke, y CBOjUM CpIiMa MOXKEMO Jja Tparamo 3a jaeanhuma
WCTHHE KOjH MOCTOje Y HAIMM CBaKOJHEBHMM JIa)KUMa, a OMCMO Ha Taj HAUMH
yCIeJH 1a IPECTaHeMO Jjd UCKPHBIBY jJEMO TIEPLETILH]y CTBAPHOT CBETAa OHAKO KAKO
Hama oaroBapa (Bukaj 2019: 22).

VY nomoh My Jona3u U MOACBECT, Kaja KpabeBUh Kao Aa Kpo3 CaH — IMpo-
CTOp pe3epBHCAaH 3a CBE Hallle HeJI0O3BOJbEHE JKEJbE U CTPAXOBE — Uy je Bpariiia Koju
My KyLia Ha IIPO30p ¥ ONIOMHUIbE Ta M3HOBA Ha [eBOjunHe peun. OBaj mpru3op Moxke
ce MOpeJuTH ca MPU30POM OKUBJbEHE CaBECTH Y LIBPUKY y Oajiu ,,J[InHOKNO”: 1
Bpadarl KyIKa, jeJJHako Kao mro upBuh cymme rpuika EnqmyHna, Kao n3BecHa
CUTHA HEJaroja Koja CBOjOM YNOpHOIINy J0OBOIM /10 OTPOMHE HENpHUjaTHOCTH.
BpanueBa necma npeu je MoMeHaT EqMyHIOBOT OTBOPEHOT MPEUCIIUTUBAbA, TE
OuMBa HEM3MEpHO 3HayYajHa: ,Jecy JM HeroBu KOwU OWIM jauu, Miaahu u usmp-
JKJBMBUjH, 1A je 3aTO Ha LWJb YBUjEK JOia3uo mpeu? Jecy i y rahamwy JyKOM U
CTPHjEJIOM HEerOBHM MPOTUBHUIM HAMJjEPHO I'pHjelid U mymram ra [...]7 Ex,
3amurtao ce oH jom mromrTa” (Zlatkovié 2025: 70), nako 3aBpmaBajy omouja-
BEM U NopHLameM: ,HepacnosnoxkeH, ¢ MUILUBY 1a My Ce YaK U HeKa HeyIyeaHa
NTUYypUHA ycylyje coquT mameT, BpaTHo ce y KpeBeT. HajynoOuuju kpesert y
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KpaJbeBCTBY, jacHO” (Zlatkovié¢ 2025: 70). Vctumame Hajyqo0HHjer KpeBeTa Kao
MOTHBA UMa MPOHH]CKY (DYHKIH]Y MOBIAYEha A2 HEMa yIOOHOCTH y JIakKH, Ha-
POYMTO HEe AYTOpouHe. 3aTo ce y TOM MCTOM KpeBeTy Haill KpabeBuh muTa: ,,[1Ito
aKo je Imujesiora cBOT KuUBOTa OKpyxkeH jaxu? ITo ako je cBe mpusupn? ILTo
ako je cee Bapka?” (Zlatkovi¢ 2025: 70), Te Tako omiryun: ,,Mopa ce UCKymaTu y
pasHMM BjemTrHaMa U nocnosuMal” (Zlatkovi¢ 2025: 70), u Beh yjyTpy 3ameHH
,»CBOjy ckymotieHy oxjehy [...] crpammnoBom” (Zlatkovi¢ 2025: 71). OngbarnuBarme
ckyrie ofehe kao ogdaryBame CTaTyCHOT 00esieXkja MOMEHAT je IEKOHCTPYKIIHje
TpaguLKjcKor 6ajkoBHOT Mozesa. OBO 10CIOBHO MPECBIaYeHhe UMa 3a b 010a-
IIUBAILE JIETIO YIMAKOBaHE JIAKK U CIIPEMHOCT JIa ce Toriea UCTUHU Y oun. Opu-
name on ogehe y MojepHOj Oajiy jelHaKo je MpecBiavyerby 3MUjCKe KOXKe WK
30a1MBamby CBUELCKOT OOJIMYja Y HApOJHUM Oajkama (Ha mpumep, dajka ,,IIpuHi
npamrguh”) 1, Kako y KJacHIHUM OajKkaMa MpeicTaB/ba TpaHchopMalujy u 'y ay-
XOBHUM OcoOMHaMa (Hajuenihe MmocTu3ame 3peiocTH), TaKO U Y OBOj MOAEPHO]
0ajiu ocTaje y TpaaulujCKOM KJby4dy U HpeACTaB/ba UHUIUjAIU]Y Y MPENACKy U3
Miaguha y Mymkapia, OqHOCHO YOBeKa CIIOCOOHOT 3a paji U CyOueHe ca KUBOT-
HUM TelKohama, MyIiKapia Koju yme ja ce m300pu ca HEeAOCTaTKOM. 3aTo je
KpasbeBuh:

MUINO U OPYCHO, MHjelIao kOyKy, 3aKyllaBao 4yaBlie, HOCHO KaMeHe, OreKe U
JacKe [...] peBHO ryJIno KpymImup, Cjekao MepIivH, pe3ao JyK 1 MPKBY, OJpKaBao
BaTpy u datuheMm Tykao oapecke. Yak je ¥ ABAIyT, TPUITYT ITPOMAIIHO U CBOjCKH
ce yJapuo I0 KaxXuIIpcTy, ajlu HUje ofycrajao u Huje ce xkanmuo (Zlatkovi¢ 2025:
70-74).

Ynapamwe 1o mpcTuma pyke CUMOOIMYHY je Oymepanr MaproHHHOT TIOBpe-
DuBama npcra Ha HO3U NPUJIMKOM Takera y TOKY IUleca, Te yOUaBaMo 3aTBapabe
Kpyra U 3ajieueme, jep je 3a HaCTaHaK IPaHANO3HE CTPYKTYpPE JIMUHOCTH HEPETKO
OJrOBOpHA paHa eMOIMOHAIHA paHa, ieurja oBpe/ia, TPAyMaTCKO UCKYCTBO. bou,
KOj¥ je Ha IOYeTKy Oajke MHUIMjaTop MaproHWHE UCKPEHOCTH, TaJa je caMmo (u-
3UYKH, & Ha Kpajy MocTaje U eMOLMOHAJHY. ,,JJOK MUT Jeiyje Ha HUBOY CBECHOT,
0ajka omepuine y HecBecHoM™ (JKuBkoBuh 2004: 247), Kojer ce CBU OTKJIalkhaMo,
AJIM ICTOBPEMEHO KEeJIMMO Ja Ta JOKYUYMMO, CIIO3HAMO ,,KOJIMKO j€ YOBEK — JIeTe y
CBOME BEYHOM Tparamy 3a UICTUHOM, M KOJIMKO je JeTe — YOBEK Y JKeJbU Aa UCIO-
JbU cBOje MyapocTu U 3Hamha” (CmmsbkoBrh 2001: 60). Enmyna ncriosbaBa cBOjy
CHOCOOHOCT 3a paj U, Ma/ia HUje pajiio CacBUM J00PO, MITaK Ce TPYANO U 3310010
1Ty Ha CBAKOM IOCITY, T TAKO KPEHYO MyTeM MHTerpalyje y Mylmkapia, 0 4emy
nporoBapa u berenxajm: ,,OnroBop 0ajke je UCTH Kao M OHaj KOjU Hy/AW TICUXOa-
Haym3a: Ja OucMo u30ery Jla Hac Hallle aMOMBaJIeHLIMje pacTp3ajy, U, y u3y3erT-
HUM Clly4yajeBrMa Nolenajy, HoTpedHo je na ux uaterpuiemo” (Betelhajm 2015:
92). IloceOHy maxmwy Tpeda MOCBETUTH U HHETOBOj MIPUPOTHO], 3MPABOj 3aUHTE-
PECOBAHOCTH 32 CTBApameM, 3a NPOLYKTUBHOIINY, jep je YOBEKOBa CIIOCOOHOCT
Ja paav jedaH off INIaBHMX TOKa3aTesba 3pesiocTd ¥ MHTerpanmje, a EaMyHa noka-
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3yje 3aHuMarme 3a MOCI0Be ca KojuMa ce cycpehe, enyjy My IpUBJIavHO, Oyae y
EeMY 3HATHKeIbY: ,, EMMYHI UX je ca 3aHMMareM ITPoMaTpao, jep joun HUKaI Hilje
BuaMO Humta cauyHo” (Zlatkovié 2025: 73), jep Kao Kpa/beB CUH HUje UMAO I10-
Tpede nkajga na odpaha naxmwy Ha npotec paga. OBo cy Tauke 00pTa, KpUTUUHU
TPEHYIN y KOjUMa Ce N3y3eTHOCT IJIaBHOT jyHAKa PYyIIH U pasrpaljyje y KOHTakTy
ca CTBapHUM CBETOM, a UCIIOJ e Ce Ha3Upy OOPUCH JIMYHOCTH OKPEHYTE KUBOTY,
cTBapamy, cmucty. Onnazak og kyhe (y KOHKpETHOM CIydajy W3 JBOpIIA, IITO
rojavyaBa yTHCaK) UMa (PYHKIIUjY cerapalpioHe kejbe, mapajiesiHe CenapaiioHOM
cTpaxy y cBuma Hama. KoBaueBuh ucruue: ,jena ce, Oe3 CBECTH O TOME, ITyTeM
0ajKku cyoyaBajy ca CBOjUM HECBECHHUM KOMIUIeKcUMa, (haHTa3hjamMa U Temkoha-
Ma [...] ckpuBeHnm notpedama’™ (Kosaueuh 2024: 89), a jeqna ox nmpuMapHUAX
norpeda KpasbeBuha je oBajame O POAUTE/LCKUX CKyTa U CAMOCTAJIHO YIO3HA-
Barbe CBETA, Te 3aTO DajKe U TepareyTcKe MpUYe OJIAKIIAaBajy Mpoliece NHANBYLY-
anm3anyje. bykaj moneiaun pa3nuky n3Mmely jyHaka dajke M JaHaIImber YUTaola
YIIPaBO y 3HAYajy CenaparyoHOr TPEeHyTKa:

3a pa3nuKy of (PMKTUBHHX jyHaKa, KOje Ha ,lyTOBame  HUKAJ He MOACTUYE
YHYTpallllbll HeMHUp, Beh MX KakaB CIOJBHHM Y3POK NMPHMOpABa Jia HAIyCTe 30HY
koMopa, MU aBaHTYpy yBeK Ompamo |[...] cBecHu ja he dutu mpernpeka, nagosa,
dosa 1 KomMIuMKanyja, 1a he OuTH HanpenOBama M MOBJIAYEHA, TeIIKoha U3 KOJUX
Tpeda Ja HayuyMMO HEOINXO/HE BEeITHHE [...] Ja MCTMHCKM Ca3HaMO KO CMO, a He
caMo Jja MHUCJIMMO O ToMe Ko Ou Tpedaso na dynemo (Bukaj 2019: 15).

Ham jyHak ce, 3a pa3nuky ofl jyHaKa TpaJulMOHAIHe OajKe, Ha TyTOBAme
OJBAKHMO O€3 HY:KHOCTH, YIPAaBO MOJCTAKHYT YHYTpPAIIBUM HEMHUPOM, CIIpeMaH
Jla CXBaTH KO j€ YUCTUHY, a TO OBY TepareyTCKy Mpuay YMHA U3PA3UTO MOJIEPHOM.
OpnBajame o 3amTUNEHOCTH 1 YIITYIIKAHOCTH aTMocepe ABOpa, OKPYKera Ko je
JlacKa M J0/IBOpaBa ce, Ha CUMOOJIMYKOM HHBOY NpelCTaB/ba PACKUIAE Be3e
ca, JJakaHOBCKH, [[pyrum, mocpeacTBoM cydjekTa ,ume oma, (nom du pere)” (yi.
Kovacevi¢ 2010: 21) koje je jeman oj mpeayciioBa 3a W3Ja3aKk U3 yJore JeTeTa.
VY npyroj tepaneytckoj 0ajuu ucte ayTopke ,,3MajeBU U TPOJOBU~ CerapalvioHU
CTpax aKkIIeHTOBaH je Beh Ha moveTKy: Jemasa ce ,,IoTpec [...| Tako CHaXxkaH Ja je
jaje ucnao u3 rHHje3/a [...| OTKOTpIbajio ce HU3 MaJAWHY U HACTABUJIO CBOj MYT
(Zlatkovi¢ 2024a: 85) u Tako 3Majuh Ponana, riaBHM jyHaK oBe IMpuue, OMBa
O/IBOjeH Off CBOje MOPOAMIIe TIpe HEero ITO ce MCIWINO U3 jajeta. Mehytum, u
Ponann je xemneo ,,IITo MpHje KPOUUTH y CBOjeT [...] Kymamak, Ojenamak u ue-
THPH, NET OBOjHUIA MPEKPUBEHUX MPO3UPHOM JHEIUBMBOM TBApHU JOMCTA HUCY
Hajy30yIpMBHja CTBAp y KMUBOTY jemHor 3Maja” (Zlatkovié¢ 2024a: 85), texehn
Ka caMOCIIO3HAajU U caMoOoCTBapemy. Pa3dujame niny3uje u3y3eTHOCTH Y JUPEKT-
HOj je BE3H ca OJIpacTarmbeM, ca3peBambeM M MHIMBUAYATN3aIjOM, CAMOCTATHUM

1

3 children, without being aware of it, face their unconscious complexes, fantasies, and
difficulties [...] hidden needs® (opuruHanHu UMTAT, y paay AaT IPEBOA ayTopa)
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UCTPaKMBAEM CBETA BaH JbYLITYPE WM CTAKJIEHOT 3BOHA JIBOPA, a dajKe U Tepa-
NeyTCKe Iprye MOJPIIKA Cy OBUM YHYTPAIIBHUM IPOLECUMA jep:

IMonekan Huje Moryha ekcrepHanu3aluja Kpo3 Urpy jep cy mnocijeaule onacHe,
na cy dajke v Te Kako f1odpoouuie jep [...] qete He Mopa ApXKaTH Y TajHOCTH CBOja
ocehama [...] nnm g1a ce oceha HaApOUNUTO KPUBHUM IITO y TAKBUM MHUCIIMMA YOIIIIITE
yKUBa, OWJIe OHE e[UIaiHe, OCBETHUYKH CAJUCTUUKe WM OMaJloBaxkaBajyhe rmpe-
Ma poauTesby [...] momro dajka jamuu cpehaH ucxoz, AeTe ce He MOpa IUIAIIUTY A2
CBOME HECBECHOM J103B0JM J1a u30uje y nipu tuiad (JKuskoBuh 2004: 248).

CvuspkoBuh Kake Aa je 0ajka ,,BelluKa ajieropja XUBOTa O HEMUHOBHOM
CTpajiamy, NaTmhama, orpanndemnma” (CvuspkoBuh 2001: 62), anmu 1o je cTpana-
e, IOCeOHO y cllyyajeBuMa pa3Oujarma WiIy3Hje U3y3eTHOCTH, aJld U pa3dujama
WiIy3dja a je MoTpedHO OUTH M3y3eTaH, Y MOJEPHUM TeparieyTCKUM MpHyama
HEOIXO/HO.

3. UCTUHA / UICKPEHOCT KAO BACIIMTHHN KOPEKTHMB

Mely HajBaxkHMjuM (pyHKIFjama Koje ce MPUMKCYjy dajkaMa jecy BacIuT-
Ha U KOPEKTUBHA: ,,y MOAEPHO] ICUXOTeparnuju, paj ca dajkaMa MOXe JTUIUTH
Ha MCUXOApaMy, IJie NOojeJuHall y3UMa YJIOTY WM ce UAEHTU(UKYje ca jyHaKOM
dajke. bajke cy pasotkpuBajyhe u ocnodahajyhe, a uckyctBo dajku nenyje Jje-
koBuTo Ha ynrtaouna®” (Kosauesmh 2024: 90), Te cy dajke 3aTO MpernopydbiBe
n y dudsmmorepanuju. JunakTiuka (pyHKIMja KHBHKEBHOCTH 3a JIElly OIyiefia ce
y TIopyKama Koje TeKCT Ilajbe, KAKO UMIUIMIIUTHUM, TaKO U OHUM KOje Cy jacHO
rckazaHe. Y 0ajim ,,HajOossn” Hamma3sMmo Ha Mopyke O BaCNHTamy KOje ce HIIl-
YUTaBajy U3 MOCTyNaKa jyHaKa, ajld U Ha OHE KOje Cy jaCHO MCKa3aHe W MOCEOHO
Harnamene. TakBa je curyanja ca KiacupukoBambeM MapuoHUHE X8d.ne 8pegrie
0codMHE — UCKpeHocTH: ,,V mpemza ce, dapeM OHako M3BaHa, HUje Pa3IMKOBaJa
0J1 OCTaJIMX y3BaHMKA WM JIBOpaHa, Kpacuia jy je jeJHa XBaJeBpHjeJHa OCOOMHA
KOja jy je, CBejemHO, YeCTO 3Haja JOBECTH Y HEIIPIIIUKY |[...] YBHjeK je roBopuiia
oHo 1mTo muciu” (Zlatkovié 2025: 67).” Ayropka He MOTEHIMpa UCKPEHOCT Kao
OCOOMHY KOja je anpuopHO HarpaheHa, HampoTUB, HA CAMOM MOYETKY UCKPEHOCT
JOBOJM y AUPEKTHY Be3y ca HeNmpuidKaMa. A Tpedaso O Jja cBaka Jierna OCOOMHa
Oyne Harpabena, makap y Oajkama. Mnak, Ha nuTame pasMKOBamba MOHAILIAkA
Y 4UTaBe JIMYHOCTH, ckpehe maxmwy u oBa dajka: ,,O npyrome Hehy cyautu, anu
Tiec T Ae(pUHUTUBHO HUje jaya cTpaHa. TpamaB cu kao mensjen” (Zlatkovié
2025: 68). Mapuon ce orpalyje ox reaepain3oBane mporene EnvyHia kao oco-

“In modern psychotherapy, working with fairytales can be similar to psychodrama, where
an individual takes the role or identifies with the fairytale hero. Fairytales are revealing and liberating,
and experiencing them is healing” (OpUruHaIHN OUTAT; y pagy AaT MPEBOA ayTopa).

" IIurat npeHeceH y3 JI0CIOBHO MOIITOBAE ITPABOINCA OPUTMHAIHOT M3/1atha
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Oe, anu ce MPeIy3HO U3jalllbaBa y BE3U ca OHUM Y IITa je CUTYpPHA, HaKO je OBO
nopeheme TUPEeKTHO, IOMAJIO TpyOo, ajld CIIOHTAHO M MCKPEHO, Te 3aTO YJIMBa
nosepewe. CylTuHA, Jakiie, HUje HA caMO y UCKpeHocTH, Beh u y OiarocTtu Ko-
jOM je m3pedeHa, Kao U Hamepu u3a peyeHor. C 003upoM Ha TO [1a je OHa Koja
TOBOPH, JITAKAHOBCKH — CyOjeKT Koju roopu (ym. Kovacevi¢ 2010: 48), y Mapuo-
HUHOM Clly4ajy keHa, KacTpupanu cydjekr (yn. Kovacevi¢ 2010: 56), mackyanmHO
jé 1 ’heHO TOCTyIame Kao are’ca, one koja muciu u genaa. Ca TM je y caryiacjy
3aKkJbyyak ucrpaxusama Mapuje CtaBpeToBUh y KOHTEKCTY POJHE MEPCIIEKTHBE
pasymeBama 0ajKu KoJ Jielie MPEIIKOICKOT y3pacTa:

Jela paBe poAHe Mojesie YJora JMKOBA Yy KHbMKEBHUM JENUMA, OYeKyjy Ja
MYIIIKM JIMKOBM MMajy BHIIE IMOHOCA W YacTH Of JKeHa, J1a je jKeHa Ta Koja naje
BUIIIEe IIIAHCU U TIPAITa, a Ja je MyIIKapall OHaj KOju IpXHU TBPIOINIABO JIO cede,
Kao 1 TO J1a Cy MYILIKapIH CKJIOHU OOpOM U Xepousmy, a skeHe nacususmy (Craspe-
toBuh 2023: 135).

VYpaBo OBaKBOM CTEPEOTHUITHOM I10JbY OUYEKHBaHa CYIPOTCTaB/ba C& MO-
nepHa Oajka. Mimak, Mako Hail jyHaK HHje Y KJIACHYHOM CMHCIY CKJIOH OOpOM |
Xepou3My, MOJEpPHH je Xxepoj jep modehyje camor cede, OopU ce ca CONCTBEHUM
€rom, capjiajiaBa OyjuIly BaTpe U3y3eTHOCTH KOjy OJbyje 3Maj yHyTap mera, Jlaka-
HOBCKHM — noyHyTpenu dpyru (yn. Kovacevi¢ 2010: 29). Hama xepouna Huje na-
CHBHA, QJIM HUje HY MapeHTU30BaHa yJIOroM Myapaia, Beh je y no3uimju Hespee
Y CUMIIATUYHE JIEBOjKE YMjU je je3UK Pa3srOBOPHH, CIIOHTaH U HEMOCPe/IaH, a Koja
WCTUHY M3HOCHU Oe3 (puiirepa NpOMUILIbAA, A7 CA OCETHOM JJI0OPOM HamepoM,
Te cé HU jYHAK HM jyHaKMIba HE MeHajy y MOJEPHOM IPUCTYIY Yy CBOje MIpeT-
TOCTaB/bEHE OTMO3UTHE CTPYKTYype, Beh 3aapikaBajy M3BECHE POJIHE KOMIIOHEHTE
KOje ce MUI0Jbe U3 TpaguLujcKkor okBupa. Hesxno odpaharmbe HCTUHOM y3 Hajoosby
Hamepy Kao Ja je ¢hopMyJia BACHUTHOI KOPEKTHBA: MONOBAE, APKAE JIEKLHje,
BacnuTaBame 0e3 eMOIMOHAIHE NHBECTUIIH]je, Oe3 UCKPEeHe Bepe y BaCIUTAHUKa,
emraTuje 1 MoJpIiKe y Ipolecy IpoMeHe He Jaje pesyirate. Bepa y moryhHoct
mpoMeHe ornesia ce y MapuonuM caBetuma EnmyHy Aa morniesa UCTHHHU Y OYH,
TMOKYIIIa ]a OTKpHje cede, ca3Ha IITa je OHO IITO ra MHTEPECyje, y YeMy je 3aucrta
nodap, MokJia U HajOoJbH, a J1a ce ,,[IOTPYAU[III] OKO OHOra ITo [My] 30m/ba He
uzae, a 1o dera [my] je ctano. Kao miro je, Ha mpumjep, tiec” (Zlatkovié 2025:
77). 1 wyom ko kojux je EaMyHn paguio duiam cy UCKPEHH Y TOTJIey HeroBUX
CIOCOOHOCTH: ,,HUKaJ HUCAM BHUAMO HEKOra TKO je TOJMKO HEBjellT, CIIop U He-
npeumnsan!” (Zlatkovi¢ 2025: 72). Melhytum, U OHU Cy MOIITEHU U MPU3HAJY MY
U3BECHE BPEIHOCTH, Kao U Tpy: ,Jnak, Map/puB cu 1 He OOjuILl ce TELIKOT paja
[...] ma hy e Harpagutn HoBunheM” (Zlatkovi€ 2025: 72), a npyxkajy My 1 Harpa-
1y Kao MoAcTHla]j. YBohereM OTBOPEHNX PasroBOpa U UCKPEHUX CAarOBOPHUKA Yy
MpUYy YMTajaIl Ce ,,[I0Be3yje C IPUYOM M He3WHUM MPOTArOHKUCTOM, jep My je
J€3UK cimKa 1 MeTadhopa NPUPOAAH U OJIM3AK TE j€ Ha Taj HAYUH U [1jeIOTBOPHU]ja
0J1 OTBOPEHOT Pa3roBopa o opeheHoj TeMHU KO ju MOXKe 3a3BydaTH Kao MpeIaBambe
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WM TIaK MyKO Aujesberbe caBjeta” (Zlatkovic 2024b: 84), a TUMe ce Kao BaCITUTHU
KOPEKTHB KOpHCTE peun yryheHe NpOTaroHuCTH U yUerwe 10 MOy, YMECTO Ba-
CIMTaBama ACTUIETUPaHUM Haper1dama.

EnMyHa vMa momToBama npeMa CTapvjuMa M UCKYCHMjUMa 4ak Uy Tpe-
HyLMMa KaJa je eBUICHTHA MCKPHUBJ/bEHA CIIMKA HA/JapEHOCTH KOjy MMa O CeOM:
»[...] HUmTa HEcam XTHO pehu. He mpuinym aa npuaonumia KpuTu3upa UCKy-
cHe Majctope... Tja” (Zlatkovi¢ 2025: 72), Te ckpehe maxmwy Ha ,MambKaB anatr’
(Zlatkovi¢ 2025: 72), ipu yeMy je UCTAaKHYTO MaKap TO J]a yMe Jia ce Y3IPKH Off
KPUTHKE 300T CBECTU O COIICTBEHOM HEUCKYCTBY. KpasbeBuh pearyje ciauuHo je-
TEeTy KOje, KaJia ce yJIapy O CTO 300T Helaxbe, OKPUBU CTO (HepeTko odpahajyhu
My ce peunma Hesd.baau ciio!), n3deraBajyhu corctBeHy oaroBopHoct. Tako ce
JKaJIM Ha HEMUPHY OBIly M MaKa3e y TOKY CTpUrama ByHe: ,,0[J1CTa je OMO yBjepeH
Jla Cy ajiaTKa W KMBOTHIbA MCKJbYUMBU KPHBIM 3a HeroB Heycrjex” (Zlatkovié
2025: 73). Iyt EnmMyH0BOr IpUxBaTalkha CONCTBEHE HECABPUIEHOCTH KPUBYAAO
je u Tpu myTa je, y paay ca TpH rpyre Majcropa, yuhao na HUje CocodaH U Ha-
JApeH 3a CBe, aJli Ce YCIIYT MIIaK W3HOBA CamMo3aBapaBao, IPeLyro YIIylKaBaH
y JAXKH: ,,AKO C€ y HeMy Ha TPeH M I0jaBuia CyMiba, Op30 jy je yracuo jour y
3aueTky” (Zlatkovi¢ 2025: 72), Te je cyodyaBame ca peajHolny Mopajio OUTH 1o-
CTETeHo W BUIleKpaTHo. Jla je Heycrex camo IMyT Ka yCrexy je[jHa je OJl BaCIHT-
HUX MOpPYyKa OBe DajKe, a [la je peaknuja HajOypHHja U Hajjada MpH MOCIEIHEeM
,Tp3ajy” jacHO je U3 mpumepa KOju cieau:

Paszmumnbao je motoMm 0 ymopy, MOCTIAHOCTH U XJIJHOM BjeTpy KOjH je Cllo-
DO/IHO MpoJIA3Mo KPO3 CTPAIIMIOBY MCTpOlIeHy onjehy, aiu He W O ToMme ja ra
3uUapy, NaCTUPU U FOCTUOHUYAP HUCY IPENO3HAIMY, 1A CY 3aTO OWIM UCKpeHu. [la-
nave, OJIy4Ho je jJa BULIe He Tpeda HU cedu HU ApyruMma MITa Jokasusatu. Jep,
CaBpILIEHO je jacHOo aa My Hema nipemua! (Zlatkovic 2025: 75).

VY TpeHynmMa Kajga My OasuuHe (PU3HMOJIONIKE MOTpede HUCY 330BOJBEHE —
XJIQTHO MY je, IPEeMOpEH je ¥ MOCMaH, KpajbeBruh JIaKo MOCTHKE 1a He Pa3MHIILba
HU 0 4eMy. MehyTum, y TOHaIUTETy AMCKYpCa, MAKBUBUM OCMATPaHeM KOH-
CTPYKIIHje peUeHHIIe JA ce YOUUTH KaKO My YIIPaBO (PU3UOJIOIIKE CMETHE TOCTA]Y
CaBpIIIEHU U3TOBOP 3a Oer oj1 JyOJbHX IpeucnuThBama. OnMax HaKOH peueHUIe
0 ,,HEpa3MUIIUbaY”~ O MOpPa3MMa, CIIEIU PEUeHHUIIA O YBPCTO] OIUTYLIM [a CE BHIIE
Hehe HUKOMe MOKa3MBaTH, He MOTHMBHCAHA CBEINy O TOME /I CIOJballliba BaU-
Jalnyja Hije Mepa yHyTpallkhe BpeTHOCTH, Beh IMOHOBHUM OeroM y HapIUCTUIHY
ondpany. OBa perpecuja IBOCTPYKO je BaCIUTHO (PYHKIIMOHATIHA: HAjIpe paau
WCTUIaha J1a TIpOMEHa HUje JIMHeapHa IojaBa, Hero je TO yIpaBo IPOIEC UCITY-
eH aMIUTUTYy/1aMa, aJlv ]a TPEHYTHH T1a]] ¥ IOBpaTaK paHuje YCBOjEeHOM 00paciry
MOHAIIaka HE 3HAYM M HEeycCIleX, a MOTOM M 3aTO IITO je OBO MOCJEAH, U Kao
TaKaB, Hajjauyl UMITYJIC OTIMparka MPOMEHH KOjU Pe3yIThpa KPaxoM JOCKOPAIIIhe
CTPYKType U3y3eTHOCTH U THMe ca COOOM HOCH TIOPYKY O BPeTHOCTH OKpeTarba Ka
CTBapHOM, YHYTpalllhem Ouhy, Makap OHO OWJIO M OrojbeHo. Y cycpery ca Mapu-
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OH, y JOBOJbHO Oe30eIHOM OKpy:kewy, EnMyHI MyIia, 3acTajkyje y roBopy, CKija-
na pevyeHuLe 0e3 MHOIO CMHUCJIA, I UIIaK TOBOPH, HE KpHje KHEIJTy y I'piy, He
CKpMBa cJadOCTH, HE Taju Jia He 3Ha IlITa je UCIPABHO, aJIM CHJIHO XKeJu Aa Oyze
WCTpaBaH: ,,Ja... OBaj... HUCAM... MUCIUM...", ebao je Emmynn” (Zlatkovié
2025:76). OBako pazopyxas, EnMyH] je OTBOpeH 3a MpoMeHY, OTBOPEH 3a CTpax,
ca3peo 3a Jby0aB, ipesaciuitian v, Kako [leno youasa, IpaTH cBOj ,,ITyT BJIACTHUTA,
yHyTapmer caspujeBama”’ (Pendo 2025: 112).

Usrpagwom ,,Benuk[or]| dpojla] kyhura 3a nrure (cTo meageceT IIecT, pe-
KoIlle HaM MH(OPMHUPAHH), jep je TO Moxesbena Kpambuia Mapuon” (Zlatkovié
2025: 78) 1o YUTaBOM KpajbeBCTBY, Kpa/beBUN je CUMOOIMYHO U3TPAIUO HOBH,
IUIEMEHUTH)U IITUT KPXKOj CTPYKTYPH Y 3HAK 3aXBaJHOCTH BpAILy KOjU My je
MOHABJ/HAO UCTUHY. [ToBepewe y Mpudy yjirMBa HaM HarloMeHa O OJinxke UHPOPMU-
CaHMMa, HEeTIOCPEJHO MPUCYTHUMA, IITO JOMPUHOCH TEPAIeyTCKOM YUHHKY, a JI1-
PEKTHUM [O/IC/bUBAEM THUTYJIE KpasbHLie AEBOjUM MaproH MOCTHKE Ce 3a0KpY-
JKMBambe MIOYETHE HAllOMEHE O TOME J1a OHa HEMa TUTYJTy, KOjy, OYMUTO, 3aCIyKYyje:
bEeHA UCKPEHOCT U IIJIEMEHUTOCT YIIPABO CY U1eMeHUIUOT TIOPEKIIA.

4. 3BAKJbYYAK

Tepaneytcka npuya ,,Hajdossn” npeBasmiiazu ecTeTcke OKBUPE U 3a/100M-
ja jacHO u3paxkeHy BacnUTHY (PyHKIM]y. HapaTMBHUM pa3oTpKuBameM Wiy3uje
M3Y3€THOCTH U KopuIlhemeM KOPEeKTUBHOI MEXaHW3Ma MCKPEHOCTH, OBa MpHYa
MoJeJTyje Tpolec YHYTpallber ca3peBara ITIaBHOT jyHaka, Bojehu ra on rpas-
JIMO3HE CIIMKE O CedU JI0 yPaBHOTEKEHU]JET ¥ ayTEHTUYHU]jer JOKUBIbaja COTCTBA.
VckpeHocT y KOHKPETHOM Clyyajy HUje PEelpecuBHa, HE M0jaBbyje ce Kao cpel-
CTBO CIIOJballlibe JUCHUIUIMHE, Beh Kao Bua noapiike Koju omoryhasa jyHaky aa
TIPeTIo3Ha COTICTBEHA OrpaHMyYelba, ajli U COTICTBEeHe MoTeHIjase. Tume OuBa pa-
3BOjHU CTHMYJIYC MJIQJIOM YMTAOLYy 3a Mpesia3ak MyTa Of HAapLUUCTUYKU 000jeHe
camoInepleniyje Ka pealuCTUYHUjEM U CTaOWJIHM]jeM HJIEHTUTETCKOM OOpacly.
TepareyTcku MOTEHIIMjaJl OBE MpUYe OCTBApyje ce Kpo3 IMOCPeoBamke YHYTpa-
LIBUX KOH(IMKATA, THULMPAkhe CaMOperyJaTUBHUX MPoLeca, CYNITHIHO Boherme
YUTAOIA KA WACHTU(UKAIM]U ca TJIABHUM jYHAKOM M €MOIIMOHATHO] peryJiaiu-
ju, 6e3 Mopann3oBama, IWTO OBy OajKy YMHM IOTOAHUM CPEICTBOM CaBPEMEHOT
BacluTama. Y IIMPEM CMHCIY, OBaKBa KibIKEBHA Ipakca MOTBphyje 3Havaj ca-
BpEMEHE KIbMKEBHOCTH 3a JIeIly Kao MPOCTOpa y KOjeM Ce eCTETCKO U MeAaromiko
MPOKMMA]y U YCIIOCTaBIbajy (PyHKIIMOHAIHY Be3y, AONPHHOCENH pa3Bojy CTaduII-
HUjer WICHTUTETa JeTeTa.
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DECONSTRUCTING THE ILLUSION OF EXCEPTIONALISM:
HONESTY AS AN EDUCATIONAL CORRECTIVE IN THE FAIRY
TALE “THE BEST” BY THE DUBROVNIK WRITER RENATA
ZLATKOVIC

Summary: This paper examines the educational potential of the therapeutic story
“The Best” by Renata Zlatkovi¢, with particular emphasis on the role of honesty in reshap-
ing a grandiose self-concept. Starting from the assumption that uncritical praise and the
idealization of a child may lead to the development of an illusion of exceptionalism, the
paper explores how a literary text can mediate a corrective emotional experience. Through
an analysis of the narrative structure and the characterization of the protagonist, attention
is drawn to the gradual process of abandoning an unrealistic self-image and acquiring the
capacity for more realistic self-perception.

Special consideration is given to the character of Marion, who functions as a bearer
of truth and an agent of deconstruction of the illusion of exceptionalism, initiating the for-
mation of an authentic relationship. Her words, internalized by the protagonist, act as a key
educational mechanism. The paper highlights the importance of a balanced educational
approach that combines support with realistic feedback, as well as the role of therapeutic
stories in fostering self-confidence grounded in actual abilities and values.

It is concluded that contemporary children’s literature can play a significant role in
shaping a healthy self-concept, preventing the development of grandiose behavioral pat-
terns, and supporting the formation of a well-integrated personality structure.

Keywords: therapeutic story, psychology, personality development, education, gran-
diosity, exceptionalism, contemporary children’s literature.
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[TOETHUKA KOJIEKIIMOHAPCTBA V POMAHY YJIHKC
LIEJMCA II0JCA

Aiicripaxin: TTojam KosiekumoHaperBa y poMany Yauxc Ilejmca Ilojca ncnmtuahemo
HCTOBPEMEHO Ha JIBa HMBOA: y TPETMaHy MHTEPTEKCTa Ka0 MOCeOHOM BHJY KOJEKIIMOHAPCTBA,
cxBaheHor y OeHjaMHUHOBCKOM CMUCITY, U Y MOTUBY KOJEKIIMja KOje CY Y JOCJIOBHOM CMUCITY
penipesenToBane y neny. [loctymupajyhu unejy o anamoruju msmely 1) opujeHTanuje cBux
BPEIHOCTH y OIHOCY Ha HOBYaHY (popMy, U 2) HUBeIHU3alMje je3MUKIX CpecTaBa — MPeJIMU-
HapHa Te3a ca Koje MoJjia3uMo je Jia Mo3HaTa pejlaTUBU3aluja Xujepapxuje usmelhy BUCOKe U
HHCKE KyJType YCIOCTaBJba MPeJIMETHH CBET CTBAPHOCTH POMaHa Ha OMNO3ULMjU u3Mehy yro-
TpeO/beHOr MpeaMeTa U My3ejCKOT aHTUKBUTETa. Je3UK pomaHa, Tako, ONEpHUIlle Ha PaCIlOHY
011 adjeKTHoOr ,,JeTpuTyca” CBAKUOAIIbEr TOBOPA, IO BUCOKOKYITYPHHUX pedepeHrH ,My3ej-
CKOTr” KapakTepa, Ha UCTH HAYMH Kao IITO ¥ TEKCTyaJlHa CTBAPHOCT YKJbyUyje M OTHAJ, aji U
KyJTypHa 100pa Kao HenoTpoIHy pody. [lociennyHo, KOJIEKIIMOHAPCTBO je3UUKUX U IPYTHX
JPYLITBEHUX O3HAKa, MOCEOHO y CMHUCIY ypehuBama MpocTopa, Mpyska CUMOOJIMYKH, KYJITyp-
HH KaluTaJl BbBUXOBOM IMOCEAHMKY, a CITyXKHU U Kao CpeJCTBO KapaKTepu3alyje.

Knyune peuu: Yauxc, Ilejme Ilojc, Bantep benjamuH, KOJIEKIIMOHAPCTBO, HHTEPTEK-
CTYaJIHOCT.

I - TEOPUJCKU ITPUCTVYIIL: KOJIEKLHIMOHAPCTBO KAO
KOHLIEIIT KVIITYPE V¥V POMAHY VJIHKC

A) II0JC KAO ,,BAPOKHNCTA”? BAPOKHA KVJITYPA 1 MOOEPHU3AM

O KOJIEKIIMOHAPCTBY Kao O jeAHOM Of acleKara perpe3eHTOBaHe caBpeMe-
He ctBapHocTH Jadbmuna y 1904. roquny Beh mocToje n3BecHa UCTpaxuBama. Ay-
Topka [lynren Beponuka JyinH ucnuryje 3aMHTEpeCOBaHOCT Pa3IMUUTHX JYHAKa
3a (punarenujy, Npy YemMy U3HOCH TBPAKY A4, oAajyhu ,,Iy’KHO MOIITOBame je-
3uKy 1Beha’, *je3nk Mapkuiia’ jecte Taj Koju nmpoxuma poMan Yaukce” (Ulin 2018:
58). CuMOOIMUKM CMUCA0 EKOHOMUjE MapKHULa YCIIOCTAB/bA CE 32 OBY ayTOPKY Ha
IBa HUBOA. [IpBU ce Moxe caryielaTh y KOHTEKCTY YKJbY4UHMBama NPCKe eKOHOMUje
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y MehyHapo[IHO TpKHUIIITe KOJIOHUjasTHe uMIiepuje YjeaumeHnor KpabeBeTBa, e y
TOM TIOIJIey IPUCBAajarbe BUCOKO BPEIHOBAHOT IPUMEpPKa MpecTaBba U CUMOO-
JIMYKY MapTULMIALK]Y Y OBOj EKOHOMUjH ca ,,Mel)lyHapoJHUM M MMIIEpUjaTHUM
okBupuma” (Ulin 2018: 54): pernpe3eHTaHT OBOT TEMATCKOT MpodjieMa Y pOMaHy
cBakako je I'epet [lu3u, KOju y CBOjOj KaHIIETApHjH TIOCEY je KOJIEKITH]jy IOIITaH-
CKMX MapKHIa, KOja OTKPUBA HETOBY ,,[IOBE3aHOCT Ca UMIIEPUjATHIM HAYMHOM
pasMuIUbama”, KOje ce UCIoJbaBajy Kao ,HaBUKA JIa ce OpraHusyje”, ajad u Kao
»pasnoxHe crpaternje uaBectuparma” (Ulin 2018: 61).

JenaH o1 TIaBHUX LIMJbEBA HAIET UCTPAKMBAHA OJHOCHU CE HA OBY 3HAUCH:-
CKy paBaH pOMaHa, KOjoM JKEeJIMMO KOJIEKIIMOHAPCKa MHTepecoBama oapeheHnx
jyHaKa JOBECTH Y Be3y ca KOJIEKLMOHAPCKUM, a TUME M YHEKOJIMKO DAPOKHUM I10-
etnukuM cucremoM [lejmca [lojca y pomany Yauxc. Iloncetuhemo na ce jeana
BaxkHa 11pTa LlojcoBor cTBapamaukor mporeca oriesiaia U y HheroBoM I1oce3amy
3a OCTYNLMMa KOMOMHAIM]je, PEKOHTEKCTyaIn3allije, 1 peMHBEHLMje KyJITYpHOT
Hacrieha, MHTEepTeKCTyaTHOr MaTepujajia, ald U KOHKpETHE OPYIITBEHE PeasiHo-
ctu ladmiHa ¢ mouetka 20. Beka. LleHTpannu mpoOnem yApyXrBamba je HeroB
YCJIOBHH, peJIaTHBHU U IPUBPEMEHHM KapaKTep, LITO ce Hajouurieanuje npumehyje
y CyCpeTy CMMOOJIMYKOT Olla M CHHA MPH Kpajy poMaHa, a pasJjior 3a TO MpoHaJla-
3MMO Y OJUIMIIM Jiesia 1a C€ Pa3BOjHU JIYKOBU Y Kpajib0j MHCTAHIIM CacTaBe, KaKo
Ou ce y mepcrieKTuBH, peKJIo Ou ce, HApeJHOT JaHa, LIMKJIYC er3UCTEeHLIM]e TIOHOBO
HacTtaBro. Kao 111To HapaTtopck rac Kaxke y nornasiby ,,Mraka”, biayma je y Be3u
ca TOKOM HeTOBOT' JJaHa HajBUIIIE 33/I0BOJBUIIO HITO ,,HUj€ TIPETPIe0 HUjeJaH T03u-
THBaH ryoutak” (Joyce 1993: 553), mro ce ogpakasa, mpuMeTHheMo 3ajelHo ca
tymayeM Mapkom OCTHHOM, 1 Ha HUBOY €KOHOMU]jE paJibe poMaHa U MHTEPTEK-
CTyaJIHUX peJanyja, Kao CBOjEBPCHH ,,pauyHOBOJCTBEHN MEHTAIUTET  KOjU TEXKHU
»,CTaOWIM3alKju IUPKyJIaluje” U MoKasyje ,,0lcecujy ‘crajama Kpaja ca Kpajem™”
(Osteen 1995: 395). Mmajyhu y BUgy OBy CTpaHy pOMaHa, HAUME, CUHTETHCAHE
KOHTpaJUKLHKja y KyJITypHO-UCTOPH]CKIM OKOJIHOCTMMA, OJHOCHO IOMUPHUBAKE U
yIpYKUBake OMHAPHUX OMO3ULIMja (HEKe Ol BAXXKHUX KOOPAUHATA MOIJIe OU OUTH,
Ha MPUMEpP, MUTCKO U PEaTUCTUYUKO, UM MUTCKO U UCTOPHU)CKO, 3aTUM, ITUBUIN3A-
IIUjCKY KOJI UCTOKA U 3arajia, OJHOCHO CeBepa U jyra, WM Haj3a]] — reHepalujcKe
pasJivKe KOje MMIUTMLMPA]jy ¥ MUTOJIOIIKO IIOMUpPEe (PUrype olia U CHHa), UHTep-
MpeTHpambe poMaHa JJOBOJM JI0 pacBeTbaBara OJHOCA M3Mel)y Hau3Iviesd Juciia-
PaTHUX 3HAYEHCKUX PAaBHH, YMME CE YHYTpallliba [OBE3aHOCT MOI'yhuX 3HaueH-
CKHX penanyja nocrerneHo manupa. Crora, NOeTUKa KOJEKIMOHAPCTBA Kao Mojam
KOjH MpeaiakeMo cXBaTa ce Y JBa OCHOBHA M Mel)yCOOHO MoBe3aHa CMHCTIA, KOjU
he u OuTH 1BE OCHOBHE LIEJIMHE M PaBHU Halller ucTpaxkusama. Ca jeqHe crpase,
KOJIEKIIMOHAPCTBO CE CXBaTa Ka0 HAYMH HA KOjU ce IpyIITBEeHO Ouhe cydjekTa mpe-
TBapa y UCTOPHjCcKy pOpMy — KOJIEKIIMOHAPCTBOM, TIPUCBAjalkheM MpeaMeTa, Ipo-
W3BOJIa, BPEAHOCTH KOje 1ajy 3HaueHmhe HEeroBoj APYIITBEHO] er3UCTeHIINH KPO3
HErOBE OIHOCE Ca MPEAMETOM, IITO MOCIEINYHO, Kao jeHa Of OCHOBA JPYLITBE-
HOT cTaTyca, OOJIMKYje W MICOJIOIIKN MapKupaHe omHoce u3Mely cydjekara. Ca
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Jpyre CTpaHe, IpeMa aHaJIOTHOM MeXaHU3My KOHCTpYHCama Mpexka CeMaHTUUKUX
3HaYerba 0 AHAJIOTHjU Ca KOJIEKIIMOHAPCKUM MTPOCTOpUjamMa KyJIType paHOT HOBOT
BeKa, KOJIEKLIMOHAPCTBO (DYHKIIMOHMIIIE M KAO TeKCTYaJlHA CTpaTerrja poMaHa, OJ-
HOCHO perpe3eHTallija CTBAPHOCTH TOCTAje KOACKUUOHAPCKA.

Y TOM KOHTEKCTY, HApOYMTO OM HaM y MHTEPIPETATUBHOM CMHCIY OHO
MOACTUIAjAaH U jeJaH yrao mocMaTpama eHUUKJIONEeINjCKe PaBHU pOMaHa KOju
drcMo mpe oKWK, Y CKIaay ca Jo cajia UICTIMTAHUM acleKTHMa poMaHa, eHITU-
KJIOTIe/In3aM He Ou Tpedasio CXBATWUTH Kao TEHJCHIIN]y Ka OECKOHAYHO] KBAHTH-
TATUBHO] aKyMyJIallijy 3Hambad, Ca MpeTeH31jaMa Ka CBe3Harby Kao CYNCTUTYTY 32
roces1 HaJl MONM, HEro CBOjEBPCHY MOJIUXUCTOPCKY TEHACHIH]Y, Y CKJIaly ca KOH-
LIETIIMjOM TOT TIOjMa Y XyMaHUCTUIKOM 1 dapokHOoM niepuoay. Ca jeqHe cTpaHe,
MOJMXUCTOPCKA HACTPOJjEHOCT CUMYJITAHOT carjefaBarmba jeIHOI MOMEHTa CTBap-
HOCTH ca BHIIIE Ta4yaKa IJIeJUINTa KOja je MpUCyTHA Y POMaHy Y.ukc Hajasu ce u
Y KOpeJalyju ca CIelHjau3aijoM HapOIUTO UHTEIEKTYaTHOT CTalleka, Uy TOM
MoIJie/ly TeKCTYaJIHU MoJiel ,Konekiponapersa” CtuBeHa [enanyca KopecroH-
JIUpa ca HaBEJCHWM, aKO carjeJamo HeroB JIPYIITBEHU TOJIOXKa] CyOjeKTa KOju
He yCrieBa Ha TIpaBW HAYMH MMAPTUIMITUPATH Y TPKUIITY YMETHHUKUAX U WHTEJIEK-
TyasHux godapa. Tako, ,,yBepeme Aa MpupoaHu (peHOMEHHM He TIoceayjy W30J10-
BaHy er3ucTeHIr]jy, Beh cy MeljycoOHO oBe3aH! y ClIOkKeHYy Mpexy O3HauaBarmba
VMIUTMIPA OPUIIAle CIIEIMjaJIMCTUUKUX UCTPAKUBAKA y KOPUCT TeHEepan3y-
jyhux, MOMMXUCTOPCKUX OMHUTA”, OAHOCHO HUje Moryhe ,,CTIO3HATH MyHY CJIOKe-
HOCT (peHOMEHa HEeroBUM MPOCTUM H3YYaBAEM Y M30JAI]H Off CBEera OCTajior”
(Westerhoff 2001: 641).

Y Be3u ca TuM, npemMa Teopuju 0 OAPOKHO] KyaTypu ¢paHirycke ¢puao3od-
kube Kpuctun bucu-I'mukemaHn, ,,0uty 3Haum Outy Bul)eH, Kao y CIUIM OHHUX
rpajsoBa aparux JlajoHuiry, rpagoBa ca BUIlIE yJIa3HUX Tavyaka, JIEIIEHTPUPAHH,
0e3 (puKkcupaHoOr UASHTUTETA”, OTHOCHO,

ouhe je rmypanHu BUA, MOABPTHYT ,,TauKama IJIeAUINTa”, peaTHOCTUMA YKPIITa-
ja u cycpera BUJI0Ba; dapokHo duhe Oe3 Heke Bpcte bora koju Ou peryimcao osa
uyJia BUAa rpema yHanpes ypeheHoj xapMmonuju (JIajoHuI) WM JEKOOUPAO UIPY
KOHCTUTYeHTcKUX 3HakoBa (I'pacujan u Jlajonun) (Buci-Glucksmann 2013: 26).

[IpuBnana HeypeheHocT 1 aMopHOCT je3NYKOr MaTepHjaja ca jeJHe CTpa-
He, a ca JIpyre U napajesHo ¢ TUM, KOTHUTUBHUX U je3WYKUX UMITPECHja CBECTH
Jleononpa bayma n Ctusena [enanyca kao MHTepnpeTaTUBHU HPOOJIEM pa3pe-
IIMB je aKko ce y3Me y 003Mp napajakca Kao MOJIeN YNTamha pOMaHa: 3ay3uMambeM
Moryhe nepcnekTuse, YnTame he Hy)KHO OMTH jeTHOCTpaHO, Tj. METapOPHUKH,
MO/JIOKHO NEPCHEKTUBHUM MCKPUB/bEHHUMA, a1 Je3UUKH JociieqHo. bucu-Inmk-
CMaH, Y TOM CMHCIY, TOBOPH O ,,0apOKHOM Torjiey” KOju je ,aHamopduian”:
,IJIEAHO CIIpea, BUUBUBO OCTaje KOH(PY3HO, HEOPraHM30BAHO, WU MTPO3anIHO
HeBrHO” (Buci-Glucksmann 2013: XIX). IIponamasim aHanorujy usmelhy moj-
MOBa Mapajiakce U aHamopose, 3anazuheMo Jla CyIITHUHCKU je3ndKa CBECT I10-
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MEHYTHX jyHaKa Y.aukca y BEIMKO] Mepy onepuiie apuHUTETUMA U IPUCTPACHO-
cruma. CJokeHa, MHOTOCTPYKa CTBAPHOCT C€ IOKYIaBa HAPaTHUBHU30BATH KPO3
onaxame (peHOMEHa KOju Cy OJ] 3Hauaja 3a Pa3IMYuTO HAKJIOHhEHE CBECTH.

VY jemHoM o paHUX unTama Yaukca, y ecejy Enmmynna Buicona, meno ce
[OCMAaTpa Mamke Kao pOMaH, a BUILIE HAJIMK HA CUMOOJMCTUYKY IOEMY U, ca Te
TauKe TJIeJUIITa, ayTOp JOHOCH HEKOJIMKO 33 HAC KOPUCHHUX 3anaxama. [1pe ceera,
dynyhu na je meno ,,BaHpeAaHo dorato u KUBO~ U OyAyhu 1a je Hmeros CBET ,,aHU-
MHUPaH KOMIUIEKCHOM, HEMCLPITHOM MBOTHOIINY”, IOHOBHUM YUTAHEM, MU Ta
,IIOHOBHO mocehyjemo, Kao rpaj, y KOM CBe BHUIlE [TPENO3HAjeMO JIMIIA, pa3yMe-
BaMO JIMYHOCTH, OOyXBaTaMO OHOCE, CTpYjama U MHTEepecoBama’, OHO ,,CTBapa
WIJIy34jy XKUBOT APYIITBEHOI OpraHu3Ma” KOju ce, Haj3al, PeACTaBba ,, YBPCTUM
Kao Irpaj Koju OM 3aucTa MOCTOjao y MPOCTOPY U Yy KOju ce Moxe yhu u3 duso
kor cmepa” (Wilson 1931: 210). HaBenena cdunozodkuma brucu-I'mukeman mpe-
MO3Haje OBaj KBAIMTET Yaukca KaJa HaBOOM Ja ce y DApOKy peTOpuKa yKpILITa
ca MOETHKOM, YCJie] uera ,JlIpa3sHuHa, Kao nodeno duha, muciy, u myHohe moj
KOHCTAaHTHOM TIPETHOM, (DYHKIIMOHHMIIE y 3armagHoj MUCIH® CTUIyhH ,,aKTHBHA
cratyc”, 0 aHAJIOTHjH Ca ,,JJABUPUHTCKOM IPA3HUHOM, YTOJIMKO ILITO JIABUPUHT,
BakaH TOIOC Dapoka, CUMOOJIHIIE TBOCTPYKO KpeTame U3HYyTPa—CIiosba, Croba—
W3HYTpa, OKO ‘cpenuinTa’ y KoM je uynosuinte” (Buci-Glucksmann 2013: 90). ¥
TOME ayTopKa Nperno3Haje ,Mrpy JaBUpuHTa Koja he mocratu orcecuja jBaje-
CETOBEeKOBHUX 'Oapokucta’ kao mrTo cy Llojc u Bopxec”, a koja ,,ompaxaBa He-
CBOJBUBO aMOMBAJICHTHY CTBAPHOCT: PEJ U Xa0c, 3a10BOJLCTBO U 0OJI, pajocT U
crpax” (Buci-Glucksmann 2013: 90).

YT01mKo mTo ,,0uTH” 3HAYM ,,0uTH BuheH”, ersucTeHija eututera (ouha,
npeamera, jorahaja) y pomaHy Yaukc 3acBefodaBa ce TepIerijoM, OJHOCHO
MHOroctpykomhy moryhux yriaoBa mepuemnuyje U Moryhux KoMOuHaluja 3Ha-
Jera; JPYIITBeHA, Jakje MOJUTUYKA U eTUYKa PeieBaHTHOCT ofpeheHor omHo-
ca u3Melly MojMoBa WM TIpeMeTa CTHYEe Ce y TPOIeCy HHXOBOT JIoBOhema y
CBET Pa3rOBETHOI TOBOpa Kao MOcJeulie HEPABHOAYIIHOCTH peMa MOMEHTHUMA
ctBapHOCTH. [ToryT HOBOBEKOBHOT KaDMHETa KypUO3UTETa, CTBAPHOCHU CBET TEK-
CTa MPETeXHO je LEeHTpudyrajaH, Moj YUME MUCIMMO [a CE HEroBa 3HaueHa
PacnpoCTUpPy OJ HECTATHOT M HEe(PMKCHPAHOT LEHTpa Ka nepudepHruM, cBe nap-
TUKYJApHUjUM 3HauYeHHUMa, U yIIpaBo y TOME je M y3poK 3aiTo je 3a Jleomnosna
Biiyma MCKyCTBO CBaKOJHEBHIIE TAKBO /1 j€ ,,HajayKud OOWJIA3HU IMyT YjeIHO W
»Hajkpahu nyt go kyhe” (Joyce 1993: 309).

Morrio du ce yka3atu U Ha okosiHOCT J1a je CtuBeH Jleaasnyc Beh Ha moYeTKy
poMaHna rpejcTaBbeH y ogehn koja je momoBHa 1 Heoaropapajyha 3a mera, 3001
yera ra ucMeBa u bak ManureH, koju je ca nuuHoihy I'epera [Iusuja nosezan
CTaTyCcoOM CUMOOJIMYKOT y3ypraropa uim okynaropa (Joyce 1993: 5). Hanomeny-
hemo, nputom, Aa je ped ,,y3ypnatop” ¥ jeJaH o[ JIajTMOTHBA IPBOT MOIJIaB/ba
(Joyce 1993: 15), a y npBa ABa NOITIaBsba, Tj. y CycpeTy ca ManureHoM, XejHcoM
u [duzujem, denamyc duBa mocMaTpaH U O BEMY Ce ca Pa3IAYUTUX CTAHOBUINTA
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cymu. Tek, Hajmocne, y TpeheM mornaBby, OH HacToju crehu ogpehenu Buj ca-
MOCBECTH U CaMOJIETEPMUHALIH]je, M TO IITO je HAPOUYMTO 3HAYAJHO 32 HAIlle TyMa-
Yerme — yIpaBo MpoIieCHMa CeJIeKIMje U KOMOUHAIM]je JINTepapHUX HapaTuBa W
(pm1030(hCKMX CTAHOBUIINTA O PEATTHOCTH.

b) JEOAJIYC, BJIVM, 131 KAO KOJIEKLIMOHAPU

CnmaHO TOMe, ynoTpedsbaBaHu MPeJMETH U MTPOU3BOIM UMa]jy YJIOTY W Ha
MIPBUM CTpaHHUIIaMa YeTBPTOT TOIVIaBsba, y KojeM ce yBoau Jleorona biaym. [lopen
npeaMeTa Kao WITo ¢y noxadaHu Hamerraj y Kyhu BiiymoBuX, HauMme, y MTamy
Cy MECHHIaHE aJIKe Ha KPEBeTY ,,CTAPUHCKOT CTUIA”, KOjU je, MPUTOM, oTal Mouu
Bym, majop TeBuam, Kynuo Ha ayKIiju, ¥ opMap urja BpaTa mkpure (Joyce 1993:
46), BAXHO je MPUMETHTH J1a je u caM biryM cBojy KuiHy kabaHUIly HaDaBHO y Ou-
Ppoy 3a u3rydspeHe u npoHalieHe npeamMeTe, a a je v HeroB IIEeHnp, ca u3deaenmm
HATIMCOM TIpon3Bohaya (IITO je, MPUTOM, M U3BOp OJlaror xymopa: ,high grade
ha”), nznoren (Joyce 1993: 46). Ilputom, Ha 0da HaBeeHa MecTa ce HapaTOPCKU
mac win ceect Jleononaa biyma noTudy M HeroBe KoJIEKIIMje MapKuIla, KOjoM
Ce paHHje HaBeIeHa ayTopKa JeTa/bHUje OaBW, CJMYHO Kao U KojekiwmjoMm [epe-
ta [us3uja, nokasyjyhu Ha jegaH, y CYIUTHMHM KOHTPACTHBAaH HAYMH KaKO MOTUB
KOJIEKIIMOHAPCTBA (DYHKIMOHMIILIE Y OKBUPY KapakTepusauuje Jleononga biayma.
Konekija y TOM KOHTEKCTY jecTe MeXaHHu3aM KOjH je ,,KOMITleH3aTopaH”, Oyayhu
»HaUMH 32 MOAHOLIEeHE TyOUTKa U (pparMeHTalyje Kpo3 BpeAHOBabhe KOMIUIETHOT
1 uenoBuTor”, 300r yera BiymMoBa jkesba 3a BpeJHUM MapKHUIIaMa KOPECTIOHIUpa
ca ,nperiaBibyjyhum ocehajem nmuynor rydutka u rydoutka nocena” (Ulin 2018:
69). C opyre crpane, ,,biymoBa nMarnHapHa KoJleKIija MapKHLa” yKJjana ce, mpe-
Ma OBOj ayTOpPKH, ca jeJIHOM OJ1 HapaTUBHUX crparteruja [lejmca Llojca Ha HMBOY
LIEJIOKYITHOI' POMaHa, HauMe ,, OpPHK/bUMBO OMparse, Kao U cTapame U ypehusame,
Bojiehn paduyHa o perpe3eHTauoHo]j pyHKuuju kosekuuje” (Panko, npema: Ulin
2018: 70), uume ce ,,0e3BpeTHOM MPUIOAAjE BPeJHOCT, a HECABPILEHO OCBET/haBa,
Kao y 'Mtakw’, ceOu HECKJIalaH TpeHyTak y Kojem Llojc enkoaupa HajjacHUje ofo-
opeme biaymose BpegHoctu” (Ulin 2018: 70).

W3 1o caga peueHor mpouctuye Aa ce baym u [lenanyc Ha jeaHOM ceMaH-
THYKOM HHUBOY KOHTpacTupajy ca [usujem kao (purypom Koja u mocesyje, u CHr-
HaJIM3Mpa CBOje IMOCENOBambe, U3BeCHe CTpyKTypasiHe mohu. Ho, koHTpactupa-
jy ce u [denanyc u Biaym mehycoOHO, y KOHTEKCTY MPUHIIUMIIA HA OCHOBY KOjer
yCHOCTaBJbajy CUMOOJIMUKU HOCE] Kao MPOCTOP JIETUTUMALIM]E COICTBEHOI ApYy-
HITBEHOT nosoxkaja. ok ce kon Jleononga biyma pasHoBpcHa, ajiv MOBPILHA WA
MOJIYHUCTIPABHA 3HAMa MOKJIANA]y ca HaBeIeHOM CKJIOHOIINY 12 ¥ OH CYOjeKTUBHO
0e3BpeJHOM IPUIINCY j€ BpPeIHOCT, lefanycoBa CBECT ONEpHUILIE HA PABHU KYJITYyp-
HHUX BPEJHOCTH BEOMa BHCOKOI CTaTyca, T OH U COICTBEHY er3WCTeHLUjy Hapa-
TUBM3Yje y OJHOCY Ha (puiio3opcke uaeje U MHTEpTeKCTyalHe peanyje. Y ToM
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CMUCITY, MPEKY OMO3HIIMja KOjy CMO YCIIOCTaBWIH, peapTukyiaucahemo Ha criesie-
hu HaumH: kKoHTpacT m3Mmely Jenanyca u /Iu3uja npeacraBba KOHTpACT u3mehy
KOJIEKIIMOHAPCKOT MOJIeNia TIPHCBajama KyJIType, HacylpoT My3ejcKoM. Ymyhy-
jyha je aHaim3a pa3Boja MHCTUTYIM]E KOJEKIMOHAPCTBA Y KOPECTIOHACHIIN]H Ca
pa3BojHUM hazama KaruTaIu3Ma y MepruojLy MOJEpPHU3MA eBPOIICKe KyaType (01
Ipyre nonoBuHe 19. Beka 1o mMehypatHor nmepuoa), Koja MpeacTaB/ba OCHOBHY
Temy eceja Kapena Tajrea ,,Bamap ymerHoct”. Kako ce HaBoau y ToMm ecejy,

Xeren 1 Mapkc cXBaTWIM CY HEIOMHUPJBMBO HEIPUjaTe/bCTBO MOJEPHOT JIpy-
1ITBA U MoJepHe ymeTHocTH. ['pah)aHcku Bek je 3aucra 10da Koje je, mpema Masnap-
MEOBUM peunma, MpexuBeso Jiernory. COlUjalHA CUCTEM KO je a0 YMETHOCTH
cnodoIy, TPaXKMO je MCTOBPEMEHO OJf YMETHMKA Aa clI00ody IMpojAaje Ha Mujaru
(Tajge 1977:74).

Mogen nHTeNneKTyaa Koju je mapaienad ca CtuseHoM [lemamycom y mo-
ey JpyLITBEHOr nojoxaja, Tajre onucyje Ha cinenehn HaunH: ,,OBaj KyJITypHU
CJI0j He OCHMBA 3a ceOe MpUBATHE TajlepHje, He MOXe Ja KyIyje CKyIle OpUrrHaJe:
OH Ce OTpaHNYaBa Ha KYITOBUHY KIbWTd, yMETHHUKHX MyOJIMKAaIMja, PEpoIyKIHja
y andymuma u nocehyje uznoxoe” (Tajge 1977: 75).

Ca nmpyre ctpane, onosunuja uzmely usuja u Jleononna biayma jaBrmba ce y
OITHOCY Ha JIMHW]Y pa3rpannyema u3melhy 1) penoBHe ynoTpedHe BpeIHOCTH KOja
je Beh ucTpollieHa, Kao gemipuitiyc Kyaiype — Hacpam 2) KyJATYpHOT TPOAYKTa
KOjU C BPEMEHOM cClliuue Ha 8pegHOCHiU, CAMOOTMYKO], i 1 MOHETApHO], IITO
0u ce Moo Ae(PMHUCATU U KAO CYNIPOTHOCT U3Mel)y yitoitiped.wenol ipoussoga u
aniuxeuitieiia. Hajzan, nocroju u Tpeha nuctuHkiuja koja he Ham Outu noced-
HO KOPUCHA Y JaJbeM UCTPaXKUBakbhy HaIller podiemMa, a To je CynpoTHOCT uaMely
HOCTAJITHje U KaJberba, PU YeMy MpBa MpuUMaga CyojeKTUBHOM IUIaHy, a Ipyra
MpeTeH/1y je Ha KOJeKTUBHU 3Havaj. Hoctanruja ce, uamel)y ocraior, Mmanudecty-
j€ ¥ Ka0 MHTUMHUCTUYKY ¥ CEHTUMEHTAIMCTUYKY UHTOHUPAHU acTieKT OyprKoacke
KyJIType, IITO Ha WHAWBUIyaTHOM WIN (haMUIMjapHOM TUIaHy Tpeda Ja ycrocTa-
BU MOT'yhHOCT camorpe3epBaliije 1 eKOHOMCKE CaMOA0BOJBHOCTH (CUMOOIMYKA 1
JIOCJIOBHA aKyMYyJIalija CBOjUHE M KalWTaa), 0K Ce Kabeihe Y CMUCTY Y KOM Ta
ucriutyje Bantep beHjamuH moBe3syje ca peBUTAIN3AIM]OM HApaTHBA O CJIABHO]
MPOIIUIOCTH, YMME Ce JISTUTUMHUIIE MOh y ca/laiImbuIIy.

II - BAPOKHA KOHIEITLIUJA KVJITYPE
KOJIEKLIMIOHAPCTBA KAO TEKCTYAJIHA CTPATETUJA ¥V
POMARY VJIUKC

JIok ce TpBU acneKT OJHOCH Ha aKyMYyJIallWjy MCTPOINEHUX, Oe3BpeJHUX
npeaMeTa wiv yak otnana (,throwaway”, kao mTo je MO3HATO, U jecTe jelaH of
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JajTMOTHBA Yaukca), IPYTW acmekT je doim3ak oHome mTo Bantep Benjamun
Ha3WBa ,,0apOKHU KyJIT pynHe” W MCTOpHja Kao ,,[IPoIec He3aqpKUBe MPOIacTu’
(Benjamin 1989: 138). Heph Jlykau Ha nHTEpecaHTaH HAYMH Y TOM IOITIEy WUH-
Tepripetupa GuIo30pCcKO cXBaTambe KylaType Oapoka Bantepa benjammua mo-
cTaBbajyhu y cpeiuInTe HeroBe Teoprje CBOjEBPCHU Mpa3HU, CEKYyJIapr30BaHU
arcoJIyT, YMjU PEIMTHO3HU KapaKTep OICTaje Kao MPHUCYCTBO Y OJICYCTBY, TAKO /2
ajieropuja ,,BUIlle He MOCelyje HUKAKBY KOHKPETHY peluruosHy camapxuny. Ca-
CBHUM j€& HUXWJIMCTUYKA — MaKO He Mema peUruo3Hu Kapakrep nporeca” (Lukacs
1988: 178).

Ho, Ha MeTaHapaTHBHOM IJIaHy, HUje[JHa Oj1 JBe HaBejieHe MOryhHOCTH ce
He apupMHIIie HA HAYWH MPETEeKHU]U O] IPYTOT, IITO je MOBE3aHO ca 00O Mo3Ha-
TOM TEH/ICHLIMjOM pOMaHa Ja M3jeAHaydaBa M ca MoJjeJHAKOM MaKHhOM TPeTupa
eJleMeHTe KyJIType KOju OU ce Ha3BalM eJIMTHUM, Ka0 M HUCKUM. YIIpaBo Mocpei-
CTBOM CBOjCTBa MOJIEPHUCTUYKOT YMETHHUKOT TIOCTYTIKA JIeTIepCOHATM3aIIje 1
neduorpaduszanuje, Llojc uamelhy ocranor penpe3eHtyje u ApyIITBEHY PeaHOCT
cydjekara pa3fMUMTUX CTAJENIKUX TOJI0XKaja ca U3BECHE TUCTaHIle KOja OMOTY-
hyje ma ce oHu ountyjy y MeljycOOHOj YCIIOBJBEHOCTH, Ka0O TIOJIMTHIKO-ETHIKU
CHCTEM EKOHOMCKE U CUMOOJIMYKEe pa3meHe. M3 Tor pasiora, TBpAUIM OUCMO Ja
CBEOIIIIITa KyJATypHA U je3ndka rpaba koja ce Moke YBPCTUTH y TEKCT pOMaHa MMa
onpeheHy aHAJOTHjy ca HOBYAaHOM pa3MEHOM, MU YeMy Ce CBe KyJITypHe Bpel-
HOCTHU 3aMemyjy jeHe 3a Apyre Mo MPUHIIUITY eKBUBaleHIMje. JlejBua Xejman
TOBOPH O MHCTAHIM ,aparxkepa” y Yaukcy, KOju je oJBojeH u o purype ayropa,
Y OJ1 IIPUTIOBEIAYKOT TJ1aca, ajli KOju ,,lIpe/ly3ruMa cBe Behint cTereH KOHTpoJie Hajl
cBe u3azoBHUjuM MatepujaioMm” (Hayman 1982: 84). Ctora mojMoBH, ca TUIIHY-
HUM TIPUMEPOM MMEHHIE, MoCTajy Mel)ycCOOHM eKBMBAJEHTH Yy TEKCTY KOjU HX
PaBHOMIPaBHO KOMOWHYje; Ha Taj HAUWH, UCTO TaKO, Y TEKCTyaJHO] PaBHU PeUH
MOCTajy y U3BECHO] He3aHEMAapJbUBOj MEPH OJIUCKHUje CTBAPUMA, U TO TIOCEOHO Y
CMHCITY []a je TeKCTyaJilHa eKOHOMHMja cxBaheHa Kao AMCTpuOylMja U pacnojesa
KYJITYPHOT KaruTaja yIMCaHOT Y KOHOTATUBHY CMHCA0 je3UUKOT MaTepujaa.

'YKOJIMKO MOJCETHMO Ha IIeMaTCKe MPUKa3e pOMaHa KOjU Cy HACTAIM BPJIO
PaHO Kao BOAMYHM 32 MHTEPIPETAInjy TeKcTa, Mohr hemo /1a 3ama3uMo Ha KOJIUKO
pa3IMIUTUX HUBOA ofipeljeHn MOTUB MOXe (DYHKITMOHHCATU Y HEMY, Tj. KOJIUKO
3HAUEHCKHUX CJI0jeBa Ce MOXE aKTMBUPATU YKOJMKO Ce cariefajy y KOHTEKCTY
aHamopgo3e Kao MojieNa YNTaa U MHTePIpeTHpamba TeKCTa poMaHa aKTHBHpPA-
HBEeM U JIOCJeHUM cripoBohermeM onpeheHor cranopumita. Kao u 3a [lojca, u'y
0apOKHO] eroxu OWJIO je MOTpeOHO 3HATH IITa CBe (peHOMEH ,,03HaUaBa: HEroB
TMOJIOKAj Y MUTOJIOTHjH, INKOBHO] YMETHOCTH Y TIECHUIIITBY, FheTOB MOPAJTHU 3Ha-
4aj, BEroBo aCTPOHOMCKO, MUCTUYKO, HyMEPOJIOIIKO, JIMHIBUCTUYKO U PEJIUTHO-
3HO 3Hauerme” (Westerhoff 2001: 641).

Xoper bpenekamm, y ToM CMHCIY, yV CTYAMjU KOja pa3MaTpa HCTOPHjY
Wunderkammer-a 'y EBpornu 1 Be3e 0BOTI U CpoJHMX (heHOMeHa ca (prino30phujoM
MIPOCBETUTEIHCTBA, T1a TIOCIEIUIHO U Pa3BOjeM T3B. (puiio30guje MpUpoae 1 yCIio-
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HOM MpUpOAHMX Hayka y 18. u 19. BeKy, ykasyje Ha OapOKHO MOMMare CTBapHO-
CTH KOje je nozxpasymeBasio MehyycioBibeHn 1 Mel)yIioBe3aH! OHTOJIOIIKHY JIaHAL]
CauribeH Off YeTUPH WiiaHa: ,,iprupoaHe (opMaliije — APpeBHE CKYJNTYpe — yMeT-
HUYKA JIejia — MalyHe”, TaKO J1a jé CBET MPOoIao Kpo3 Ayradak mporiec mporpe-
CHBHE €BOJIyLIMje, 3a IITa je KA0 HapOuMT AOKa3 y3MMaH Ipenas ca (POCHIHUX
OCTaTaKka Ka apXxeoJIOIKUM HaJla3WIITHMa ApeBHUX nuBmwim3anyja (Bredekamp
1995: 78). Crora, ucrtopuja mpupoje U UCTOPHja APYIITBA OMBAjy JOBEJCHU Y
HerocpeaHy Besy, a ,3eM/ba Ce MOCMaTpa Kao OIPOMHM cacy] HalIMK Ha KaOu-
HET KypHO3UTETa KOjU C€ UCTOBPEMEHO MO3Ke MMOCMATPATH Kao UCTOPUjCKHU apXUB”
(Bredekamp 1995: 79). Ako ce kaDUHET KypHO3UTETa CXBATH, JIaKJIe, Ka0 KOJIEK-
L1ja YMju eJIeMEHTH MOpajy OMTH IOCMAaTPaHH y BUXOBOM TOTIUTETY Mehycod-
HUX Be3a, Kao IITO je paHuje peYeHo, OH/IA je jaCHO Jia U CTBAPHOCT y Yaukcy He
(byHKIIMOHMIIIE KA0 MUME3HC, aJI HU Kao peKpearyja CBeTa, Hero Kao OTKPUBAHE
pefanyja y peaslHoCTH, Tako Ja je LlojcoB oqHoC npemMa je3uky ciimyaH OapOKHOM
YMETHHUKY: ,,EMONIeM ce jeArHO MOXke CXBATUTH TOCEA0BABEM 3HATHE KOJMUYMHE
3Hama MOBE3aHOT ca MpeaMeTHMa MPeICTaB/beHNM y eMoiemy. | ...| MehyTtum, To
He UMIUIMIMpA U Ja je yrnorpeda emOiema Omia orpaHuueHa camo Ha oapeheny
MamuHy. To je mocieanna 3acMheHOCTH CKOPO CBAKOI acleKTa celaMHAeCTOBe-
KOBHOT )KMBOTa EMOJIEMATUKOM’, HAPOUYHUTO jep Cy OHHM, Kao IITO Ce JaJbe HABOIH,
OnM mpHUCYTHHM y 3rpajama jaBHOT KapakTepa, yKibydyjyhu M LpKBe, Kao 1 Ha
npeaMeTuma cBakogHeBHe ynotpeode (Westerhoff 2001: 638).

VYKOJIMKO 3Hauewa MHOI'MX BU3YEJHHMX Meradopa HHUCY, Kao LUTO ayTop
TBPAM, y €MoXU Dapoka Omiia cacBUM HENpPO3MpHA, Beh yMHOroMe yHUBEP3aJIHO
Mpeno3HaT/bBa U YATIbMBA, OHJA heMOo y3eTH Kao MCrpaBaH U Jajbu 3aKJbydak J1a
,ayTop emOeMa HHje TBOpall KOju OCMHIIUbaBa CHMOOJM3AIM]y Mpeamera, Beh
weH oTkpuBanal’ (Westerhoff 2001: 639). Tako je maHCEMHUOTHYKO CTAHOBHIIITE
KOje CMO paHuje U3JI0KUIIN, HAaMe, O BUIIIECTPYKOCTH 3HAUEHH-a CBAKOT TIpeIMeTa
y CTBapHOCTY M YMETHUYKOM Jienty, y [lojcoBom pomany odyxBaheHo y 0da acrnek-
Ta Koje u3aBaja u Bectepxod; npBu je oJMYeH Y ,,ceJaMHAECTOBEKOBHUM IIPO-
JEeKTUMa YHUBEP3aJHUX je3UKa, KOjU Cy MOKYIIAIU YCIIOCTABUTH je/laH BUJI YHU-
BEP3ATHOT CHMOOJM3Ma KOjU OU MHKOPHOPHUPAO CBE CIIO3HATIHMBO”, OTHUYYyhH
U3 ,MI0Ipa3yMeBaHOI CXBaTama Ja Pa3IMIUTH (PEHOMEHN O3HAYaBajy MHOILITBO
JPYTHX, 10K CBaKM M0jeJMHAYHA CHMOOIM3aM MOXKE yKa3aTy caMo Ha OrpaHUYeH
Opoj 3HaUeHma”, a APYTU aCMeKT, KOjHU jaCHO KOPECTIOHIUPA ITPBOM, TIPETO3HAje ce
y ,,MIIEjH O poeta doctus, y4€HOM NECHUKY , KOT ayTOp MOCMAaTpa Kao ,,AHTEJIEKTY-
AJTHOT TapHaka MoJuxucTopa”, jep je 0apoKHOM MEeCHUKY MOTPEOHO ,,KBA3UIIOJH-
XHUCTOPCKO 3HAaHE Pa3IMnYuTUX CUMOOJIMKA M HAYMHA Ha KOje IpeAMeTH O3Haua-
Bajy, KAKo OU ce NPy Kuia aJeKBaTHA CJIMKA HAjYHyTaphHje IPUpPOIe CTBAPHOCTU
(Westerhoff 2001: 650).

VpehuBame JMYHOT NPOCTOpa KOje je KOPECIOHAEHTHO XyMaHHUCTUYKOM
KOHLETITY KYJTUBHCaWka apuHUTETA MIPE/CTaB/ba, PeMa HAIlleM YUTakby, OCHOB-
HU MEXaHH3aM MpemMa KOjeM ce IVIaBHU o7 jyHaka (hopMHUpajy Kao JUYHOCTU U
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NIOCJIEJUYHO MHTeparyjy ca IpyLITBEHOM cTBapHolihy. YIpaBo y TOM CMUCIY
(beHOMEH Mapanakce Kao ENUCTEMOJIOMIKM TEMATCKH MPOOJIeM poMaHa MOXKe ce
HajjacHMje MoCMaTpaTH Yy XOMOAM]EreTHYKOM CMHUCITY YHYTpaIlber CBeTa Jefia 1o
aHAJIOTHjY ca TEPMUHOM aHaMopo3e 13 JIMKOBHUX yMeTHocTH. Kao mTo ykasyje
Ennpy Xyu y moHorpaduju 0 UCTOpHjU pajHe code U MpUBaTHE OMOIHMOTEKE Y
HepUOy PeHecaHce U DapokKa,

IMeTpapka je MHayTrypHucao 3aMHCa0 OXKHBJbaBara KJIACHYHE CTapUHE Kao TPaH-
CHCTOPUjCKOr pa3roBopa usMely xuBux u MpTBUX. Studiolo [1j. pagHa coda] Tako
[I0CTaje jeJHa BPCTa XPOHOTOIA, cadUparmbe BpeMeHa U IPOCTOpa, Ifie ce Meplel-
L1ja MPOLUIOCTH, CaAallbocTy U OyayhHOCcTH yOp3aBa Wi MpoTeske, IpeMa Haxo-
bewy umtaoua (Hui 2025: 3).

JjaxpoHujcKa croHa Koja nmpemolihaBa U 4ak pesiaTUBU3Yje pa3rpaHuye-
e n3Mely )KMBUX U MPTBUX jeCTe CBAKaKO M jeiHa OJf TEMATCKHUX MIPEoKyIanuja
Ilejmca Ilojca, Beh y mpunoseuu ,,MpTBr”, U3 30UpKe NpUroBenaka Jaoaunyu,
rae ce raBau jyHak ['abpujen KoHpoj cyouaBa ca mpocTopoM OHOCTpaHOT: ,,bbe-
rOB yX NPUOIMKUO Ce OHOM IOAPYYjy rie npeduBajy deckpajHa MHOLUTBA Mp-
TBUX”, yciies 4era ,,[i]eroB HIEHTUTET je YMIe0 Y jeJjaH CUB M HEONIMIUUbUB CBET:
CaM YBPCTH CBET KOjH Cy T MPTBH HEKa]] HErOBAIM 1 HACTAHUBAIH, PACTAIA0 Ce
1 MIIYe3aBao je”, Te Haj3ajl MOTHB CHera craja, OJHOCHO M3je/lHayaBa U CTaBJba
Ha jenHaky paBaH sxuBe u MpTBe (Joyce 1993: 224). V Tom cmuciy, 3amaxamo
CBOjEBPCHY [TMjaXpOHMjCKY €BOJIYIM]jy KOja MOJpa3syMeBa M KOHTHHYHUTET Kajl je
peu o nenmma [lejmca [lojca, jep ce Beoma cpoJaH MOTHB TIOjaBibyje Uy poMa-
Hy Yauxc, Kao y 4ecTo uMTHpaHoj adgopuctiikoj u3jasu CtuBeHa [lenanyca ga
LACTOpHja je [...] Kommap U3 Kojer mokymasaM aa ce npooyaum” (Joyce 1993:
28). Crora, MeTeMIICMX03a y pOMaHy Y.aukc NMpeicTaB/ba jefaH BHUI CEJICKTUB-
HOCTHU KOjU O YCIIOCTaB/bao AEMapKaIMOHY JIMHUjY YHYTap cepe MPTBUX CXBa-
hennx kao mpenaka, rae ce Hapounto CtuBeH Jlenanyc onpenesbyje 3a IPUHITNIT
peHHTEpIIpeTHpaa 1 U300pa KIbHKEBHUX U UCTOPUjCKUX NpeTxonHuka. Creuu-
(pyunOCT npuBaTHe, MHTUMHE OMOMMoTeke CtuBeHa [lenantyca jecte ja ce oHa
CBOJIM Ha HETrOBO YMTAJIAUKO UCKYCTBO Oynyhu fa OH, CTPOro y3eBILH, y pOMaHy
U He noceayje paiHy cody, HAPOUMTO HE KOHIMIMPaHy MpeMa ayTOHOMHUM Ha-
yeauMa Kao y ciiydajy HaBejeHor [leTpapKMHOT XyMaHUCTUUKOT uaeana (1ITo ou
HUMaJIO M NOJMTHYKHM 3Hauaj KyJITypoJsollke ayToHomuje Mpcke, uim camocras-
HOCTU HETOBE HallMje y OCHOBHOM cMHUCIy peur). CTora ce aHTUUKU U OAPOKHU
MOTHB JIABUPUHTA Ha APYrauuju HaAYMH TPAHCIIOHYje Y MCKYCTBY CBAKOJHEBHIIE
Crusena Jlenanyca y ogHocy Ha Jleonosnna biyma; manumricecTHO U TaHCEMHO-
TUYKO reauiure —  Jlotnuce cBux ctBapu oBae cam aa yutam” (Joyce 1993: 31),
jeAHa je o/l HKEeroBUX HajKapaKTepPUCTUYHHUjUX MUCIM — BOAM HAC 3aKJbYUKy Ja
3a mwera ozapeheme na ,,outu 3HauM OMTH BUheH” (kKao mTo je To (opmynucana
Kpuctun bucu-I'mukeman) npenazyu rotoBO y COJMIICUCTAYKY TEKCTYaTU3aLU]y
CTBApHOCTH, KOja 32 Wera nocraje eMoJieMaTUuHa U aJeropuyHa, BU3nja y K0joj
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HUje ped O MHIVBUIYAIHOj HOCTAITHjU, Beh MelaHXOJIMju UCTOPH]CKUX pa3Me-
pa u 3Hauyaja. Haj3an, npema mweMy, XaMJIETOBCKOM MEJIaHXOJIUKY, ,,JIpcka Mopa
outu Aa je BaxkHa jep npunaga menu” (Joyce 1993: 527).

Axo mpuxBaTMMO NpUMeEAdY paHMje HaBeldeHOr ayropa Enapya Xywja na
(bunosoruja kao TUCHMITIMHA ,He OM NOCTOjasIa Aa ce TpaauLuje HUCY TPEeKuaae
M godujasie TaMHa, HejacHa MecTa”, OIHOCHO J1a ,,He OM HU OWIo moTpede 3a
TEKCTyaJIHUM TyMauehuMa ako OU JPEBHW TEKCTOBU JOIUIMA IO HAc y Oecrpe-
KOPHOM CTamy, HUTH apXxeoJjoruje Kaj Ou 3rpajge U apredaktu OMIM UMyHH Ha
KOPO3Hjy: 10 HY)KHOCTH, (PUJIOJIOrHja ce XpaHu Kopoaupa]jyhum 3ydom BpemeHa”,
Te je crora, y ofpehermny M3y3eTHO Ba)KHOM 3a Halll THTEPIIPETATUBHU yTrao Iiea-
14, ,[I0eTHUKA PyHHE UCTO IITO U puosnoruja dudmmoreka” (Hui 2025: 54). Y tom
CMHCITY, KYJITYpHa UCTOPHja TEKCTOBA jeCTe Y IhUXOBUM MTOHOBHUM pelleniyjama
Y peBUTAIM3AIIMjaMa, alii 33 Pa3JIUKy OfI XyMaHUCTUYKOT U PEHECAHCHOT Hieaia
y KOM ce METEMIICMX03a aHTUYKOT y30pa Y JTMKOBUMA CABpEeMEHHKa yIoTpedbaBa
C jesHe cBOje cTpaHe M Kao ajupmalyja cajammsuie, denaiyc, Ipe Hero 3a Me-
TEMIICUXO030M Kao CPEJCTBOM, IIOCEKE 3a jeJHUM BUIOM HEKpoMaHTHje. Pe3ynrar
TOra JeJIOM IMPOMCTHYE Kao MOCIeINIa U3 TOTpede 32 ayTOHOMU3ALM]OM O KOjOj
CMO paHuje TOBOPHIIH, aJii JIeJIOM C€ BUIU U y KapaKTepPUCTUIHOM MOTHUBY KOH-
CYICTaHIIMjATHOCTH KOjU MPOKMMa pPOMaH: peBHTaIM3alija y3opa 3a emamyca
CIIyXKU U Ja TIOIyHU M3BECHE MpPA3HUHE y CABPEMEHOCTH, yCJIes Jera cedu 1oje-
Jbyje 1 CBOjeBPCHY JIATEHTHO MECHjaHCKy yJjory. HapaBHO, TO HUje y HECKIaay U
ca caMOM 4YMHeHULIOM Jia Ou enanyc y okBUpY MeTaopuyke ,,CBETe MOpoauLe’
urpao yjory Cuna.

HerartuBan ogHoc npeMa caBpemenunuma npucyta koj Ctusena [denany-
ca, a'y TOM CMHCIIY U Heropa oTyheHOCT Koja JIelioM IpoucThye u3 HeMoryhHo-
CTH, a IEJIOM U3 MamKa ’keJbe Ja CTYNHU Y CYLITUHCKU OHOC Ca MHTEJEKTYaIHOM
cpequHoM [labnuHa, mpuMehyjeMo cBakako Ha HajjaCHUjU HAUMH Yy TOIJIaBJbY
,Cira u Xapudnaa”. Byayhu ia ce oBo norasbe ojBHja y 0cTa CI000IHO], aco-
uMjaTUBHO] (popmu nujasora usMely npujatesba U MO3HAHUKA, MOLJIO O Ce FOBO-
PUTH U O PEMMHHUCLIEHIIMjM Ha 00pa3all MIaTOHCKOT Aujanora. Mpexka XUMoTeK-
CTyaJTHHX yJIOTa KOje ce aKTUBMPAjy Ha Taj HAYMH — XOMEPOBCKH, COKPAaTOBCKH U,
HajouuriieJHYje, IEKCIMPOBCKH MOATEKCT — UMIUTMLMPA]y jelHY BPCTY CeMaH-
THUYKOT apaHXHpama 0 K0joj, Kao ITo cMO HaBenu, ropopu ejsua Xejman. To
Ou 3HAUMIIO fa ce y caganmbuiy [ladmHa peakTUBHUpa]jy KyJITYPHH 00paciii KO ju
ce mehycoOHo cycpehy kao, u3mely ocraiior, ¥ CBOjeBPCHU apXeOJIOIIKH CJI0jEeBU
KyJITypHE UCTOpHje YOBEUAHCTBA. Y TMOMEHYTO] eMU30/1, JaKJie, OBaKBa BU3HWja
KyJIType NPeJCcTaBiba ce 00jeAnbEeHa jeJHUM XPOHOTOIIOM, U TO, IITO j€ 3HA4ajHO,
ondmmoreke. Ho, oHa ce nojasibyje y jeqHOM ApyraurjeM OOJIMKY Ha HUBOY paj-
HE pOMaHa y LeJIMHU, HAUMEe KPO3 OKOJIHOCT JIa CE Pa3jInuuTe UHTEPTEKCTyalHe
PEeMUHUCIIEHIIMje KOje Ce WCIOJbaBajy y TMOHAIamy jyHaka MelhycoOHO jykcTa-
MOHKpPajy Kpo3 IMPOTOK BPeMEHa, U CBAKM Of 0dpa3alia CXBaTamba YOBEKa CaBpe-
MEHOCTH JIATEHTHO MpeduBa y ouhy jyHaka ca MoryhHomhy fa ce moTeHIujaHo

I
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ocrosbu. TrMe ce MOHOBO OMIIPTaBa MOJEN KYJIType KOjeM je y CPeUINTy jenaH
BU MeTapu3WIKe Mpa3HIHE, KOju KOPECIIOHANpa ca paHuje HaBoheHuM OeHja-
MUHOBCKUM MOUMAamkeM OapoKHe KyjiaTrype pyuHe. MHTepecaHTHO je na je jol
Kapn I'ycraB JyHr y cBOM yMHOroMe KpUTHUYKM HAaCTPOjeHOM BUDEwYy poMaHa
Y.aukc TOBOpHO O CBOjEBPCHOM HUXWIM3MY (TI03uBajyhul ce, mputoM, y pyCHOTH
u Ha ,MeTacpuznuku Huxmwimszam” [lejmca [lojca o kom rosopu Epaer Kypuujyc),
Ha KOM ce TeMeJbH CBeT Y.ukca:

CBaka peueHuna 1odyhyje ouekuBame Koje ce He UCIymyje, Ja Ou ce Haj3al,
13 4UCTe PE3UTHUPAHOCTHU, OJUIYUWIO Ja Ce He OYeKyje HMINUTA, U HA CONCTBEHU
yXkac ce MOCTeNeHO CXBaTH Jia je yIpaBo O TOMe U ped. Y camMoj CTBapH, HULITA Ce
He JiellaBa, HUIITA He TIPOMCTHYE M3 CBEra, a WIaK TajHO WIIUEKHBame y Oopdu
ca OEe3HaJHOM PEe3WTHAINjOM MOBJIAYH YMTAOIA Off CTPaHUIE A0 cTpaHmIe (Jung
1978: 110).

Hacynpor Tome, koMeHTapuiyhu ,, MHTEIEKTYaHU TIOKPET prisca teologia
[apeBHa Teosnoruja]”, Euapy Xyu oOjarmimbaBa a Cy ce HheroBU MPUIMAIHUIIN, T10-
nyT Mapcnnuja @uunna wim [luka nena MupaHione ,,3anarain 3a CyIITHHCKO
jenAMHCTBO cBUX (priio30duja — IVIATOHU3MA U APUCTOTEIM3MA, IaraHCTBa U XpH-
mhaHCcTBa — y BEJIMKOM 3aMaxy OTKpoBewa M y3pouHoctu of Erunhana no Iep-
cujanana jio [lurarope, koja KyJIMHHMpPa Yy HEMUHOBHOM TpujyM(y xpurthancTa”
(Hui 2025: 81). Ca Tor cTaHOBUILTA, ayTOp IpYyXa U jeqHy eK(ppPacTUUKy UHTEP-
npertanujy Pagaenose ,,ATuHcke mkone”: ,,Pacaern oBy uaejy unam xuBoM. KoH-
CTpywuIlle OIU(pOHNYHY MOJHUIIEHTPUYHY, TIOJIMXPOMATCKY, MOJMMO/IATHY YTOIH-
JY YYEHOCTH Y KOjOj Ce CBM UCTOPHjCKU MEPUOIU CTUYY Y KMKHO] Tauku [TnaTona
1 ApHcTOTeNAa U CTamnajy y jefaH, BeJIMKH, CHHXPOHHUjCKH pa3roBop. Tpacupajyhu
YUTaB JIYyK XyMaHU3Ma, 'ATHHCKA IITKOJIa’ 3aMUIIba cede Kao aroTeo3y CBUX JPeB-
Hux muBwm3anuja” (Hui 2025: 81). [Mocmartpajyhu ux kao cBOjeBpCHY ,,KOJIEK-
LIUjy KyAType” 4dje je je3rpo, y KpajibOj WHCTAHIM, MPa3Ho, jyHaKe Y Yaukcy
Ha3BaheMo (JeKOHTeKCTyanu3yjyhu ApucToTesa YHEKOJIMKO) iepuilaiiiertiuukum
cemuomuuxum cuctemuma. TakBo onpeherme mocedHO BaXu 3a jyHaKe UdjU je
VHTEPTEKCTYaJIHU CYINICTpAT HajeradopupaHuju, HApOUuToO Mmajyhu y Buay aa y
KOHTEKCTY TIOMUpPUBaha CBUX OINMO3MIM]ja U KOHTPAAWKIIMja n3Mely pasIuanuTix
ydewa U peuruja Koje XyMaHUuCTH peuunupajy, u Enupy Xyu roBopu o teopuju
prisca teologia Kao ,,TOTATHOM CHCTeMY O3Ha4aBarba aHTUYKOI”, a y KOHTEKCTY
Padaenose cnuke 0 ,,TOTAJIHOM CHUCTEMY aHTHUYKOT KOJjU CHHTETHIIIE TIPOIILIOCT 1
cagamoct” (Hui 2025: 81).

Nnak, nako jyHaIy HHUCY YCTIOCTaB/beHH OKO MHXEPEHTHOT, a MeTapu3nd-
KOT je3rpa, BHXOB CTOXEP IMOCTOjU Y IIEHTPATHUM MHTEPTEKCTYaIHUM pedepeH-
nama: Xamiiety u amouBasieHTHOM [lenany/Mkapy y ciaydajy CtuBena [enanyca,
u Oaucejy y cnydajy Jleononna biayma. AkTrBaiuja cuMOoIMKe aHTHIKe (pUrype
Henana, ounrieqHo padyHajyhu ca mapanenoMm u3Mel)y MUTOJIONIKOT KapakTepa
3aHATCTBA U HEPA3BOJHOT CII0ja ca yMETHOIINY Kao poiesis, UMILTUIIMTHO CTaBJ/ba
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MoJIepHy MHTenekTyanHy ¢urypy CtuBeHa Jlemanyca y mosioxaj Koju je, dapem
ca jemHor moryher mieauimTa Ha OJHOCE KOjU Blagajy y poMaHy, CylepHOpaH
HacIpam ayToMaTu3alyje u pyTHHU3allMje CBAKOAHEBHOT KUBOTA, IIITO je MojaBa
Kojy Hactoju u3dehu. Iloncernhemo 1 Ha KapaKTEpPUCTUYHO MECTO U3 IOTJIaBJba
»,EoII”, K0je ce o/iBMja Y HOBMHCKO] INTaMIIApUji, MECTO KOje KOPECHOHAMpa ca
JlenanycoBiM YMTaeM CTBAPU KaO O3HAKa:

Crurr. Ha HajHIKOj myioum, pBa MaliMHa n30alyBaja je MpBYy Typy HOBHHA.
Cour. Ckopo JbyICKM Kako TO CJUIT Aa puByyde naxmwy. CBe of cede aaje na npo-
ropopu. OHa Bpata Takolhe CJUIT LIKpHUIle, Tpaxe Ja UX 3atBope. CBe Ha CBOj HAUUH
rosopu (Joyce 1993: 100).

VY Tom cmucny, Tpeda ce Haj3an AoTahM LEHTpPaJHOI MpodJeMa Haller
UCTpaKMBamba, HAMMe KaKO CEeMaHTHYKU MaTepujas, yKbydyjyhu u mpemmete
cxBaheHe Kao O3HaKe y eMOneMy, OOJIMKYje He caMo MIeHTUTET, Beh M KOHIenT
yoBeka. MokeMo ce HaJJOBe3aTH Ha aHaJIM3y KOJIEKIIMje U, YOIIIITe, JeKopa y eH-
Tepujepy JdusnjeBe kanuenapuje kojy Hyau Podept Cy:

,»JJOKOHEe MIKOJbKe” 0 KojuMm Muciau CTuBeH /0K My JIu3u HEBOJBHO JO/ieibyje
I1aTy, IPUroaH cy (pUrypaTiBHU M3pa3 3a MPa3sHU MCTOPHILIM3AM CTApOr TUPEK-
TOpPa; HErOBU CTAPOBPEMEHH TOIJIE/IN jOIII IOJATHO Cy JOYapaHH MOCY/I0M €a HOB-
yuhuma u3 10da CTjyapTa, CeTOM KalllM4YuIla ca arocTONIMMa, U CJIMKama Mo3HaThuX
TPKAYKUX KOIa Koje mpekpuBajy 3ugose. Hemuprnu CTUBEH Ma/bUBO 3aKIbydyje
Ia TM KOBHU, Kao u cam [usu npase ,omax” rpea noprperom Expapna VII kao
npuHUa of Besca koju Bucu Haj kamuHoMm. CBe y Be3u ca Jlu3ujeM U BeroBUM
CBETOM CyTepHIlle TOHAB/baE Oe3 pas3sIMKe WU MPorpeca, Criopo pacinpocTHpamhe
JINYHE U UCTOPHUjCKe CTarHalije Koje 1ocexe u 1o camor ymetHuka Ctusena (Spoo
1994: 94).

DBpenekami, 3HauajHO je HaOMEHYTH, [IeKapToBO cxBaTame Tejd Kao Me-
XaHU3Ma, CXBAaTambe O MAIMHU3MY TEJIECHOT, a TIOCJIEIMYHO YaK U caMy HEeHTpas-
HY MJ€jy NO/IBOjEHOCTH TEeJIECHOT ¥ JyXOBHOT, U3BOJM U3 UMHCHULIE J1a j€ 1 caM
0Mo ,,umIpecuoHnpan Kunstkammer-oM Koju je Beh TpH reHepanuje KOpUCTHO
CBOje HEMe CIIMKE Jia MPeJCTaBy Mpesa3 U3 IpUpoAHuX dopMalyja 10 yMETHUY-
kux popmu” (Bredekamp 1995: 39). I[loHaBsbame cTBapama CBETa Koje ce OiBUja
y 3aCHUBamYy KOJIEKIMje y jeJJHOM KaOMHETy KypHO3WTeTa OW Mpema OBOj Te3U
Tpedao Ja je MPYXKUIO aHAJOMIKA oOpasal] 3a APYyradyujy KOHIEMIH]Y >KABOT
cBeTa, ykibyuyjyhu u 4yoBeka. [Iputom, kKaduHeT KypuosuTeTa je MpeACTaBbao,
,»Ka0 Ha MO30PHUIIIHO] CLIEHU”, CBE CTYIHLEBE OJ] UHEPTHE MaTEpUje 10 AHUMUPAHOT
Tesa, KOje je 4ecTo pernpe3eHTOBaHo y3 moMoh MmokpeTHux urypa, ,,ayromarona”,
KOje Cy y XMIIOTEKCTY MMaJle ¥ ayTOMAaTOHE KaKBe je, IpeMa MUTY, Y aHTULM Ipa-
Buo enan (Bredekamp 1995: 48). Ha taj HauuH, jegan o UMIUIMIUTHUX MOU-
Mamba JIPYLUTBEHOI KUBOTA Y Yaukcy UH(POPMUCAH yIIPABO CXBATAHEM O jEJHOM
BUJly 1ep(pOpMaTUBHOCTH, IIPU YeMy YOBEKa HE YMHM YOBEKOM HUILTA APYTO 10
HETOBO JIPYIITBEHO OCMOJbaBAKE U aKTUBHO, TPAKTUYHO yuelhe y JpyHITBEHOM
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nporiecy. [laHceMnOTHYKA U3rpaaba UISHTUTETa HE caMo Jja OpHIIle TPaHUILy W3-
Mely YHyTpaIlIber 1 CIOJballlber UM MHAMBUAYAIHOT U APYIITBEHOT, Beh Yak u
n3Mel)y NpMBaTHO-UHTUMHOT U jaBHOT, OyAyhu 1a je 4oBeK y poMaHy Yaukc yBeKk
HaJMK Ha ypelheHy KOJIeKIHjy O3HaKa KOje je YCBOjHO.

3AKJbYYAK

VY pagy cMO MOKYyIIAIX a2 UHTEPIIPETUPAMO MOJIEPHUCTUYKM poMaH Ilejm-
ca Ilojca y cBemiy onpeheHUX KyJTYpHUX MU YMETHUUKUX (pEHOMEHa eroxe pa-
HOT HOBOT BEKa, Tj. peHecaHce 1 Dapoka, npe ceera dasupajyhu ce Ha BU3YyesIHOj
MIPUPOAM KYJITYpe Te €MoXe U, CIEICTBEHO, aJIeTOPHjCKUM (popMaMa M3pakaBama
y OKBHpY b€, MOIYT emOjIeMa, paJHe code u KaduHeTa Kypuosureta. Ilpe cse-
ra, ucrahu hemo jeaHy He3aHemapJbMBY napajesy usMmely poMaHa U TEOPUjCKUX
cruca IlojcoBor caBpemeHnrka Banrepa benjamuHa, ycien dera MokeMoO rOBO-
PUTH O HUXOBO]j 3ajeJHUYKO] OKYIMPAHOCTH ofipeheHnM MpodieMumMa KyaType
panor 20. Beka. Ycrnoctapibajyhu mapaneny wsmelly XyMaHUCTUYKOT KOHIETITa
YOBEKa y paHOj MOJIEPHOCTHU U KOHLIENTAa YOBEKa KAKBUM je IIPE/ICTaB/beH Y Yauk-
cY, MOKEMO TIPUMETUTH JIa Y KOHTEKCTY YeCTO 3alakaHe ¥ MHTepIpeTHpaHe Mo-
nemuke Llojca ca mpojekToM panoHanu3Ma 1 MPOCBETUTEILCTBA, KA0O U KACHU]jer
MO3UTHUBU3MA Y PENpe3eHTOBalY CTBAPHOCTH (KOjU CTBapa TEOPUjCKY IMOJJIOTY
3a KJIAaCUYHU peajii3aM), pOMaH peaKkTUBUpa KyJITypHE MOJelle KOjU Cy IPEeTXo-
I oBUM (huI030(pCKUM IJIEAMIITIMA, He HyJehu NMpUToM TeK jenaH B[ pe-
WHTeprperanuje Tor Haciieha, Beh yHeKoIMKo pexaduaurtyjyhu ra oa KacHUjUX
PALMOHAIMCTUYKUAX MHTEPIIPETaLuja, [IpU YeMy MUCIMMO Ha [OCTYJIMPaHy Be3y
u3mehy kynrype dapoka u ¢unozoduje Penea [lekapra. Ipyrum pedynma, KOJeK-
LMOHAPCKU KOHLIENT YOBEKa y POMaHy Y.ukc HUje, IpeMa HalleM TyMaydewy, HU
MOCTXYMAaHUCTUUKH, HU XyMAaHUCTUUKM y MeTa(U3NYKOM CMUCIy, Beh, Ha ToM
3HAYEHCKOM IIJIaHy, TOBOPH O MEXaHM3MHMMa YOBEKOBOI KOHKPETHOI IpPYLITBE-
HOT TIOCTOjama y caJallllbOCTH U MOTYNHOCTMMA MCIIO/baBabha KYJATYPHOT U KHbH-
’KeBHOT HacJjieha y caBpeMeHOCTH.
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THE POETICS OF COLLECTIONS AND COLLECTING IN ULYSSES
BY JAMES JOYCE

Summary: The concept of collections and collecting in the novel Ulysses by James
Joyce is examined on two separate levels simultaneously: in the specific treatment of inter-
textuality as a special variant of collection, interpreted in accordance with essays by Walter
Benjamin; and the motifs of collections which are in a literal sense represented in the work.
By establishing the idea of the analogy between, firstly, the organization of all symbolic
values in correspondence to the money form of exchange and secondly, as a consequence
of the first, the levelling of linguistic means and instruments — the preliminary thesis which
we choose as our starting point is that the well-known relativization of the hierarchy be-
tween high and low culture effectively creates a rift in the represented physical reality of
the novel between the object as a use value and as a museum antiquity. The language of the
novel, then, operates on a scale between abject detritus of everyday speech on one extreme,
and learned, high-brow references that attain qualities similar to museum exhibits, simi-
larly to how the textual reality of the novel includes both waste/discard, and cultural goods
as inconsumable values. Finally, the practice of collecting linguistic and social signifiers,
especially in the context of the arrangement and planning of the characters’ personal space,
which on a symbolic level grants cultural capital to its owner, while serving as a means of
characterization.

Keywords: Ulysses, James Joyce, Walter Benjamin, collection, intertextuality.
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SYNTHETIC-ANALYTIC DRIFT IN ADJECTIVE
COMPARATIVE FORMATION AS ATTESTED IN COHA

Abstract: Numerous studies have explored the diverse synchronic aspects of the
division of labor between synthetic (inflectional) and analytic (periphrastic) comparison
in the English language, i.e., the linguistic and extra-linguistic factors favoring one com-
parison strategy over the other (cf. Kytd, Romaine 1997; Leech, Culpeper 1997; Lindquist,
2000; Gonzalez-Diaz 2009; Matsui 2010; Park, Jeon 2011; Mondorf 2006; Hilpert 2008;
Scrivner 2010; Cheung and Zhang 2016). This paper aims to investigate the phenomenon
from a diachronic perspective. The paper analyzes the absolute frequencies of both free
and bound comparative morphemes attached to adjectives in American English (AmE)
over the last two centuries using the techniques standard in quantitative morphological
typology (cf. Greenberg 1960; B. Szmrecsanyi 2012, 2016). The quantitative data on ad-
jective comparatives are retrieved from the Corpus of Historical American English (COHA,
1811-2010) and further analyzed with a statistical test of linear regression (95% confi-
dence intervals), with time as the independent variable and the calculated probabilities of
occurrence of synthetic and analytic forms as the dependent variables. Our findings show
that, similarly to the British English variety (BrE), the frequency of synthetic comparative
forms has been increasing over time with respect to their periphrastic alternatives.

Keywords: adjective, comparison, diachronic perspective, COHA.

1. INTRODUCTION

The history of the English language has been described as a longstanding,
continual drift from the synthetic Old English Language (OEL) to the analytic
Modern English Language (MEL), and, reportedly, the process is still in operation
(e.g. Baugh, Cable 1993: 60; Fennel 2001: 6). The loss of inflection in the nominal,
verbal and adjectival paradigms started around the end of the OEL period and it
set in motion the long-term processes of a synthetic-analytic drift (also referred to
as a synthetic-analytic shift in, for instance, Mondorf 2006, 2009). Present-Day
English is an analytic language that relies on scarce inflectional morphology and,
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far more frequently than not, on functional words and word order to code gram-
matical information (Szmrecsanyi 2012, 2016). Hence, the evolutionary path of
the English language is commonly portrayed as a gradual and perpetual transition
from syntheticity toward analyticity.

The comparison of adjectives is not an exception. Many authors have
claimed that the shift from synthetic to analytic comparison has been actively tak-
ing place since the post-Old English era until the present day (Barber 1964: 131;
Brook 1973: 180). These observations have been confirmed in numerous studies
conducted during the last three decades. Reportedly, synthetic comparison has
been decreasing and analytic comparison has been increasing (cf. Bauer 1994;
Kyto 1996; Kyto, Romaine 1997, 2000; Gonzalez-Diaz 2009).

The synchronic studies on the use of synthetic and analytic comparison have
been significantly more numerous and more diverse, both theoretically and meth-
odologically (cf. Leech, Culpeper 1997; Lindquist 2000; Mondorf 2000, 2006,
2009; Smeds 2007; Gonzalez-Diaz 2009, etc.). However, this considerable stock
of research findings has not reduced the interest in this topic. With the introduc-
tion of new theoretical and methodological frameworks, it seems that the topic has
been gaining momentum.

The diachronic studies predominantly focused on British English (BrE).
This article aims to investigate the trends in synthetic/analytic comparison in the
American variety of English (AmE), relying on the theoretical and methodological
postulates of the contemporary quantitative morphological typology (Greenberg
1960; Szmrecsanyi 2012, 2016). The statistical analysis was conducted on the data
retrieved from the Corpus of Historical American English (COHA) with GraphPad
Software (online version).

2. LITERATURE REVIEW

The authors focusing on the use of synthetic (inflectional) and analytic (peri-
phrastic) comparison are primarily committed to exploring the synthetic aspects of
the dichotomy. This line of research into the comparative formation focuses on the
division of labor between synthetic and analytic comparison by investigating the
linguistic and extra-linguistic factors which may favor the use of one comparison
strategy over the other (cf. Kyto, Romaine 1997; Leech, Culpeper 1997; Lindquist
2000; Smeds 2007; Gonzalez-Diaz 2009; Matsui 2010; Park, Jeon 2011). As this
wave of research was about to reach its peak, the first well-founded doubts were
cast upon the statistical methods previously employed. All factors suspected to
have an impact on the choice of a comparison strategy operate simultaneously in
any given situation, so the effects of multiple factors are always interrelated. Hence,
they should be tested with statistical tools sensitive to such mutual interactions,
such as multifactorial analyses. These novel observations set in motion a whole
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new wave of research (cf. Mondorf 2003; Mondorf 2006; Hilpert 2008; Mondorf
2009; Scrivner 2010; Mondorf 2014; Cheung, Zhang, 2016). The introduction of
more sophisticated statistical tools also resulted in the expansion of the repertoire
of the analyzed linguistic and extra-linguistic variables.

The re-awakened interest in this topic resulted in a novel theoretical frame-
work whose main hypothesis is that analytic forms reduce the cognitive effort that
would otherwise have to be invested by an addressee to process synthetic com-
parative forms. Drawing on the experimental methods familiar in neurolinguistics,
N. LaFave (2015, 2016), G. Kunter (2015), and D. Chua (2018) could not find
enough evidence to support the claims that analytic forms require less cognitive
effort than synthetic ones. We must note that this, however, does not undermine
the validity of the obtained research findings. The cognitive approach is used here
only as an explanatory component for the phenomena observed, such as, for in-
stance, that haplology of liquids seems to be avoided. In other words, the statistical
data demonstrating the tendency of the disyllabic adjectives ending in -/y not to
prefer the inflectional suffix -er are still valid even though the cognitive explana-
tion has not been confirmed. In addition, even though the differences in cognitive
effort while processing synthetic and analytic forms have not been detected for an
addressee, the same is yet to be experimentally tested for speakers, i.e., the one
producing the forms.

The pioneering studies on the diachronic aspects were conducted by M. Kyto
and S. Romaine (Kyto 1996; Kytd, Romaine 1997). The authors compared the
results obtained for (Early and Late) Modern English with those obtained for Con-
temporary English and their results testified to the fact that the analytic compari-
son first entered the English language around the 13" century.' A decade later, the
interest in this topic re-emerged when V. Gonzalez-Diaz (2008) found examples
of analytic comparison in the Old English texts dating back to the 9" century.
More importantly, these diachronic studies portray the evolutionary path of ana-
lytic comparison as an ongoing linear upwards trajectory. Logically, the frequency
of synthetic comparison is presented as a proportional decline. However, the latest
studies in the field challenge such perceptions.

B. Szmrecsanyi (2016) investigated the synthetic-analytic shift in nomi-
nal, verbal, and adjectival paradigms. Striving to profile the evolutionary path
of the grammatical marking between 1100 and 1900 AD, the author used the
Penn Parsed Corpora of Historical English Series. B. Szmrecsanyi adopted the
techniques introduced by Greenberg (1960) and implemented them with slight
adaptations. Namely, a gross inflectional index, otherwise known as an absolute
[frequency, was replaced with analyticity and syntheticity indices (Al and SI). They
stand for relative frequencies of free and bound morphemes, respectively. The find-

! Modern English (ME), according to D. Burnley (2001: 211-368) and E. van Gelderen
(2009: 155-248) is associated with the period of English language history ranging from 1500-1900.
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ings reveal that the relative frequencies of free and bound comparative morphemes
form U-shaped trajectories spreading in opposite directions (Szmrecsanyi 2016).
Namely, inflected adjectives were in decline during the 12%, 13™® and 14" centu-
ries. This fall was followed by an almost proportional increase. Around the 1750s,
the bound morpheme reached the same levels it had had prior to this drop. Since
then, inflected forms started exhibiting a steady increase in frequency (pg. 107).
Almost proportionally, free morphological markers (more, most, less, and least)
first rose steadily. Since the 1660s, their frequencies have remained quite stable
(pg. 106). Two U-shaped trajectories form a spiral-like shape, so B. Szmrecsanyi
(2016) coined the term analytic-synthetic spiral to describe the trends in the pro-
ductivity of the free and bound comparative morpheme. These findings prove that
there was no linear trend toward less syntheticity and more analyticity. Analyticity
was on the rise until the 13th century (the end of the Early Modern English era)
and then, the period of a steady decline commenced. Almost the same level was
reached at the onset of the 20" century.

T. Siily et al. (2018) introduced the concept of morphological productivity
into the current research on synthetic/analytic changes in comparative formation.
The concept was adopted from H. Baayen (1992: 109-150) who sees morphologi-
cal productivity as determined by three independent measures: realized productiv-
ity (number of words containing the selected affix during the whole timespan under
investigation), potential productivity (ratio of hapax legomena with the given affix
and all the words containing it), and expanding productivity (ratio of hapax legom-
ena with the given affix and the total number of these occurrences). The findings
of T. Saily et al. (2018) testify to the fact that the morphological productivity of
the free comparative morpheme has been quite stable through time and across
different social classes. On the other hand, it appears that the productivity of the
bound comparative morpheme has been increasing. This rise is attributed to vari-
ous social factors, such as, inter alia, the inclusion of women in the workforce. The
tendency towards synthetic comparison was detected in the following cases:

(a) when comparatives are pre-modified with adverbials (e.g., a lot easier),
(b) when comparatives are used post-positively (e.g., make it easier),

(c) when comparatives follow copulas (e.g., It is easier),

(d) with disyllabic adjectives (e.g., easy /'i:.z1/), and

(e) when than complements are omitted (Saily et al. 2018).

B. Szmrecsanyi (2012, 2016) and T. Saily et al. (2018) indicate that the

frequencys, i.e., the productivity of the bound comparative morpheme has been in-
creasing in the British English variety. No data are available for American English.
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3. METHODOLOGICAL PRELIMINARIES

This analysis aims to investigate the frequencies of bound and free mor-
phemes in the formation of adjectival comparatives in American English. The
quantitative data were retrieved from the Corpus of Historical American English
(COHA). COHA covers the time period from 1820 to 2010, which is divided into
20 sections, each covering one decade.

The corpus search was performed with the following annotation:

(D_jjr

(2) more ADJ,

(1)_jjr than

(2) more ADJ than,

The first set is used to isolate (1) synthetic and (2) analytic comparatives
without any additional limitations. The second set of tags narrows the search down
to comparatives followed by than complements. Even though the presence of than
complements has been mentioned as one of the syntactic features favoring the use
of synthetic comparison (cf. Hilpert 2008; Gonzalez-Diaz 2009; Scrivner 2010),
some findings indicate that the opposite is the case (e.g., Lindquist 2000). Also,
the analysis of the forms with than complements serves as a sort of a validity test.
Namely, not all more + ADJ forms are analytic comparatives (e.g., We need [more]
[competent people]). The special emphasis on the structures in which more + ADJ
are without doubt periphrastic comparatives can serve as an additional test. On the
other hand, since there is no definite consensus on the impact of the given comple-
ment on the choice of a comparison strategy, this analysis will compare the data
obtained for both types of comparative constructions:

Scenario I: comparatives with than complements
Scenario 2: comparatives without than complements

The analysis utilizes the quantitative methodology proposed by B. Szmrec-
sanyi (2012, 2016). However, syntheticity and analyticity indices (SI and AI) for
all 20 time sections are converted here into probabilities of occurrence with the
following formulae:

pots
Mo+ 1,
P
M+ H,

where p_and p_ stand for the probabilities of occurrence of synthetic forms (p))
and analytic ones (p ), while u_and u_ are their absolute frequencies, respectively.
These values allow us not to observe the frequencies of the free and bound com-
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parative morphemes in isolation, but rather with respect to one another. This paper
thus advocates that the complex dynamic between synthetic and analytic compari-
son should always be observed in their mutual interactions.

The descriptive statistical analysis was conducted using GraphPad Software,
a free software solution available online. A statistical test of linear regression (95%
confidence intervals) was conducted with time as the independent variable and the
calculated probabilities of occurrence as the dependent variables. The p values
below 0.05 are treated as a token of statistical significance.

4. RESULTS

The data retrieved from COHA clearly indicate that synthetic comparison was
dominant during the selected time period (1811-2010) when comparatives were fol-
lowed by than complement (Scenario I) and when they were not (Scenario 2):

Table 1. p and p, for comparatives with and without than complements.

Scenario 1 Scenario 2
p, 0.76 0.84
P, 0.24 0.16

Scenario 1 (comparatives with than complements) and Scenario 2 (com-
paratives without than complements) will further be analyzed independently.

Scenario 1. When the comparative forms were followed by than comple-
ments, bound comparative morphemes were more frequent than their free alterna-
tives without exception.

Table 2. p and p, in comparative + than complement structures (1811-2010).

1820 1830 1840 1850 1860 1870 1880 1890 1900 1910

p, .60 .57 .61 .61 .62 .65 .67 .65 .64 .65

P, .40 43 39 39 .38 .35 .33 .35 .36 .35

1920 1930 1940 1950 1960 1970 1980 1990 2000 2010

p, .67 .69 7 7 .69 .68 .67 71 .72 .72
p, .33 31 3 3 31 .32 .33 .29 .28 .28

The findings indicate that synthetic comparatives had a higher ratio in the
total number of comparatives used in 2010, as compared to 1820 (72% versus
60%). The exact opposite was the case with analytic comparatives (28% versus
40%). The values of probability of occurrence for periphrastic comparison fell
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from 0.4 to 0.28 during the same time period. The data were further tested with
the statistical test of linear regression in GraphPad Software (95% confidence in-
tervals). The following figures were generated by the software:

Figure 1. Linear trends in synthetic and analytic comparison for Scenario 1.
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The statistical data prove that there was an upward trend in the use of the
bound morpheme, and a downward trend in the use of the free morpheme. With
both p-values <0.0001, the deviation from the horizontal is statistically significant.
The obtained R-squared values (0.8238 for p, and 0.8291 for p ) further indicate a
high level of fitness between the regression line and the data set (more than 80%).
The values generated for the standard errors of the estimate (Sy.x (p) = 0.01775;
Sy.x (p,) = 0.01753) reveal minimal variations with respect to the presented re-
gression line. In other words, the correlation is quite close to perfect (value O rep-
resents perfect correlation). Due to the observed unfitness, we should also present
the nonlinear lines generated for two data sets.

Figure 2. Non-linear trends in synthetic and analytic comparison for Scenario 1.
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Scenario 2. The results obtained for the comparatives not followed by than
complements are presented in Table 3. The share of the bound morpheme in the
total number of occurrences of both bound and free comparative morphemes in-
creased by 4% (from 80% in 1820 to 84% in 2010).

Table 3. p and p, in comparative without than complement structures (1811-2010).

1820 1830 1840 1850 1860 1870 1880 1890 1900 1910

p, .80 .79 .80 .81 .83 .85 .86 .86 .86 .86
p, .20 21 .20 .19 .17 .15 .14 .14 14 14

1920 1930 1940 1950 1960 1970 1980 1990 2000 2010

p, .86 .86 .87 .87 .85 .85 .83 .84 .85 .84

p, .14 .14 13 13 .15 .15 .17 .16 .15 .16

When it comes to the comparatives not followed by than complements, the
software calculated that both p square values are <0.0001. Hence, the deviation
from the horizontal can be considered as statistically significant.

Figure 3. Linear trends in synthetic and analytic comparison for Scenario 2.
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The obtained R-squared values (0.2949 for p_and 0.3050 for p) further
indicate that the level of fitness between the regression line and our data set is
about 30% for both synthetic and periphrastic comparison. This indicates that the
observed trends were not perfectly linear as was the case with comparative + than
constructions. Due to the observed unfitness, we the nonlinear lines are also gener-
ated for these two data sets.
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Figure 4. Non-linear trends in synthetic and analytic comparison for Scenario 2.
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5. DISCUSSION

The time span analyzed here can be divided into two time periods: before
and after the 1970s. It seems that the opposite trends in the use of synthetic and
periphrastic comparison were quite proportional until the mid-1970s. The increase
of synthetic forms was simultaneous to an almost proportional decrease of analytic
ones. These results might indicate that synthetic forms were gaining prominence at
the expense of analytic forms in both analyzed scenarios. After the 1970s, the use
of synthetic forms continues to gradually fall, only to start to increase in the 1980s
and 1990s. On the other hand, the decrease in periphrastic comparison during the
1970s was more prominent, as was its subsequent rise; however, analytic compari-
son did not achieve the prior status after this rise, and continued to gradually fall.

One of the most important implications of the findings of this study is that
fluctuations are detected during the time period that is relatively short for other
linguistic changes to provoke them independently. As indicated in the previous
literature (cf. Saily et al. 2018), the changes may be attributed to extra-linguistic
factors. Socio-economic factors can be truly seen as main drivers of these changes,
such as the increased entrance of women to the workforce.

The findings presented here somewhat clash with those presented by B.
Szmrecsanyi’s (2012, 2016). While the results of this study show that periphrastic
comparison has been declining, Szmrecsanyi’s findings indicate that analytic com-
parison is quite stable. However, we must note that B. Szmrecsanyi (2012, 2016)
conducted his research on Pen Parsed Corpora of Historical English series which is
a database of British English. This analysis was conducted with the data extracted
from the corpora of American English. This, however, should not be taken as an
indication that there are differences between the two varieties. The reasons for
this discrepancy may stem from methodological choices. Namely, B. Szmrecsanyi
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(2012, 2016) mentions the use of the POS tags, but it remains unclear whether and
how the examples in which more/most + ADJ are not analytic comparatives and
superlatives were eliminated. Here, they were eliminated by narrowing down the
search to comparison-specific structures as a sort of a validity test.

Second, free comparison morphemes in B. Szmrecsanyi’s (2012, 2016)
analyses also include less and least. These are excluded here because they do not
have inflectional counterparts. There are no inflectional morphemes at our disposal
in English that could mark comparatives and superlatives of inferiority. In other
words, there is no other way to mark comparison of inferiority, but to use the free
morphemes (i.e., the analytic model of comparison). The inclusion of less and
least, which do not have inflectional equivalents and are thus not expected to be af-
fected by any growing tendency towards synthetic comparison, might have blurred
the true picture. If they had been excluded from B. Szmrecsanyi’s analyses (2012,
2016), the author might have obtained somewhat different results which would be
more similar to ours.

The results presented here also suggest that an increase in synthetic forms
is significantly higher for forms containing than complements. Similar conclusions
about than complements favoring synthetic comparison have been made for Brit-
ish English (cf. Lindquist 2000; Saily et al. 2018). The exact opposite was demon-
strated by Hilpert (2008), Gonzalez-Diaz (2009), and Scrivner (2010).

6. CONCLUDING REMARKS

The analysis carried out in this paper contributes to the existent stock of
research by revisiting the trends in adjective comparison in AmE. The results of
this analysis show that our inherited wisdom about synthetic-analytic shift as an
ongoing process still operating today should be revisited. The latest studies show
that in the previous stages of language development this process was not linear, but
rather spiral-shaped. There were significant fluctuations, and the trends for both
types of comparison exhibited parallel and somewhat proportional ups and downs.
This analysis on the use of synthetic and analytic comparison in AmE covers only
two centuries which appears to be a short time span to see the synthetic-analytic
spiral at work. However, it clearly reveals that a perpetual suppression of synthetic
comparison by analytic means may be something of a myth, at least in AmE. In
other words, the data presented here obviously show that we should abandon the
narrative on the synthetic-analytic drift (or shift) in both Modern and Contempo-
rary English.

Instead of confirming that analytical comparison has been rising with respect
to synthetic comparison, quite the opposite seems to be the case. Since 1820 to the
present day, it is synthetic comparison that is becoming more frequent in language
use. The reverse is true for periphrastic comparison. These conclusions are espe-
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cially important bearing in mind that AmE is frequently accused of being more
prone to analytic changes than BrE, both in comparison of adjectives and in general.
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Jenena M. JocujeBuh Muruh

Vuusepauret y Kparyjesiry
PakyaTeT NeJarolkux Hayka y JaronuHu
Karenpa 3a ¢uosonike Hayke

TIPEJIABAK CUHTETUYKE KOMITAPALIMJE V AHAJIUTUUKY V
AMEPUYKOM BAPUJETETY EHIJIECKOT JE3UKA YV TIOCJIEQFbA
IIBA BEKA

Pe3ume: Paj mpeacTaBba pesyiTaTe CTATUCTHUKE aHAJIM3e yrNoTpede CHHTETHYKe
U aHaJIUTUYKe (nepudpacTUike) KOMIApaluje y aMepuyKoM BapUjeTeTy €HIVIECKOI je-
3WKa y MPOTeKJa /Ba Beka. JIoK ce Jocajgamma JUTepaTypa YIJIABHOM OaBM MHOTOOPO]-
HUM CHHXPOHHjCKMM acleKTHMa OBe JIMXOTOMUje, Y OBOM pajly yHnoTpeda CHHTETHYKE U
aHAIMTUYKE KoMITapanuje nocmarpahe ce u3 qujaxponujcke nepcriektuse. OCHOBHH Wb
paja je UICHIUTUBAaHE TPOMEHA YYeCTaJIOCTH jeTHOT BUJa KOMIapallyje y OHOCY Ha APYTru
y M3adpaHOM BapHjeTeTy EHIVIECKOT je3nKa. Y pajy ce KOpHCTe NCTPaKMBAYKe TEXHUKE
Koje cy ommrTenpuxBaheHe y KBaHTUTATHBHO] MOPQOJIOIMKO] Tuojoruju. Kao nnanka-
TOpU (PPEKBEHTHOCTH CJIODOJHE U Be3aHe MOpdeMe y3umajy ce MHAEKC CUHTETHYHOCTH
Y WHJIEKC aHATUTHYHOCTHU KOjH TPEICTaBjbajy 3alpaBo pelaTuBHE (PpPEKBEHIIN]e Be3aHe,
OJIHOCHO 1000 1He MOopdeme. KBaHTUTATUBHM NOJAIIM JIOOUjeHH CY MpeTparama Kopiyca
Corpus of Historical American English (COHA) xoju odyxBara niepuon o 1810. romiae
70 2010. ronuHe, a KOjU je Moje/beH Ha JBaJeceT BPEMEHCKUX CEKBEHIIM Of1 je[HE JeKae.
CraricTiika 3Ha4ajHOCT ONakeHUX TPEH/I0BA UCITUTAHA je CTATUCTHYKUM TeCTOBUMA JIM-
HeapHe perpecuje. Y Te cBpXe KopHiheHa je oHIajH-Bep3uja coptepa GraphPad xoju
ayTOMAaTCKH reHepHuile jaaTte rpacduuke npukase. JodujeHu pesyiaTaT joul jeaHoM he
OCIOPUTH TPaJUIIOHAIHE CTABOBE Ja aHAIMTHYKa KOMIapalyja rnocraje cee yemrha Ha
yHITpO CMHTETHYKE KOMIapaluje, Tj. 4a je MoCTojaHo MOTUCKyje. HampoTus, pe3yiratu
TIOKa3yjy Ja CHMHTeTHYKa KoMmmapalja o 70-ux rojarHa NMpoIUIor BeKa Oeleku crajaH
pacr.

Kroyune peuu: cuHTETMYKA KOMIIapalnyja, aHAJIMTHYKA KOMIapalyja, aMepudku
BapumjeteT, qujaxponnja, COHA.
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[TIAT'OJICKHA ITPE®UKCU MISS- N VER- KAO HOCHUOLIA
CEMAHTUKE HE'TATUBHOCTHU V¥ HEMAYKOM JE3UKY
N b XOBU ITPEBOJIHN EKBUBAJIEHTU ¥V CPIICKOM

Aiicitipaxini: Y paay ce aHanu3upajy npeuKCH miss- U ver- Ka0 HOCUOLIM CEMaHTHKe
HEraTHMBHOCTH Y HEMauKOM je3WKy, Ha Tpaljil ekcueprnupanoj u3 Hemauko-cpiuckol peunuka:
Inatoau ca ipegpurcuma u peuernuuru tipumepu (bapuh, Tyuke 2021) ca nocedHUM OCBpTOM
Ha FUXOBE MPEBOJHE eKBUBAJIECHTE Yy CPICKOM je3uKy. L[i/b MCTpaxuBama je yTBphuBambe
CEeMaHTHYKMX IOATPYyNa Iaroja TBOPEHMX MoMohy OBHX Npedukca M HauMHA MPEHOLIeHA
IbMXOBHX 3HAuUeHa y CPIICKOM je3UWKy. AHaM3a je 3aCHOBaHA Ha PEJeBAHTHO] JIMTEPaTypH
Y KOHTPACTHBHOM Topeherby HEMAUKUX IJIarojia M HUXOBUX CPICKUX MPEBOJHMX EKBHBAJIe-
Harta. Pe3ynrartu nokasyjy ja npedukc miss- UCrojbaBa CEMaHTUYKHU PEJIaTUBHO YjeqHAUYEHY
KaTeropujy HeraTUBHOCTH, JIOK TpeUKC ver- 00yXBaTa IUPH CIIeKTap HETATUBHUX 3HAUEhA U
pa3sHOBpCHHU]jE IPEBOIHE 0dpaclie Y CPIICKOM je3UKY.

Knyune peuu: npedukcanmja, ceMaHTHIKa MoaupuKanyja, mpedukc miss-, mpedukrc
ver-, KOHTPACTHBHA aHAJIM3A.

1. VBOJI

[Ipedukcanyja y HEeMauykoM, Kao U 'y CPIICKOM je3UKy, TIpeCcTaBba HajIpo-
JOYKTUBHMjU THIT TBOpPOE TJIarosia, mpy demy mnpeduKcu He camo Jja omoryhapajy
HACTaHAaK HOBUX JieKcema, Beh M CyIITHHCKM MOIU(UKY]y 3HAUCHE TJIaroJicKe
OCHOBe, CTBapajyhu unMTaBe HM30BE CEMAHTUUKW CPOAHMX Tiarona. KoHrpactu-
pameM JIBajy je3rka MOTy ce UCIUTATU MOTEHIIMjaIHH eKBUBAJIEHTHU TBOPOEHU
Y CEMaHTHYKHU OJIHOCU. Y OKBUPY CHCTeMa HEMauyKUX IJIarojCcKux mnpedukca,
KaTeropuja HeraTUBHOCTH TIPEJICTaBIba jEIHO OJ1 3HAUEHCKHX T0Jba Y KOjUMa ce
MOCedHO jacHO MCMoJbaBa yiora npedukca y MoauduKalyju 3HaYeHha OCHOBHY-
Kor miarojyia. Mako ce HeraTMBHOCT HE MOXE CMaTpaTH jeJIMHCTBEHOM U TOTITY-
HO XOMOTEHOM CEMaHTHYKOM KaTeropujoM, OHa Ce KOJ MOjeJUHUX TJIAroJICKUX
npedUKCATHAX TBOPEHUIIA pean3yje Kpo3 pa3sIiuuTe KOMIIOHEHTE 3Hauera:
HeTralrujy Wid MOHUIITABAKE PaJihe, HEIIPABUIHO U3BPIICHE PaJlibe, TOrPEIIHy
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MpOIIeHY, HEyCIeX, HEeMoBO/baH PEe3yJaTaT W/WiM IMpeKkopauewe oapehene mepe.
INocedHo MecTo y OBOM CEMaHTHUKOM TI0JbY 3ay3MMajy IJIaroJiM ca HEOBO jUBUM
npepuKCUMa miss- U ver-, KOju, UaKo Ce Pa3jIMKYjy MO MPOJYKTUBHOCTH U Ce-
MaHTHYKOj KOMIUIEKCHOCTH, 00yXBaTajy 3HavajaH Opoj I1arosa 4rje ce 3HAUeHe
MoBe3yje ca HeraTMBHOM Monudukauujom paamwe. [lomasehu ox mpernocraBke
Ja ce (pyHKIMja CeMaHTHUYKe MOAM(]HKalMje KOjy MMajy HeMayKd IJIarojcku
npepuKCU miss- M ver- y CPIICKOM je3UKy He peann3yje mocpeactsoM GopMaTHO
oxrosapajyhux npedukca, Beh ce IpeHOCH pa3InYUTUM JIEKCUIKUM CPEeICTBUMA
Y MPEBOJHMM pelllelhHMa, Y OBOM Pajly Ce UCIUTYjy CpelcTBa KOja, Y CPICKUM
MPEeBOIHUM €KBMBAJIEHTHMAa, HaI0OKHalyjy 3HaUeHmhe Koje je Y HEeMAauKoOM je3UKY
cagpXkaHo y CEeMaHTULM CaMUX MpeduKca.

[Ipeduxc miss- y caBpeMeHOM HEMayKOM je3MKY Ipe/CTaBba jeaH O ce-
MaHTUYKH HAjIPO3UPHUjUX HEOABOjUBHX Mpedukca. Hberosa ocHoBHa (pyHKITHja
orjeaa ce y Moau(UKalrji 3HaueHha OCHOBE Y MpaBlly HEeralyje Wi HelpaBul-
HOCTH, TPU Y€MY M3BEJIeHM IJIarojid MOTy O3HavyaBaTH KaKO HENOCTOjarme WU
Heycniex pamme (missbilligen, misslingen), Tako W HEHO MOTPENTHO WM HEOITO-
Bapajyhe usBpiuewe (missdeuten, missverstehen). 3a pa3iuky of ibera, npepukc
ver- cliajja y CEMaHTHMUKM HajCJIOKEHHUje M HajIpOAyKTHBHUje HEMadKe IaroJj-
cke nipepukce (bemkos 2023; Husen 2015; ®najmep, bapu 2012). Hako, kao
M3PA3UTO MOJKMCEMHA TBOpOeHa Mopdema, OCTBapyje BEIUKU Opoj pas3iuuuTHX
ajoceMeMa M 3Hauermckux BapujaHTH (B. Iluman 2002: 82), 3a HeraTuBHy ce-
MaHTHUKY IIOCEDHO Cy PeJIeBAaHTHU IJIaro/id KOJ KOJUX YBOIM KOMIIOHEHTY Iorpe-
IIHOCTH, HETIPABUIIHOCTH, TYOUTKA, HEXKEJbEHOT UCXO/1a WIIM NIPEKopaycha Mepe
(sich verlesen, sich verrechnen, sich verlaufen, verpassen, verspielen, versalzen u
ap.). Crora ce HEraTUBHOCT KO/l OBHX IJIaroJjia He UCI0JbaBa HYKHO KA0 JIUPEKTHA
Herauuja OCHOBUYKOI 3HaueHad, Beh Kao OJCTyName 0J 0YEeKMBAHOT, IPABUIHOT
WM KEeJbEHOT TOKA Pahe.

IIpenmer oBor paja IpejcCTaB/ba aHAINW3A CEMAHTHKE HETaTUBHOCTU CBUX
r71arojia ca npeguKcoM miss- 1 OHUX IJIarosia ca NnpegpuKcoM ver- KOjU y CBOJO]
CEM-CTPYKTYPHU CaJIpike CeMy ,HEeMpaBHIIHOCT padmbe’, a KOju Cy yBpiuTeHu y He-
mauko-cpiicku peuruk: I'aaionu ca apegpuxcuma u peueruurnu ipumepu (bapuh,
Tyuxe 2021) (y nasbem TekcTy: PeyHuk), Kao 1 aHain3a HauMHA Ha KOJU Ce Ta ce-
MaHTHKA peasin3yje y ’MXOBUM IPEBOIHIM €KBUBAJIEHTUMA Y CPIICKOM jE3UKY. Y
pazy ce NoJsia3y Off UCTIMTUBAA 1BA [TOBE3aHa acleKTa: CEeMaHTUUKOI OTEHLMjala
HEMAYKMX [JIArOJICKUX mpedukca Ja MOAU(pUKYjY OCHOBY Y KOHTEKCTY HEraTuB-
HOCTH 1 HauMHa MPEHOIlIeHha TAKBOT 3HAUeHha y CPICKU je3uk. [lomMeHyTH crienu-
JAJIM30BaHMU /IBOjE3UYHM PEYHUK IPEACTaB/ba PEIIPE3EHTATUBAH JIEKCUKOT papcKu
W3BOP 32 KOHTPACTHBHY aHAIM3Y IJlarojia ca mnpedukcuMa U BUXOBUX MOryhux
eKBHUBaJIeHaTa Te oMoryhaBa carjiegaBame CUCTEMCKUX ofgHoca u3Mmely aBa jes3u-
Ka. [TocedHa maxkma mnoceehyje ce YNmBEHULM J1a Ce HETAaTMBHOCT cagpikaHa y He-
MayuK{M Mpe(UrupaHrM IJ1arojrma y CpricKoOM He MOCTHKE YBEK Kpo3 hopMaHy

178



Y3OAHHIIA; 2026, XXIII/2; ctp. 177-190

["IATOJICKM TTPE®UKCH MISS- VI VER- KAO HOCUOLIM CEMAHTUKE HETATUBHOCTH Y HEMAYKOM JE3UKY . ..

EKBHUBAJICHIIM]Y, Beh 4ecTo mocpecTBOM ONMMCHUX KOHCTPYKIIUja, HETMPAHUX IJ1a-
TroJia, TIEKCMYKY Pa3fIMIUTUX TJIaroyia Win APYTUX TBOPOSHUX CpecTaBa.

Hwmb paga je na ce yTBpie OCHOBHM CEMAHTHUKM 0Opacly KOjuMa ce Hera-
THUBHOCT peajn3yje KOJ HEMauKHX Ilaroja ca nmpegukcuma miss- u ver-, Kao 1 Jia
Ce UCTUTA]y Y CUCTEMATHU3Y ]y MPEBOIHU MOCTYIIIN KOjUMa C& OBU 3HAUEHHCKU O/I-
HOCH IIPEHOCE Y CPIICKHU je3UK. Y TOM CMUCITY IIWJb Pajia je U MOKa3UBawbe Y KOjoj
MepH 1 Ha KOje HauuHe ce crienuryHa 3Haueha HeraTUBHOCTH, HETPABUTHOCTH
Y OJICTYIama, Ca/pKaHa y HEeMauKuM pedruKcuma, ofpkaBajy y IpeBoy.

2. AHAJIN3A CEMAHTHUKE HETATBHOCTHU HA ITPUMEPY
PEYHUKA T'JIAT'OJIA CA ITPEOUKCUMA

[Noa HeraTuBHOIINY ce y OBOM pay He Mogpa3yMeBa UCK/bYUMBO 3HAUCHE
CYNIPOTHOCTH WM Heraldje, Koje je raBHa ojjuka mpedukca miss-, Beh mmpu
CEMaHTHYKH OKBHP KOjU 00yXBaTa MOTPENTHOCT, HEYCHEeITHOCT, OJICTYIamhe O
OUEKMBAHOT TOKA pajibe, HEMOBOJ/bAH MCXO/] M HApYyIIaBakhe HOPMAIHOT 3HAUCH2a
OCHOBHUYKOT IJ1arojia. Y paay ce UCTPaKyjy OHH INIAroJICKU mpeduKCH KOju UMajy
MOTEHIIMjaJl ]a Ha TaKaB HAYWH MOJTU(UKY ]y OCHOBY. [Ipyrum peunMa, aHaIM3H-
pajy ce Iaroim Koj KOjux je mpedukc Hocuiall CEMaHTUKE HEraTUBHOCTHU JIOK
I[J1aroJid KOJ| KOjUX je TaKBO 3Hauewme Beh caipkaHo y ceM-CTPYKTYpU OCHOBE He
TMpeJCTaBIbajy MocedaH NCTpakMBauKK n3a30B. [Ipumepa paau, mpedukc ver-, kao
HITO MO Beh MCTaK/IM, yuecTByje y TBOPOM YMTABOT HU3a IJIaroyia KOju ce MOTy
CBPCTaTU Y CEMaHTUUKYy I'pyMy ,HEraTMBHOCT', & HEKH O]l WUX cy: verabscheuen,
veralbern, verfiilschen, vergewaltigen, verhindern, verleugnen, verneinen, versauen,
verschlechtern, u 0pojuu apyru. Koj oBuX riarosa, HeTaTUBHOCT j€ MOTUBHCAHA
OCHOBOM (Abscheu, albern, fdlschen, Gewalt, hindern, leugnen, nein, Sau, schlecht),
na mpeduKc KOJ JeBepOATHUX TJIarojla HTEH3UBUPA Ty HETATUBHOCT U MapKH-
pa pe3yJITaTUBHOCT, a KOJ OCTAJIMX, KOjU HUCY IJIArOJICKOT MOpEeKJia, y4ecTByje y
KOMOMHOBaHOj TBOpPOM IJIarojia, y Kojoj mweroa (pyHKIMja He MpeBa3uiasu ce-
MaHTHYKO MOAM(UKOBAKE OCHOBE; KOHBEp3Uja/cy(ukc numajy (pyHKIHjy TpaHc-
MOHOBaba OCHOBE M3 KJlace MMEHMIIA, a/1jeKTHBa, MApTHKYJa y Kjacy raroia (B.
®najmep, bapr 2012: 96-98, 389). On HU3a MOMEHYTHX IJIarosa Mo AOMPUHO-
cy npeduKca, ajM M 10 CEMaHTHMYKOM ofipehery ocHOBe, OMTHO ce pa3iuKyje
HU3 CAauUIbEH O]l IJIarojia Kao IITo cy: verachten, verfiihren, verlernen, versalzen,
sich vertippen, verwirken, urje OCHOBE YMHE MICKJbYUMBO TJIATOJU U TO OHU KOjU
HEMajy HUKaKaB MpU3BYK HeratuBHocTu. Hamme, npedukc u oBae Moaudukyje
OCHOBY, QJIM TAKO IIITO CEMAaHTUYKU HEYTPATHO] OCHOBH JIOfIEJbY je TAKBO 3HAUCH:C
KOje je rmoMepa y cMepy HeraTMBHOCTH. YaK HM IJIaroju Koje CMO Hadpojanu y
JIpPyroM HU3Y He YMHE CEMaHTUYKW XOMOTEHY TPYIy jep O3HauaBajy pa3indyuTe
¢opme neratuBHocTu. Kon rarona verachten v verfiihren ped je 0 HETaTUBHOM
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OJIHOCY areHca mpemMa TanujeHcy; Ko Iiarona verlernen u verwirken pagyd ce o
ryOUTKY Kao HETaTUBHO] MOCTIEIWIIN; Versalzen MMITIALIMPA TIPEKOpaveHe Mepe
Koje, Takohe, 1oBoau 10 HeratuBHe nocnenuue. Kop riarona sich vertippen akue-
HaT je Ha MOrPeIIHOM U3BpLIeHY paame. CTora, OCHOBHU KPUTEPHUjyM 3a U300p
rpahe y oBoM pajy HHje caMo IPUCYCTBO HETaTUBHE CEMaHTHKE y TIPe(PUKCaTHO]
TBOPEHHLIM, Beh ¥ NHTame HEeHOT Mopekia. AHAUIM3UPA]jy ce caMO OHM TJIaroyiu
Yyuja OCHOBa HHje Beh, cama 1o cedu, MapKupaHa CEMOM ,HEraTUBHO', Beh ce Hera-
THUBHOCT Y 3HaUEHY peainsyje yrpaBo 3axBajbyjyhu npedukcy.

HerartrBHa ceMaHTHUKa KOMIIOHEHTA CE Y HEMAUKOM j€3UKY, OCUM KO/ IJ1a-
rojia ca aHaJM3UPAHUM MpeUKCHMa, MOKe peaTn30BaT U KOJI 3HaYajHOT Opoja
rJ1arosia ca mpeUKCOM ent- U KO CBUX TJIarojia ca MpeduKCcoM zer-, ajlvl Ce heHa
MPUPOJA U HAUMH Ha KOju NpedUKc yuecTByje y leHOM (popMUpamy pasiuKyjy
0]l HETATUBHOCTH KOja je TpeAMeT OBOT UCTpakuBama. Mako mojeanHu 1eHOMU-
HAJTHU TJIArOJIH ca TPepUKCOM enf- MOTYy UMATH Pe3yiITaT KOju ce, U3 TepCIeKTH-
BE€ FTOBOPHHUKA, MOKE OLICHUTH HETATUBHUM (HIIp. entimutigen, entwerten), He MOKe
ce pehm mga mpeduKe ent- cagpku cemMy ,HeraTUBHOCT , Beh ,oqy3umMame’, a Hera-
THUBHA CEMaHTHKa TIPOU3JIa3H U3 3ajeIHUYKOT JIeJIoBamba MpeduKca M OCHOBE, ajli
u cyukca/konBepauje’. 3a pas3imky oj npedukca ent-, IpeduUKC zer- HECYMEUBO
NOKa3yje Be3y ca HeraTMBHOM CEMaHTHMKOM, aJld HeraTHMBHOCT KOJ Zer-TjiaroJia
vMa crierupuuaH KapakTep; OHa HUje pe3yJsITaT OJCTyIarmba Ol HOpMe WX TIoTpe-
IIHO M3BeIeHe palme, Beh mocieauia camor mpomeca AeCTpyKLMje WK pasiara-
wa/nemea. [Ipu Tome, Koa BeMKOr Opoja OBUX IJIaroJia HeraTUBHA 3HAUCHCKa
KOMIIOHEeHTa Beh MOCTO 1 Y OCHOBH WJIM j€ TECHO MOBE3aHa Ca HheHUM JIEKCUIKIM
3HaueweM (beifien, brechen, kauen, platzen, reiben, schneiden,...). Y peTkum ciy-
YyajeBrMa, MpeuKc zer- ce Crhaja ca OCHOBaMa KOje HHUCY CEMAHTUYKU Ompese-
JjbeHe HeratuHowhy (B. ®rajep, bapn 2012: 391), tBopehun ox wux rmarose
JNEeCTPYKTUBHE CeMaHTuke (zerfahren, zerkochen, zerlesen, zerreden, zertreten),
aJd Kako OBU TJIArojiM O3HayaBajy crenuduvaH 1MojaM HEraTUBHOCTU — OIIITe-
heme, yHUINTEHE, pa3narame, MOXeMO pehu aa je mpedukc zer- HOcwall ce-
MaHTHKe JeCTPyKTHBHOCTH, a He HerpaBuiHocTh?. CTora, IpeJMeToM OBOI' pajia
HHUCY 0OyxBaheHM HU Zer- TIaroju, Beh CBU Iyarosu ca npeuKkcoM miss-, Kao
Hajpenpe3eHTaTUBHUjUM MTPUMEPOM CEMAHTUKE HETaTUBHOCTH, W JIEO IJIaroyia ca
pedUKCOM Ver- KOJ KOjUX HETATUBHOCT HUj€ JETePMUHUCAHA 3HAUCHEM OCHOBE,
Beh je pe3ynrar leHOT CEMaHTUYKOT MOJU(UKOBaba MPE(PUKCOM.

! T'naron entmutigen TBOpeH je npedHrKCaIHO-Cy(UKCATHOM TBOPOOM, a IJIaron entwerten
MpeUKCATHOM KOHBEP3UjOM.

2 Mako je npucyTHa CMHOHUMUja u3Mel)y riarona verkochen u zerkochen, oHa je TipeTeXHO
napuujanHe npupoze. JIok je ko verkochen ped o IpoMeHH y CMUCTY TyOJberba KBaIUTETa jesa/Ha-
MUPHHLIE yCJIel AyToT Mpolieca KyBama, KOJ IMaroja zerkochen akueHaT je Ha U3BpIICHY MpoIeca
IO CTETIeHa pachajarma.
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2.1. IPE®UKC MISS- KAO HOCUJIALL CEMAHTUKE HE'TATUBHOCTU

3a pa3iMKy Of OCTalIMX HEOJBOJUBUX IVIArOJICKUX MpeduKca, mpepukce
miss- y TI0OjeIMHUM OIIMCHMa TBOPOe peur OMBa M30CTABJ/beH U3 aHasm3e. Tako ra
Honamc (2007: 22-24) ne yOpaja meljy TumidHe 11arosicke npedukce, Oyayhn
J]a YUYecTByje U y TBOpOM MMEHHMIA U MPUAEBa, a He UCKJbYUMBO riarosa. Mmnaxk,
3HauvajaH Opoj ayTopa cMaTpa Aa je ped O CHHXPOHHjCKM 3HA4ajHOM IMpedUKcy,
YyMja je CeMaHTHKa 3HATHO Mame CJI0KEHa HEero KOj OCTAIMX HEOJBOjUBUX Ipe-
(puxca (Mou 2004: 117-118; Bapry 2009: 695; Xenuen 2020: 185).

V nutepaTypu MOCTOjU BUCOK CTETIEH CarjiaCHOCTH Ja MPpedUKC miss- O3Ha-
YyaBa HETaTUBHO BPEJHOBAKE Palbe, OJHOCHO HEHO HEIPABUIIHO WM HEYyCIeso
octBapewe. Pnajmep u bapu (2012: 388) oBo TBOpOEHO 3HaUeHe oapelyjy Kao
MopaaiHo, ok CrenanoBa u @majmep (1985: 101) cmarpajy Aa ce ceMaHTHUKa
CTPYKTYpa CBHX /1iss- [71arojia MOKe CBECTH Ha jeIMHCTBEHY KOMIIOHEHTY Heraly-
je, ogHocHo Heycrnexa. Hacympor tome, Moy (2004: 117-118), a 3atum u Bapix
(2009: 695), u3nBajajy nBe OJMCKO MOBE3aHE CEMAHTUYKE MOATPYIIEe: Heraiujy,
OJHOCHO MOHUIITABaE Paibe O3HAaUeHe OCHOBOM, C je[JHE CTpaHe, U HEelIpaBuII-
HO MJIM MIOTPELTHO U3BPILEHE paibe, ¢ Apyre cTpane. OBakBa nojesa nokasyje ce
(pyHKITMOHAITHOM 1 32 TOTpede OBOT MCTPAKMBAbA, jep oMoryhaBa jacHuje cariie-
JaBame MHBeHTapa of YKynHO 10 npo3upHux npedukcaaHux TBOpeHuna (,miss- +
riaror’)? Koje umajy cBoje oapeanuie y Peunuky:

1. Heramyja — y OBy CEMaHTUUKY MOATPYITy yopajamo riarojie KoJ KOjux Ipe-
(puxc miss-, npema B. Mouy (2004: 118), ocTBapyje camMO HeMy CBOjCTBEH I10-
TEHIMjaJl MOTIYHOI HEerupama CeMaHTUYKe penpeseHTalluje OCHOBe: missachten,
missbilligen, missfallen, missgliicken, misslingen, misstrauen;

2. TOrpeIIHO U3BPLICH-E pagmhe — KOJ OCTAJMX /miss- TJIaroja Koje Hajasu-
Mo y Peunnky mpedukc je Hocumaln ceme ,[OTpEnIHO’: missdeuten, misshandeln,
missverstehen.

2.2. MIPE®UKC VER- KAO HOCUJIALT CEMAHTUKE HETATBHOCTU

Kao o je Beh peueHo y yBOIZHOM zeny paja, U BUILIECTPYKO NOTBPhHEHO y
peneBanTHO]j utepatypu (Mou 2004; Jounanuc 2007; ®najmep, bapu 2012; Bor-
Hep, Hunkosuh 2013; Jusen 2015; Jankosuh 2016), npecukc ver- je ceMaHTHY-
KM HajKOMIUIEKCHUJU HEOJIBO jUBH TJIATOJICKU Mpe(PUKC KOjU YUECTBYje y TBOpOH
Hajseher Opoja HM30Ba I1arosia Mel)yCooHO yropegHe ceMaHTHKeE, Tj. ca MPUCYT-
HOM KCTOM JIUCTUHKTUBHOM ceMOM.* Pe3yTaTMBHOCT ce MOXe y3eTH Kao KOH-

3 Tlpu npedprikcanHOM u3BOhewy riarona missbrauchen, missfallen w misslingen nouuio je
10 TyOJberha HeHaIaIIeHOT NpebrKca ge- y OCHOBUYKMM IVIaroJIMMa, Kao u rpedukca be- y riaroiy
behandeln xoju je mociy:kuo kKao ocHoBa 3a misshandeln (yn. Mou 2004: 73).

* Bpoj TakBHX HM30Ba Ce, Y 3aBUCHOCTH OJ] KPUTEpPHjyMa KOjUMa Ce T10jeJUHAYHHU ayTOpH
Boze, Kpehe 10 yak 18 pa3nuuuTux ceMaHTUYKUX oOpasana (B. Moy 2004: 57-154).
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CTaHTHA ceMa, JIOK Cy OpOjHe Apyre ceMe JIATeHTHE W CBOj MOTEHIINjal OCTBApY ]y
y komOmHanuju ca oxpehernm ocHoBama umm y onpehenoj ynorpedu (Ilnedep
2009: 121); npema X. bpunkmany (1962: 243-246), noBe3yje MX OIIITHje 3HaYe-
e MEHatba, OJICTYIAaka O]l OUEKUBAHOT, a HajpelIpe3eHTATUBHUjU IIPUMED TaKBE
CEeMaHTHKE je YIIpaBo ,HEeMPABUIIHOCT WJIM HETAaTUBHOCT pajiibe’ — ceMa Koja je Je-
CTO 3aCTYyIJb€HA M KOJJ IJIaroJja ca JIpyrum ceMama (,ipoMeHa Mecta’ — vergiefSen,
,JIoBe3uBame’ — sich verschworen, ,paktutuBHOCT — verdunkeln, utn.). Ilpemaa
0Baj mpedrKC BeOMa YCIIEIHO MeHa aKIMOHAIHOCT WM WHTEH3UBUPA 3HAYCHE
[71aroJjia urje cy OcHoBe Beh MoTuBHCaHe U3BECHOM HeraTuBHOIINY, y JajbeM pasy
0aBHUMO Cce UCKJbYUMBO IJIarojiMMa 4rje OCHOBE ce, 0e3 KOMOMHOBama ca MpeuK-
COM Ver-, He JIOBOJIe y BE3y ca HEraTMBHUM 3HAYEHHEM.

Opn cBux marona ca npedukcrMa Koju cy yBpiuteHu y Peunuk (2021:
445-505), ykynHO 34 ver- Tiaroyia OAroBapaia cy KpUTepHjyMuMa Koje CMO 3a-
JIaJTi 32 aHAJIM3Y, TIa CMO HACTOjaJv J1a JIeTajbHUje NCTPAXUMO CEMaHTHKY U, TIpe
cBera, TBOpOY HHUXOBHX MPEBOJHUX eKBUBalIeHaTa. CBU aHAIM3UPAHHU IJIATOJIU
HEMAa4KOM je3HKY CY, [0 THITy TBOpOe, pepuKcaTHe U3BeIeHULIE (,Ver- + I1aros)
¥ MOTY Ce, Ha OCHOBY JIMCTUHKTHBHHUX CeMa, CBpCcTaTu y ciieniehe noarpyre:

1. Heiipasuamno uzeputerbe pagrse — y OBy CEMaHTUUKY TIOATPYIy yopajamo
Mpo3upHE pedieKCUBHE TIarojie Koju ymyhyjy Ha MOTrpenrHoCcT Kao OJCTYIAmbe
on kypca (Hdusen 2015: 188—-190) m pe3ynrar HENpaBUIIHO CIIPOBECHE Pafbe
riarojia ocHoe (Mou 2004: 68—71). [Ipedukcaiinjom CUMIUIEKCH KOJU CY Y OCHO-
BU HE CaMoO /Ia Memajy CEMaHTHKy Y cMepy HempaBuiHocTH, Beh ce u mopdo-
CUHTAKCUYKU MOJU(UKY]Y TaKo IITO MOCTajy pediieKcuBHu: sich verfliegen, sich
verhoren, sich verkalkulieren, sich verlaufen, sich verlesen, sich vermessen, sich
verplanen, sich verrechnen, sich verschditzen, sich verschlucken, sich verschreiben,
sich verspekulieren, sich versprechen, sich vertippen, sich vertun, sich verwdhlen,
sich verwiegen;

2. Hoipewrociti ycaeg ipexopauerba outiUMdHe Mepe — TIPE(PUKC Ver- UH-
TeH3WBHUPA 3HAUEH€ OCHOBUUKOT IJIaroJia JIo CTereHa ,IIPEBUIIIE’, IITO 3a MOCIIe -
11y UMa HeraTUBaH pe3ynTar: verkochen, verpennen, versalzen, verschlafen;

3. Heiamiuena itocnequua y eugy yduitika — cieniipruIHO 3HAYEHEe HEeTo-
JKeJbHOT TYOMTKa Mpero3HajeMo KOA riarojia: verlernen, verspielen, vertrinken,
verwirken, Kao M KOJi Mame NMPO3UPHOT Iarosa verpassen. Kox riarosna momyt
verspielen n vertrinken yowbrBa je cema ,notporika’ (yi. bemkos 2023). ['maron
verlernen ce, o] OCTaluX, pa3jiMKyje MO TOMEe IITO He O3HayaBa IryOUTaK Hedyer
MaTepHjaJTHOT, Beh 3Hama WM BeIITHHE, Kao U 10 TOME IIITO He MoJpa3yMeBa Ja
je TyduTak moceuIia MorpernrHor MoCTyamka areHca.

4. Heiamiusan ogHoc ipema ilayujercy — HEKOJIUKO Ver- IJ1arojia MOXe ce
CBPCTATH y CEMaHTUYKY MOArPYIy KOJ KOje ce He pajd O IpelrkaMa areHca y
V3BpIIIEHY HEeKe pajame, Beh O HmeroBoM HEraTMBHOM yCMEpaBamy IpeMa Ta-
uujeHcy: verachten, verdrehen, verformen, verfiihren, sich vergehen, verkennen,
verleiten, verstimmen. [lpumepa paau, Mmogudukanuja riaaroja drehen He mompa-
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3yMeBa ,IOTPEITHO’ OKpeTame, Beh pe3ynraT Koju MmocTaje HEeraTMBHO OICHCH
(M3BpTame, UCKPUBILEHOCT). VCcTO Tako, Tmaron verachten o3HayaBa HeraTHBaH
CTaB areHca npemMa nalujeHcy, 3a pa3jauky of riaroya missachten Kol Kojer je peu
0 Heraiuju OYeKMBaHOT OJIHOCA MOINTOBaka. YIIPABO 300T OBE HUjaHCe, TIOMEHY-
Ta JBa TJIarojia CToje y OfiHOCY napiujaiae cuHonumuje (B. Ctenmanosa, ®najmep
1985: 139), mto he moTBpANTH M KOHTPACTMBHA aHalIM3a jep cy y Peunuky kao
HUXOBU CKBUBAJICHTU MaKJbMBO OWPAHM IJIarOJIM Y CPIICKOM je3UKY W OIUCHU
MPEeBO/IM KaKO OM ce IMOMEeHyTa HUjaHca OvyBasa.

3. KOHTPACTMBHA AHAJIU3A

3a moTtpede pama MOpeAuIn CMO MpeduKcaHe TBOPEHUIIE, Yhjy CMO Ce-
MaHTUKy aHAIM3WPAIM y TMPeTXOIHOM TOINABbY, Ca HHHUXOBUM MPEBOTHUM
eKBUBAJICHTUMa ekcueprnupanuM u3 Peunuka (2021). 3a jenaH HEeMadku 1iarojt
Hajuemhe ce HABOJM BUIIC TIPEBOHUX EKBUBAJICHATA — OJ] ONMCHUX IMPEBOJA U
HETaIMjCKUX KOHCTPYKIIMja 10 MpeUKCATHUX, MPepUKCATHO-CIOKEHUX WJIIH
CJIO’KEHUX TIarojia. Y KOHTPACTUBHO] aHAJIM3M MapKupaheMo JIEKCUYKa Cpe/iCTBa
KOja uMajy yJory IMpeHolIemha CEMAaHTUYKOT cajpikaja mpedukca miss-, OIHO-
CHO Ver-, a y aHAJIM3HW TBOPOEHMX CTPYKTypa HacTojahemo ma uaeHTU(UKy jeMo
HEToCpe/IHE KOHCTUTYEHTe KOje Cy IVIaBHU HOCHOIM CEMaHTHKE HEraTMBHOCTH.
W3 ananuze cy, crora, M30CTaB/beHN NMPEBOAHN €KBUBAJIEHTH Y BU/1Y TJIArOJICKHX
CUMIUIEKCA (HIP. KurbUitii), Cy(PUKCATHUX TBOpEeHULA (witiermiuitiu) Wi npepuk-
CaJIHMX TBOPEHMIIA Yrja ce TBOPOEHA OCHOBA PA3JIMKYje 0/l OCHOBE HEMAYKOI IJla-
rona (anop. missbilligen — ocyguiiu, sich verlaufen — 3aayiuiainu), dynyhu mna He
Tpy’kajy aJieKBaTHy MOI'YRHOCT 3a MCIIUTHUBAbEe TBOPOSHO-CEMAaHTUIKUX OHOCA
u3Mehy Moja3HoOT U LUJBHOT je3UKa.

3.1. TTTAT'OJI CA TTPEOUKCOM MISS- 1 EbUXOBU EKBUBAJIEHTU ¥
CPIICKOM JE3UKY

KoHTpacTriBHA aHaM3a riaroja ca npeduKkCcoM miss- U BUXOBUX MPEBOJI-
HUX eKBMBaJeHaTa Koju cy aatu y Peunuky (2021: 442-443) nokazyje nocnen-
HOCT Yy HaBoljerwy napagpasza Koje y MOTIyHOCTH OroBapajy napadpasama Jqatux
I71arojia y HeMaukoM je3uky. Maxo npedukc miss- Hema (hopMaIHO eKBUBaJIEHTaH
npeduKC y CUCTeMY CPIICKOT je3MKa, 3armaxaMo 3HATHO Behy cucteMcKy mpeBoIu-
BOCT Hero mito he rnokasatvi KOHTPACTUBHA aHAIW3a 3a fpedukc ver-. [IpeBogH
EKBUBAJICHTH IJ1arojia ca npeuKCcoM miss- TOLyAapHU Cy ca IBUXOBUM napadpa-
3aMa y HEeMauyKOM je3UKy:
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1. Heramuja — 3a cBe marojie M3 CEMaHTHUKe IMOATPYIe ,Heramuja’ Kao
Moryhu MpeBO/IHN eKBUBAJICHTH Y CPIICKOM je3WKy HAaBOJE Ce yIpaBO Heraryje
riarosa (,He + rjaaroir’):

missachten — ne tiowitiosariy / He y3umaitiu y oo3up/ e ocepiiaiiu ce
missbilligen — ne ogodpuitiu

missfallen — ne ceugeitiu ce / ne gouacinu ce

missgliicken — e fonazuitiu 3a pyxom / He yciiesaiiiu i Heuemy
misslingen — ne ycitettiu / ne ilohu 3a pyxom,

misstrauen — He geposaitiu / He Hoy3gamiu ce / Hemamiu iogepers-a.

Kao jeman on mpeBona rmarona missfallen y Peunuky (2021: 442) ce mipe-
JUIaXe U TIarosicka dpasa usaseailiu Hegoilagarse, y K0jOj je Heralyja cajap:kaHa
y UMEHHIIH IJIaroJICKOT MOpeKJIa.

2. Tapadpaza nomohy npusora ioipeutro — HaBOJU Ce Kao J0cIeJaH Ha-
YUH OCTBApWBAaIa CKBUBAJICHIIM]jE 34 Miss- IJIarojie y Yhjoj CMO CEM-CTPYKTYpH
MPENO3HAIMN CEMY ,HOIPEUHO’:

missdeuten — ioipewro upomiymauuitiy / GoipeumHo cCXeariiuiiu
missverstehen — ioipewiro pazymeiiu / HoipeutHo yYMauuiiu/Aoipeuo cxeamuiiy.

3. TBopOeHa cpeacTBa — CEeMaHTHKa HETaTUBHOCTH C€, Y TIOjeIMHUM E€KBU-
BaJICHTHIMa, OCTBapyje crnarameM (missbrauchen — 3aoyiioiipeduitiu, misshandeln
— 3noctiaspaitin), npedurcanHo-cy(hUKCaTHOM TBOPOOM (missachten — 3anemapu-
i), Te mpeduKCaATHO-CI0KEHOM TBOPOOM (missachten — omanosadicuitiu). IlonBy-
YeHe Cy KOHCTUTYEHTe TBOPOSHUX KOHCTPYKIIMja KOje Cy 3ayXeHe 3a MpeHollle-
b€ CeMaHTHKe HeraTuBHOCTH. KoJ rarona omanosascuitiu, ped je o IIarojickoj
dpazu mano saxcuitiu xoja, de3 npedukca o-, He MPOAYKYje CaMOCTaIAH TJIaroj

(yn. baduh 1986: 497; Knaju 2005: 214).

3.2. TJIATOJI1 CA ITPE®UKCOM VER- 1 b UXOBU EKBUBAJIEHTU ¥V
CPIICKOM JE3UKY

KoHTpactupamwem ver- riaroja ca cCeMaHTHKOM HEraTHBHOCTH, 3a KOje ce
MO’e TBPIUTH Ja TAaKBO 3HAYEHE HHUje UMIUIMIIMPAHO CEM-CTPYKTYPOM OCHOBE,
Beh je pesynrar ytuiaja npedukca Ha OCHOBY, Ca HUXOBUM €KBUBAJICHTUMA Y
CPIICKOM j€3MKY, UIEHTU(PHUKOBAIM CMO HEKOJIMKO TUIIOBA MPEBOJHUX CKBHUBAJIE-
HaTa, Mehy Kojuma JOMUHUPAjy ONMCHU TIPEBOIU.

1. TMapadpaza momohy mpusora foipewHo — Hajuemhu TUT TTPEBOHUX
ekBMBaJieHaTa Koju ce y Peunnky (2021: 445-505) Hyne 3a ver- marone ucTpa-
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KUBaHe CEMAaHTHKe, Tpe CBera, 3a Ijaroje Koje CMO O3HAUYMIN KO0 CEMAHTUUKY
MOATPYIY ,HEMPABMITHO M3BPIIEHE paamhe’. Ta HelpaBUIHOCT, y HEMAYKOM je3H-
Ky MCKa3aHa odpacieM ,sich ver-iaaion’, y CpIICKOM ce Hajuelhe peaiusyje noae-
JHUBAHEM TIPIJIOTA HoipeutHo KAo CaTeINTA IIarojly KOju y CPIICKOM, Kao IIUJbHOM
j€3UKY, KOPeCHOH/IMPa OCHOBUYKOM IJIaroyly Y HEMayKoM, Kao IOJIA3HOM je3UKY,
WM Ka0 eKBUBAJICHT MIPEHOCU HeroBo 3Hauewme (bapuh, Tyuke 2021: 465, 467,
473,475, 479, 483, 487, 497, 503):

sich verhoren — ioipewiHo uyiiiu

sich verlesen — oipewtio (iipo)uuitiaiiiu

sich verkalkulieren — foipeutno Kaakyaucaimiu/oyeHuinu
sich vermessen — fioipeuttio (u3)mepuiiu

sich verplanen — fioipewrio uciiaanupaiiu

sich verschdtzen — ioipewno apoyenuiiu

sich verschreiben — ioipewtro Haitucaiiu

sich vertippen — Hoipewtto omiKyyaiiu

sich verwiegen — usmepuitiu Hoipeuto

2. OnucHU NpeBOJY — OCUM MPUIIOLIKE clielprKalyje NorpelHoCcTy, He-
MIPABUJTHO U3BPIICHE Pa/iibe MPEHOCH CE MIMPHUM IJIaroJickum ¢pasama Koje Ha
pazmmunte HaunHe cyrepuity (bapuh, Tyuke 2021: 458, 473, 475, 479, 480, 483,
487,491, 492, 497, 499, 501):

MOTPEIHOCT: sich verfliegen — aeitiettiu y Hoipewtnom fpasuy, verlesen — ne tupouu-
mamu UCUpasHo;

3adyHy: sich verlesen — 3adynuitiu ce fipu uuitiarey, sich vermessen — 3a0yHuitau ce y
Meperby, TPELIKY: sich verplanen — folpewwitiu y iinanuparey, sich verrechnen — naipa-
suitiu Ipewky ipu pauynarey / doipeutuiiu y pauynarby, sich verschdtzen — iipesapuiiiu ce
/ Hoipewwmitiu y ipoyenu, sich verschreiben — folpewuiiiu / Haupaguiiy pewKy y uucarsy,
sich verspekulieren — ioipewwuiiiu y apoyenu / ipesapuitiu ce y pauyny, sich versprechen
— Holpewuiiy y i0eopy / Hadpasuitiu ipeuike, sich vertippen — uoipewuitiu y Kyuarsy / Kog
muikarea / kyuarea (Ha wactaigypu), sich vertun — doipewuitiu Hewiiio / Haupaguiiu
ipewiky / Uipesapuiiu ce;

CJIy4ajHOCTH/HEHAMEePHOCTH: sich verwdhlen — nexotmiuue uzadparuiu, dupaitiu io-

ipewtar Opoj.

OnvcHY MTPeBO/IM IPUCYTHH Cy U KO CPIICKMX €KBHBaJEHATa IJlaroja Koje

CMO CBPCTa/IM Y CEMAaHTUUKY TOIATPYIly ,IOIPELIHOCT yciIeA MpeKopaveha ONTH-
MaJlHe Mepe’, a UCKa3yjy ce MPUJIo3UMa ca MperKCOM ipe- KOjU Cyrepuile yrpa-

BO IIpeKopavehe Mepe y Tpajamy pame: verkochen — ipegyio Kysamiu, verpennen

— Upekacto ycuiamiu, verschlafen — ipexacno yciiaitiu / GpekacHo ce apooyguitu,
WM TTaK IPEKOpavee Mepe Y KOJIMYHMHH, y3 NCTOBPEMEHO UCTHUIIAe HETaTUBHOT

pesyiitata: versalzen — iokeapuitiu jeno gogasarvem upesuute conu (bapuh, Tyuke

2021: 469, 478, 482, 484). HerarupHa nocyieuua y BULy ryOUTKa KOjy HOjeANHH

I[J1aroJiv ca npeuKcoM ver- 03HauaBajy MPeHOCH ce Ha CPIICKM je3UK, Hajuelhe,
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I71arojIcKuM (ppazama Koje eKCIUTUIIMTHO MapKupajy ,[YOUTaK’, ajid U OATrOBOP-
HOCT areHca. verspielen — UBIYOUIU C8OJOM KPUBUUOM, Verwirken — CcOuCIi6eHOM
Kpusuyom usiyouiiu, 10K ce, KOJ Mambe IMPO3UPHOT [Iarojia verpassen, r'yOUTaKk
omwcy je moMohy Herarmje: re citinhu na epeme, He uckopuctiuiiiu newitio (bapuh,
Tyuke 2021: 477, 491, 503). Haj3az, 3a ver- riarosie u3 ceMaHTHUYKe NOArpyIe
,HEeraTMBaH OJHOC MpeMa MaryjeHcy’, PeUHUK HyIM HajKpeaTWBHUje OMKuce y KO-
juMa ce HEeraTMBHOCT MapKHpa pPa3sHOJMKUM JIEKCMUKUM CPEJICTBUMA: verachten
— Inegariiu HeKol Kao Mmarbe épegHol, verdrehen — ceecHo uckpusuiniu / HellayHo
ipukazaitiu, verformen — HoUPUMUTIU HeKU gpyTiu 0OAuK, verfiihren — namamuiiu
/ Hasoguiliu Ha Hewitio (1ayio/Heqo360/beHo, Ha Hotpewan iyl ), verkennen — aoute
ipocyguiiiu / He tpoueHuitiu goopo, verleiten — 3aéeciiiy Ha Hewiio (Kpueu iyii)
(Bapuh, Tyuke 2021: 445, 453, 459, 467, 473).

3. ExBHUBaJIeHTHE TIJaroJjicke mpeukcaiHe TBOpeHHIe — MpedUurupanu
IJ1aroyii Koju, (popMalTHO IJIeJJaHO, OCJIMKABAjy HajBUIIM CTETIeH €KBUBAJICHIIH]e
MIPUCYTHU Cy y AAJIEKO MambeM Opojy Hero IITO je TO ciyyaj ca napadgpasama u
OMHKCHMA, U TO CaMO KOJ| MOjeMHUX CEeMaHTWYKMX TMOArpyrna. AHajiu3a Iaro-
Ja yBpmTeHux y PeuHuk mokazana je 1a Heku pedieKCHBHU Ver- TJIarojiv KOju
caJipike CeMy ,HEMpaBWJIHOCT pafle MMajy €KBUBAJIEHTE Y CHUCTEMY CPIICKOT
je3uKa, y BUIY Ilaroja ca mpeduKcoM ipe- KOjU je HOCHJIAIl CeMe ,ITOTPEeIIHO :
sich verhoren — fpeuyiiu. Y3 ocTBapuBambe OBAKBE CEMaHTUYKe MOJU(pUKaLMje
OCHOBE, 0Baj npedukc Moxe, Takohe, TpaHCPOPMUCATH I1aro y pedeKCUBaH:
sich verkalkulieren — ipepauynatiiu ce, sich verrechnen — upepauynaiiu ce, InMe
ce TIOCTHKe TOTIYHAa eKBUBAJIICHIIMja Ca HEMAYKHUM je3UKOM, ajld je TMPUCYTHA U
JaJIeKO Mamwa MPOLYKTUBHOCT (sich verlesen — *ipeuuiniaitiu ce, sich verplanen
— *apeiinanupariu ce). Victn npepukc japiba ce y eKBUBAJIEHTHMA IJarojia umja
CEMaHTHKa je (poKycupaHa Ha OJHOC IipeMa NalujeHcy: verdrehen — ipeokpenyiiu
u verformen — iipeodauKosaitiu, KOJ KOjuX CEMaHTHUKA HETraTUBHOCTH HUje jaCHO
MapKupaHa HU MperKCOM HI OCHOBOM, Beh IbMXOBUM CEMaHTHYKUM yIpYKUBa-
HBEM U TPaH3UTHBHOIITNY camor riaroya. Takohe, y eKBUBaJIeHTHMa TJIarojia Koju
03HauaBajy MpeKopayene Mepe MoJIMCEMHHU TpeUKe ipe- OCTBApYje CBOj MOTEH-
1yjas 1a 3HavYewe Moaudukyje noaajyhu cemy ,mpesuie’ (B. Kimaju 2005: 207):
verpennen — ppeciasaiiiu, versalzen — ipecoauttiu, verschlafen — iupeciiasaitiu.
Ocum npedpukca ipe-, IpeKopayvemhe ONTUMAIHE Mepe MOXe ce MocTUhu U Tpe-
(pukcom pas-: verkochen — packysaiiiu. Ilpedpuke paz- Hanasnumo, Takohe, Koj ria-
rosia pawiitiumaitiv (My3U9KU UHCTPYMEHT) — €KBUBAJICHTHOT TJIATOJIY Verstimmen
KOjU MOTBphyje a areHc CBOjUM JIeJIOBAaEM YMHU MY3UYKH MHCTPYMEHT ,,HETIO-
TOIHUM 3a XapMOHMYHO cBupame” (PMC 2007: 3025). ¥V rope NOMeHyTOM €KBH-
BaJIEHTY IJ1arosa verdrehen — iipeokpenyitiu, Ha VCTOj TIO3ULIJU MOXKE Ce JaBUTU U
nipepuKe u3- (U3okpenyitin) Ko ju, Takohe, moTBphy je pe3yITaTUBHOCT OCHOBUYKOT
r71arosa okpexyitiu, yryhyjyhu uctoBpeMeHo Ha HEeraTWBHY OIleHy pesynrarta. Ta-
KBa (pyHKLIMja npeduKca u3- U3paxeHuja je y JeHOMUHAJIHOM LM pPKyMQpUKC-[e-
puBaty uzooauuuitiu (u3- + ooauk + -u(iiu)) Kao eKBUBAJICHTY TJIaroJia verformen

186




Y3OAHHIIA; 2026, XXIII/2; ctp. 177-190

["IATOJICKM TTPE®UKCH MISS- VI VER- KAO HOCUOLIM CEMAHTUKE HETATUBHOCTH Y HEMAYKOM JE3UKY . ..

KOju yOpajamMo y UCTy 3Ha4YeHCKY MOArPYIly Kao u raroi verdrehen.’ Haj3an, kao
Moryhu HOCHIIaI] CEMaHTHKE HETATUBHOCTH Y CPIICKOM je3UKY, UIeHTU(DUKOBAIH
CMO TIIpepUKC npo- y M0jeJUHNAM TJ1arojarMa KOjy ce HaBOJe Kao eKBUBAJIEHTH 32
Vver- TJarojie U3 CeMaHTUYKe MOJTpYyIe ,HEeraTUBHA MOCIEAUIA yCiIea ryOuTka':
verspielen — npouzpamu, vertrinken — nponumu, verwirken — npouepamu. Ilpeduxc
[{{po- KOJ OBMX IJIarojia, OCUM INTO je 3aciy’kaH 3a NeppeKTUBU3aALM]y [laroja
OCHOBE, HaryalaBa ¥ MOTIYHOCT M3BpIIewa paame (Mpazosuh, Bykagunosuh
2009: 97; banuh 2019: 458). V KOHKpeTHUM NpUMepUMa, NpeUKC i#po- MOIU-
(pukyje ceMaHTUKY riaroia uipaiiu, iuitiy Kao paame KOje Cy CBOjUM MOTIIYHUM,
WCLIPITHAM, HEYMEpPEHUM H3BpIICHEM J0Bee 10 IyOuTKa Heuer 3HayajHor (ipo-
uipaitiu — u3lyouriu uipajyhu) ian je, mak, HEIITO MOTPOIIEHO (HIIP. HOBAIl) UK
M3ryd/peHo (HIIp. MMame) Ja OM ce pajimba IJlaroja OCHOBE HEyMEpEHO OjiBHjaa:
ipoiuitu — uomwpowinu Ha duhe (yn. PMC 2007: 2831).

Opn octaimux TBOPOEHHUX CPE/ICTaBa KOJjHU C€ Y CPIICKUM MPEBOJHUM EKBH-
BaJIEHTHMa MOT'Yy CMaTpaTH HOCHOIIMMa CEMaHTHUKE HEraTHMBHOCTH, MOXEMO W3-
JBOJUTH TIPBY HEMOCPEAHY KOHCTUTYEHTY 310 y IJIarOJCKUM CIIOKEHHUIIaMa 3.10-
yiomiped.pasatiiu i 310CHA8KAHY KOje, Y3 OAPENIdy cexcyanHo, TIPEICTaBibajy
MpeBOIHA pellierka 3a raro sich vergehen (bapuh, Tyuke 2021: 460). Ucto Tako,
rarosicka (ppasa mano eadxcuiliu, yapyxeHa ca npedukcoM o-, y TBOPOSHOM I10-
CTYNKY Tpe]UKCATHOT Cjaramka, YMHU CeM-CTPYKTYpPY €KBHBAJICHTHY IJIaroiry
verachten — omanosaxcuiiiu.

3AKJbYYAK

Pesynratu cemaHTHUKe aHAIM3E I0KA3y ]y y IUTepaTypH npeosialyjyh craB
0 ToMe J1a je npeduKc miss-, CEeMaHTUIKH IJIeJaHo, TPUIMYHO XOMOreH, Oyayhu
Jla ce 3HaueHa I71aroja y 4djoj TBOpOU OH y4ecTBy je Kpehy y yckom nosby n3mehy
Herauuje u norpeuHocty. [lpedukc ver-, ¢ apyre crpane, ocTBapyje CeMAaHTUKY
HEraTMBHOCTH KPO3 BUILE PA3IMUUTUX 00pasala MoauduKalyje HeyTpaiHe Ia-
TOJICKE OCHOBE, T1a CE TAKO MOKE TOBOPUTH O HEMPABMIIHOCTU Y U3BPILEHY palibe,
[IpeKopayerby ONTUMAIHE Mepe, HETaTUBHO] MOCIEINIIH, Tj. TYOUTKY, Te HeraTus-
HOM O/IHOCY ITpeMa MNanyjeHcy. TBopOeHa aHanu3a ryarosa ca npeukcuma miss-
1 ver- o0yxBaheHNX MpeMeTOM UCTpaXkMBama MOoKasyje Ja je KOoJ CBUX Iyaroja
ped o npeduKcaTHOj TBOPOM MAKO MpedUKC ver- YeCTO YUECTBYje U Y KOMOMHO-
BaHOj TBOPOU — NMpeUKCaATHO-CY(PUKCATHOj TBOPOU U, HAPOUUTO, IPepUKCATHO]
KOHBEP3Uj1 — [TPU YEMY C€ PeUH U3 JPYTUX KJlaca TPAHCIIOHY]Y y KJIacy IJiaronia, ¢
THM ILTO C€ TAKO TBOPEHU IJIAr0JIM OJUIMKY ]y JPyraurljoM CEMaHTHKOM.

5 Kao ekBHUBAJIEHTaH HABOJM Ce U IVIAroJi ca MpedrKCOM CTPAHOT MOpeKJia ge- 1 OCHOBOM,
Takohe, cTpaHor nopekia (degpopmucamu).
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Pe3ynraru KOHTpacTMBHE aHAIM3e TIOKA3yjy Ja Ce MPEeBOAHN €KBUBAJIEHTU
miss- TJIaroyia peaan3yjy momohy aBa craduiaHa odpacta (,He + raaron’ u ,ioipe-
uitno + riaroir’). Hacynpot Tome, aHATM3UPaHU IJ1aroyiv ca npe@uKcom ver- rnoka-
3yjy 3HaTHO Behy pa3sHOBPCHOCT IPEBOJIHUX €KBUBAJICHATA, M TO y BUYy Napadpa-
3€ ,HoipewHo + Taroy’, pa3InduTUX ONMCHUX MPEBOJA Y KOjUMa Ce HeraTUBHOCT
WCKa3yje pa3HUM Cpe/CTBAMA (HerauujoM, JeKkceMama Koje O3HauaBajy Ipelky,
3a0yHYy, TYOMTaK WM MpeKopauyermhe Mepe), Kao U MpeUKCATHUX TBOPEHUIA Y
KOjuMa CpICKU npedUKcH ipe-, Upo-, pas-, u3- U o- Npey3umMajy, y Mawoj Win
Behoj Mepu, ceMaHTUUKY (PYHKIIM]Y HEMAUKOT peuKca ver-, a Mo 3acTyNbeHO-
CTH C€ HAPOYMTO UCTUYE MOJMCEMHH MPeUKC iipe- KOjU, Y 3aBUCHOCTH O]] OCHOBE
KOjOj ce jojaje, akTUBMpA pa3IMuuTe ceMe OJCTyNama/Membara KojuMa pacro-
naxe. OBU pe3yaTatu NoTBphyjy Ja ce CeMaHTHUKA HETaTUBHOCTU KOJ HEMAUKHUX
npedpukca miss- U ver- y CPIICKOM je3WKY He MPEHOCH TOCPeCTBOM jeHOr (hop-
MaQJIHO €KBUBAJICHTHOT TBOPOEHOT CpelCTBa, Beh pa3IMuUTUM JIEKCUYKUM, TBOP-
OEHUM U CHHTAaKCUYKHUM TOCTYILMMA, IITO YKa3yje Ha CJIOKEHOCT YCIOCTaB/bamba
MpeBo/iHE eKBHUBaJeHIMje n3Mely JBa jesuka. VIcToBpeMeHO, NoOWjeHu pe3yJ-
TaTH MOTY NpE/CTaB/baTh MOJIA3MILTE 324 Ja/ba KOHTPACTHBHA, TBOPOEHA W Ipe-
BO/IMJIAYKA MCTPaKMBamba HEMAUKHUX MpeUIrupaHux I71aroja, Kao 1 3a HbUXOBY
[IPUMEHY Y HaCTaBU HEMAYKOI' je3MKa Kao CTPaHor.
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DIE VERBALEN PRAFIXE MISS- UND VER- ALS TRAGER DER
SEMANTIK DER NEGATIVITAT IM DEUTSCHEN UND IHRE
UBERSETZUNGSAQUIVALENTE IM SERBISCHEN

Zusammenfassung: Die vorliegende Arbeit befasst sich mit den deutschen Verbal-
préfixen miss- und ver- als Tragern der Negativitit im semantischen Sinne sowie mit ihren
serbischen Ubersetzungsiquivalenten. Gegenstand der Untersuchung sind die Verben mit
den Prifixen miss- und ver-, die im Deutsch-serbischen Worterbuch: Verben mit Prifixen
und Beispielsditzen (Barié, Tucke 2021) erfasst sind. Ziel der Arbeit ist es, die semantischen
Gruppen der prifigierten Verben mit negativer Bedeutung zu bestimmen und die sprach-
lichen Mittel zu analysieren, mit denen diese Bedeutungsnuancen im Serbischen wieder-
gegeben werden. Die Analyse beruht auf relevanten Erkenntnissen der deutschen Wort-
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bildungsforschung und auf einer kontrastiven Untersuchung der deutschen Prifixverben
und ihrer serbischen Aquivalente. Dabei wird Negativitit nicht ausschlieBlich als direkte
Verneinung verstanden, sondern als ein breiteres semantisches Feld, das auch Bedeutungen
wie fehlerhafte Ausfiihrung einer Handlung, Abweichung von einem erwarteten Verlauf,
Misserfolg, Verlust, unerwiinschtes Ergebnis oder Uberschreitung eines optimalen Mafes
umfasst.

Das Prifix miss- erweist sich als semantisch relativ einheitliches Prifix, dessen Be-
deutung sich vor allem zwischen Negation bzw. Aufhebung einer Handlung und fehlerhaf-
ter oder falscher Ausfithrung bewegt. Im Gegensatz dazu zeigt das Prifix ver- eine wesent-
lich groBBere semantische Komplexitit. Die untersuchten ver-Verben lassen sich in mehrere
Bedeutungsgruppen einteilen: fehlerhafte Ausfiihrung einer Handlung, negative Folge in-
folge einer Uberschreitung des optimalen MaBes sowie Verlust als negative Konsequenz.

Die kontrastive Analyse zeigt, dass die im Deutschen durch die Prifixe miss- und ver-
ausgedriickte Negativitit im Serbischen nicht durch formal entsprechende Prifixe wieder-
gegeben wird, sondern durch verschiedene lexikalische, morphologische und syntaktische
Mittel. Bei den miss-Verben dominieren vor allem Negationsstrukturen und Paraphrasen
mit dem Adverb pogresno, wihrend bei den ver-Verben vielfiltigere Ubersetzungsver-
fahren festzustellen sind, darunter beschreibende Ubersetzungen, Negation, lexikalische
Mittel zur Kennzeichnung von Fehler, Verlust oder Uberschreitung sowie einzelne serbi-
sche Prifixbildungen. Die Ergebnisse bestitigen, dass die semantische Funktion deutscher
Verbalprifixe im Bereich der Negativitit im Serbischen nicht durch eine einzelne forma-
le Entsprechung iibertragen wird, sondern durch unterschiedliche sprachliche Verfahren
realisiert werden kann. Die Untersuchung tridgt somit zur kontrastiven Erforschung der
deutschen Priifixverben, zur Ubersetzungslinguistik sowie zur Vermittlung des Deutschen
als Fremdsprache bei.

Schliisselworter: Prifixbildung, semantische Modifikation, Prifix miss-, Prifix ver-,
kontrastive Analyse.

190



Y3OAHHIIA; 2026, XXIII/2; ctp. 191-209

1 VIK 811.163.41'373.45
MapH‘]a 'H cauosnh 821.163.41-31 Cpemar C.

https://orcid.org/0009-0000-5124-9218 DOI 10.46793/Uzdanica23.2. 1911
Memuincka mkona OpuruHaIHu Hay4YHU paj
Kpymesan Ipumben: 7. mapr 2026.

ITpuxsahen: 12. maj 2026.

TYPCKU CYOUKCHU Y POMAHRHY HBKOBA CJIABA
CTEBAHA CPEMLIIA

Aiiciupaxizi: Y pagy hemo ce 0aBUTU MIEHTU(DUKALM]OM U aHAJIM30M TYPCKUX cyduk-
ca 'y pomany Hexosa crasa CreBana Cpemia. OCHOBHH 331l UCTpaKUBama Cy cieaehu:
(1) npejicraBUTH pa3IMUMTe CEMAaHTHUKE KaTeropyje rpeMa KojuMa ce CBpCTaBajy Jiekceme Ha-
cTaje u3BohemeM TypcKuM cyukcnma; (2) mokaszaTy 3y3eTaH MOTeHIMjal TYPCKUX Cy(prKca
JI0/IaBakbeM Ha MMEHWYKe, IIPUJEBCKE MM IJIAr0JICKe OCHOBE; (3) IpeICTaBUTH HAYMH Ha KOjU
ce MaHu(pecTyjy HacTtazne JiekceMme; (4) IpuKazaTu HajOoOMUHAHTHUjU cyduke U (5) ykazaTu
Ha CTBaparbe doraTor JeKcuukor ¢onga. McrpakupambeM heMo MokasaTé U Koja 3Hauemwa U
(yHKLM]Y y je3UKy UMajy JIeKceMe HacTaje n3BohereM TBOpOeHUM MopdeMama TypCKOT To-
pekna. ¥ ¢opmMu pedHuka npe3eHToBaheMo HOBOHACTaJE JIeKCeMe KOje Cy JIOOMjeHe M3BO-
hemweM TypckuM cypukcuMa. PeyHHK je chcTeMaTH30BaH IpeMa TYpCKUM Cy(UKCHMA, a y
OKBHUPY CBaKoOr cy(ukca jiekceMe ¢y yazdyueHe U NoTBpheHe IpuMeprMa U3 poMaHa.

Kroyure peun: TYpcKU Cy(pUKCH Yy CPIICKOM jE3UKY, TYpPLIM3MH Y CPIICKOM jE3UKY, U3Be-
JIEHULIE ca TYPCKMM HACTaBIMMa, CEMaHTUUKe KaTeropuje, TBopda, nzpoheme, CteBan Cpemail,
Hexoesa crasa.

1. YBOJ

[Ipumenom ¢opmanHor KpuTeprjyma y paay he outm mmeHTH(UKOBaHA
W aHaJM3UpaHa yrnorpeda TypcKuX cydukca y pomany Hexosa crasa' CteBaHa
Cpemua. PazmaTpahe ce u3BeneHuiie JOOMjeHE TYpCKUM Cy(pUKCHMA, HUXOBA
(ynkimja n 3Haveme. Knacudukarmja je pahena npema turmorpaduju Kojy y
cB0joj MoHorpaduju Typcku cygukcu y cpilckom jesuxy (ca ocepitiom Ha ciliarbe
y maxegorckom u oyiapckom) ipegnaxe I1. Paguh. AyTop vicTude cHakaH U Ipo-
OyKTHBaH yTulaj TBOpOeHUX HacraBaka. [Ipu yTBphuBamy 3Hauema Jiekcema ca

! Poman Uekosa caasa 0djaBibeH je 1895. roprHe 1 MMa TPOIEIHY CTPYKTYPY, Tj. CaIApKH
TpY KOMITO3UIIMOHA eJIeMeHTa: pBH Aeo je Byphesgan, npyru Haitiapuye u Mapkosgan, a Tpehu geo
unne [lamwiapuye u [Ipuge. Cmatpa ce na je Hexkoea caaga mpuda 0 CPIiCKOM MEHTATUTETY Y K0joj ce
MIPEe/ICTaB/ba HEYyMEPEHOCT Yy jeity, muhy u npuyamy Kof Tpu nodparuma (Cmyka, Kypjaka, Kamue).
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Mapwia J1. icannoBa

HaBeJeHUM TBOPOEHUM Cy(pUKCHMa JIaTa je U CEMaHTHKa, a TIOTBpAE Cy HaheHe
y xkopmycy. Kopumihen je Peunux Maitiuue cpiicke (mame y tekety PMC), a xoxg
oHUX KOjux Hema y PMC-y duhe natu nomanu o Tome U3 KOjUX peUyHUKA Cy Ipe-
y3ete. CBe aHAJIM3MPaHE JIEKCEME Y paly OCBEJOUYHO je KOPITyC, U3Yy3€eB JBE JIeK-
ceme (Oyyaxauja, heghbau) auje MOTBpE HUCMO HAIIUIA HU Y jE€IHOM O] HABEICHUX
pEYHMKA Yy HaIlleM UCTPaKUBamby.”

Hum paga je na uaeHTU(UKYje W TMPeacTaBu Typcke Cy(uKce Ha JIeKCHY-
KOM KOPITyCy KOjU je eKclepnupaH u3 pomaHa Mexosa crasa CteBaHa Cpemiia.
V pany he ce nokasaTu Koju cy(pHKc je Haj(ppeKBEeHTHHjH, TpeMa KOjUM KpHUTe-
pUjyMHMa U y KOJMKO C€ Pa3lIMYUTHX CeMaHTHMUKMX Kateropuja (Paamh 2001:
13) Mory cBpcraTH JieKceme HacTajle u3BohemeM TypcKuM cy(dukcuMma, a Koje
Cpemarl KOPUCTH Y CBOM POMaHy, Kao M Koja 3HaueHa UMajy JIeKceMe HacTae
TBOPOOM TYpCKUM HacTaBiuMa. Y (opMu peuHHKa mpe3eHToBaheMo Jiekceme u3-
BejieHe TYpcKuM cy(pUKcrMa, a duje ce MoTBpje Oenexe y poMany.® V3 jekceme
HaBeumheMo BUXOBO ceMaHTUYKO ofapeherwe. PopmupaH peuHUK mpeMa cy(uk-
cuma rokasahe koju cy(uKc je Haj3acTyIUbeHUjU Ha aHATU3UPAHOM KEHMKEBHOM
TEKCTy. Y paiy ce IpUMemY]jy aHAIMTHIKA U JEeCKPUITHBHA METO/IA.

30o0r Benmuke gomuHanyje Typaka Ha HalUM MPOCTOpUMa o Kpaja 14. no
nouveTtka 20. Beka, JOIUIO je U JO CHAXXKHOT YTHIIaja TYPCKOT je3rKa Ha OaJIKaHo-
CJIOBEHCKE je3UKe, Ia M Ha HAPOJHU CPIICKHU je3uK. Typcka JIeKcHKa odyxXBaTuja
j€ unTaBy LITOKaBCKY TEPUTOPH]Y, @ HajCHAXHHje je AesoBasa Ha jyrouctoky Cp-
ouje, Ha KocoBy n Meroxuju, y Canniaky u bocan u Xepuerosunu (Paguh 1995:
143). Ha ocHoBy Tora I1. Paguh 3akpydyje nma cy ce ,,Typum3Mu ogoMahuim Kao
JIe0 KyaTypHor u uctopujckor Hacieha” (Paguh 2001: 11), mrTo je ycaoBuso mpo-
MeHe Yy TBOPOH U JIEKCUIIU CPIICKOT je3nKka. TBopda peun JAONpHHENA je CTBapamy
M3BEJICHNIIA, HOBUX JIEKCEMa KOje Cy ce YKOPEHWIIE U TaKO IMOCTajie JIe0 CPIICKe
nekcuke. Hanoc Benmkor dpoja THX jJeKkcema TypCeKOr MopekJia Koje ce OiHOce Ha
IPKABHO M APYIITBEHO ypeherbe, ai 1 Ha ucaamMcky Kyarypy (Skaljié 1966: 12),
Mpero3HajeMo y HallleM je3uKy 300r JoMHHaIMje Typcke Kyiartype. [leo nekcrd-
Kor (DOH/Ia HACTAO je IepPUBALIMjOM TBOPOEHUX HACTABAKA, KOjU CY 3ay3eJIU BaKHY
(byHKIHjy y 00pa3oBamy ¥ TYpcKux U Hammx peun (Skaljié 1966: 24). V takum
JOPYIITBEHUM OKOJTHOCTMA CPIICKU je3UK HHje uMao MoryhHocTH 1a ce odpaHu
0J1 CHaJKHOT 1 MOhHOr Typckor ytunaja. Byk Crepanosuh Kapanuh je nctunao
Ja je3WK Tpeda OuMCTUTH Of Tyhuia, amu je ToBOpHO M [la TIOjeuHe pedr He
Tpeda 3aMemUBaTH YKOJIMKO cy ce Beh gocra ycramwie y Hapoay (Paguh 2001:
10). Bpemenom cy, Mehytum, Typru3Mu 00pa3oBaid JEKCUUKU (DOHJT Y CPIICKOM
j€3MKy, a KOjH je 3aciy’kaH 3a YIUIUB TBOPOEHUX MOpdema TypCKOT MopeKJIa.

2V ucTpakuBamby HACMO MMM MOI'YHHOCT Ja KOPUCTHMO OPUIMHAJIHE TYPCKE H3BOpE,
cTOra CMO aHAJIM3y ¥ MHTEpIIpeTalyjy CIPOBEIN oclamajyhu ce Ha AOCTYIHY CPOUCTHUKY HAaydHY

JIATEpaTypy.
3 BugeTtH [eo paja Mof HasuBOM: 5. JIeKCHKa pa3BpcTaHa rnpema cyukcnma.

192



Y3OAHHIIA; 2026, XXIII/2; ctp. 191-209

Typcku cyoukcu v POMAHY M BKOBA C1ABA CTEBAHA CPEML[A

ITocedHO MecTo y TBOpOM peud y CPIICKOM je3WKy 3ay3umajy TBOpOeHe
MopdeMe TypCKOr MOpeKia: -uuja/-yuja, -auja, -ayk, -1ax, -(x)ana, au, éama,
-u, -une, -gap/-map, -cy3, -yuKx YjoM ce noapodHujoM ananuzom dasuo I1. Paguh
(2012) y monorpaduju Typcku cygurcu y cpilckom jeauky (ca ocepitiom Ha Cltiaree
y Mmakegorckom u oyiapckom). I1. Paguh je monasHu kpurepujym 3a kiacudu-
Kallijy 3aCHOBaO Ha TBOPOEHMM M CEMaHTWYKUM NpuHuunmuMa. Kopucrehu cun-
TETHUYKH TPUCTYIT TIPECTABUO je He caMO TBOPOEHO-CTPYKTypHa odenexja, Beh
Y CeMaHTHUKe KaTeropuje y Kojuma ce jaBibajy TBOpOeHU Cy(HKCH. YTHIajeM
TYpcKUX cydukca Ha cpricku je3uk dasuia ce u C. [lerpoBuh y MoHorpaduju
Typuusmu y cpiickom KrbudcesHom 1oeopy (Ha mainiepujany u3 pykoiucte 30upke
Lumuitipuja Yemepuxuha) (2012) ykaszyjyhu Ha YMHHOLIE KOjU YTUUY Ha Cy(pHKce
(yHupukoBaHu (poHETCKM OOJIMK, BapUpambe BOKaIn3ama, MOP(QOJIOIIKY acIeKT,
KOpUTOBame cy(ukca rnpemMa CTaHAapIHOM je3UKY). Y CBOM HCTpakvBarby OHA
HCTHYE 712 ,,300I 0OCAMOCTa/bEHOCTH Y MOP(OJIOIIKOM TOIJIEAY Y CBAKOM I10je/Iu-
HAYHOM CJIy4ajy He MOXe ce OJPEAUTH Ja JIU Cy peun y Kojuma ce TH Cy(pUKCH
jaBibajy mpeyseTe y IeJduHU Wid cy pesyatat gomahe tBopde” (Ilerposuh 2012:
344). AHanu3oM TypI3amMa y caBpeMeHOM CPIICKOM KHbHKEBHOM je3WKy OaBHIIa
ce 1 M. 'Bbunhuh y nokropckoj nuceprauuju Typuusmu y caspemerom cpilckom je-
3UKY (CEMANTTUYKO-GEePUBAUUOHA AHAAU3A) KOPUCTENN CeMaHTUIKO-JePUBALIIOHY
aHaJIM3y KOja je MoKasajia CTaTyc TypLu3aMa y CaBpeMEHOM CPIICKOM je3uKy (YII.
Bbunbuh 2013; Hunhuh 2014).

Iocedny npax pomany Hexosa caasa naje NPU3PEHCKO-TUMOYKY Jujalie-
KaT KOjU je JOJa3uo Y IOJUp ca je3ULIMMa HECJIOBEHCKOT MOpPEeKa (TypCKUM) U
13 TOT je3uKa mpey3umao oapeheHe ocoOrHe Koje ce youaBajy Ha MOP(OJIOIIKOM,
(ponerckom u cuaTakcuukoM tuiany (Ilerposuh 2012: 18). Jlekcuka cprickor je-
3MKa MMPOoJIa3Wiia je pasInuuTe ajanrtanuoHe ase, ra cy je u CpICcKH MHUCIU KOPH-
CTWIM y Pa3InIUTUM OOJIMIIMMA, CHHOHMMHO, U Ca BHIIE 3HaYeHAa.

2. TYPCKU CYOUKCHU U NU3BEJJEHE JIEKCEME V POMAHY
HBKOBA CJIABA

[IpukymybeHn MaTepujai Hajlpe je cMCTeMaTH30BaH MpeMa TBOPOSHUM Ha-
CTaBIIMMa, a Y OKBHUPY CBaKe TpyIlle M3BpIIEHa je ceMaHTW4Ka pacronena. OBaj
MOCTYIAK OCJIakha Ce Ha METOAOJIOIIKY MOZEN KOjU je Y CBOjUM UCTpakMBabuMa
npumenuBao [IpBocnaB Paguh. Cemantuuka oapehema nekcema yrBphuBana cy
Ha OCHOBY peJIeBaHTHHX JieKcuKorpadckux m3popa. HeduHrcame 3HaUeHa Ipo-
HaleHuX JiekceMa JaTo je mpema jeMHOTOMHOM Peunuxy cpiickol jeauxa Matuue
cprcke (2011), a cemanTiuka ofpeherma MojeAMHUX JIeKCeEMa PETUCTPOBAHA Cy
y CHelUjaTM30BaHUM pedHuImMa: Tumouxom gujanekaitickom peurury (2008) J.
Huuuha, Peunuxy cena Kamenuue xog Huwa (2004) B. JoBanosuha, Iproitipas-
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ckom peurnuxy (2010) P. CrojanoBuha, peunury Typuusmu y cpilcKOXpeamwickom
Jjesuxy (1966) A. Ulkamuha, Joiynu Peunuxa iupoitickor tosopa (2020) [1. 3nart-
koBuha u y BykoBom Cpiickom pjeunuxy w3 1852. rogune. CBe npoHaheHe u Ha-
BelicHe JIeKceMe y KOPITyCy U3BelleHe TYpPCKUM cypuKcuMa: -uujal-yuja, -auja,
-ayk, -(X)ana, au, bawa, -u, -une, -gap/-map, -cys3, -yux duhe aHaIM3MpaHe y pajy.

2.1. CYOUKC -YHJA/LIHJA

[Ipema Paguhy, y TypckoM je3uKky cypukcoM -uuja/-yuja rpajie ce UMEHH-
1ie y 3Hauewy ocode oapehenor 3anumama (Paguh 2001: 17), mro je moTBpheHo
Ha HameM Koprycy. [Ipeko JeKCHYKuX Mo3ajMIbeHUIa OBaj CY(HKC je MmocTao
He3aBHUCaH y OaJIKAHCKUM je3UlMMa, a jaBJba Ce U y OPUTMHAIHUM BapHjaHTaMa
-yu/-yu, ¥ TO y MajioM Opojy JieKceMa, JIOK je ayska hopMa ocTasia MpoayKTUBHU]A.
OBaj cy(puKCc MOKEMO KBATM(PUKOBATH y TPU pa3IMUUTe CEMAaHTUIKE KaTeropuje.

(1) M3Benenniie kojuma ce 03HayaBa BpIIMJIALl PAdbe y yKEM U IUPEM
cvuciy (Paguh 2001: 19). Y3umajyhu 10 y 003up, HBUX MOKEMO Pa3BpPCTaTH y
IBE TpyIe:

(a) Jlexceme kojuma ce o3HauaBa ocoda opapehene npodecuje: oyh-
Meyuja, gyimeyuja, joplanyuja, Keceyuja, kepamuyuja, Kyoeyuja, KyjyHuuja,
nedaebuyuja, nekapyuja, myasyuja, danopamyuja, ckeaeyuja, mydgpexyuja,
hesabyuja, hemaneyuja, heceyuja, hupuyuja, dypynyuja, uariuyuja. OBpe
TIpUIIAJIajy ¥ W3BEJECHHUIIE KOjUMa Ce O3HauaBa BJIACHUK OOjEeKTa: MexaHyujd,
Kageyuja;

(0) UzBepeHune kKojuMa ce 0O3HaA4YaBa BPILWJIALL Padibe, alld HhEeroBo 3a-
HUMame HUje Ta9HO oapeheHo: nasogayuja, hupuyuja, wopdayuja, waryuja.

(2) Jlekceme HacTane y mporiecy jAepuBalidje, KojuMa ce o3HauaBa 0coda
ca HeKOM JIOMUHAHTHOM, KapakTepucTudHoM ocoonHoM (Paauh 2001: 20). Y oy
TpyIy Criajiajy U3BeIeHHUIIe ca U3PAKEHUM KapaKTepHUM U JyXOBHUM OCODMHaMa
(bagasayuja, waayuja) M N3BeJeHe peynd KOjuMa ce O3Ha4yaBa 0coda Koja Toce-
Jyje mocedHy BeIITHHY: Ourbeyuja. I1o1mTo He OCTOju YBpCTa rpaHuLa Mehy Ka-
Teropvjama, OBaKBa 3HaUyema JIEKCEMa MOTY Ce TI0jaBUTH U y TPBOj CEMAaHTHYKOj
Kareropuju (Ourbeyuja, Keceyuja).

(3) UsBenene peun kojuMa ce MIEHTU(UKYje ocoda ca KapaKTepUCTHY-
HOM I[PTOM TIpUIaama, TOCECUBHOCTY WM MoThlama. OBOj TPynu MpUIianajy
u3Be/IeHUIe KojuMa ce Jedunuiie ocoda Koja npumnana ogpeeHoj rpynu by au:
saosuuja, heceyuja, uopéayuja.

Hacynpot ayxum odnuuuma -uuja/-yuja, A3BOPHU TBOPOSHU TYPCKH CY-
(ke -uu/-yu cauyBao ce y majgom Opojy odymKa (xayu) v yIJIaBHOM CIYXH 32
o0pa3oBame MONYyCIOKEHNLA. Y POMaHy ce Oesiexe ABe JiekceMe (uopoayu, uan-
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fuyu), Koje Tako yrnorped/beHe umajy aTpuOyTCKy clyxkOy jep ce Be3yjy 3a umMe-
HUITY Y3 KOjy CTOje: uaaiuyu-oauwuja, yopdayu-Hexo.

VY pomaHy cy perucTpoBaHe JieKceMe oyhmeyuja, Kepamuyuja, Kyoeyuja,
nedaeduyuja, rekapyuja, danopamyuja, hemarneyuja, Ivja moTBpaa HUje mpoHahe-
Ha y HAaBEJEHUM PeYHUIMMA. AKO y3MeMO Y 003Up CeMaHTUKY peuu oyhme — nie-
0enu Namyk, rajTan’, kepamuga — 1pen, uuma, hepamuaa’, kyde — ‘ruiexaHa neh’,
nedaeduje — TIpKEHU HAYT, HOXYT, CIAMYTAK’, 1eKk — CPEJICTBO 32 yMHUpEe dona’,
ilanopama — "HaripaBa TioMohy Koje ce Maje civke yBehaBajy Moj OCBET/heHheM
ONTUYKOT CTakJja.’, hemane — 'BUOIMHA’, MOKEMO 3aKJbYUUTH /1A j€ 0 CTBapama
HOBHX pedd JOIUIO JoJaBambeM cydukca -uuja/-yuja. Mu cMo 1o yriaeay Ha Typ-
CKE peur MHOTMM HalllM pedYrMa, ajli U UHTEPHAIMOHAJTHAM, J0/IaBAIN TYpPCKe
cydukce u crBapanu kopanuie (Ilkamuh 1995: 44). Crora MoxkeMoO 3aK/byUUTH
Jla Cy HaBejIeHe JIEKCeMe YIIpaBO HacTalle MpemMa OMMCaHOM MOJENy W Ja O3Ha-
YyaBajy 3aHaTINjy KOjU MPOU3BOIM: NMaMyk (Oyhmeyuja), upen/hepamuny (kepa-
muyuja), neh (kydeyuja), npxeHu HayT (nedreduyuja), Buonune (hemanuyuja).
Jlexapyuja o3Ha4aBa 0cody KOja TPUIMHCYje JIEK, OMHOCHO JIedu 000JIesry 0cody,
a fanopamyuja ocody Koja okpehe kanrenmockon, MexaHusaMm rmoMmohy kora ce
Majie civke yBehasajy.

HoBocTBopeHe peun 1oaBambeM TBOPOSHOT CyprKca -yitja Ha JTEKCUKY Ha-
poaHor je3unka Cpemall KOpUCTH Kao CTUIICKO u3paxkajHo cpeactso (Paguh 2001:
18) na du onucao 1 [oYapao PazHOIUKO BAPOIIKO CTAHOBHUIITBO KpajeM 19. Beka
y pPOMaHy U TMPEACTaBMO CPIICKM MEHTAJIUTET KPO3 JIMKOBE TPropalia, 3aHaTivja,
YMHOBHHKA, 3eMJbOPATHUKA.

Cyduxcom -yuja TBOpeHe cy HajppeKBEeHTHHU]je W3BEICHUIIE U3 TpBE Ce-
MaHTUYKe KaTeropuje, 1 To OHe KojuMa ce 03HauaBa ocoda ca ofpeheHrM 3aHu-
MameM, OHUM HeKaJallbuM, ctapuM 3aHuMambumMa (Paguh 2001: 30). ¥V ocHoBU
OBHUX PEYM YIJIABHOM Cy UMEHHUIIE. Y CaBPEMEHOM CPIICKOM je3UKy OBaj Cy(pUKC
VMa IMPOKY MPHUMEHY U OIICTA0 je MOCeDHO y pa3rOBOPHOM CTUIY. Y OKBUPY
TYPCKOT Ccy(pUKCa -yuja pa3BWIU Cy ce Cy(PUKCHU NepuBaTU KOjU TIPEACTaBIba-
jy »nocedne cekyHaapHe cydukce” (Paguh 2001: 109). Panuh naBoau crnesnehe
JepuBarte: -ayuja, -aHyuja, -eyuja, -uyija Koju ce Hajuenthe Kopucre 3a TBOpOy
MMEHHIIA KOje Cy perucTpoBaHe y oBoM pany. OBH iepuBaTh Cy Ce TOKOM BpeMe-
Ha 0CAaMOCTJTMIIN y CUCTEMY CPIICKOT je3UKa.

2.2. CYOUKC -JIMJA/-JIH

I1. Paguh Ha mpumepy nekcukorpadcke rpaje Cprickux mucana ykasyje
na je cypukc -auja y Behoj mepu 3actyrubeH y nenuma CreBana Cpemria (Paauh
1999: 50), miro je morBpheHo y Haiem Kopmycy. TBopdeHr HacTaBak -auja je 'y
CTBapU TYPCKM HACTaBak -/i KOJUM ce TBOpE U3BEJICHUIIE y TYPCKOM je3uKy. TBO-
peHe u3BeieHuIle 03HAYaBajy UMEHHIle, Hajuelthe eTHUKEe ca OCHOBOM UMEHUIIE
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i ipuaeBa. Peun koje cy HacTasne cy(puKCOM -.auja jaBibajy ce y YeTUPH CeMaH-
THUKE KaTeropuje:

(1) u3BeneHMIIe KOje O3HAYaBajy O0cody ca M3pa)keHUM M KapaKTepUCTHY-
HUM JIPYIITBEHUM TI0JIOKA]eM: HOBAjAUjd;

(2) u3BeneHe MMeEHHIIE KOjUMa ce O3HauaBa ocoda ca ofapeheHoM HaBHKOM,
JOMHUHAHTHOM OCOOMHOM WM HEKOM Mipefoapeherorhy: meparauja, kapahozauja*;

(3) u3BedeHe JiekcemMe Kojuma ce 03HayaBa ocoda ofpeheHor y3pacta, of-
HOCHO CTapOCHOT J100a: geuypauja;

(4) u3BesieHMIIE KOjUMA Ce O3HAYABA BPINWIIALL PAIIbe: dyyarkauja’.

W3Benenutie ca TypCKUM CY(PHKCOM -auja Y CPIICKOM je3WKY YIIaBHOM Ka-
paKTepuily JOMUHAHTHE OCOOMHE WM OJUIUKE BhUMa O3HAUSHUX T10jMOBa, Majia
ce Mory Hahu JlekceMe KojuMa ce O3HauaBa MpeaMeT (damyxauja) wia jeno (ie-
rYpaUja) Koje Cy PerncTpoBaHe y Hamiem panay. TmMe ce mokasyje OoratcTBo
peun y HapoguuM rosopuMa (Pamuh 2001: 39). Jlekcemy idervypauja denexu J.
Hunuh y Tumoukom gujanrexaisickom peuruxy ca 3HaYCHEeM TIeKapCKO MEIUBO Of1
denor dpamHa ca cupom’ (Peunuk 2008: 564). Ako mocMaTpaMo KOHTEKCT OBE
peur y pedyeHHLM y poMaHy: , A 3aTUM BUKHYILE jegHora (pbypHUM]Y W KyNHUIle
niemepirje u heBpeke 3a Me3eTyK”, MOKeMO Ja 3aKJbyduMo 1a je u kox Cpemiia
3HAYeHe MCTO U Ja ce pajau o (PoHeTu3MY (ierbepaitja—ilerbypauja).

I'pahemwem peun nmomohy cydukca -auja noduja ce CTUICKO-CEMaHTUUKA
BpPEIHOCT HacTalmuxX JiekceMa. Ha Taj HaumH HacTajy JiekceMe KOjuMa ce MOTy
O3HAYUTHU 30MpHE UMEHULIE (geuypauja).

Jlekceme u3BeneHe Cy(PUKCOM -auja 3aCTyIUbeHe Cy y MOKpajuHaMa Koje
Cy Hajaye ocTalie IO TYPCKOM BiaIihy: jy;)KHOMOpaBcKa 00J1acT (IITO MOKEMO
niperio3Hatu ko Cpemiia), odnact KocoBa u Mertoxumje, bocHa u XepriieroBuHa
(Creanosuh 1970: 487), mito je u nOoTBpheHo y HallleM KOPITyCy.

2.3. CYOUKC -JIVK

Cydukc -ayx BoAM TOPEKIIO 0J1 HEKOJIMKO Pa3IMIUTHX HACTABAKA TYPCKOT
jesuka (-lik, -lik, -liik, -luk). Y cprickoM, Kao 'y TYpPCKOM je3UKY, OBIM Cy(hUKCOM
HACTajy U3BEJECHULIE, a KA0 OCHOBA CJIy:Ke UMEHMIIe, IpuaeBH, opojesu uth. (Pa-

* CemaHTHYKO oipeherbe Huje PoHaheHO HU Y je[JHOj OJi KOHCY/ITOBaHUX Kibura. A. Illka-
Jpih y3 JIeKceMy kapaho3 1aje ceMaHTHIKa ofipehersa 'l . mpeacTaBa (urpa) ca 0dojeHnM purypama
0[] TAHKE KO’e, Koje Ha ruiatHy nokpehe riyman nomohy konua. ITokpere ¢gpurypa mpatu riac riym-
Lla 3a 11aTHa. To je JaBHAIlIba BPJIO OMUJbEHA TYPCKa Urpa. 2. KOMUYHU MallMOHWYap, JTAKp/Irjalll;
MapuoHeTa'. MoxeMo 3aK/by4UTH Ja je ped kapahozauja u3BeaeHa cy(pUKCOM -auja 1 1a Ha OCHOBY
KOHTEKCTa 03HauaBa 0Co0y KOjOj ce He MOXKe BEpOBATH.

> CeMaHTHUKO ofpehere OBe JIeKceMe HIUCMO MPOHAILTH HH y jeHOM Ol HABEJCHHUX pey-
HUKa, CeM Y Beauxom peunuxy citipanux peuu u uzpasa Munana llunke u MBana Knajua (2008:
249). 3Haueme peur HaBeJa CMO Yy TIOIVIaBjby S5 HaIleT paja.
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quh 2001: 63). Tako HacTasze U3BEACHUIIE CY YIIABHOM aIlCTPaKTHE UMEHUIIS, AT
MOTY TIPUIAJIATH U CEMaHTHYKO] KaTeropuju mMecta win cpeactsa (Pamuh 2015:
63). Y cpIICKOM KIMXEBHOM je3UKy Cy(pUKC -/yK je MOCTao Aeo rpahema peun,
JIOK Ce y IPYruM OaJKaHOCJOBEHCKUM je3UIlMa jaBibajy -1daK, -1bK, -A0K, -k,
-wyk (Pamuh 2001: 63). C. IlerpoBuh nctrye na BENWKU OpOj M3BElIEHMIIA CY-
(pykcoMm -yk Ma cBOj AyONEeTHH OOJIMK Y BapHujaHTH -1bk (cesganvk) (Ilerporh
2012: 345). Aytopka HaBOJH A4 CY ,,TYPCKH U aJIOAHCKU TOTPUHENN CTAOUTHOCTH
nosyriaca” (Ilerposuh 1972: 19). BpemeHoM ce y CPIICKOM je3UKY MOJIYTJIACHUK
M3ryoMo U BOKAJIN30Ba0. Y TBOPOSHOM CUCTEMY CPIICKOT je3UKa Cy(pUKC -ayK rpa-
1M U3BEJEHUIIEe O] IMEHUYKUX (Xayuayk), TPUAEBCKUX®, a HEKa/ia v IJ1aroJicKuxX
OcHOBa (utennyx). VimeHune u3BesieHe OBUM Cy(pMKCOM MOT'Y ce KJIacH(pUKOBaTH
y YETHPH CEMAaHTHUKA T0Jba.

(1) Vi3BenieHuIle ancTpakTHOT 3HavYea. Jlekcema pesun’x’ n3BesieHa je Typ-
CKUM CY(PUKCOM -1bK, KOjU ce OeJie:Ku y ToBopuMa jyxkHe U jyrouctoune Cpouje
(Paguh 2001: 63). ®oHeTcke CymncTUTYIMje Hajuyenrhe HACTajy Kao pe3yiarar ap-
TUKYJIAIMOHNX TeHJEHINja YCIOBbeHNX eKCIMPATOpHUM akiieHToM (JoBaHOBUN
2004: 324). Haume, HajBepoBaTHH]E j€ IOILIO O U3jeTHaYaBaba IPeMa TYPCKOM
WM aJI0AHCKOM je3WKY, OMHOCHO 10 yHuuKanuje goHerckor odiuka (Ilerpo-
Buh 2012: 344). UyBame NOJyrJIaCHUKA je YTHIAj TYpCKOT M ajJOaHCKOT je3WKa
Jep je CPIICKO CTAaHOBHHUINITBO AEIMJIO UCTU MpocTop ca TyprmMa u AndaHiuMma.
Mosxemo pehu ma je ucto u ca peuuma cesganr’x U kosanna’x. OBOj CEMaHTHUKO]
KaTeropyju MpUMaajy v u3BeACHUIe JoCAYK, WUEHAYK, CUEKAYK, Mapupeiiiyk,
paitiaok®, iypoeininyx.

(2) UzBenene peun kojuMa ce O3HaUYaBa MECTO, KU WM IIHAPH MIPOCTOP.
OHe MOTy UMaTH 3HaYee JpkaBe, 00JIACTH, Hacesba y KOjUMa KMBHU BepCKa WM
eTHWYKa rpyna: ApHasyiwiayk’, xayuayx. Mory o3HayaBaTu aJIMUHUCTpPATHBHE
WM Apyre TEPUTOPHUjaTHE jeAUHUIe, oceae (Kogan’K).

(3) U3Benenurie koje MMajy KOJEKTUBHHU KapaKTep W KOjuMa ce O3HavyaBa
30Up ocoda: KoMuUAYKIKOMIMUNK.

(4) N3Benene jiekceMe KOjuMa ce O3HavYaBajy MpeaMeTH: me3en’ K/ mezenyx,
Paiiinok, oouuanyk, MuHgepayk, Upcayk. Y JEKCeMU pailinok JOIUIO je 10 BOKa-
Ju3anyje noayriaacHuka. Haume, nonyrnacHuk (v) je 3aMebeH BOKAJIoM (0) U Ty
rojaBy Tpeda MoCMaTpaTH Kao CYNCTUTYIN]Y BOKaJIA.

¢V pomany Huje Hah)eHa mOTBpIA.

7 J. Nunuh HaBO[M Jia ce MOJYNIACHUK Morao Hahu u moj akieHToMm u Oe3 mwera (dunuh
2008: XI). OH HaBOIM JIEKCEMY pe3unsk ca aKUEHTOBaHMM mosyriacHukoMm (Juuuh 2008: 745),
1ok Cpemary Gesie’kn OBy JIEKCeMy ca aKIIEHTOM, aji Oe3 MOJIyIJIacHUKa. [la je ped o UCToj JIeKceMH,
3aKJBYIMIIN CMO M3 KOHTEKCTA.

8 Ped je 0 (hoHETUBMY PAliAOK—PATIAYK.

° mennua Aprayiiiayk uMa TorpaHo 3HaUerbe, alu He 300r cydukca -y, Beh 300r 3Haue-
a y OCHOBU came peud. 1 Andanum oBaj Ha3uB cMmatpajy yBpeasbuBuM (CteBanoBuh 1970: 516).
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HajOpojuuje cy m3BeneHunie U3 NpBe CEMaHTUYKE KaTeropuje, OAHOCHO
ariCTpakTHE MMEHMLE HacCTasle ,[IpeMa LIMpe PaclpoCTPambEeHOj U CTaHJAPIHO]
BapujaHTH -ayk” (IletpoBuh 2012: 345). Iomro je Paguh cBoje ucTpaxuBame
aHAIM3UPAO HA KILMKEBHOM je3WKy, HeKe Jiekceme ce He Mory Hahu (cesgan’x,
KOBAHA'K, KOMUUN'K, Me3eN'K, PAiN0K) Jep ce Y CTAHAAPJHOM CPIICKOM je3UKY
MOJIYIJIACHHK BOKQJIM30BAao0, ajli Ce Y MPU3PEHCKO-TUMOYKOM JHMjaJIeKTy O4yBao.
ITotBpae nekceme kosana’x, Kommur'k, mezen’x Hahene cy y Tumoukom gujane-
kamickom peunuxy J. Junuha. ITo aHanoruju ca caIMmyHUM peduma, OesekuMo U
ped cesgan’k 4vjy MOTBpAY HUCMO Hauui y peununyMa. A. Ilkamsuh denexu
cesganyx.

HepuBatu cy(ukca -ayk y CpIICKOM je3UKy MOKa3yjy pazauuure Mopgo-
JIOUIKE Bapujante: -aayk (cesganyk, bomuanyx), -anayx (Kosanayx), -uayxk (xayu-
Ak, pesuayk). Paguh y3 oBaj nepuBat Oesiesku ped pe3u.as’ K Harammasajyhu na ce
JepUBaT -UAyK pa3BUO U3 TYPCKOT je3UUKOT 00pa30oBama -6k, OMHOCHO -lik. OBH
JiepuBaTy CBeJOoYe O MPOLeCcy ajanTaiyje TYpCKUX Cy(HKca y CPICKU je3UYKU
CHCTEM, IIPY YEMY Cy c€ BPEMEHOM CTadMJIM30Ba/IU U IIOCTAIU JE0 POLYKTUBHUX
TBOPOEHUX 0oOpa3ala.

2.4. CYOUKC -(X)AHA

Cydukc -(x)ana je y TYpcKH je3uK JAomIao MPEeKo MEePCHjCKOr je3HKa, a y
CPIICKOM je3WKY je jeJaH of PeTKHX Ccy(uKca KOju y CBOjOj MOYETHO] MO3UIIUjU
MMa CaMOIJIACHUK M KOjH CTBapa U3BEIEHHLE YIJIABHOM OJf UMEHUUKHUX, a PETKO
O]l IJIaroJICKUX M MPUAEBCKUX OCHOBA. Y OBOj CEMAHTHUYKO] KaTteropuju 3adene-
KEeH je caMo jelaH MpUMep y poMaHy, OJHOCHO M3Be/IEHHIIa KOjoM ce O3HavaBa
Mecto ca HekoM HameHoM (Pamuh 2001: 80). YV Hamem kopmycy To je jJekcema
kaghana. Panuje je oBaj cy(pUKC y CPIICKOM je3UKy OMO BeoMa MPOAYKTUBAH 3a
rpaheme nMeHHIIa KEeHCKOT pojia KOje 3Haye MPOCTOPHjY y KOjOj Ce HEIlITO paau
(Creanosuh 1970: 49).

3. CIIOPAINYHE ITOJABE

INopexa NpeTxoIHO aHATM3UPAHUX TYPCKHUX CY(UKCa, y CPIICKOM je3UKY TIO-
ctoje cydukcu koje je I1. Paguh HazBao cnopagmuanm nojasama (Paguh 2001:
95). Haume, peu je o cydukcuma TypcKOTr MOpeKjia KOju Cy Mambe 3aCTYIUbeHU
y JIEKCUITU CPIICKOT je3wka. Kama ce xopucte y mporiecy TBopode, Hajuermihe cy
apXxanu3Mu, UCTOPU3MH, NOKPAjUHCKE JIEKCEMe UM JIeKceMe MoeTcKor ropopa. Ty
cnanajy cyduxcu: -au, -oawa, -u, -une, -gapl/-ap, -cy3, -yuk KOju UMajy orpaHu-
YeH CTereH aamnTaiumje.
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3.1. CYOUKC -JI

VY okBupy MopdoJolKke aHanm3e CypUKC -au ce AeUHHUIIE Kao Herocpe -
HU KOHTHMHYaHT TYpPCKOT TBOpOeHOr ¢hopMaHTa 3alykeHOr 3a rpaheme usBese-
Huua nmytem cydukcauuje (Paguh 2001: 95). Komnaparusaa aHanu3sa ykasyje Ha
TO 72 JekceMe dopmupane nomohy cydukca au y CpICKOM U TYPCKOM jE3UKY
(pyHKIIMOHAITHO KOPECTIOHMpPa]jy KaTeropuju HempoMeHpuBuX rnpuaesa (Paauh
2001: 96). YrnaBHOM uMajy (PyHKIM]jy CTUJICKOT CPEACTBA. Y HaIlEM KOpILyCy
WAeHTU(]HUKOBaHa je jeaHa Jekcema (hegh.au) uja MoTBpa HUje NpoHal)eHa HU Y
JeHOM O[] HABEIEHUX PEeUHUKA, OCUM Y Beaukom peunuxy ciapanux peuu u uspasa
. Knajra n M. Illunxke (2008).

3.2. CYOUKC -bALIIA

Typcka Mmopdema -6auia 03Ha4aBa OHOT KOjU j€ IJIaBHH, a Y UCTOM 3Haue-
by 3a/IpKaja ce Yy CPIICKOM KIbMKEBHOM jE3UKY M MMa 3HAUEH-€ BPIIUOLA PaIbe.
OBa ped ymuia je Mpeko BOJHMUYKOI TOBOpa M yTULAJA je M Ha Opyre je3suuke
dopme: dynyidawa.

3.3. CYOUKC -H

Cydukc -u jaBba ce Kao MpUAEBCKU Cy(pUKC UMEHUYKUX OCHOBA, a TOOU-
jeHe m3BeneHMIle cy HerpomersbrBe peun (Pamuh 2015: 101) u yrimaBHOM ciyxe
Kao cruicka cpeactsa (Paguh 2001: 101). Mehytum, agantanuona opma -uja je
MPUCYTHA Y TBOPOEHOM CHCTeMy M MMa MMeHnuKy BpenHocT (Paguh 2001: 102).
Y mocmarpaHoM KOpITycy MOKAa OU ce OB/ie MOIJIM CBPCTATH M MPUMEPH KOjH
HUCY IOTBpheHu y paloBUMa JPYrux ayTopa: awuiuja, ayamuja, oy jypyHiduja, iy-
paduja, epenguja, nygopuja, majciiopuja, Maxmyguja, uoopamumuja, crodoguja,
mupujahuja, wenebuja, uueuuja, wamuja.

3.4. CYOUKC -CY3
VY TypckoM je3uKy cyuke -cy3 je puaeBcka TBOpOeHa Mopema Koja ce
YIJIABHOM Be3Yyje 32 UMEHUYKE OCHOBE, a 3HaUM OJICYCTBO OHOT LITO je IIPUKa3aHO

ocHoBHOM pedjy (Pagmh 2001: 105). YV Hamrem Kopmycy HAeHTH(UKOBAIN CMO
caMo jedHy JIEKCEMY: OaKcys3.

3.5. CYOUKC -IIUK

Cyduxkc -yux je TBOpOeHa Mmopdema 1 uma QYHKIIN]y UIMEHUIKOT TEMUHY-
THUBHO-XHUIIOKOPUCTHYKOT cy(puKca y TypckoM jesuky (Paamh 2001: 106). V Ha-
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POJHOM TOBOPY OBaj Cy(pHKC MMa orpaHuyeHy ynorpedy. Camo jemHa Jiekcema
(janyux) N3BEICHA OBMM TBOPOGHNM HACTABKOM YOUEHA j€ Y HAIlleM KOpITyCy.

4. XUBPUJHE PEYN

[lon TepMuHOM XudpugHe peuy MOAPA3yMEBAjy CE PEUd KOje Cy cacTaBibe-
HE O]l Pa3IMYNTHX eleMeHaTa, OJHOCHO Hajuerthe cy rpaheHe on peun momaher
nopekJa ca cy(puKcom i npeuKCoM KOJjU TIOTHYE W3 HEKOT APYror CTPAHOT
je3mka. JaBpajy ce kao mpousBoj MehycooHux jesmukux momupa. On 18. Beka
MPOAYKTUBHOCT TYPCKUX Cy(PUKca -yujal-uuja, auja, -1yk U -ama ce Be3yje u 3a
OCHOBE HEeTypCKOr nopekJia. HapoqHu je3uk y npeaqByKOBCKOM MEPUOLY je TIOTBP-
husao oBe cydukce y xudpugHom odpazoBamwy peun (Paguh 1990: 400). o yrie-
Iy Ha TypcKe peuu, ,Md CMO MHOTMM HaIllM peurMa IO TypcKe cypuKce u
HaIMpaBWIN Hallle KOBaHULIE (§kal ji¢ 1966: 44).

VY cBoj Cpiicku pjeunux w3 1852. romune B. C. Kaparmh je yHeo Benuku
Opoj xudpuaaux peun. OH je yKa3uBao Ha HUXOBY CTHICKY (DYHKITH]Y y Hapoa-
HUM YMOTBOpPYHAMAa, aJli je mpejiarao a je 0osbe Kaj roj je To Moryhe Typcku
cypukc 3amenutu gomahum (Paguh 1990: 401). V BykoBom Pjeunukxy HaBOIU
ce /1a JiekceMa 1oeyuja uma 3Hauere noeay, (CP 1969: 332), a aexkapyuja nexap
(CP 1969: 324). YV pomany ce nperno3Hajy XuOpugHe peur Koje y OCHOBU UMajy
JekceMme pomaher Topekya: 1osyuja, Aekapyuja, wmayuja, Hoeajauja, geuypauja,
Hasogayuja), a UMa U OHUX Ca HECIIOBEHCKOM OCHOBOM (gyimeyuja, nedaebuyija,
Kepamuyuja, Kyoeyuja, hemaneyuja, ianopamyuja, oyyakauja.

5. JIEKCUKA PA3ZBPCTAHA ITPEMA CY®UKCUMA

Cyduke -yuja (-yu)

oagasayuja ’decniociuyap, AaHryda, HepaJHUK, TOTOBaH, MyKram’ — Je-
citie, yeex cam mp3seo dagasauuje! (35)"°

oumeyuja'' *nodap kowanuk’ — Ila, eitie, u nosyuja cam, u durbeyuja, u
wanyuja [ ...] 3a iy meojy ipokaeiiy mewuny! (59—60)

oyhmeyuja'? *onaj xoju npasu dyhme’ — A ga iy bewe gpyiu wadujai [ . ..]
iiomomak og oroia Tana, dyhmeyujy, wojuoia uosexa (56)

19 Bpoj y 3arpajau o3HauaBa dpoj cTpaHe ca Koje je mpeys3era peueHuia u3 pomana Hexosa
caasa (1972).

' Cemantuko onpeleme tekceme norBphero je y BykoBom Pjeunuxy (Credanosuh Ka-
parmh 1969: 23).

2 TIpema jiekceMu Gyhua Koja je motphena kox A. Illkamuha (Skaljic 1969: 150).
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gyimeyuja ‘nyrMerap, 3aHaTIMja KOjU OIMIIMBA, u3pahyje u mpomaje ayr-
Mmeta’ — Axo uckaitie Kaauy [...] a gyimeyuja Kaaua nema ia; wiakae Kaaua nema
ia y osyj many! (51)

Joptanyuja "oHaj xoju mpaBu U mpoaaje joprane’ — [la je au kakeo uygo
onga wiio ce Hexo jopianyuja pagosao miome gamy, kag my je, cem ioia, ioia
gana u caaea 6unra?! (8)

Kkagbeyuja *onaj xoju apxu kadany, roctuonnuap’ — Kag jegan iioune ga
HOCU 3UMCKU KAy, ceu founy |...]; a axo jegan ompame neky kagbany, Hujegam
euute He Hasuea doia iwom Kagheyuju. (43)

Keceyuja'’’1. onaj Koju cujede, Koju oacjena; 2. ur. jyHak, rodap dopary
KOj¥ cHjeue I71aBe MPOTUBHUKA' — Buguw ga oeaj ceaxu uma wwipu cpya, kao Myca
Keceyuja. (114)

Kepamuyuja' *pagHUK KOju MPOU3BOAM Lper’ — Bukam ia u okeme eitie 3a
woj ga ce [...] kaxo mwygu, wpiosauxu [...] Hecmo jegrne kepamuyuje (105)

Kybeyuja'® "3aHativja koju npasu nehu’ — A cu on omwiuge, a Comwiup, Kyde-
yuja — go moj gyhan witio je — [ ...] ita euka |[...]. (52)

KYjyHuuja *3aHaTivja Koju u3pahyje HaKuT U Apyre IpeAMeTe Of 3/1aTa U
cpedpa’ — Kaaua, kyjynyuja [ ...] u on ce mnoio pasyme y ilesarbe (61)

Jnedaedbuyuja'® *onaj koju mpoaaje nedieduje, ceMEeHKe U3 TIOPOMIIE JIeTT-
TUpIAYa, HAYT, claHyTak — Ohe —Hek’ Ty pexre Kesa — kako oHaj aebreduyuja u3
Ciiamoona [ ...] ne gasaimie Mapujonue saute. (117)

aexapuuja' ‘nexap’ — Hau kyiu [...] kog onot Janxa Yuxupugeca, aexap-
yuje na howrky |[...], 3aéapam ycia. (39)

Josyuja' nosai — Ygapum na aojze [ .. .1, iuke 3a pagu ageiti, kako aosyija (48)

MexaHyuja "'oHaj Koju ApXKU MeXaHy, BIACHUK MeXaHe — Aau ilo HuLje uma-
10 HUKAK8a eheKiia, jep CY C6U CAONCHU OuAlL Y THome: ga je Oosve OUno gailiu iape
Mexanyuju u hesadyuju, neio goxkiiopy u aioiieyu. (45)

myimasyuja® ‘crpynap’ — O, 6oxic’ke, 30opu cu kaxo myiasyuje! (143)

Hagogayuja 'oHaj Koju Ha ofpehen HaumH (penopykoM, yoehuBamem, Ha-
roBapameM, IIPeropapambeM U CI1.) NMocpeyje MpU HeUnjoj KeHUA0M WK yAaju,
npoBoganmja’ — A onuja ita ewteyu *ohe ga cy my nasogayuje! (90)

13 Jlekcema je notephena kox A. Ilkamuha (Skalji¢ 1969: 406).

!4 CeMaHTHUKO 3HaYECHE JIEKCeMe HHje MOTBPHEeHO HU y jeJHOM OJ] KOHCYJITOBAHUX ped-
Huka. Jakma [dunuh HaBoau sekcemy hepumuyuja "Majcrop koju uspahyje hepamune, hepamunm-
ja, ynop. hupumunja’, a y3 JekceMy kepemuga aje ynyhnuBauky opeIHuLly 6. hepemuga 3a KOjy
HABOJIM 3HAYCHE 'CTAPMHCKH LIPell 3a TMOKpuBare Kyhe, hepamuua, ynop. kepemuna’. Ha ocHOBY
CeMaHTHKE 3Ha4YeHa PeUd MOKEMO 3aKJbYUUTH 2 je ped 0 (POHETCKOM BapHjeTeTy M [la HaBe/eHa
peu o3HauyaBa MajcTopa KOju Mpou3BoaH Lper, hepemuny.

15 TIpema Jiekcemu kyde kojy Hapoau J. Tunuh (2008: 367).

16 TIpema nekceMu aedaeduja Kojy Hapomu A. Ilkamuh (Skalji¢ 1966: 433).

17 TIpema JIeKCeMH J1ek KOjy HABOJE CBU HABEICHHU PEUHHLIM.

18 Jlexcema je motBphena kon J. Quuuha (2008: 385).

1 CemanTnuko ofipehierse norpheno je kox Byka (Credanosuh Kapanmh 1969: 375).
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ianopamyuja® ocoda Koja mokpehe Mexanuzam omohy Kora ce maje Ciu-
ke yBehaBajy’ — Ama 3a onor ianopamyujy u ieausana... éehe scusomi nemam! (90)

cKesneyuja 'cKkenap, OHaj KOju BpIIU NpeBo3 ckesloM’ — Llitio ce gepewt ka
ckeneyuja? (105)

imydghexyuja*' *onaj Koju MpaBy U MOMPABIba MyIIKe, MyIIKap' — Ay oiliug-
HeM, eitle, go tydpexyujy, ia hy my, euxa Mouw, pexnem |[...]. (53)

hesadyuja *onaj xoju npasu (Wi u npojaje) hepane, hepamuuhe u apyra
jéna oJ Meca Ha pOITUbY — Aau 0 HUje UMAN0 HUKAKEd edeKitia, jep cy ceu
CA0JICHU OUAU Y TloMe: ga Je dosve duno gamiu iape mexanyuju u hesadyuju, Heio
gokitiopy u aitoitieyu. (45)

hemaneyuja®* *3anativja koju nipasu hemane’ — A onu cy ce guinu godpo
cHabdgesenu 3axupom [...], a ioeeau du ca cobom yeecemerba pagu u HO3HALOT
Muna, hemaneyujy, | ...]. (46)

heceyuja® ’xajnyk, yenokpamuna’ — Onuja ia aygu Kaaua [...] kako onaj
Myca Receyuja y Kauanux y ciiapo epeme; iia me citipa’ ga He ioiurem 3a Huwito! (89)

hupuyuja®* on Kupuyuja *oHaj KOju ca KOJIMMA W KOEBUMA MPEBO3U POOY
y3 Harpany — [oguzaue ce hupuyuje, jowsitie mano ia he camme ckope |[...]. (61)

dypynyuja* nehap, 3aHaTmja Koju npasu GpypyHe, IIIOPETE U COTyHAPE;
nekap’ — A 3amium ukHyute jegroia pypryujy u Kyiuume iervepauje u heepexe 3a
mezenyk. (70)

Xayu ‘TUTYyJla KOja ce CTaBba MCHpes MMeHa xauuje’ — Xauu-Kaitinak y
omneja togune ia cu uma cegam! (132)

uaaiuyu, B. uariuyuja — Axko cmo Luianu, ne mopa daw ga cmo Luianu!
caeeiy je ia wariuyu-oamuja na agnujckum gpaiiuma. (15)

uaatuyuja*® °ceupay’ — Ja iiohure osa ioiara uahasa HekpCiliena uuiancka
copuia! — eeau uaniuyuja. (15)

uopoéayu, HerpoM. (OOMYHO y aTpUOYTCKO] CIIy:k0U) B. uopoayuja — Heje og
Hawu, wopdayu-Hexo, neje. (15)

uopdayuja® *nomahviH, rocrioyap, doraram, ra3na’ — E, e, iiakoj iie uc-
Kam... cipam wwied he cam depem uopbayuja; pazdupaus au, uahaea iydepcka cop-
wo? (132)

2 TIpema sekcemu ianopama (PMC 2021).

2! Jlexcema je notBphena koq Byka (Credanosuh Kaparmh 1969: 757).

22 TIpema siekcemu hemane kojy Hasone B. JopanoBuh, J. Quuuh u A. Ilkassuh.

3 CemanTiuko ofpeherse ose nexceme aedunnme A. Ilkamuh (Skalji¢ 1966: 191).

2 Jlexcema je motephena kon Byka (Credanosuh Kapamh 1969: 760).

25 CemanTiuko ozpelierse ose Jiekceme aedunmme A. [lkamuh (Skal ji¢ 1966: 286).

2 Yero (Skalji¢ 1966: 161).

27 Cemantruko onpeherse oBe jiekceme HaBoau Byk y 3Hauemy rasna’, 1ok je P. Ctojano-
Buh peduHMIIE Kao TiThIa eBavynia’. Ha OCHOBY KOHTEKCTa MOXKEMO 3aK/bYUUTH Ja JaTa JIeKcema
o3HayaBa JomahuHa, rasmy.
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waayuja® ‘mampuB YOBEK, MabuBunHa’ — [la, eifie, u Aosyuja cam, u Ourbe-
yuja, u wanyuja | ...] 3a iy weojy tpoxaeity mewury! (59—60)

Cydukce -auja

oyyarxauja® ’onaj koju ce DABM CUTHUM aJJBOKATCKUM TOCHOBUMA  — M
foxasza my mysiHcoy Kojy je HaKUmuo HeKu OYyaKauja ageoxait u y Kojoj je iHcueum
bojama Hacaukan ganonohuu citipax |...] og oso wipu gana. (86)

geuypauja® ‘nena’ — Yceajamo! [...] yzeuwe nexe degrne ceupaue Lluiane
(nexy docomnoty geuypaujy, |...] geauhe 3apagy y déaxpy. (130)

kapaho3.auja "MahroHuyap, Jakpadjail, IPHOOKKH YoBek’ — Kapahozaujo
Hukaxea! (144)

MepakK.auja ’a. OHaj KOjU BOJIM U YMe Jla Y)KUBa Yy HEUEMY, OHaj KOju BOJIU
1 KOjU yMe Jla ce BeCeJ, /1a ce MPOBOAM, O. OHAj KOjU BOJIM Ja TJieAa KeHe U Ja
ce MPOBOJIU ca HhIMa, KOjU YMe Ja yKUBa y Jby0aBu — [la, eitie, u nosyuja cam, u
Ourbeyija, u wanyuja cam, u mupujahuja cam, u mepaxkauja 3a iy meojy upokie-
iy mewury! (60)

Hoeajauja’a. OHaj KOjU je TeK MOoYeo J1a Ce HeunM OaBH: ~ Y TIOJUTHIIH. O.
OHAaj KOjU je TeK JOIIA0 Y HEeKy CpPeJUHY WU Ha HeKu 1mocao.’ — E neheut, geitie!
[...] da yze nosajauju wewup u dauu ia na kpog Kyhe. (66)

iamyKauja "Ha3UB 32 Pa3IMINTe MYIIKE OJIEBHE MpeaMeTe O MaMyJHe
TKauuHe' — Ha weipiiy neku ciiapu ceunenu [...] dpcayx [...]; ucitog ipcayka
Hoea naka damykauja og hutiajke, a Ha Hotama [ ...) yuitene. (12)

fersepauja’ ‘nekapcko MenyBo o1 delior OpaiiHa ca cupom’ — Tpue gegojike
Ha uecmy, iponase PyYpYHYUjCKU MOMUU ca hespeyuma u ilerbepaujama u gepy ce
[...] xamune u jecitiuso (68); A 3aitium suxHyuie jegrnoia ypHyujy u Kyiuwe ie-
repauje u hespexe 3a mezeayk. (70)

hegpau® *Beceo, m0dpo pacnonoxeH, npunut — Ilao y cesgax, ia oHaxko
hegbau neite gunape [...] u odehasa joj ctiamodon-iaiyue. (112)

Cydukce -ayx
Apnasyiiayk® *Andanunja’ — Ila, eitio iociiogune, [...] je au oo Typcko,
Apnasyiiayx au je! (94)

2 Jlekcema je notephena ko B. JoBanosuha (2004: 680).

» Jlexcema je motephena ko M. lunke u Y. Knajua (2008: 249).

30 Jlekcema je motephena ko P. Crojanosuha (2010: 168), B. Jopanosuha (2004: 380) u
Byxka (1969: 118).

31 Jlekcemy ierypauja vaBoau J. Quuuh (2008: 564).

32 Jlekcema je notephena koq M. Ilunke u W. Knajua (2008: 1292).

3 Jlekcema je notephena ko Lllkassiha (Skalji¢ 1966: 98).
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oowuanyk™ *map Koju ce cacToju O OJIEBHUX IMPEMETa 3aMOTAHUX Y je-
naH koMan tatHa' — Kyme! [...] kymuya he ga itiu cipemu [...] iianke ceunere
ooutuanyke (136)

Typoeiiayk ‘ieuanda, CKUTHA Paad Mmociia 0. cejbaKame, CKUTHA 110 CBETY
B. TIPOIIIba, MpOcjaueme’ — Aau my o uzduute uz inase [...| ga ona nehe, gok je
Jrcuea gammiu ga joj geitie uge y iypoeitiayx [...] o ymeiinociiu. (147)

gociiayk> ‘npujatesbctBO’ — U ja hy, peue, ga ugem [...] ama naw gociiayk
U Haule gpycieo He modicem ga 306 pasum, peue! (50)

ewlerayK*® "TIynocT, MarapaiTiia’ — 3awidio joutitie gpyiu gan ciiage ga
ipasu ewexayuu |...] a mer’ mu ita cee 3a unaii. (90)

Kosan’k’ ‘Tyenmbak, KOHBAHIYK — Ona cu ioje y noj3e wam’, Ha Kyge
Alyuwos koeann’k, a mu ce ia, [...] ta iy cepdez caywamo! (93)

KoMwuAyK "a. cyceqHe, odoamkme Kyhe, cycencTBo: oTuhn y KOMITIMUTYK,
Johu u3 KoMmImmityka. 0. KoMimje, cycean’ — Yciiajy o komuuayky. (68)

Komwua’k* "KOMIIUIYK, cyceacTBO’ — Ry ée ioitieidam cac aywxy [...] u o
Komuun’k kako an japeduuy |...] cac osyj iyuxy. (79)

Mmapugbeitiayk *TyKaB TOCTYMaK cpadyHAT Ha TpeBapy, CMHIAIAIA, Yjy-
Joypma, ToJBaJjia, BEIITUHA, TPUK, Majcropuja’ — Ila he ce, euxa Kanua, [...] cac
muja puyosu u mapugdbeiliayuyu, suxa, ygaje u ia sxnceru cat. (91)

Me3enyK 'a. MJIEUHH U CYXOMECHATH MTPOU3BO/IY, CaJlaTa U JIp. jeCTUBO KOje
ce MoMaJIo y3uMa y3 nuhe, Kao Mpejjesio Wik y Ipyrum Mpuiukama. o. romheme
KaKBUM jECTMBOM, 3aKycKa. — A 3ailium 8UKHyute jegroia (pypyHyuujy u Kyiuue
itervepauje u hespexe 3a mezeayk. (70)

Mme3en’k® *mezenyk’ — Yauem cu irocky ia cuithem y uawiky | ... u ueeidi ogu
westanujy (kaxo mezan’x) |...1, ia cu 3aiiojem: Caguaa namna éocumax (62—63)

Mmungepayk™ *nuBan coda, kaHade’ — Iagre na mengepayk, ia ce yxeamiu
3a cradune og cmexa, ita camo auue [...]. (146)

ipcayk neo opehe de3 pykaBa KOju ce HOCU MOBPX KOIIyJbe WU Oimy3e’ —
THowanio je xamune fiocaaiao [...] ciiao je ila je pazmumibao koju he ipcayk ga
y3me: ga au oHaj upHu [...], uau jegau gpyiu ceunenu, [...] y xkome ce majcuiop
Herxo iipe etinaeciu ioguna geruao. (10)

Paitinok ipeMa paiiayk TocaacTia (MCTOYhavKOT TIOpeKJia) Koja ce mpa-
BU OJ1 MMPUHYAHOT OpalllHa, MeJla U MUPUCHUX 3auuHa’ — Mau kyium wehepreme
u paimiroka kog ouoia Janahka Yuxupugeca [...] kao witio cam manouac pexo,
3aeapam yciua. (39)

3 Hero (Skalji¢ 1966: 149).

35 Pero (Skalji¢ 1966: 224).

3 Mcro (Skalji¢ 1966: 272).

37 CemaHTHYKO 3Hauere oBe Jiekceme HaBoju J. Muuuh (2008: 340).
3 Ucro (Tuauh 2008: 347).

3 Ucro (Tuauh 2008: 406).

“ Bpayerse NekceMe je motBpheno koa kamuha (Skaljié 1966: 464).
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pe3un’k*! "opyka’ — Em maiape witio je — iia He MO0 ga Howeinu imon’Ku
3yaym u peun’x og onuja kamuau!! (87)

cesgan’k** "bydaB, JbydaBHA YeKIba, 3AIbYOIbEHOCT — A onuja eweyu |...],
a oua he mu iioje, ila he cu wiepam éex Kako ileiliped y uaanuny Kag cu iague y
cesgan’x. (134—-135)

xayuayk ’1. xogovamihe, MOKJIOHEHE CBETUM MecTHMa (Jepycalmmy Koj
xpunthana 1 Meku Kog MycauMaHa): ihu Ha ~, BpaTUTH ce ca Xammiyka' — A cag
yamem eg ose moje opojanuuye [...] ca xayuayka usz Jepycaaum a, ila ux ipedpoja-
eam. (39)

UeHAYK 'Becelbe, CNaBibe y3 Mylamhe U3 MyIIKe WM MUINTOhA’ — A OHU cU
octiaute, wa wenayue Kako y gyuwmarncky kyhy (87)

Cyduke —u

awuuja® ’oHaj KOjU TOTOBH jela 1o cBajdama u JIPyruM CEOCKUM CBEYaHO-
cTuMa, KyBap' — He doju ce Hujegrola yuHuapckor awmije uau weaicke Kysapuue
(47); Ewo ieitiau kaxo iojy |...] mope, guzaj, ce, hyzea-awuuja! (67)

ayamuja* *oHaj KOjU je HeMCKycaH, HeBewT — Mope, Kaauo, tocitiap cam
ogu imiede, geitie cu, ayamuja cu, Kaavo [...] 6e3 iiape uu nema sncuserve. (62)

oyjypyninuja® 'Hapenda, mucMena 3amnoBect’ — Suajeut au [...] ga cu umam
0g epeme joutitie Oy jypyHiiujy 3a gea Lluiana ga tu moly yieiiam [...], ia uu ga me
He iuitlyjy Huxoj 3a wwo?! (132)

Typaduja *Bpcta TBpher Kojaya o OpariHa, jaja, mehepa win Mena u Ma-
cna’ — Joaue ena gonecu typaduje! (22)

edbenguja ‘TrTyna 00pa3OBaHMX, YUSHUX JbYIU KOJI MYCIIUMaHa, TOCTIO/INH,
rociogap’ — Jobdap cu, ueneduja cu, epeguja cu, iazga-Hexo [...] ama nehe’ ga
kaoiceut! (15)

Aygopuja 'nynoct, nomama’ — Ma’ goauut ga ux cKuHeut cag ogmax ¢ epamia,
un’ ga wwu jouwt twipu gana upase aygopuje io kyhu. (114)

Majciiopuja ‘BemTHHA, BUYHOCT, YMETHOCT Y HEKOM IIOCITY, UTPUA U CII.,
MajCTOPCKM BEIITO W3BEAEH MOCTYMaK, MajCTOPCKH W3BEIEHO, HAaIpaBIbEHO,
YUUILEHO U CI1.” — Aau mpeda majcmopuje oa ce uceve. (101)

maxmyguja*® "Typcku nykatr — Aau je céax 3HAO Od CY UBBECHO MOPAAU
000umu mux 0ama Kaxkee noysoaue uzeeuimaje [...], kaxee hynoee nyne oyhasux
maxmyouja u maaupa Mapuje Tepesuje. (46)

caodoguja’’ ‘cnodona’ — Cpouja croboouja, a cmapu adem oeute! (55)

* OBo 3Haueme JekceMe ca (pOHeTCKUM HujaHcama HaBoau B. JoBanosuh (2004: 602).
“ TTorepaa je Hahena kox A. Illkassuha (Skalji¢ 1969: 562).

43 CeMaHTHYKO 3HAYEHE OBE JieKceMe Hatazumo Ko J. Tuauha (2008: 11).

# Ucro (Ouawmh 2008: 11).

% Jlekcema je notephena ko A. Illkassuha (Skalji¢ 1966: 152).

4 Yero (Skalji¢ 1966: 440).

47 TlotBpaa je Hahena kon P. CrojanoBuha (2010: 865).
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mupujahuja*® cTpacTBEHU TyIay, CTPACTBEHM YXuBaman Kade, me-
pakmmja’ — A iiiu cu uoeex |...], yéaso kaxo u ced’ gex’ cu mupujahuja na 108. (50)

yeneduja ‘Typcka TMTyJa Miaanha ruiemuhkor pona’ — bewe ueneduja ile-
wwan. (88)

uuguuja® 'kMeT, cebak Oe33eMIballl Ha arHCKOj WM OEroBCKOj 3eMJbH, Ha
undnyky — Illa tw pazgago’ na uusuuje, a 3agpica’ cu 3a meH’ caiitie osuja gea
witio i suguut! (49)

wamuja ‘TaHKa Mapama KOjoM JXeHe TIOBe3yjy IaBy, rnose3ada’ — Ty je I.
Josa, cpecku itucap, [...] ca [...] gujamanitickum dpcitienom u ipaHom Ha WamMuju
uciiog xoje ce ipyxcajy decimipaia gyiauxe wuwie [...], jep cy ipe moia aomuiu
Jjagau. (20)

Cyduke -cy3

dakcy3 'OHaj KOjU HEMa ycriexa, KOju JOHOCH Hecpehy u cedu u Ipyruma,
HecpehaH, 3710cpehan 4oBek; cynp. datnuja’ — Litio cam ila daxcys, wia me Huige
y ceeiti nema! (80-81)

Cyduxc -yux
Janyuk ’cepbauka KOXKHA TOpOa KOja ce HOCH O paMeHy — 3autitio Kag ce uge
[...], em ga ce ¢ ipazan janyux epre uosex gom; ila em winieinia, em pesun k! (49)

Cydukce -6ama
oywyloawa crapemvHa jegHOr OyJ/byKa (UeTe) y HEKaJalllkhOj TYpPCKO]
Bojciu’ — Uzinegam xao oynyioawal (145)

Cyduxc -ana
Kaghana 'TOCTHOHUIIA, KpuMa, pectopad’ — He ymew iiu Huxkaxo ga mu uc-
ieuewt Kagpy xao y kagpanu, cexupa me ou [...], a ne kysa!! (25)

6. BAKJbYYAK

Kao pesynrar BuiieBeKOBHE Typcke JOMHHAIIM]E y pa3idyuTuM cepama
JKMBOTA CPIICKOT CTAHOBHUIIITBA, TIOCEOHO y jYKHUM KpajeBUMa, TYPCKH CY(PUKCH
HAIIIJTA Cy CBOje MecTo y poMaHy Hexosa crasa CteBana Cpemma. To je jemHa ox
MOTBpJia TYPCKUX j€3MUKMX TParoBa y JEKCUYKOM (POH]Y CPIICKOT je3uKa.

Anamm3oM Typckux cydukca y pomany Hexosa crasa CteBana Cpemiia
MOJKe Ce 3aKJbYUHTH Ja CY JIeKCeMe TypCKOT TIOpeKJia 3acTyIUbeHe Y 3Ha4ajHOM
Opojy, ajM Jla BbUX0Ba AUCTPUOYLMja HHMje paBHOMEpPHA y MOMIeAy I0jeJruHaY-

* Jlexcema je notephena kox A. llkamnha (Skalji¢ 1966: 617).
* Hero (Skalji¢ 1966: 177).
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HUX cy(dukca. Yrorpeda Typckux cydukca (pyHKIHMOHUIIE KA0 3HaYajHO CTUIICKO
CPEZCTBO Y IpEeACTaBbamy ApYLITBEHE cpeauHe y pomany. [Iponalene nekceme
y HallleM KOpIycy JONPHUHOCE PEaIMCTUYHOM OIUCY JKMBOTA CPIICKOT HAapoAa y
KOHKPETHOM HCTOPUjCKOM Pa3modJsby.

HajnponyktiBHUjU Cy(pUKCH PEruCTpOBaHU y POMaHy Cy -uujal/-yuja (1o-
TBphenn y 30 snekcema), 3aTuM cyukc -ayx (yodeH y 18 mpumepa), motom cy-
uxkc -u (14 mpumepa), cydukc -auja (8 mpumepa), 0K cy cy(pUKCH -cy3, -yukK,
-bawa M -ana 3aCTyIJbEHU Ca MO jJeAHUM [TPUMEPOM.

Hajdpexsentuuju je cypukc -uuja/-yuja, mro notphyje u Hajsehu Opoj
M3BEJICHNMX JIEKCeMa 3adesekeHNX Y KOPITYCY Y KaTeropHju BpIIHOIA paibe (HIIp.
Jaosyuja, rekapyuja, waayuja, gyimeyuja, redaeduyuja, kepamyuja uTh, ). Ydecra-
JIOCT 00pa3oBama U3BEAEHUIA ca Cy(pUKCOM -uuja/-yuja uMa CBOje OINpaBaarbe
3axBasbyjyhu cMuHOj MOp(HEMCKO] BapHjaHTH Y CPIICKOM jE3MKY, a HheroBa pac-
MOCTPamEHOCT ce MOCEOHO 3anaxa y pasroBopHom cruiy (Panuh 2001: 27-28).

Crnenehe no OpojHOCTH cy JiekceMe u3BelieHe cy(pukcoM -ayk. Paguh Ha-
BOAM BUCOKY (PPEKBEHTHOCT OBOT CY(pHIKCa Y KaTeroprju ariCTPaKTHUX UMEHUIIA,
IITO je MOTBpheHo U y HameM Kopitycy (iypoetiayk, gociinyk, euexayk, mapughe-
WAYK, pesun’x, ceagan’x). Y HEIITO MambeM OpOjy perucTpoBaHe Cy U3BEACHUIIE
ca 3HauemeM INpeaMeTa (Souuanyx, me3eayxk, MUHGEpAyK, Upcayk, pamaok). 3a-
OeJieKeHe Cy U U3BEJICHULIE ca 3HaAUeHheM ApxkaBe (ApHasyilinyk), Kao U ca 3Haye-
BbeM 1oceaa (Kosan'x).

Bucoky yuecranoct nokasyjy u cy(uKc -u#, OIHOCHO HEropa agarTaluo-
Ha (popMa -uja ca UMEeHUYKOM BpeaHouihy (crodoguja, iodpamiumija Uta. ), ITO
yKa3yje Ha HeroBY CTAOMIIHY MHTETPUCAHOCT Y CPIICKU je3nuku cucteM. I1. Paguh
HABOJM J1a je (ppeKBEHTHOCT OBOT Cy(pHKca MocedHO 3aCTYIbeHa Y HAPOAHOM
rosopy (Paguh 2001: 101).

VY pomany je 3adesexkeH MambHl Opoj U3BeAeHUIA ca Cy(puKcoM -auja (Ho-
eajauja, gewypauja, meparxauja utn.), 1ok I1. Paguh Oenexun mmpoky nmpuMeny
oBor cy¢uxkca (yn. Paguh 2001: 63-78).

Cydukcu -cys, -yux, -éaua, -a1a MOTBpHEeHU Cy ca Mo jeTHUM MPUMEPOM
y poMaHy: daxcys, janyuk, oymyidawa, xagpana, nako I1. Paguh nnenrtudukyje
OpojHe MpuMepe u3BesieHe OBUM cy(pukcnMa. OBakBa pacrojiena ykasyje Ha ce-
JIEKTUBHY yNOTpedy TYyPCKHUX TBOPOEHHUX eJeMeHarta, YCJIOBbEeHY KaKo CeMaHTHY-
KHMM, TaKO ¥ CTWICKMM pasno3uMa. OBy nojauy ynyhyjy Ha 3ak/pyyak Aa, Hako
Matbe MPOYKTUBHH, HABEAEHU CY(DHKCH U Aajbe uMajy oapeheny (pyHKIMOHAIHY
BPEJHOCT y JIEKCUYKOM (POH/Y aHAIM3UPAHOT jena. Y aHaIU3MpaHOM KOpIycy
HHUcy HaheHe NoTBpe 3a cyuKce -au, -ure u -gap/-map.

[TocedHo je 3HauajHa MojaBa XUOPUAHUX JIEKCeMa, Koje CBeloYe O BUCO-
KOM CTeleHy je3ndke uHTepdepeHIje 1 aganraiyje TYpCKUX eleMeHaTa y Cpil-
cKoM je3uky. Hajsehu dpoj oBHX JiekcemMa OJHOCH ce Ha MMEHOBame JIMLA Ope-
henux 3aHuMara 1 npodecuja, Kao U Ha U3BEACHHLIE AlICTPAKTHOT 3HAYECHa, 10K
Cy OCTaJIe CEeMaHTHUKe IpyIie 3aCTyI/beHE Y MatheM O0UMY.
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AHan3a Kopltyca, IoCMaTpaHa ca acleKkTa TBOpOe M CEMaHTHKe, TMOKasy-
jé a TYPCKHU je3WK, OJHOCHO TYPCKH Cy(pMKCH, NMajy 3HauyajaH yTUIA] KaKo Ha
CPIICKM CTAHAAPJHU je3UK, TaKo U Ha Jekcuuku (oun CreBana CpeMia y pomany
Hexoea cnasa. Jlexceme TBOpeHe TypCcKUM Cy(bHKCHMa CTHIICKU Cy OOJIMKOBaJe
CpemueB poMaH ¥ yYMHWJIE I'a 3aHUMJBMBHAM YUTAOIMMA U Y JaHAIIbe 100a.
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TURKISH SUFFIXES IN THE NOVEL IVKOVA SLAVA BY STEVAN
SREMAC

Summary: This paper systematically analises the turkish suffixes in the novel /vk-
ova slava by Stevan Sremac. The main purpose of the paper is to show: (1) the different
semantic categories in which the lexemes formed with the Turkish suffixes are classified,
(2) the large potential of the Turkish suffixes when added to the nominal, adverbial, or
verbal roots, (3) the ways of manifestation of the newly derived words, (4) which of the
suffixes is the most dominant, and (5) the creation of rich lexical fund. Another main point
is to show which meaning and function the lexemes created by the derivational morphemes
with Turkish etymology can prevail. The new lexemes derived using the Turkish suffixes
are given in the form of a lexicon. The lexicon is systematized according to the Turkish
suffixes, while the lexemes grouped around each of the suffixes follow the alphabetical
order of the Serbian language.

Keywords: Turkish suffixes in the Serbian language, Turkisms in the Serbian lan-
guage, derivatives with Turkish endings, semantic categories, creation, performance, Ste-
van Sremac, Ivkova slava.
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®OHETCKO-®OHOJIOIIKN TUJAJIEKTU3MA Y
3BUPIIV [TECAMA BATE RE CE JKEHHU BJIACTE
[IEHARA'

Aiiciuipaxin: IIpeamer oBor McTpaxuBama jecte aHaam3a (pOHETCKO-(POHOOIIKOT CII0-
ja'y 30dupuu necama 3a neuy Bnacre Uenuha baitie he ce drcenu, micaHoj Ha TPU3PEHCKO-jy-
JKHOMOPABCKOM JUjaJIEKTy IIPU3PEHCKO-TUMOUKe odtacty. Llwb paja je youuTtu cBe Hajyre-
YaT/bUBHj€ LPTE OBOT je3UUKOT c/10ja Ha n3adpaHOM KopItycy. AHajM3a Kopilyca je Iipe cBera
JIUjaJIEKTOJIOIIKA, Al M JIMHIBOCTUIMCTUYKA. CTPYKTypHE Crel(pUIHOCTH AMjajeKTh3aMa
nocMarpahieMo y MeljyoHocy ca lbUXOBOM KHMDKEBHOYMETHMYKOM BpenHomhy. AHanm3a je
CIIpOBEJ/IeHa ca LIMJbEM TIperjeaa HajouTHUjuX ocoduHa (hoHeTCKOo-(oHOJOMKOr coja. Haj-
BaKHUjU pe3yJITaTd UCTPAXKUBabha Y OKBUPY BOKAJICKOI CUCTEMa MOL'Y ce CBeCTU Ha ciiejehe:
€KaBCKU peduieKke HeKaJalllber jaTta, JeBOKaIn3aluja Bokana y y TpeheM JIMLy MHOXHUHE Ipe-
3eHTa, pedieKc 1y Ha MEeCTy BOKATHOT 1. O KOHCOHAHTCKUX 0OCOOMHA U3/Bajajy ce: ynorpeda
adpukare s, ykIamame rjaca X, 3aMeHa .1 Ha Kpajy cjora rpynoM -(j)a, OpojHA mpumepu
adprkaTu3anmje, Kao M pasIMuUTHX CY[IACHMIKHX TPpyNa HACTATMX aCUMHJIATUBHUM IIpOIIe-
crMa. Y OKBHpHMA CTUJICKE BPEAHOCTU KOje Y TEKCTY OCTBApyjy OBH AWjAJIEKTU3MH, KOPITYC
je TOKa3ao IOCTOjare PasIMUUTHX THIOBA (DOHOCTHJIEMA: PECTPUKTUBHUX, a]jeKLMOHHUX,
TPAHCMYTALIMOHUX U CYTICTUTYIIMOHATHUX.

Knyune peuu: mpu3peHCKO-TUMOYKA JIMjaJIeKaTCKa 30HA, Jy’KHOMOPABCKH [IMjajieKar,
(poHETCKO-(POHOIOMIKY HjaTeKTU3MH, BOKAIN3aM, KOHCOHAHTU3aM, (POHOCTUJIEMH.

1. YBOJHA PASMATPAbA

Hamibop Bpozosuh (1986: 29-30) HaBogu na ce MOJ TEPMUHOM guja-
NEKalicKe KHUNCEBHOCTHY MOKE CMATpaTH CBAKM OOJIMK MHMCAHOT JIMTEPAPHOT
OCTBapema Ha IUjaJieKTy, a Y BpeMe Kaja CTaHIapJHu je3uk Beh mocroju, Tako

! UcrpakuBarbe CIpoBeIeHO y paay (puHaHCHPao je MUHHCTAPCTBO HAayKe, TEXHOJIOIIKOT
pa3Boja u mHoBanuja Pemybmmke Cpduje (YroBop o mpeHocy cpeacTaBa 3a (pMHAHCHpame Hayd-
HOMCTPXMBAYKOT Pajia UCTPAXKMBAUa HA aKPEJUTOBAHUM BHCOKOIIKOJICKAM ycTaHoBama y 2026.
roauHu 0poj 451-03-33/2026-03/ 200198).
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Ja KIbMDKEBHOCT Ha JAWjalekTy (PYHKIMOHHILE YMOpeno ca KibMkeBHOIINYy Ha
CTAaHJAPAHOM je3uKy. [lpyru ycjioB THUe ce cTerneHa JujajeKkaTcke 00eesKeHOCTH
TEeKCTa, OJHOCHO TO/ipa3yMeBa Jja AujajiekaTcke LpTe MOpajy OMTH CUCTEMCKE U
(pyHKIIMOHAJTHO peJieBaHTHE, a He TeK CIopaJuyaH JIOKAJTHU KOJOPUT, jep ou y
TOM CJIyyajy OMJIO peud caMO O CTHJICKO-U3pakajHOM MOCTYyIKy. [ujanexaTcka
KIbMDKEBHOCT HA CPIICKOM T'OBOPHOM MOJPYYjy OoraTa je u JyroBeuHa: of Jelia
CreBana Cpewmria, bope Crankosuha, [IparocnaBa MuxarmioBrha 10 caBpeMeHUX
nucana — Buonete JoBuh, Mupocnasa Llepe Muxajnosuha, [Iparocnaa Manuha
®opckor u apyrux. Jparomup Kocruh (2016: 77) denexu na je nujanekaTcka
KIBIDKEBHOCT HApOUMTO TUtogHa Ha TepeHuma Crape jyxne Cpduje y omycuma
nucara, Kako HaBoaW, decto 3adopaBibanux: Jlazapa Komapuwha, I'puropmja
Boxosuha, 3apuja [lonosuha, Januhuja Ilornosuha, Anhenka Kpcruha. I'onyd
Jamosuh (2016: 135-136) uctrue 3HaYajaH JOMPUHOC MECHUKA KOjU IMHUIINY Ha
JIECKOBAYKOM T'OBOPHOM THILy jy;KHOMOpaBCKOT aujajiekrta: Hatammje ApceHuje-
Buh [Iparomuposuh, Cperena unuha, bpane Murposuha, I'opnane Tomuh Pa-
nojesuh, Panmera JoBuha, CaBe [umutpujeBuha u octaimx.

Bnacra Ilenuh je cpricku mucart 3a feily 4djy je YMTaB OIyC WICTIEBaH Ha
MaTepHheM IPU3PEHCKO-jy KHOMOPABCKOM jaujanekTty. PoheH je u xusu y Kouany,
omuzy [lomeBua. baitie he ce scenu 30MpKa je mecama 3a aeiry odjasibena 2010.
rogune. Cacroju ce of 100 necama, Ha uMjeM Kpajy ce Hanasu u Peunuk (3a onuja
Koju Hecy cee pazopaau). IlecMme cy, Kako ce y IOCBETH HABOJH, ,,UICTIEBAHE HAPO[I-
HUM je3nkoM cena Kouana”, ca xespoM J1a ce odyBa MOHEeKa pey jieioBa. 30upKa
je mrcaHa MPU3PEHCKO-]yKHOMOPABCKUM AMjAJIEKTOM, CEM KPAaTKUX MHUILIYEBUX
MUCIIU O IETUILCTBY KOje clene u3a ,,Moje majke JaBopke recme”, y Kojuma me-
CHWIK, U3 CaJallllhOCTH, TOBOPH CTAHAAPIHUM je3UKOM. Y ocTaTky 30upke, Llennh
Cce CITY’KM J1jaIeKaTCKUM U3Pa3oM, jeTHUM O[] HAUMHA KOJUM Ce YUTA0LMMa MOKe
npeHeTn atMocgepa MpoLUIOCTH U JeTUICTBA Ha cedy. MoTuBalyja ayropa Ja
ynorpede Takap je3n4KH U3pa3 MOXe IPOUCTHLATU U3 HUXOBE JIMYHE, UHTUMHE
norpede Ja u3pase A0KUBbaje U ocehaje TUIMMYHUX 3aBUYAjHUX PEATHOCTH 3a
YMjU U3pa3 CTaHAapAHU je3uK HeMa oaroBapajyhux cpeactaBa (bpozosuh 1986:
31). lujanekaTcka ped MocTaje Tako CMMOOJ MParoyeTKa, IPBOOUTHOT JIOroca u3
KOjer MpOUCXO/IM LIJIOKYITHH CBET, & Y OCHOBU MaTepHEr 3BYKa JISKU apXeThIl-
CKa ciMKa o npauckoHckoM Haueny (CrankoBuh 2016: 230). IlojaBa nujanexra
y JUATepapHOM TEKCTy ca ayToOmorpadckoM TMOTKOM KakaB je OBaj MOCeIuIa
je Hamepe Jja ce peKOHCTPYHUIIY CYIUTUHCKU UICHTUTETCKM YMHUOLM CONICTBEHOT
ourtucama. [loBpatak y 1eTUHCTBO, MOPOAUYHO U JUjaJIEKaTCKO OKPYKEHE 3HAUH
cUMOOJIMYKO Bpahame Ha came IOYeTKe, TaMo Iie cy 3aMelr duha KakBO OHO
jecte (HecnoroBuh, Bemosuh Ilonosuh 2022: 162). Konuko je Hama mo3Haro,
jesukom Brnacte Ilenmha no cama ce dasmna jenuno Pagmmina Kyruh (2016) y
pany ,,Jujanekatcku TBOPOEHH eJIeMEeHTH y TIeCHIYKOM je3uKy Bracte llenuha”,
uctpaxyjyhu Hajnpe HauMH TBOpOE MMEHUIIA JEMUHYTUBHE M XUIIOKOPUCTHYUKE
CEMaHTUKe Ha KopItycy 30upke baitie he ce siceru.
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Tpeda, unaxk, mocedHo ucrahm ga w3adpaHU KOPIYC HE IMPeICTaB/ba Auja-
JIEKTOJIOMKY Tpally y yxeM cmuciy, Oyayhu Jia HHje 3aCHOBaH Ha HEIOCPEIHO
3adeJie’)KeHOM TOBOpPY, Beh Ha KEBUKEBHOYMETHUYKOM TeKcTy. CTora ce jesnuke
rojaBe y leMy He MOT'y ITOCMaTpaTH Kao JJOKYMEHTapHa notepaa oapehennx do-
HETCKO-(hOHOJIONIKMX OCOOMHA JijasieKkTa, Beh Kao HBHUXOoBa CTUIICKA U rpadujcka
peripe3eHTalrja y OKBUPY MECHUYKOT M3pa3a. [leCHUYKM TeKCT HYKHO TOjpa-
3yMeBa CENIEKIMjy ¥ OOJIMKOBAbE jE3UUYKOT MaTepujasia, KOju MOke OUTH YCIIO-
BJbEH PUTMOM, PUMOM, METPHUUYKOM OPraHU3alMjOM CTHUXA U JIPYTMM MOSTCKUM
3aXTeBHUMa, T€ HE OfIpakaBa YBEK AOCJIEAHO CTBAPHO FOBOPHO CTame. Mako aytop
HACTOJU JIa TIPU30BE M CauyyBa rOBOP CBOIA 3aBHUYaja W JETUHCTBA, Taj FOBOP Y
TEKCTY (DYHKIIMOHHMIIIE KA0 KIbMIKEBHA PEKOHCTPYKIIMja M CTUIM3AIIN]a, & He Kao
MOTIYHO ayTEeHTUYHA TPAHCKPUIIIH]ja KUBOT TOBOPA.

2. JINJAJIEKTOJIOIIKA AHAJIM3A KOPITYCA

[Ipenmer nctpaxuBama jecte (POHETCKO-(POHOIIOIIKY CJIO] je3uKa y 30up-
uu necama baitie he ce sicenu Bnacta Lenuha. s paga jecte ugentudukanyja,
cUCTeMaTH3alja U ONKC HajBaXHUjUX (POHETCKO-(POHOIOMIKUX JHjaJIeKTH3aMa,
Kao 1 yTBphMBame BbUXOBE CTUICKE (PYHKLIMjEe Y HECHUYKOM TEKCTY. 3aalu Uc-
TpakuBama 00yXBaTajy HE caMo U3JBajarbe (POHETCKO-(POHOIOMIKUX IUjaJIeKTH-
3aMa M3 KOpITyca U BUXOBY KJIACHU(DUKAIIN]Y Y OKBUPY BOKATM3MA U KOHCOHAHTU-
3Ma, Beh 1 TymMauewe BbUXOBE (POHOCTUIIEMCKE BPEJHOCTH Y KOHTEKCTY MOETCKOT
u3pasa, IWTO je MpeaMeT MOCedHOr, HapeIHOT MOriaB/ba. MeTONOIOMKHU TOCTY-
MaK 3aCHMBA CE€ Ha JECKPUNTHUBHO], IUjaJIEKTOIONIKO] U JIMHIBOCTUIMCTUYKO]
AHAJIM3U KOpIlyca, y3 IPUMEHY KBAIMTATHBHE UHTEpIpeTalllje je3nUKHUX MojaBa.

V¥ HactaBKy ofe/bka gaheMo mperie Haj3HadajHUjUX (POHETCKO-(POHOIIO-
IIKUX JUjasieKTi3aMa y 30upiu necama baitie he ce scenu Bnacte Llennha. Carne-
naheMo Hajupe BOKAJICKHM, a 3aTUM U KOHCOHAHTCKHM CUCTEM NPU3PEHCKO-]y:KHO-
MOPABCKOI' JjaJieKTa Ha KojeM je 30upka nucaHa. M31Bajame u KaTeropusanuja
(poHETCKHMX TMOjaBa CBaKaKo je Apyraudja y CiaydajeBUMa TOBOPHOT MaTepHjasia u
MUCAHOT. Y Clly4ajy MHUCaHOT MaTepHjaia, OBM MOCTYIIHM CE 3aCHUBA]y Ha aHAJIU-
31 MPABOITUCHUX OACTYIamba U TpaujCKUX pellerba, a He Ha MHCTPYMEHTATHOM
WM ayJUTUBHOM omucy ropopa. Mako ananusupane ¢onercke opme NOTUUY
W3 OPraHCKOI MUIIYEBOr UIMOMA, Y KEbHKEBHOM TEKCTY OHe (DYHKLMOHHMIILY Kao
rpadujcke U CTUICKE O3HAKE [IMjaieKaTCKOr M3roBOpa, a He Kao Hernocpeane §o-
HETCKe peanm3anyje ropopa. bynyhu ga je mpenMer MCTpakvBamba KiWKEBHH
TEKCT, (POHETCKE KApaKTEPUCTHKE y OBOM pajy He Tpeda mocMaTpaTd Kao CTBap-
He aKyCTHUKe M apTHUKyJallFioHe OCOOMHE TroBopa, Beh Kao mUXOBY rpadujcky
W CTWICKY peripe3eHTanyjy. pyrum peunmma, aHannsupaheMo HauMHE Ha KoOje
ayTop OpTOorpa)cKUM CpeACTBUMA, OJCTYNAakbUMa Off HOpME M (DOHETCKOM TpaH-
CKPUIIIUjOM CUMYJMpa Aujanekarcku usropop. Crora ce y paay y o03up y3uma
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Hajmpe TeKcTyanHa MaHudecTtaja (pOHETCKUX 0deNiekKja Kao eleMEeHT aujajie-
KaTcke W (DOHECTUIIEMCKE MAapPKUPAHOCTH.

2.1. BOKAJIN3AM

Mehy HajMapkaHTHHje OCODEHOCTH MPU3PEHCKO-TUMOYKE JWjaleKaTcKe
30HE Mopa ce Hajrpe yOpojaTn yoOuuajeHa ynorpeda MojyriacHUKA b, IJ1aca He-
cyMm1BO pefa a (Pemeruh 1996: 358). [oyriacHuk 1o npaBUily MMa IT1aCOBHY
BpPEIHOCT HeladMjan30BaHOTI BOKaJia, Hajuenihe cpeame BUCHHE, OOUYHO Cpe-
wer wim 3aamer peaa (Meuh 2001: 147). ¥V Hamem koprnycy Huje npuMeheHo
Oesexere MONyINacCHUYKe BpeAHOCTH. Ha ToM MecTy yBeK Hajla3uMo BOKal d.
U3jenHauere MOMyIrIacHUKA ca BOKAJIOM d HECYMILMBO MpPUOJIMKABA TPU3PEH-
CKO-TMMOYKE I'OBOPE IVIABHUHH IITOKABCKUX [JHjajieKaTa U CPIICKOM KHbMKEBHOM
jesuky (Meuh 1991: 202). Bokan a Ha MecTy NOJyIJIaCHUKA jeAHA je Of TeH-
JeHIMja HeyTpaslucama A1jajeKaTCKUX OCOOEHOCTH M J0Ka3 3HaYajHUX yTHUIaja
rpajicKkuX, ypdaHux jesndykux cpenuna Ha ceocke (Tpajkosuh 2018: 102). Hao-
JMMO HEKOJIMKO MPUMEpa pajiv WiycTpalyje:

Hecwmo te 0dykysamu go uetepéc gana (7)
N xB6 ™1 hanmu cai? (10)

[Na u3 uepre wiar ncrésum (13)

Jenino ru y can nouné (20)

3arpud ce, na ¢ jegar myt (92).

IIpumeheno je ga ce amoctpoduma y jemHOM MpuMepy oenexu Moryha mo-
JIyTJIACHUYKA BPEIHOCT, 1A O OBO OWJIa HheHa jerHa TIOTBpAa y KopIrycy: ,,.3 u'c
HecTalle 3pHa MymypysHa” (22).

[IpuspeHcko- jy)KHOMOPAaBCKH JIMjaJIeKaT je CTapHjer IITOKABCKOI EeKaBCKOT
TUIA, LITO 3HAYM Jla j€ OUeKMBaHA JOCJIEIHA eKABCKA 3aMEeHa HEKaIallber [1aca jaili:

Obenus citiapéju nox Bu nopactére (41)

Msuoro cam Bonéja ja ciymam KakBO 300puB ciliapéju, Ha TyT, Y MIIMH, Y3
pakujuity, Ha ciaBy (49)

W ondj najciiapéj dpat oBakdj usBpiuu rnojeiy (49).

AyTOXTOHA MPU3PEHCKO-TUMOYKA OCOOMHA je M €KABCKU OJIpUYaH OOJIMK
nomohHo? naiona jecam (Pemeruh 1996: 370), mto je morBpheHo U yHyTap Ha-
IIer Kopiryca:

Hecmo te 00yKyB4 J10 uetepéc JaHa, Hécmo UMAIM Y KBO (7)
Koj ry Oautja, Taj néje kpiuteH! (12)

Ja ce cmenikam. Hecam 3Haja j1a v nTuiie MOX Jia Bapas. (16)
OpémHo weje Bunéno razay. (27)

Toj my nmuum, xeHa neje (33)

214



Y3OAHHIIA; 2026, XXIII/2; cTp. 211-229

POHETCKO-®OHOJIOMKY TUJAJIEKTU3MU Y 3BUPLIA IECAMA BATE HE CE JKEHH BIIACTE ]_lEHI/I'BA

MKkaBCcKY OOJIUIM OJPUYHOT MOMONHOT IJIaroJa jecam jaBibajy ce Haropeao
ca eKaBCKMM MOTBpAaMa. VkaBcke oOJMKe TyMauuMoO YIUIMBOM CTaHAAPIHOje-
3WYKOT M3pa3a, BEPOBATHO MO/ YTUIIajeM CpeJICTaBa jaBHOT MH(MOpMHUCakA:

Car hy ra BukHeMm, T0j Teniko Huje (50)

Opn kaké mpace pen UCKpUBUIIO, OBaKBO uyo0 jorur Hije duio (71)
A’ jeano6 jyrpo, nasto nucam (71)

Huje BaxHO TOj Lpudsbye Ja JU' je Mymko wr gesdjue (89)

JleBokanu3anujy BoKasia y y TpeheM juiy MHOXHMHE npe3eHTa Pemertnh
(1996: 349) o3HauaBa Kao HOBY I0jaBy Y IPU3PEHCKUM ropopuma. Jlo 1eBoKasm-
3amyje IoJ1a3u y Ciiydajy y KoM ce j Hahe y MeljyBOKasICKoj MO3UINjU B y TAKBOM
OKpPYKeHY HheroBa apTUKyJiallja HajIpe c1adH, a COHAHT ce 3aTUM M ryou. [ac
Y y (pyHATHOj IO3UIIUjH, a M3a BOKaJIa, TIOUMILE J]a Ce 3aTBapa M mpesasu y 6. bor-
naxosuh (1987: 81) TBpaM Aa je aHAIOLIKMM YOIIITaBakbeM IpemMa Tpehem Jiuiy
TaKaB OOJIMK MPECIMKAH 1 Y TJIaroJicke OOJIMKe JIPYTruX JIMIa:

U oué ce jyrpom 3dupas, goiosdpas (16)

Heny opanue na y mwera islipus, iaauus tv cac ane u Bammupu (17)
Bérposu My 1o ceet denm 36upas ceme u nénuepu (18)

V aBntijy qumiu dyHy, KBauke gukase, Kyue jnaje! (20)

Myke B0jHE He 3Ha poj KpWIaTy, 1a cBe iipuiie Ky Mojy JaBopky (22)

VY npuneBrMa M 3aMEHMIIAMa -e je 3aMEEeHO ca -0 Kajaa ce -e Hahe Ha
orBopeHo]j yarumu (Miagenosuh 2001: 98). V nHamem kopriycy norsphenu cy
MpUMEpH MPHUJEBA U 3aMEHUIIA y KOjUMa ce M3a NaJlaTaIHUX CY[JIACHUKA YMECTO
-e jaBJpa -o.

Jletu — nagHO, 3UMHK — 6épyho, Kyno Moja, Moja kyho! (11)
Yujo je? Ondxie? (46)

»eTé Hauto”, BuKa yjue (56)

Jlérano wwiyho. Ja e mor’ cnaam (63)

ceaujo oko cBuTKa (74)

14 u 3dgreo 3amae (80)

VY fiocaégroo Bpeme ndue ce hapoémnu (85)

Munagenosuh (2001: 105) TBpau ma ce 3aMeHe o ca y Bpie y UcTuM ¢o-
HETCKHUM YCJIOBMMa y KOjUMa Ce 0 peasn3y je Kao 3aTBopeHo. HaBogumo nprmvepe
13 KOpIyca Y KOjuMa MPeTHocTaB/baMo Ja Cy OCTBApEeHU UCTHU (POHETCKH YCIIOBH,
HAaKOH KOjUX je M3BpIIIeHa 3aMeHa o ca y:

Jennoé jyrpo, Te ra yjue, u ronému xyghep Byde... (56)

ITa kax TO'KO BOJIU CBUPKY, Kynute My apmyHiiky! (56)
Mope, kakBa apmyHiixa. .. (56)
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Bokajicka rpyna -ao perpecMBHOM aCUMMJIALI}OM, T1a 3aTHM CaXKHMAabeM
aaje -o 'y mpuMepuMa UMEHHMIIe M PAIHHX TJIaroJICKUX MpU/ieBa:

Kaxy, 3a Oyndny, yBek idco uma (38)
Ha Bamap na Csetor Cumedna gouto Hapoq, Tpucta mutuoHa! (72)
0e3 my He du moio... (80)

Y koprycy denexnuMo U puMepe acCuMUJIaINje BOKaja, OMHOCHO HbUXOBOT
yjenHauyaBama. ACMMMJIAIIM]a TJIACOBA MPOIIEC je je3nuKe eKOHOMHU]e, IITO je jel-
Ha O]l TVIABHUX TEXIbH CBAKOT JMjaJieKaTcKor cucteMa. Hanasumo je y HapeaHum
MpUMeprMa:

[Mocne kpumkom mnave, kpuje Ty myuiiidraa (36)
Jené ra ysuymipa, kao cunan gacky (41)

Yujo je? Ogorae? (46)

a He 3eMJba, ihuBe U éxitiepu! (58)

Eeé (95)
»Eeé T TY”, peue kyma, ,,ndyHnna 3a nayna!” (101)

PazjennauaBame riacoBa MUCMMIJIATUBHUM TpoliecuMa nipumMeheHo je y
onpehenom 0pojy mpumepa. HaBogumo Heke of1 HhuX:

W3 nemkdpue na wuhépue, danky na mu (26)
Ha je jenna myka — ¢ withep na ce pasu... (41)
Cge mu 10 mepriute: Bate he ce xenu! (51)
»a ' cu i hopas? Ha ocitidn pyya!” (71)
Car cBako jyTpo Ha Moje Maue 10pydak TypuM ucrof ocitidaue (71)

N3adpanm xopryc ykasyje Ha MPUCYCTBO W ymoTpedy oapeheHux BOKaI-
CKHX Ipyla KapaKTepUCTUYHHUX 3a TOBOPHU THUII HA KOjU ce MECHUYKHU je3UK OClla-
wa. CIMYHO JTy’KHUYKMM TOBOPUMA, M jY’)KHOMOPABCKH OOMITYje BOKAJICKUM T'py-
nama, Hajueuthe y Buay ABOWwIaHKX BOKaICKuX cekBeHUM (hupuh 1999: 48). Ce
NodpojaHe rpyne HacTajle Ccy HAaKOH yKJamarkha WHTEPBOKAIHOI Ilaca x. Y OBa-
KBOj Mehymo3uiuju, apTUKyJaiyja riaca je mpBo ociadibeHa, a ce OH Ha Kpajy
u ryou. Ilpumepu cy cienehu:

dam kan je jokdn ox cranuny doogiija (7)

[locne, xan aa ipodguus, Tate Te Bpke cac manyé noa MUmky (8)
E, kapn iipdogu, y TI6Tok myT déiie Hampastja! (8)

Kpasa nu3a rnaBy, u ond ciipayje (37)

Len voh mu can He googu (76)

On4 ce cmenika: ,Ajne, ioogu...” (76)

Y BenmkoM Opojy 3adeliekeHH Cy U MPUMEPU PEAyKIIMje BOKasa, y MHUIU-
JATHO], MejaJTHO j ¥ (pMHATHO | TIO3WITHjH. Y TpBa ABa HaBeJeHa ITpuMepa ped je
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0 arokomnu, Tpeh 1 YEeTBPTH Cy HaM MOCIYXUJIA Kao WIyCTpalfja CUHKONE, JOK
je mocneawu npumep adepese:

Oko mer’ dpodlmLy, myese u tentupu (38)

He mdorc wynm cnijy (62)

CBaj1dy Tepa cac Hekon ko kepa (62)

A’ Taj myka Op30 ce 3adpdeu (62)

Tatko ceje wwaujdnky, 1eTUB 3pHLA U CBETIyLKaB (96)

JenHa on HajU3pa3UTHjUX OCOOMHA AM(EPEHIINjATHOT TUIIA Y TIPU3PEHCKO-
-]y’KHOMOPABCKOM [MjaJIeKTy jecTe CYAOMHA CJIOTOBHOT, OJHOCHO BOKAJHOTI .
KoHTHHYaHTH OBOI' CTApOCPIICKOT I71aca Y NPU3PEHCKO-TUMOUYKUM T'OBOPUMA CY:
y (y HajBehem Opojy ciayvajeBa), .y (M3a IeHTana c), Kao U MOJIyIJIaCHUYKa Bpe-
HocT b (PemeTtnh 1996: 373). V Hamem kopmycy, mopes yodrudajeHor CJIOrOBHOT
Y, IMa 3adesiexkeHUX IpuMepa ca 1y, 10K OHU ca b Hucy npoHahenu. [lapne Meuh
(2001: 148) notBphyje 1a je y OCHOBHU pedpiieKC MPU3PEHCKO-jyKHOMOPABCKOT,
JOK Ce y HEKOJMKO KapaKTepUCTUYHUX MPHUMeEpa, a u3a JAEHTaNIa ¢ WM ¢, jaBiba
peduiekc .1y. OBaKBOM 3aMeHOM roBop AJjiekcrHaukor Ilomopasiba ozBaja ce of
cedu cyceqHux MopaBckux ropopa (bormanosuh 1987: 84). ITon-Jlyj Toma (1998:
54) maBoam Takohe /a ce .y y M30JIOBAaHUM peunmMa TMopes] yoOudyajeHe peasmsa-
LMje iy jaBba y YUTABOM IIPU3PEHCKO-JY;KHOMOPABCKOM AMjanekTy, of Ilpuspena
u [pumtune no JleckoBua. ¥V HameMm Koprycy 3adesieskeHe cy camo Ipyrne ca
JEHTAJIOM ¢ UCIIPEA 1Y:

a caynye My 1ape npaha. (18)

JIBa Oucepa U3 1Ba oka caysHa (22)

C oko caysa kanny (27)

CayHye 3BOHO KJIATH KPO3 jyTpo camuBo (27)
na me riena ¢ oun caysnu (69)

2.2. KOHCOHAHTU3AM

JenHa ox crierpUIHOCTH PU3PEHCKO-TIMOYKE THjasIeKaTCKe 30He jecTe
ouyBame KoHcoHaHTa s. Pemetuh (1996: 406) TBpau na je y Behunu ciydajeBa
rac s 1oOWjeH aCMMUJIATUBHUM MyTeM O]l 3 KaJa ce oBaj Halje y HemocpegHoM
KOHTAKTy WM OJIMXKOj Be3U ca HeKuM of cyriacHuka. [losn-Jlyj Toma (1998: 5)
3aKkJbyuyje Jla ce OBaj IJIac T0jaBjbyje Y M30JOBAaHMM IpUMEpUMa Kao 3BYUHH
napmak y, agpprkaTa MOYUbe UMIUIO3UjOM U OKJIY3UjOM, Je3UK ce yaambyje Of
aJBeosia 1 3ay3vUMa MPHOJIMKHO MCTH TI0JI0XKa ] Kao MpU U3roBopy (ppukaTtrpa 3. Y
HalleM KOpITyCy O4yBaibe OBOI CYIJIACHUKA HAJIA3MMO CAMO Yy MHULMjaTHO] TIO3H-
LIUj1 y HEKOJIMKO IIPUMEDA, a 3a HeroBo oenesxere Llennh koprctr KoMOMHAIHjy
r7acoBa — g3:
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Ko na necam mwojaH, gzsepue ce komurije! (36)

On4 he ce jpydaBinie, He 3H4 g3usy na odpuie... (52)
Ja ce cmejysbuM, a raBa gadmHu (65)

u cu he jpynu a mu ce gzeepy (113)

3a pa3nuKy of Inaca i, KOju, KaKoO CMO HaBeJW, pa3BHja CBOj 3BYYHH
Napmhak, U TaKO OJpKaBa XapMOHHUjy CHCTEMa, Ilac X ocTaje Oe3 CBOT 3ByYHOT
napmaka, I1To 3a MOCIeIUIly UMa HheroBo Ty0sbeme. Y BehnHu ciydajeBa x ce y
HallleM KOpITyCy I'yOH, je[IHaKO y CBUM HO3MLMjaMa, IITO je M KapaKTepUCTHKA
(poHOJIOMIKOT cHcTeMa MPU3PEHCKO-jy:KHOMOpaBcke odsactu. Haserrhemo camo
HEKOJIMKO TIpUMepa WIIyCTpalyje paju:

Tyro, pexo, nHemamo y kyhy nukakBy apititiuixy! (7)
HOHECEMO n1e0, U C .1e0, U TeD, U ajg y Tpraopujy! (8)
Kap noByué tpwué, citipa ra (14)

Kag ce cupomd 3axénm, u rou ce unénu (25)

[Ton meréBo apBo 2ag HEMa, Mocékja rpamke (25)
Kgo na kynmum? Caamra ohy (26)

neTan ogmd oera (28)

U Hohéc me can He gaha (32)

Cyrictutyimja (poHeMe X I71acoM K, apTUKYJIAINjCKU OJUCKUM TPBOj (hoHe-
MH, 3a0e/leKeHa je y HEKOJMKO IpuMepa:

Ogmak, Majke, 1a daumm mMeTty (24)

Myun ce u Moj Tatko ko Wcoc Kpucitioc (54)
Ogmax 1o ocnodohéme ox Typrw (61)

Ia ru 3arpéje y wojHe idsyke (63)

dgmax he ru BpHe BpTopénko [apa (84)

I'ne rv itaukosu (113)

Cawmo Ha jemHOM MecTy 3adenexeHo je j Ha MecTy ¢oHeme x. Taunuje, co-
HAHT j OBJIe Ce He M0jaBJbyje Kao AMPEKTHHU CYTNICTUTYEHT X, Beh Ha TO MecTo JoJia-
3W KaKko OU ce pa30Mo XHjaT HACTAO MPETXOJHUM I'yO/beeM KOHCOHAHTA X: ,, ey
jecen mauy ciipeje” (18).

Cnodonan Pemernh (1996: 402—406) TBpauM fa je raac x TeMeJbHO YKJIO-
BbeH 13 (DOHOJIOMIOT CHUCTEMA MPU3PEHCKO-jyKHOMOPABCKOT AMjaJiekTa U 0e3
MKAKBOT Tpara MIIYe3ao, a 4a je ’eroB0 MECTUMUYHO TOHOBHO YCIIOCTaB/batbe Y
BE3M ca YIUIMBOM eJleMeHaTa KibMAKEBHOI je3MKa y Aujanekar. Tpeda crioMeHyTH
U [1a je OUYyBame I1aca X joIl MOAYIPTO U KOHTAKTOM Ca TYPCKUM je3UKOM, ajiu
1 OJIM3UHOM aJIDaHCKOT TOBOPHOT TMOJpyYja rie ce oBaj riac aysa (MianeHoBuh
2001: 155):

Ja ce xpadpum: ,,Cternu ce, He mndun! (24)
112 KaxeM Opoj’Tpo, na ce 3axedaum... (61)
Kazxu my dpoj’tpo, nocie zaxeanu... (61)
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Tar ce datum y xopuzonitiday (70)

U moj tatko ocmex nma (77)

Y CIIyIlIaM TBOjU HOBH cititixoeu (113)
Hagaxwyhe ja cam cserio (114)

Caobeme x6 > ¢h, IWTO je y NPU3PEHCKO-jYKHOMOPABCKOM T'OTOBO JOCJIE[-
Ha I10jaBa, MPOHAIIIJIM CMO Y HapeIHUM ITpUMepHUMa:

Cac ronémy Kpollmwy ce He e y idwere jarope. (25)
Hpyre mane cac xwuro ce ¢pare (60)

Dana Ha Mmamy, pana Ha Taty (65)

Kaj By pyuak ¢gaau (80)

he peknere: ,,’'Te, ghaau ral” (92)

Cynduna (puHAIHOT . jOII jelHa je Of CIenUPUIHOCTH MPU3PEHCKO-]Y-
JKHOMOPABCKE JIMjaJieKaTcke 30He. Y OOJIMIIMMAa MYIIKOT poJa jeJHUHE PajHOT
IJIarOJICKOT TIpUjieBa - > -d, C TUM JIa Ce KOJI IJIarojia ca “H(PMHUTUBHOM OCHOBOM
Ha BOKaJI HOBOJIOOMjeHH 3¢B Hajuenthe ykiama nomohy -j- (Pemetuh 1996: 419).
Kaxo je oBa qujanekarcka 0cCOOMHA U3Y3ETHO U3PaKEHA y HAIlleM KOpITyCy, HaBe-
mheMo TeK HeKOJIMKO MpuMepa:

UYetBpTaK je oujd xaja cu ce omauiija, dau Kaj je JoKan oj cranuity ioogiija (7)
Vjka Byzne derte gouwtdja, kodajarm ceupau (8)

VY Tpowmépune Mu xwéjemo, usiopéja cu, saianija ce! (8)

,KOj Iy éaytija, Taj néje xpuren!” (12)

Jletoc ra cadupdja no wuse (14)

WNuTepecanTHe cy U MOTBpAE OYyBamwa -1 y (PMHATHOj MO3ULIMjU, I U
y YHYTpaUIBOCTH peur Ha Kpajy ciora. [lon-Jlyj Toma (1998: 94) naBogu na y
rOBOpMMa KOjU NIpUMajajy jy’KHOMOPABCKOM JUjaJIeKTy HEMa HAaCTaBKa -1 MHaye
CBOJCTBEHOT CBPJBHUINKO-3AIIACKOM M THMOYKO-TYKHHUKOM Jujajiekty. Hai
KOPILyC /1aje HEKOJIMKO IpuMepa ca (PUHATHUM 1

3avac rmie ieiida nocta (34)

U3 rHe3n6 manéuko roném cokon npHe! (41)

Llea Hum he nandc rnena y tede (76)

[a muxe pyky, Ko Ha ceacku 300p (66)

TBoje opyllke, 3MUje LIAPKe, IIpaBe ceacke BUBUTApKe (86)

CoHaHT j cTadWiiaH je y IpuMepy aHaJIM3MPaHor KopIyca U HeMa MOTBpAa
BEroBor rydssema. Ca apyre crpaHe, UMa IOTBPa YCIOCTaB/batba CEKYHIAPHOT .
CeKkyHIapHO j HAJIA3UMO y MEAWjaJIHO] MTO3ULIUjH y IIpUMEpUMa Ie je MoTpedHO
pa3duTH 3eB 100MjeH IyO/beheM HEKOT APYror CyIJIacCHUKa (CeM y IMTPBOM IpuMe-
Py e je BOKaJICKa Ipyria U3BOpHA). Y MUTamy Cy IPUMEpPHU ereHTe3e:
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JumobyTiy Moj as1aBu, kajuiu ogma onadasu! (43)
JenHo jyrpo — hy 3adpdjm na quiem (58)
Ja ®u jaramuuku. /edjec moju na cy! (84)

3ameHuIIe ¥ IPUJIO3U Ce JOCIIEAHO jaB/bajy ca CeKyHAAPHUM j Y (PMHAHO]
nosuiuju. OBora myTa, pev je o maparory, OJIHOCHO JIoJlaBamy (hoHeMe Ha Kpaj
MpUMapHOT 00JIMKa JiekceMe. HaBomumo map rnprMepa paau uiycrpaiuje:

Koj 3na kan my oko nporsienano! (17)

3aitioj nehe na nmam ynyye (24)

E, imyj majka datdmu na duje (24)

3Ha KOJ'’KO Cy CTpallHe itej ieThe onyje (37)
Huxkoj ra nehe nade xadatu! (64)

ConaHr ¢ je 1odpo ouyBaH. Mako qurepaTypa HaABOOW 1A c€ YeCTO Y Mpu-
3PEHCKO- Jy’KHOMOPABCKOM JIMjaJIeKTy OeJIexku UCTaJarhe MeJUjaTHOT -6-, A Ce Ce-
KBeHIIe -citig- ykiuamwajy (Pemeruh 398), To je y Halllem KopItycy 3adesiesKeHO caMmo
y jemHoMm npumepy: ,,W1 3a16j hy ¢ Tej naxoBke na mpekuHeMm ipujaitiéncitio!” (16).

CoHaHTH H ¥ 1 Cy Y KOPITYCY y BehiMHM cliydajeBa J00po OUyBaHH, JOK JIU-
Teparypa notephyje Aa je Ha MpoCTOpY NMPU3PEHCKO-TUMOYKE AWjasIeKaTCKe 30He
OJTHOC COHaHaTa H U + HapynieH. Pemeruh (1996: 217) denexu na ce H yMecTo +
Hajuenihe Yyje y MHUIMJATHOM MOJIOXKA]y, ATd OTBP/haBalba OBOI COHAHTA UMa
U y MeaujaiHoj nosuiuju. OBakBU ciaydajeBu Hajueunhe ce Oenexe y rnosajmsbe-
HHIIaMa, KOje Cy Y Hallle TOBOpe YIIUIe ca U3BOPHUM H:

Oko iiaryp nocénamo, a joxuue Tporkas camo (11)
Muja Tanyp n Mune [1adyp (95)

BenapHu KOHCOHAHTH K | 7 He Tipefia3e y 7 v /) HU U3a j HUTU MCTIpe]] BOKa-
Ja e u u, kako denexu Muom Okyka (2018: 264). ¥V Haem Koprycy 3adenexe-
HU Cy MPUMEPH ca JenalaTallu3alnjoM y rpynu K + u. HaBogumo Heke:

Taj cmo Hoh Tv 1 ja HOhOBAM Ha camy, KO kyuuku (7)
Tyj y nposieT He 3Ha HUKU KBO Cy Jby U, KBO ygeititiku (18)
Camo Jietia MUpHO crivjeB, jdiarbuuku demu, mexu (20)

A neran? Ny abép, BukHe u fauxu! (28)

V nai noapym ryxsa: Tyj Oypuku, dause (82)

[esojuuxu tnena, a jemHé u Bonu (85)

Obe3ByyaBame (PMHATHUX CyJIACHMKA OaJKaHMCTUYKA je MojaBa y odja-
CTU KOHCOHAHTU3Ma KOjy IPOHAJIa3UMO Ha IIPOCTOpUMA IIPU3PEHCKO-TUMOYKE
obmactu (Pemeruh 1996: 443). Ode3ByuaBame CyrlaCHUKA Ha Kpajy peud Haja-
3MMO y NIpUMepHUMa:

Heté nne no yyBame, a Kyde 1o xomdii (25)
Te ry majka, Hocu komdi neda (62)
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VY koprycy cy moTBpheHH U NMpUMEpPHU CMBama CYIJIACHUKA y adpukate
(beamuh 1999: 177), npoMeHe kapakTepucTU4He 3a 0BO noxHedsbe. ITojaBa mpe-
Jacka ¢pukaruBa y appHukare 1oj yTulajeM II031MBa JoOpo je Mmo3Hara y roBO-
puma AnexcuHaukor [Tomopasma (Borganosuh 1987: 120). Kopmyc motBphyje
Mpenasak ¢- y appukary y- 1 To y caMo y cilydajy HOBpaTHe pedlie (3aMEHHLIE) ce:

INonédko, cuHKO, cBe ye pazjacuu (12)

Berap ye 6p30 u3 cend Bpue (27)

Bare ue xenu, he nohe cuara (66)

Hen Hum ye cmeje: ,,Yyy, kaksa mynba!?” (76)

He ye 0ynum! Mma crijem cBe ok cHaiy He otkpUijem! (101)
1a ye odpykaru rpej peuesénra (113)

Adpukaruzanyje uma Ha MOpPQEeMCKO] TPAaHUII TBOPOEHE OCHOBE W CY-
(ukca, a 'y rpynu i + c:

Peun cy tm namerne, iociiouxe (58)
Jecen je doiduinieo, pagoc n muntiHa! (82)
Hukoj i ce takdéj e odpdha Tomuo, syyku, Ko mro ymés opaha (90)

[Ipu3peHcKo-jy:)KHOMOPABCKHU AMjajieKaT KapaKTepUCTHYaH je U 1o O4yBa-
By CYIJIACHUYKWX TpyMa i, ¢, ¢, 3, X + MpeIbOHeTuaHn CyriiacHuK / adpprukarta
(1a mopdemckum rpanuniama) (Mnagenosuh 2001: 254). benuh (1999: 180) TBp-
IIM /1 je ped 0 OuyBamy CTapuHe. Y HallleM KOpIycy npoHal)eHu cy mpumMepu rpy-
Tie ¢ + MpeIbOHEYaH! CYIJIACHUK, Y KOjUMa j€ €TUMOJIOINIKO MPeIHOHEMIaHo /b
OYBPCJIO U 3aMEHEHO JIATEPAJIOM 1:

Camo causa mehy Tpe ¢ nposeT deu ryw orpae (18)

Jomr ry ueka causa panka... (18)

Causa he ve dnarocima! (19)

Ja u3BYKO OBY] IV1aBYy JXKUBY, [1a CH JIETO UCHIOA MOAPY caugy (24)
Jpyre maie cac xkuTo ce aje, uir ce ropaAuB Kaj ru cauge poaus (60)

Y MmehycodHOM f0aupy CYIJIACHUIIM MOTY TIOMEPUTH CBOjY apTUKYJIAIHU]y,
KakaB je cllyyaj ¥ y MHULMjaJHOj Tpynu yp-. benuh (1999: 183) norephyje na
J€ Y uiti 3BYK i BPJIO CNadOr CIIMPAHTCKOT eJleMEeHTa U Jja 3By4YH Kao rac 4. Ka-
paKkTepuCTUYHA CyJOVMHA MHUIM]aJTHE CeKBEHIIEe yp- OTBpheHa je U Ha MpUMepy
Haler Kopiyca:

Bepém upeurve, kaunm ce Ha Bpiike (53)

Hla je MeHe cecTpd OM3HAKYIba, 1a ce OpHHE JIOK Ce ypeutrba Jbymba. .. (53)
A 1mmja My TaHKa, TaHKa, KO ypeuroéa npuika aa je (69)

Peun cy ko ypewrve (25)
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[IpomeHne y uHUIMjaIHO ] TPy TipuMeheHe ¢y U y mpuMepuma iue- > iu-,
I€ W Yy OBAaKBOM OKpPYKEY, OHOCHO IOCJIe eKCIUIO3Mje CYIJIACHUKA KOjU UM
MIPETXO/I1, MEHa U3roBop U npeinasu y adgpukary (besuh 1999: 178).

Tépamo xona myHa ¢ iuentiyy (49)

Hena mramyé y iuentiyy damm! (58)

[Tyt Me HOocu Kpo3 iiuentiyy (69)

Ko rpmuna u3 iueniiyy uzneré Ha necy, Ha iyt (107)

HUctu je ciyvaj n 'y rpynu iic- > iiy- y AHULWJATHOj O3ULIUjU:

JbyTo ru u3 uepre Bpyhe xeHe KyHEB, My:kH iiuy jes (20)
Kan moj nena moune iiyyje, T0j je na ce 3ammcyje! (33)
OH cu iyyje, iuyje, iuyje. .. (33)

Iyysano mu jour manéuko! (33)

BU HE 3HATE jOIITE KBO j& KUBOT iyéuku (41)

Cam’ He Basba IITO ce iuyje (92)

Ja ce mpaBuMm na He uyjem, ax’ y cede u ja iuyyjem (92)

Kao n y MeaujanHoj nosuumju: -iic- > -iy-: ,,Pedpaékrop ox ciyHue cuja,
T0Jb€ PaMHO KO ieiyiija...” (43).

Kana je peu o octanmm KOHCOHAHTCKMM TpyIiaMa y Me/¥jaTHO j TIO3UIIH]H,
OHE Ce YIJIAaBHOM OJIHOCE Ha IpoMeHe Hactaie acuMuianujoM (Pemeruh 1996:
426), mTO Cy YjeJHO U MPUMEPU CYNCTUTYIHMOHAIHUX (hoHOCTMIEMa. [Ipomene
cy cnenehe:

-@H- > -mH-:  OgdmHo Ty ca3uany, cBe of Tyry — KBO By amu! (11)
Ogdmno neje Bunéino razuy (27)
Pednékrop on ciaynue cuja, mome pamro Ko Temidja. .. (43)
,CyBO je”, BUKa, ,Hema LnamHiiuy, nena he jenés ned u danmiy” (48)
Toj dewme ogdmmo (59)

-3M- > -3H-: JepHy y3Hewt, a leceT ce 3aKauymB 3a byM! (25)
Yum y3ne cexipy, netdn onma Oera (28)
Ja cexilpy ysnem Kaj He miesia HUKH (28)
He mor’ na te y3nem, MmpBo (69)
J6he mu tyra, na yzxem Taugy (71)

-ium- > -iun-: Ohy ja ra u3 cad oiminem (23)

Crapa cyracHMYKa Tpyra -ciip- YOIIITeHa je y CBUM OOJIMIMMA pedd
octuap (Mnagerosuh 2001: 262):

[la me cBnaum wyTa, dcitipa (68)
IMocne dyne cBe o crapo, ociwipo, dp30, o BojHUUKH (77)
Moja nucasbka — MoTUKa ociipa (113)

Munanenosuh (2001: 255) Oemexu na ce cyracHMYKa Tpyma -ci- HacTasa
Ha MOpP(eMCKO]j I'paHULM y PU3PEHCKO-TUMOYKO] 30HU JOOPO 4yBa, aJlu Ja Cy
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y oapehleHUM MoapydjumMa 3adesieKeHN W MPUMEPH Ca UCHANIAEM ¢ y TJIarojy
ucyeiuiiiy. VIcTv cltydaj HAIa3uMo | Y HaIlleM KOPITyCY:

Kan ce cupoma 3axénu, v rou ce uyéiiu (25)
[Tayuune cBe uyéium (29)
"he te uuéiiu xo crapy xanry (50)

CynduHa KOHCOHAHTCKE TpyTie (DPUKATUB + JEHTAIHU OKJIY3UB (c, 3, W, JiC
+ i1, g) ca ucTaiareM TUI03KBa, He Pa3jiiKyje OBaj Aujaiekat o BehuHe OKOITHIX
CJIOBEHCKHUX FOBOPA y KOjuUMa ce OBe rpyIe ympoiihasajy:

On pagoc no Hedo punkam (26)

Kag on pagoc ohy nutaem (46)

Butim mm pa je toj 11 — jegandec! (49)

Jecen je doraurso, pagoc u muniHa! (82)

Ja cam uacan n3yzérak (86)

Ma on munoc, na cam kytpe, Bpréja ou per o jyrpe! (89)

Crapo joToBame y TPITHOM IJIArOJICKOM IPUIEBY YKJIOWEHO je Y 1yXy TaKBe
MojaBe y CJIOBEHCKUM jyroucToyHnM rosopuma (Mnagenosuh 2001: 210):

Hewma nurne oméceno na obécero (25)
Tar he nena purne kiiziero ndopuye (82)

Mako HOBO joTOBame 3axBaTa CyIJIACHUKE ill, ¢, /1, H, OHO HUje CIIPOBEIECHO
y rpynama ca ¢ v 3 (Mitagenosuh 2001: 214). V cBuM npuiMepuma ca rpyrnom -3j
13 KOpITyca Hajla3uMOo M MeTaTe3y, IITO je NHa4Ye KapaKTepUCTUYHO 32 OBE IpyIe
y MIPU3PEHCKO-TUMOYKOj 30HU:

Iyrnu ry, date, u3 HOBO .10j3e. I Moja Bpda poaina ipojze! (54)
Jomur nBarplnyT .20j3¢ he mu 1pHU Ty orpHe (74)
Bonum peuéss ox ipojze (88)

VY umnepgeKTUBHUM IJIarojimMa U3BeJeHUM Cy(PUKCOM -a Off NeppeKTUB-
HUX [JIarojia Mpe3eHTcKe -u Tpyme joTyjy ce id, g ocHoBe (Muamenosuh 2001:
218). Ucro je motBpheHo u y HallleM KOpIycCy:

Heku nyT y3Bpuka, Hegocén ra eaha (51)

¢ TaTKa ce crnopéuka, cuuhae My u dpaha (51)
Ha i’ Toj mene eaha wydaB? (52)

Bahas me cHuITa, HE BUIUM HUINTA. .. (63)
»Ckuhaj ce 10j, 1ynu Komwe!” (68)

ckuha 1penoBy, Kpika, Kiokohe. .. (75)

ar’ chyHIe gogdha, ¢ 6dnamm kopaya! (85)
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Y Kopmycy denekuMo U KapakTepucTuyaH ofgHoc O : i. Odjaimeme oBa-
KBE 3aMeHe MOkeMo Hah¥ y acCMMIJIATUBHOM TPOIIeCy (IBOYCHEHO O apTHKYyJa-
LIUjCKU je OJIMKe CYIJIACHUKY i HEro IITO je TO 8):

Tamo npaBuB TpucTa uyja: mbéckasuue, heddiuuxu! (97)
Axo herte Bu cac MeHe, hy BU kynum 110 heddiiue! (97)

3alesexxeHy Cy W jOIII HEKU MPUMEPH ca aHAJIOIIKUM IMPOMEeHaMa KOHCO-
HaHaTa W TO y IJIaroJiuMa fycitiuiiu v oitiuhu, IPeTIoCcTaBbaMo yIieJamheM Ha
00JIMKe paJHUX, OJHOCHO TPITHUX INIArOJICKUX MPHUIEBA OBUX IJIaroja:

Jia Hecy Oouke iywiiiine xwne (14)

Cge oitidute. Octa hynmymajka (22)

Iywiniv fa jou masio crimjem (23)

Kapn cse npobe u iywuitiue me (40)

V muun kaja 6herr, u3 MuiH — Kaj dyuiiiue (48)
Hore ioiywitiine (105)

VY xoprycy je 3adernexeH u crelududaH (DOHETCKU JIUK JIeKCeMe KyKy-
pPYy3, KapaKTepUCTHYaH 3a OBaj AWjaJIeKaTCKM MpOCTop: ,,3’4’C HEecTalle 3pHa
mymypysua” (22).

3. CTUWJIMCTNYKA AHAJIN3A KOPITYCA

donercke aujanekTU3Me U3 Kopiyca ucnurahemMo Ha IiaHy BbUXOBE yMeT-
HUYKE BPEJHOCTH Yy TEKCTY U pa3BpcTaTy npema kiacudukanuju M. KoBayesrnha
(1997). ®onercku u (POHOJIOMIKM YCIOB/bEHU CTHWJIEMH Ha3uBajy ce (pOHOCTH-
nemu. Kon poHOCTMIEMCKE jeIUHMIIE CYNICTAHIIMOHAIHUA MOJU(UKATOP je YBEK
¢onema wau cior. CTHIUCTUYKO CTPYKTypuUcamke popmMe y OBOM Cydajy Mof-
pasyMeBa OHEOOHYajerhe OMIITEYIOTPEdHEe CTaHJApAHOje3nuKe (popMme JIeKceme
3aCHOBAHO Ha (pOHEMHU, OJHOCHO cjiory. Ilakie, (DOHETCKU MUjaieKTU3MU jedaH
¢y Buj (poHOCTHIIEMa, OJHOCHO HaunHa (POHOJIOMIKOT OHeoOmJaBama. PoHOCTU-
JeMcke (hopMe JIeKceMa HUCY ITUITYeBe HHoBauuje, Beh nx nucarl Kao rotose Impe-
y3UMa U3 Opranckor uavoma. PoHocTuieMe U HBHUXOBa (PPEKBEHTHOCT AWPEKT-
HO 3aBHCe O]] jyHaKoBe (y OBOM Clly4ajy NHIITYeBe) JHjajeKaTcKe MPUIIaIHOCTH
(KoBauepuh 1997: 110-112). Tpeba nocedHo HAIIOMEHYTH U jaCHO pa3rpaHuye-
e u3Melly nujanekatckux je3sndKkux oOeliekja U HUXOBe CTWICKE (PyHKIUje Y
Kb UKEBHOYMETHUUKOM TeKcTy. HMjasleKTU3Mu ce MOoCMaTpajy Kao CHUCTEMCKE
0COOMHE OPraHCKOI' UAMOMa, OZHOCHO Kao (pOHETCKO-(POHOJIOLIKE LPTE KOje MpH-
najajy ropopy onapeheHe aujaieKkarcke 3ajeJHHLE U KOje IMOCTOje HE3aBUCHO Of1
KibnkeBHe ynorpede. Ca gpyre cTpaHe, y KEbMKEBHOM TEKCTY T€ UCTE je3UUKe
YHIbEHMLIE MOTY cTehiM IOAATHY CTUJICKY BPEIHOCT. Y TOM CMHUCITY, I1jaJIeKTU3MU
y IECHUYKOM je3UKy (DYHKIIMOHUIITY U Kao (DOHOCTUIIEMH, OJHOCHO Kao CpeJcTBa
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(poHoJIOMIKOT OHEOOMUYaBama TeKkcTa. JloK AMjaieKkarcka pTa npumnaga je3uuykoM
cucreMy, (POHOCTUJIEM NPEICTaB/ba HbeHy (PYHKLMOHAIHY pealn3auujy y TEeKCTy,
rJe OHa JONPUHOCH KapaKTepu3alljd roBOpa, CTBApamy JIOKAJTHOT KOJIOPUTA, ay-
TEHTUYHOCTH M3pa3a U MOETCKOj eKcrpecuBHOCTHU. [Ipema Tome, omHOC M3mehy
JMjaeKaTcKor ¥ (POHOCTUIEMATCKOT MOKE C€ OJIPEANTH Kao OJHOC je3UUYKe OCHO-
BE M CTWJICKE Haarpaame. JIpyrum peunma, TeKk y KOHTEKCTY KIbHKEBHOYMETHHY-
KOT TeKCTa AMjajieKaTcKe IpTe MOCcTajy HOCHOIM I0JaTHOT CEMaHTUYKO-€CTETCKOT
3HaUCH-A.

Yetnpu cy MocTynKa CTPYKTYpHO-CEMAaHTHUYKOI OHEoOMYaBara HECTUJIe-
MaTUYHUX jeJUHMIIA Ha KOjUMa ce TeMeJbu TBopda cTuieMa. Ta 4eTrpH NocTy-
Ka Cy y TMO/JIO31 TBOpOe CBUX CTWJICKMX (purypa m ctunema: immutatio, adiectio,
detractio n transmutatio. Ha ocHOBY oBora cBu (hOHOCTHIIEMU [iesie ce Ha: 1) ne-
TPaKIMOHE WM PECTPUKTUBHE, 2) aJjeKIIMOHE UM MPOCTPUKTUBHE, 3) TPaHCMY-
TalIOHE WK NepMyTaudjcke u 4) uMyTauuoHe win cyncrturynuoHaise (Kosaue-
Buh 1997: 113).

M. Kosaueruh (1997: 113-117) HaBoau fa Cy HAjOPOJHUH Y jE€3UKY yOII-
LITe NpUMEpY ACTPAKLMOHMX WM PECTPUKTUBHUX (pOHOCTMIIEMA. [leTpakMOHH
(poHOCTHNIEMHU HACTajy pelyKIMjOM, OAHOCHO EJMITUPAEM HEKOI eJIeMEeHTa U3
CTAHJAPAHOJE3UUKOI' ODJIMKA JIeKceMe. Y HalleM KOpIycy OEeTpPakLMOHU (POHO-
cTUIeMHU 3a0€JIeKEeHH Cy 'y OKBUPY BOKAJICKOT M Y OKBUPY KOHCOHAHTCKOT CHCTe-
Ma. Y rpymy AeTpakIMOHUX (pOHOCTHIIEMa MOKEMO yOpojaTu mpumepe peayKIu-
je BOKaJIa, CaskMMambe BOKAJICKE I'PyIle, I'yOJberbe CyIJIACHUKA X, I'yOJbeHhe COHAHTA
6 U rydoibemwe (puHaNHOr 1103uBa. [IpBu T neTpakiiMoHux (hOHOCTUIIEMA jecTe
aepesa, k0ja HacTaje enUNTUpameM (poHeMe ca moveTka peud. HajBuiie TakBux
MpUMepa HACTAJIO je TYOJberheM CYITIACHUKA X U3 MHUIMjaJTHe TIo3uIIrje (HIIp. ap-
UKy, 1ed, ajg), Majla TAKBUX UMa IpUMepa U Yy OKBHPY BOKAJICKOI CHCTeMa
(anp. waaujanky). PectpuktuBHe (pOHOCTUTIEME y BUAY AlOKOIE, OMHOCHO TY-
O/pea (poHeMe Ha Kpajy peud, MPOHAJIA3UMO Yy HEKOJIMKO INOTBpAA — Y OKBH-
Py BOKAJICKOT cHCTeMa (HIIp. MeH, MOJC) U KOHCOHAHTCKOT (HIp. ciipa, cupoma,
ogma | pagoc, jeganaec). PeCTpUKTUBHUX (QOHOCTWIIEMA HACTAIUX PEIYKIIUjOM
(ponema y cpepuHM peun, OMHOCHO CUHKOIIE, MMa Y HEKOJIMKO IIPUMEpPA Y OKBUPY
Harer kopryca. [ToTBpJa umMa 1 y OKBUpPY BOKAJICKOI' 1 KOHCOHAHTCKOTI' CHCTEMa:
HIIP. Hekon ko, 3adpasy | ipujaitiesscitio, uacan. Y llenuheBoj 30upiy mpoHana-
3UMO M IPUMEpPE CUHEPE3€e, OAHOCHO KOHTPAKLMje BOKAJICKE IPYIIE U TO Y OKBUPY
HMMEHUIIA ¥ PAAHOT IJIArOJICKOT PUIEBA: H0co, gouto, Moio. OBU ODJINLIN HACTAIH
CY TIPOLIECOM PEerpecrvBHE aCUMUJIALI]e.

ANjeKIIMOHU WJIM NIPOCTPUKTUBHU (DOHOCTUJIEMH TEMEJbe CE Ha MPOIIUpe-
by MPUMAPHOr OOJIMKA JieKceMe HeKuM (oHeMoM win cioroM. OBu (poHOCTH-
JieMH Cy 3HAaTHO pehu on neTpakumoHux (poHOCTUIIEMa, HEe caMO 300T je3ruKe
EKOHOMHjE KOja je y TeMesby AeTpakIMOHUX (poHOCTHIeMa, Beh 1 300r Tora mro
PECTPUKTUBHHU jE€3WYKH MOCTYILM HEMA]y aHaIora y CUCTEMCKUM I'pPaMaTUYKUM
MOCTYMIIMMA, JOK jé MPOCTPUKIMja CUCTEMCKHM [IepUBATOJIONIKM TMOCTymak. Pe-

225



Y3OAHHIA, 2026, XXIII/2; ctp. 211-229

Kcenmia 3. IBKOBUR

CTPUKIIMja je MPUMAapHHU, a TMPOCTPUKIIMjA CeKyHAAPHU (POHOCTUIEMCKH TOCTY-
nak (Kosauesuh 1997: 118). 1 y Haiem KopIycy afijeKIMOHUX je (hOHOCTHIIEMA
3HATHO Mame Hero JeTpakuuoHux. OBJe MokeMo yOpojaTh IpuMepe CeKyHaap-
HOT j Y MeIWjajHOj MO3UIIMjU Y TIpUMepUMa TUTa Kajuud, gédjec, a Hajuyemhe y
00JMIIMMA MYIIKOT poJia paJHOr MJIArOJICKOT MpuaeBa (HIp. duja, gowaja, bayu-
ja). Y oda ciydajy HOBOHACTAJIM 3€B C€ OTKJIakha YCIOCTABbAKEM CEKYHIAPHOT
rmaca. Peu je o ermenTe3mn, oqHOCHO ymeTamwy hoHeMme y cpeaunHy jekceme (Kopa-
yepuh 1997: 120). IIpumep naparore, 0AHOCHO J10JaBama (poHEMeE Ha Kpaj ciiora
npumapHor oonuka Jiekceme (KopaueBuh 1997: 119) nanazumo y ciydajeBuma
YCIIOCTaBJbaha CEKYHAAPHOT j Y OOJIMIIUMA TUTIA KOj, 3Alti0], iy j U CIIAIHO.

VY u3adpaHoM KOpIycy HajMame je 3adesiekeHUX TPAaHCMYTALMOHUX I
NepMyTalMoHuX (poHocTUIEMa. Y cllyyajy TPaHCMYTalMOHUX (POHOCTHJIEMa He
Mema ce (POHOJIOIIKM cacTaB JiekceMe, Beh jenHO pacropen mojeauHux (oHe-
Ma nin caoropa. POHOCTUIEMCKH OOJIMK Ce Off IPUMAPHOT Pa3jIMKyje caMo IO
pacriopely IJ1acoBa, OJIHOCHO CJIOTOBa. Y TpaHCMYyTalMoHe (DOHOCTUIIEME craja
MeTartes3a, Koja MmojpasyMeBa IpoMeHy MecTa J1Ba poHeMa y jeqHoj gexcemu (Ko-
Bauenh 1997: 121). [Ipumepn TpaHCMyTaMOHOT (POHOCTHIIEMA Y OOJIMKY MeTa-
Te3e U3 Halller KOpIyca jecy OOJIMILIM .10j3¢e U ipoj3e.

Hajsehu npoueHar oHocTHIEMa Y HallleM KOPITyCy YMHE TPUMEpPH CYII-
CTUTYUMOHATHUX (poHOCTMIEMA. CyNCTUTYLMOHATHU (DOHOCTHIIEMHU CIIMYHU CY
MEPMYTAIIMOHMM IO TOME IITO Ce Yy HhHMa He Memwa Opoj (poHEMa y cacTaBy JIeK-
ceme. Mehytum, mrMa ce Mera (POHOJIONIKM CacTaB JIeKceMe, Ma ce jeaHa do-
HEeMa WM BULIE BUX U3 IPUMApPHOT OOJIMKA 3aMerbyje Jpyrum (hoHeMaMa y CTH-
JIEMaTUYHOM OOJIMKY, a /1a C€ TPUTOM JIEKCUYKO 3Hauehe He MPOMEHU. 3aMeHa
(poHema Tako HemMa AUCTUHKTUBHY CEMaHTHUKY, Beh JUCTUHKTUBHY CTUJIUCTUYKY
pynxumjy (Kosauesnh 1997: 121-122). Pa3HOBpCcHM cy IpUMEpPHU CYNICTUTYIIMO-
HaJIHUX (POHOCTHJIEMA Y HAllleM KOpITycy, [a HABOAUMO TeK Heke o1 uXx. Mebhy
CYNCTUTYLIMOHAJIHUM (hOHEMaMa MOTI'y ce yOpOjaT 1 IIPOMEHe YHyTap BOKAJICKOT
CHCTEMa, HITP. €KaBCKU OOJIMUM HACYNPOT CTaHIAPAHOjE3NYKUX MKABCKHUX (HIIP.
citiapeju, HecCMo), Pa3NAYUTH KOHTUHYAHTH BOKAJIHOT 1 (HIIP. CAyHUe, cAy3ad), Kao
1 3aMeHe (PUHAJHOT e ca 0 Ha OTBOPEHOj yntumu (Hp. eépyho, uujo, Hauwo). Y
KOHCOHAHTCKOM CHCTEMY CYICTUTYLMOHAJIHUX (DOHOCTHJIEMA je 3HATHO BHILE.
Cynctutyiyja ce 0JHOCH Ha MpUMepe 3aMeHa (poHema 3 U s (HIp. g38epus, g3u-
8y), poHema x u k (Hrp. ogmak, Kpucitioc), o v 1 (HIIp. iianyp), ¢ 1 y (HOP. ye), 8
u 6 (HOp. hedaitue), Kao U BeJIMKU OPOj mpuMepa npenacka (puHaIHOT i Y 6 (HIIp.
30upas, goiosapas, euxaeg). Benmuku 1eo CyrncTUTYIIMOHATHUX (DOHOCTUIEMA YMHE
1 pa3HU [IPUMEPH JIeKCeMa HaCTAIMX aCUMUJIALM]OM WM TUCUMMJIIALIN]OM, MHAYe
MPUCYTHUX Y AWjaJIeKTy, QI Y CTAaHJApAy HEIONMYIITEHUX. Y OKBUPY BOKAJICKOT
cHCTeMa TO Cy MpUMEpPH yjeqHavyaBaba BoKana (HIp. Mywimiakaa, Y3Hympa, ese),
Kao U pasjenHavyaBara (HIp. wiwhepue, mepuuie, ociian), a y OKBUPIMa KOHCO-
HAHTCKOI CUCTEMA OPOjHU Cy Clly4yajeBU OOJIMKA HACTAJIMX aCUMIJIALIA]CKAM TIPO-
necuma (ogammo | ysuewt | oiinem).
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4. 3BAKJbYYAK

VY pany cy aHanu3upanu (hOHETCKO-(DOHOJIOIIKHY TUjaJIEKTU3MH Y 30MpLU
necama 3a nenty baitie he ce owcenu Bnacte Llennha. ['maBHmM 1msb pajga je ouo
HajIpe Mpero3HaBame, a 3aTUM U ONMCHBAaBE U KiIacu(prKoBamke (HOHETCKO-(Po-
HOJIOIIKMX JMjaieKTh3aMa, MPBO y OKBUPY BOKAJICKOT, OHJA MU KOHCOHAHTCKOT
cucteMa. Ekcriepnivipanu Cy U pUKa3aHu IPUMepH KOjU Ha HajOObU HAYMH WITY-
CTPY]y KapaKTEepPUCTUYHOCTH (POHETCKOI CHCTEMa HMPU3PEHCKO-jyKHOMOPABCKOT
IMjanekTa Ha KojeM je 30upka mmcaHa. HajBakHUjU pe3ysiTaTh UCTpaXUBamba y
OKBHPY BOKAJICKOT CHCTEMa MOTY ce CBeCTH Ha ciesiche: ekaBcku pediekc He-
KaJallber jarta, AeBOKAIM3alMja BOKaJIA y y TpeheM Juily MHOXUHE Mpe3eHTa,
pediekc .1y Ha MecTy BOKaJIHOT 1. O KOHCOHAHTCKHUX OCOOMHA W3[Bajajy ce:
yrmoTpeda adppukare s, yKiaamame riiaca X, 3aMeHa .2 Ha Kpajy cjora rpynom -(j)
a, OpojHU NpUMepH adpuKaTu3alyje, Kao U PasIMuUTUX CYNJIACHUUKUX Ipyna
HACTaJIMX aCUMUJIATUBHUM nporiecuMa. CTpyKTypHe cietrpUIHOCTH AnjasieKata
[IOCMAaTpPaJId CMO U y OKBUpPUMA HUXOBE YMETHUUKE, OJHOCHO CTUJICKE BpPEIHO-
CTHU KOje y TeKCTy ocTBapyjy. Kopityc je nmokaszao nocrojame pa3aMuuTHX THUIIOBA
(poHOCTHIIEMA: PECTPUKTUBHUX, aJjeKIMOHUX, TPAHCMYTALIMOHUX M CYICTUTY-
LMOHAIHUX. FbuXoBa pa3sHOBPCHOCT JOKa3 je U3pa3uTe CTHICKE MapKUPaHOCTH
tekcTa. [IpuMeHoM mumpokor okBupa (poHOCTHIIEMCKUX MocTymaka, Llennh cra-
pa eKCIIpecrBHE M CIIMKOBHUTE MCKa3e M TaKO Ha jeIMHCTBEH W yOeIUbMB HAUMH
[IPEHOCH YMTAOLy ayTeHTHYHY aTMocepy cBor nertuwcrsa. CrpoBeieHa aHalu-
3a MoKaszajga Ham je IyOoKy ykopeweHocT noesuje Brnacte Llenuha y matepwem
IMJATIEKTy W JKeJby 3a OUyBakbeM AMjasieKaTcKor u3pasa. Hamma ananusa duna je
(poxycupana Ha (POHETCKO-(POHOJIOMIKUA CJIOj, ali Ce KOPIyC MOKa3ao HMHTepe-
CaHTHUM M 32 UCTPAKMBAba YHYTAP APYTUX jE3UUKHX CIIOjeBa.
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PHONETIC-PHONOLOGICAL DIALECTISMS IN VLASTA CENIC’S
POETRY COLLECTION BATE CE SE ZENI

Summary: The paper aims to analyze the phonetic-phonological properties of Vlasta
Cenic’s collection of children’s poems Bate ce se Zeni (2010), written in the Prizren-South
Morava dialect of the Prizren-Timok area. The analysis focused on the most significant
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features of the phonetic and phonological level. The analysis was primarily conducted from
dialectological point of view, but linguostylistic features were taken into account as well.
The structural specificities of the dialectisms were examined in relation to their literary and
artistic value. Only the most prominent examples of phonetic-phonological features of the
Prizren-South Morava dialect have been extracted from the text. Both vocal and consonant
systems of the Prizren-South Morava dialect were examined. The most important results
of the research within the vocal system can be summarized as follows: the Ekavian reflex
of the former jat, the devoicing of vowels in the third person plural present tense, and the
reflex lu in place of the vocal /. Among the consonant characteristics, the following stand
out: the use of the affricate s, the removal of the sound £, the replacement of / at the end of
the syllable with the group -(j)a, numerous examples of affricatization, as well as various
consonant clusters formed by assimilation processes. From a stylistic perspective, the ex-
tracted phonetic-phonological dialectisms represent a type of phonostyleme, i.e., a method
of phonological defamiliarization. Different types of phonostylemes were found in the cor-
pus: restrictive, adjectival, transmutational, and substitutional ones, which indicate a strong
stylistic markedness of the text. By applying a broad range of phonostylistic techniques,
Cenic creates expressive and vivid expressions and thus, in a unique and convincing way,
conveys to the reader the authentic atmosphere of his childhood. The conducted analysis
has shown the deep-rootedness of Vlasta CeniC’s poetry in the native dialect and the desire
to preserve dialectal expression. Only through the use of dialect can the author convey the
atmosphere of his childhood in the countryside. The author’s motivation to use dialect in
a literary work is the result of his personal, intimate need to express experiences and feel-
ings typical of the local realities, for which the standard language lacks appropriate means.

Keywords: Prizren-Timok dialect zone, South Morava dialect, phonetic-phonologi-
cal dialectisms, vocalism, consonantism, phonostylemes.
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OPA3EOJIOUIKE JEAUHULIE CA JIEKCEMOM
PERROITIAC Y HIITAHCKOM U1 CPITCKOM JE3UKY:
KOHTPACTUBHA AHAJIN3A

Aiiciupaxin: TlpenveT oBor paga jecte aHanmm3a (ppa3eosONIKUX jeIUHHIA ca KOMIIO-
HEHTOM perro/iiac y TIITAaHCKOM U CPIICKOM je3nKy. OCHOBHM IWJb UCTPaXMBama je Ja, oca-
wajyhu ce Ha MeToJ KOHTPACTHBHE aHAIW3€, YTBPAUMO KOM CEMAaHTUUKOM IOJbYy IIpUIIaja
IIpUKYyIUbeHa (ppaseosionika rpaha, kao ¥ Ja yTBPAMMO TUIOBE Melyje3nuke, OAHOCHO Ipe-
BO/IHE ekBHBaseHIHje. CaM KOpIyC eKCLEPITUpPaH je U3 BUIIIE jeIHOje3nIHHUX (pPpa3eosIomKIX
pedYHrKa, Kao M PeYHHKa OIIITe HaMeHe. Pe3ynTaTi crpoBeieHOT MCTpakiBama yKasyjy Ha
TO Ja (hpa3eosIolIKe jeJHULIE ca KOMIIOHEHTOM perrolilac y 0da je3uKa IPEeTexkHO pa3Bujajy
3HaueHa ca HeraTUBHOM KOHOTALjoM, a Hajehu Opoj aHaIM3MpaHUX IIpUMepa cliaja y Karte-
ropujy napuujajiHe, OqJHOCHO AEJIMMUYHE eKBUBAJICHIIM]e.

Knyune peuu: ppaszeononika jequHuna, perro/iiac, MIMaHCKH je3UK, CPIICKH je3UK, KOH-
TpacTHBHA aHAJIM3A.

1. YBOJHA PASMATPAbA

dpazemu ca 300HIMCKOM KOMITOHEHTOM, OIHOCHO (ppa3eMu KOju y CBOM
cacTaBy cajipKe Ha3MBe KUBOTHIbA, NIPEJCTaB/bajy jeJHy Of HajBehux cKynmuHa y
(ppazeonomxkom oury MHorux jesuka (Bacynr 2009). llInancky 1 Cpricku je3ux
He npefAcTaBbajy Ty usyserak. Haseneny noarpymy ¢pasema Ommxke oxnpebyje
JedpuHUIEja IpeMa K0joj ce TIoJ] 300HMMHMA Topa3yMeBajy ,,JIeKCUUIKe jeIuHuU-
1le uhja je mpuMapHa (pyHKIIFja Ja HOMUHY )Y HEKY jeIMHKY ’KUBOTHUEHCKOT CBeTa”
(Jlenojesuh, Hukonuh 2026: 49). Kako naBogu Yakosen (2014: 68), ..,y onpehu-
Bamby (ppa3eosIonIKor 3HaueHa (ppazeMa ca CaCTaBHUIIOM KHUBOTHIHE BEJIUKY YJIO-
Iy uMa cuMOOJIMKA KMBOTHHbA, OJHOCHO KOHBEHLIMOHAJIHO 3HAIE O 00esIekjuMa
sxkuBotuma”. P. Pogpurec (2022: 64) HarnaiaBa 3Havyaj mparMaTUUKO-KYJITypHE
KOMIIOHEHTE Y 300HMMHUMa, UCTUYYhH J1a ’UXOBO MeTapOPHUKO 3HAYEHE y 3Ha-
YajHOj MEpH 3aBUCH OJ clielM(UYHOT KyJITYPHOT OKpyXewa ynorpede. ¥ Tom
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CMHUCITy, TIPOYYaBalkhe CEMAaHTHYKUX CBOjCTaBa (hpa3eosIONMIKUX jeJVHUIIA caryie-
JlaBa ce y y3ajaMHO] BE3U ca BbUXOBOM IIPAarMaTUYHO-KYJITYPHOM JAUMEH3H)OM.

[TocedHo mMecTo Mel)y 300HMMHMa KOjH ce YecTOo yrnoTpedsbaBajy y je3UKy
MMajy OHU KOjU Cap:Ke JIEKCEMY iac jep Tac je YOBEKOB HajOoJbH IMpHjaTesb U
IpBa XMUBOTHHA KOjy je yoBek npunuromuo (Crama 2023: 309). CemaHTUuKa
Pa3HOJMKOCT OBE JIeKceMe TMOAjeTHaKo Josa3d OO u3paxaja y oda mocMarpaHa
jesuka. C TMM y Be3H, Wb OBOT paja je aHaim3a (hpa3eosONIKUX jeJUHHIIA ca
KOMIIOHEHTOM perro y IIMAaHCKOM, Tj. iac 'y CpIICKOM je3uky. OCHOBHM 3aJaTak
je Z1a ce, Ha OCHOBY NPUKYIUbeHe rpalje, yTBpAM CEMaHTHUKO MOJbE KOjeM MpuIa-
najy ¢gpaszeosiomike jeIuHUIE ca JTaTOM KOMIIOHEHTOM, Kao U J]a Ce MCITUTa HUBO
wHUxoBe Meljyje3nuke ekBuBajieHuje. Y pany je IpUMEHhEeH METO ] KOHTPACTUBHE
aHaJIM3e KOjU MoJpa3yMeBa TpU Kopaka: MIEHTU(UKOBAKE jeIMHULIA KOje ce y3-
“Majy 3a MpeAMeT aHaau3e, mopehee THX jeIUHUIa U YTBpHUBamhe CINIYHOCTH
Y pasfivKa JI0 KOjux ce gonasu muxoBuM nopehemem (Kopmnac ITactop 2000, y:
Tpusuh 2015: 104).

butHO je moMeHyTH Aa OBJe IMOJIAa3MMO O]l IIMper CXBaTama IMojMa ¢hpa-
3eonoiuja (Kopnac IMactop 1996), a koje npeoBnasaBa y LINAHCKO] JEKCHKOJIO-
ruju. pyrum peunma, ocuM ppazema (locuciones), ykibyueHe cy U KOJOKAIje
(colocaciones), xao n (pazeononmku uckasu (enunciados fraseoldgicos), a mehy
KOjuMa pas3iuKyjemMo napemuje (paremias) U pyTUHCKe (yoOUUajeHe, CBAKOAHEB-
He, pasroBopHe) dopmyie (formulas rutinarias). Y paay ce paBHOMPABHO KOPU-
CTe TePMUHU (hpazeorouika jeguHuya i hpazeonoiusam, a Koju cy npuxsahenu y
peneBanTHO]j uteparypu (Ilejosuh 2015). Kao npumapHO TEOpHjCKO yropuInTe
n3aBajamo MoHorpacdpujy 1. Mpiesuh-Pagosuh (1987) koja je o KJbydHOT 3Ha-
Yaja 3a CPIICKM JMHIBUCTHYKU KOHTEKCT, a y K0joj ce Hye cieaeha onpehema:

Tepmun paseosonika jeAUHUIIA je Kao OMIITA HA3WB 3a jeduHHIYy (pa3eo-
JIOIIKOT CHCTeMa jeTHOr je3uKa IMpoKo mpuxBaheH M oaroBapa mocrtojehem Ttep-
MHHOJIOIIKOM cHcTeMy. TepMuH (hpa3eosiornzam yrnoTpedibaBa ce JBojako: 1. kao
CUHOHUM (ppa3eoIoIIKO] jeJUHUIH, JaKJIe Kao OMIUTH Ha3uB 3a jeJUHULly (hpaseo-
JIOIIKOT CHCTEMa HE3aBUCHO OJ] FIeHUX CTPYKTYPHO-CEMAHTHUYKUX U (DYHKIIMOHAJI-
HUX OCODEHOCTH M 2. Ka0 Ha3MB CaMoO 3a eKCIpecuBHE (Ppa3eoIolIKe jeJUHHULIE, U
TO y pajoBMMa OHMX JIMHTBHCTA KOjU y (Ppa3eosiolike jeAnHuUIle yopajajy mopesn
eKCIIPECUBHUX U HEEKCIPECHBHE yCTaJbeHe CHHTArMe ¢ HOMHMHAIIMOHOM (hYHKIIU-
jom y jesuky (Mpmesuh-Panosuh 1987: 11).

VY mwey yrBphUBama HHBOa Mehyje3nuke eKBUBaJIeHLMje, (hpa3eosolKe
JeAMHUIIE TIOCMaTpaMoO Kpo3 MpHU3MY omiiTenpuxBaheHe JUHTBUCTUYKE KJIACH-
(pukammje koja pasnuKyje Tpu OCHOBHAa HMBoa moayaapHoctu (Tpusuh 2015:
104-107). (1) IloTnyHa miau ancosayTHa eKBUBaJeHIUja (equivalencia total) mop-
pasymMmeBa MOTIYHO CEMAHTUYKO M (POPMASTHO TOKJIaname (Ppa3eosomKux jeam-
HUIIa y 00a je3uka. (2) JlenmumuaHa i napiyjaiHa eKBUBaJeHIuja (equivalencia
parcial) yka3yje Ha TIOCTOjame 3HAUEHCKE TIOAYJApPHOCTH, aJli HEe U (popMaJHe.
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(3) Hynra exBuBanenmja (equivalencia nula) jaBma ce y ciaydyajeBUMa Kajaa y
IIMJBPHOM j€3WKYy He TIOCTOjU afieKBaTaH (ppa3eosoNKy MaHJaH, OJHOCHO eKBUBA-
nent (Tpusuh 2015: 104-107).

I'paba je mpukymbeHa U3 BUILE jeTHOje3UIHUX (PPA3COJIONIKUX PEUYHHUKA
Ka0 M peyHHKa OIIITe HaMeHe, KaKo OMCMO TTPUKYIIUJIM IITO Perpe3eHTaTUBHU]H
KopIyc. AHanu3a je BplIeHa Ha KOPIYCy KOju odyxBaTa 38 (ppa3eoJonKux je-
JIVHUIIA.

3a MmpuKyIUbamke MpuMepa M3 MIMAHCKOT je3WKa KOHCYJITOBaHH Cy ciefe-
hu peununm: 1) Diccionario de dichos y frases hechas (2000) Andepra Byjrpa-
ra, 2) Refranero Multilingiie (name y tekcty: PM), 3) Diccionario de la lengua
espariola (onnaja-uzname) lllnancke kpasbeBcke akagemuje (nabe y Tekcry: IJIE),
4) Diccionario de locuciones idiomdticas del espaiiol actual DILEA (najbe y TeKcy:
HUJIEA), 5) Diccionario de refranes, adagios, proverbios, modismos, locuciones
y frases proverbiales (1922) Xoce Mapuje Cdapduja u Ocyne, 6) Diccionario
[fraseologico del espaiiol moderno (1994), uuju cy ayropu PepHanno Bapena u
Yro Kydapt, 7) Diccionario de refranes (2006) Jlyuca Xyncene u 8) Diccionario
de refranes, proverbios, locuciones, frases en sentido figurado y familiar (2020),
ynju je aytop ®Penukc ['omec Jla bnanka.

I'paba u3 cprickor je3uka ekcriepnupana je u3 cineaehux peynwka: 1) Peu-
Huk cpiickoia jesuxa (2011) Matuue cprcke, 2) Maau cpiicku ¢ppazeonouiku peu-
Huk (2007) bopha OrameBuha, 3) @pazeoroutku peunux cpickor jezuxa (2012)
Hopha Oramesuha, 4) Cpiicke HapogHe flocrosuue u gpyie pazauuHe Kao oHe Y
obuuaj yzeitie pujeuu (1849) Byka Crecdpanonuha Kapanuha u 5) Peunux cpiicko-
xpeaitickoia Kroudiceenol jesuka (1990) (nawe y Tekcy: PMC).

2. JIEKCEMA PERROITIAC'Y TIITAHCKOJ 1 CPIICKOJ
KVIITYPU U ®PA3EOJIOI'IN

Ilac (canis lupus familiaris) je mpBa XUBOTUIbA KOjy j€ YOBEK MPUITUTOMHO
nipe Hemto Butie of 15.000 roguHa 1 K0ja Ta of1 Tafa MpaTH Y CBAKOAHEBHOM KH-
BOTY Kao0 IIapTHEep Y JIOBY, uyBap Kyhe, a y caBpeMeHo 100a 1 Kao KyhHu jbydrmarr
(Mormxkosa 2019; Hoeokmet 2016). Bpojue cy cTyadje Koje yka3yjy Ha TO Ja ce
rac y TpaJuIMOHATHUM TIpe/IcCTaBaMa M HApOJHUM BepOBamkMMa CMaTpa jeHOM
0]1 )KMUBOTHICKMX BPCTa KOja MCIOJbaBa U3PA3UTO BUCOK CTETEH MPUBPKEHOCTH
YOBEKY, IIITO je BEPOBATHO MOCIIEIUIIA BUIIEBEKOBHE KOST3UCTEHIM]jE U YJIOTe Tica
Kao 4yBapa M BEpHOTI MpaTHOLa y CBaKOJHEBHOM XuBOTy (Momkosa 2019; Ho-
BokMeT 2016; Canc Maptun 2015; Crana 2023). HaBenena ommckoct usmely 4do-
BeKa M Ica OCTaBWJIA je TyOOK Tpar My je3WdKOj CIWIM CBeTa, Te JieKcema perro/
fiac TIpeJCcTaB/ba jefaH OJf CEMAHTUYKM HAjIPOJYKTHBHUjUX 300HUMA y (popMH-
pamy ¢ppazeonomkux jeaqunuiia (Canc Maptun 2015: 126). Ipyrum peuuma, oBa
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OJIMCKOCT OofipakaBa ce W Ha je3WYKOM IUIaHy, IITO Ce OINiefia Y OOraTcTBy U pas-
HOBPCHOCTH (ppa3eosIONIKMX jeJUHHUIIA Ca JIEKCEMOM #dc, KAKO Y TIMaHCKOM, TaKO
My CPIICKOM je3WKy. Y NPWIOT OBOj TBPIAbU rOBOPE M KBAHTUTATHBHU MOAALM
aytopke Kekuh (2008: 113), mpema KojuMma je y cprickom (hpa3eosiomkomM (oH-
Iy TIac HajIpOyKTUBHU]a )KUBOTUI-CKA KOMITOHEHTa ca Yak 105 excueprnmpaHux
(ppazeonornzama, yrMe 3HaYajHO TpEIHAUN y OOHOCY Ha Apyre jomahe KMBOTH-
e TIONYT Koma (84), mauke (64), nrute (43) utH.

MebhyTtiM, ynpkoc MO3WTHUBHOj CHMOOJMIM Tica (OfaHOCT, TOY3/IaHOCT,
MPUBPKEHOCT U CJI.), MHTEPECAHTHO je Aa (Ppa3eosIomKy MaTepujasl IaHCKOT
Y CPIICKOT je3MKa MapaJoKCaTHO yKasyje Ha TO Jia JIeKCeMa perro/iac TpeTekHo
Moce/ly je HeraTUBHY, TejOpaTHBHY, Ma YaK W YBPEIJbMBY KOHOTAIMjy y ¢pase-
osornju oda jesuka (Kexuh 2008: 112—-113). dpyrum peunma, npumehyjemo
BPEJJHOCHU HeCKJIaJ] n3Melly Mo3uTuBHE pealiHe yjiore Kojy OBa JKMBOTHHHA UMa Y
CBaKOJJHEBHOM JKMBOTY CABPEMEHOT YOBEKa W M3PA3UTO HETaTHBHOT JIOKHBIhAja
Tca y CPIICKOj U MIMAaHCKO] (paseosnoruju. HaBeneHo ce moxke 00jacHUTU XUje-
PapXUjCKUM CTaTyCcOM Tica Kpo3 MCTOpHjy, Oyayhu na je mac KHUBOTHIbA KOja je
OJlyBEeK OmMJia CyOMFCHBHA, Y CITy’KOM YOBeKa, Ha JIaHIy, HEPETKO M3JlaraHa rpy-
oom noctynawy (HoBokmer 2016: 53—60).

Y Tom cmucity, (ppa3eooru3Mu ca HeraTUBHOM KOHOTAIMjOM TIOTYT fratar
a alguien como a un perro (TpeTUpaTH HEKOr Kao Iica), MOrir COmo un perro
(yMpeTH Kao mac) ¥ MHOTH JPYTH, He MIPOUCTUYY U3 eMOLIMOHAIHE TTOBE3aHOCTH
n3mel)y YoBeka M 1ica (mpujaresb — IpujaTesb), Beh U3 XujepapXujcke u CTaTyCcHe
JUMEH3Hje OJHOCca Iac — YOBEeK (rocroaap — ciayra), OQHOCHO AUMEH3Hje Mohu 1
nonpeheHoctu. HaBenena aMOMBAIeHTHOCT y KyJATYpHO] MEpIENIUjU Tica, Koja
ce MaHudecTyje Kpo3 TUXOTOMH]y MO3UTUBHOT ¥ HETaTUBHOT BHl)era OBE JKUBO-
e (Crama 2023: 322-323), ocrana je AyOOKO yTeMesbeHa y (Ppa3eosIOmKOM
(oHIY KaKO MIMAHCKOT TaKO M CPIICKOT je3WKa, OMHOCHO jacCHO Ce OJpaxkaBa y
UXOBHUM (PPa3eOoJIONIKUM CUCTEMIMA.

Crana (2023: 311—-323) HaBoau J1a ce BpeAHOCHA 000 JEHOCT JIEKCEME perro
y IIIAHCKO] JIeKCHKOrpaduju Memala Kpo3 BpeMe U eBOJIyHpasa MapajieiHo ca
MIPOMEHOM cTaTyca Tica. Y CTapHjoj JIeKCHMKOrpaduju MIMaHCKOT je3WKa, Mmac ce
Be3WBAaO Tpe CBera 3a YJIOory ojlaHe YyBapcKe U JIOBavKe KUBOTHH-€ BUCOKOT TIpe-
CTUXa, AOK je Y KaCHHjUM IepuoJrMa IMpeoBajiaia HeraTuBHa KOHOTalljja Be-
3aHa 3a demy, dosiecT 1 HeBoOJbe. HaBeneHo je mupeKTHa mocieauna aHTPOIIoleH-
TPUYHOT BPETHOCHOT CHCTeMa y KOjeM ce Iac carjieaBa NCKJbYIMBO KPO3 OJIHOC
noapeheHoctu pema yoseky (Crana 2023: 323).

Kana je y nuTamy cpricku je3ndku U KyaTypHH KoHTeKCT, HoBokmer (2016:
55) ucruue na ,JieKkcema iac 3ay3uMa UCTAaKHYTO MECTO KA0 KOMITOHEHTHU WIaH
MHOTHX (hpa3eOoJIONIKNX KOHCTPYKIIMja Y CPIICKOM je3UKy”, pu uemy (hpa3eosio-
mKa rpaha ompaxaBa IIPETeKHO HETaTUBAH BPETHOCHH CyA, AoBojehu OBy jek-
ceMy y Be3y Ca HElOBOJbHUM JKMBOTHHM YCJIOBUMA M HEMNOXE/bHUM OCOOMHAMa

234



Y3OAHHIIA; 2026, XXIII/2; cTp. 231-246

DPA3EOJIONIKE JEIVUHULIE CA JIJEKCEMOM PERROITIAC Y TIIMIAHCKOM ¥ CPTICKOM JE3UKY ...

auuHoct'. Heku oj1 uitycTpaTuBHUX mpuMepa cy cienehu: ymopan kao iac, mp-
wae Kao fac, Haxpauu ica ga e yjege, soyoomopan Kao iceitio, uta. (HoBokmer
2016: 55). Y ToM cMucITy, TOCEOHO je MHTePECAHTHA €TUMOJIOTHja CPIICKEe UMEHU-
1Ie {Ico6Ka W TIATOJIA icosaitiu 3a KOje ayTop HABOIM J1a BOJIE TIOPEKJIO YIIPaBO Of1
JIeKceMe iac, a KOju y CBOM ITPBOOUTHOM 3Hauewy yiyhyjy Ha odpahame Hekome
Ha Ha4yMH Ha Koju ce odpaha ncy (HoBokmer 2016: 56).

Kekuh (2008: 113) uge kopak nabe W HyAW Mpenu3Hy Kacuuraiujy
MOMEHYTHX HEeraTWBHUX BaJjopu3alldja, pa3BpcTaBajyhn WX y HEKOJIMKO CeMaH-
TUYKUX [0JbA: 371004 (Ko ce ¢ icuma gpyorcu, Hayuu ga adje), ONacHoCT (He gupaj
iica gox cilasa), ipe3up (wpemupaitiu Hexola Kao iica), nHpepruopHoOCT (iacju
J#CUBOIIL), HETIOJAITHOCT (CHY KOAUKO HU HCY He Mipeda 8eposaiiiu) i He3aXBaTHOCT
(xpanu iiceitio ga e yjege). HaBeaeHo cBe104YU O BUCOKOM CTETIEHY I1€jOpaTUBU-
3armje JeKceMe iac y CpIICKOM je3MYKOM U KYJITypHOM Haciehy.

3. CEMAHTUNYKA KIIACUPUKALINIA PPA3ZEOJIOIIKNX
JEIHNIA CA JIEKCEMOM PERRO/ITAC 1 MEBYJE3NYKA
EKBUBAJIEHIIUJA

dpazeosomKke jeqUHULIE ca JIEKCEMOM perro/fiac y MIMaHCKOM M CPIICKOM
jesuky moryhe je cBpctatu y ofpeleHe KaTeropuje y 3aBUCHOCTH O] FbUXOBOT 3Ha-
4ema. [[pyrum peurmMa, Melly aHaIM3upaHuM NprMeprMa Y IIIMaHCKOM U CPIICKOM
jE3UKy youaBamo rpymy (ppa3eosIoIK1X n3pasa ca CIIOMEHYTOM JIEKCEMOM Koja cy
3HAYCHHCKU MOBE3aHA, T MX y CKJIAy Ca TUME Pa3BpCTaBaMO Y CEMAaHTHUKA I0Jba.

V HacraBky hemo mpezicTaBUTH CrioMeHyTe (hpa3eosioru3mMe rpyrnucane 1o
cienehM ceMaHTUYKUM TOJbUMA: KapaKTepHe OCOOMHE, (PU3MYKM M3ries, Mely-
JBYICKU OJIHOCH, HETIOBOJbHU KMBOTHHU YCIIOBH, TEIIKONE M HUCKO BPEIHOBAIHC.
Hagenene cy u ¢pazeosonke jequHuIle KOje He MpUManajy HUjeIHOj Ol HaBe-
JEHUX CEMaHTHYKHX KaTeropuja. 3a cBaky (ppa3eosiolIKy jeIUHHUIly HaBOJE ce
OOJIUK, IOCITIOBaH MPEBOJI, 3HAYCHE U EKBUBAJICHT Ha CPIICKOM, YKOJIUKO TIOCTO]H.

3.1. KAPAKTEPHE OCOBVHE

VY OKBUpPY OBOI CEMAaHTMUKOI I0Jba, JIEKCEMA perro/iac KOPUCTU ce 3a
OCJIMKABabhe Pa3IMUUTUX JbYACKUX KapaKTepPHUX OCOOMHA U MOjleJla IIOHaIlamba.
KoHTpacTBHa aHajM3a Mokasyje Ja ce jefaH Aeo KOpIyca Oocjiarba Ha TUIHNY-
HO TIOHAIIakhe OBE KUBOTHH-E, IIPU YeMy ce y 00a je3rKa yodaBa BHCOK CTEIeH

! nenrudukyjyhu ce ca KMBOTU-AMA JbY/IH Ce, 3aIPaBO, AerPaaupajy, a 300HUMCKA MeTa-
¢opa nocraje CpeACTBO U3pakaBamba HEMOKEJbHUX JbY/ICKUX KapakTepucTuka” (HoBokmer 2016: 63).
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NO/IyJAPHOCTH M YCIIOCTABIba TOTITYHA WIIM aricoyTHa eKBUBaeHIMja. Tako ce
(ppazeonoruzam perro ladrador, poco mordedor (mocn. mac najasal] KOju ci1ado
yjella) KOPUCTU Jja OMuIIIe 0CO0Y KOja MHOTO MPEeTH, alu je crada Ha geay (PM).
HcTto 3Haueme jaBiba ce Uy U3per perro que ladra no muerde, a avju je MOTITyHUA
EKBMBAJIHT CPIICKa M3peKa iac koju aaje He yjega (PMC 1V: 346).

Omnmreno3Hara 0codMHa OIAHOCTH Tica, IIpeToyueHa je y ¢ppaszem fiel como
un perro (mocin. Bepan kao nac) (AMJIEA). FberoB moTnyH" eKBUBAJCHT jecTe
cprcku nopendenu ppazem eepan kao iac (PMC 2011: 132). Cumdonuka npu-
BPKEHOCTH, aJld U MOTYUEEHOCTH APYTOj OCOOU JOATHO Ce KOHKPETH3Yje Kpo3
(ppazeosornzam seguir a alguien como un perro (IOCJ. IPATUTH HEKOTa Kao 1ac)
(AWJIEA). Hbero moTiryHu eKBUBAJIEHT Y CPIICKOM je3HKY jecte (ppazeM ipaitiu-
iy Hekoia (y citioity) xao iac (Auapuh, 3pekuh-dymanosuh 2024: 321). 3anu-
MJBMBO je 1a (ppasemMe y JBa je3rKa OIJIMKYje MCTOBETHA CeMaHTHUKa IBOCMUCIIE-
HocT. PpazeMu ce MOTY YIOTPEOUTH Y TIOUTHBHO] KOHOTAIIM]H J1a M3pa3e BUCOK
CTEeTeH MPUBPKEHOCTU U OAAHOCTH, Kao y ipumepy Hefestion, su compariero del
alma, su sombra, su otro yo, lo seguia como un perro fiel * (XeeCTHOH, HEroBa
CpOJIHA JIyIIa, FeroBa CeHKa, BheroBO JPYro ja, MpaTho Ta je kao Bephu nac®). Ca
Apyre cTpase, (ppazeMu MOTY UMaTH Y 3aBUCHOCTH OJ] KOHTEKCTa 1 HEraTHBHE KO-
HOTallFje KaJla O3HayaBajy npeTepady MOHU3HOCT U T'yOUTAK TOCTO JaHCTBA, TIOMYT
nipuMepa me arrastré ante él, lo segui como un perro, aguanté sus desprecios y todo
para nada* (y3aja cam 1pej \bUM, TpaThia ra Kao rac, Tpreia BberoB npesup, 1
CBE TO HHM 3a IITa’).

VY u3onoBaHoj rpahu mpucyTHa je u rpymna (ppa3eosoNKuX jeIMHUIA KOje y
CPIICKOM je3MKy MMajy NaplyjajiHe eKBUBajIeHTe. JIpyrum peunma, UCTO 3HaUeHe
MPEHOCH Ce KPO3 YNoTpedy JAPYror 300HUMa WM CTBapama MOTIYHO Apyradu-
je metadopruke cnuke. Ha mpumep, 3a mirycTpoBambe MOhM HOBIIA U YKa3UBahe
Ha MOTKYIUBMBOCT JbY/IH, IIMAHCKHU j€3UK pacroyiaxe U3pazoM por dinero baila el
perro (goci. 3a HoBall urpa nac) (PM). 3HauemhCKY eKBUBAJIEHT Y CPIICKOM jE€3UKY
ono du ppazem iapa spiiu ige oypiuja nehe (Otamesuh 2012: 639). V nutamy je
MapiyjaTHU eKBUBAJICHT: 00a U3pas3a nopydyjy Aa HoBall UMa MOh, ¢ TUM IITO je
IIIMaHcKa MeTadopa 1mca KOju Urpa 3a HOBAIl y CPIICKOM je3UKY 3aMeHheHa CIIMKOM
dypruje xoja Bpti. CIMYHA JIEKCUYKA CYIICTUTYIIMja YHyTap CaMOT 300HMMCKOT
JOMEeHa yodaBa ce Kof (ppazema ser perro viejo (IOCHI. OUTU cTapu mac), KOju
OTIHCY je BeOMa MCKYCHOT | JIyKaBOT YOBeKa Kora je Temko npeaputu (JUJIEA).
Y oBOM cityuajy, CpIICKY NapIyjasTHi €eKBUBAICHT TJIACH Ouitiu ciiapu aucay, (., -
cail: ¢our. JykaB, mpesejas, npenpejaeH yosek”, PMC III: 212). V nutamwy je Pppa-

2 https://www.robertoarnaiz.com/post/alejandro-el-mundo-nunca-es-suficiente

3 TIpeBoj ayTopa TekcTa

* Maprun Taure, K. (1992). Martin Gaite, C. Nubosidad variable. Barcelona: Editorial
Anagrama.

> TIpeBox aytopa

236


https://www.robertoarnaiz.com/post/alejandro-el-mundo-nunca-es-suficiente

Y3OAHHIIA; 2026, XXIII/2; cTp. 231-246

DPA3EOJIONIKE JEIVUHULIE CA JIJEKCEMOM PERROITIAC Y TIIMIAHCKOM ¥ CPTICKOM JE3UKY ...

3eM Jpyrauujer JIEKCUUKOr CacTapa TJie ce yMECTO UMEHHUIIE Hdc jaBlba MMEHHIA
Jucay, Kao TPaTuIMOHATHN CUMOOJIT 32 JIyKaBOCT.

[Tocedny rpyny unHe (ppa3eononike jeAUNHUIIE KOje KOPUCTe MOTHUB CBa0e
(boda). V3pas ser perro de todas las bodas (nocn. OuTH mac Ha CBUM CBagOama)
OJTHOCH Ce Ha 0code Koje ce T0jaBIby]y CBYAa U Melllajy y CBe, YIJIABHOM ca HaMe-
poM 11a octBape Heky KopucT (byjrparo 2000: 283). bemy nenumMuyHO ogroapa
cpricku pazem ouitin y ceéaxoj uopou mupohuja (Otamesuh 2012: 1023) wim
ouitiu ceaxom aonuy ioxaoitay, (PMC 1: 2008). JIok MIIaHCKU NPUMEP CJIUKOBU-
TO MpHKa3yje Ica KOju Uje ca cBaade Ha CBaldy, CPIICKU €KBUBAJIEHT KOPUCTH
KyJMHAPCKY MeTaopy CBENPHUCYTHOT 3a4vHa. JOII jelaH MIMaHCKW TpUMeEp ca
MOTHBOM CBafi0e Tiacu perro de muchas bodas, no come en ninguna por comer en
fodas (nocn. mac ca MHOTO CBaJIOM, HE je/ie HU Ha jeqHO]j jep jede Ha cBum). Ha-
BeJIcHa TTOCJIOBHUIIA OITKCY je MOXJIeTHEe WM HeOTyuHe Jbyae KOjU MOKYIIaBajy aa
WICKOPFICTE BUIIIE TTPUJIMKA OJ1j€THOM, Te 300T pacTp3aHOCTH U MOXJIENe Ha Kpajy
ocrajy 0e3 nuera (Xyncena 2006: 503). Cpricku napruujainy pa3eosonKy eKBU-
BaJIGHT Ca CJIMYHOM XYMOPHCTHUYKO-TIOyYHOM HHUJjaHCOM IJlacu Ko xohe/itipasicu
eehe, uztyou uz spehe (Crepanosuh Kapanmh 1849: 160).

3.2. DU3NYKHN NSBIJIE]

Y OKBUpY CEMaHTUYKOT Mosba (PU3MUKM H3MIel, (Ppa3eosomKu (hoH[
IIMAHCKOT je3WKa HyAW HEKOJMKO CIMKOBUTHX NpUMepa Y KOjuMa KOMIIOHEHTa
perrofiiac clyx 1 Kao MeTapopruiKka OCHOBA 32 OMHMCHBAE CIIOJBALIHOCTH T0je-
JMHIIA.

[IpBy noarpyIy 4nHe U3pas3u KOju ce OAHOCE Ha EKCIPECH]y JIUIIA U TIOTJIEI.
Taxo ce pazem tener cara de perro (IOC]. UMaTH Tacje Jule) yIOTpedsbaBa 3a
OMMCUBaE JbyTOT, HAMPIITEHOT, CTPOTOT WJIM HeMpHjaTHOT u3pasa juia (byjTpa-
ro 2000: 9). V cpIICKOM je3HKy ce Kao HhEroB AIMMUYaH €KBUBAJICHT U3/1Baja 13-
pa3 umaitiu kuceo uspas auya (Otamesuh 2012: 417). C gpyre crpase, 3a OcJMKa-
Bambe TYXKHOT, YIUIAIEHOT WM K3MOPEHOT MOIJIe/Ia, KOjUM ce TIOKYIIaBa U3a3BaTh
caMuJIoCT U caxabere (Coapon u Ocyna 1922: 232), kopuctu ce gppaseM 0jos
de perro apaleado (nocin. oun npetyueHor mnca). OBae UMaMo joul jefaH npumMep
napiyjajiHe eKBUBAJIEHIIM]je, OJTMYEH Y CPIICKOM M3Pasy Kdo HOKUCAO Kyue (TaKo-
be, kao ioxucae sune, Oramesuh 2012: 684), rae ce y oda je3rka KOPUCTH CIIKA
decriomohHe, 3710cTaB/baHe KUBOTHIE PAM M3a3MBamba cakabewma. Ha cianuan
HavuH, ppaszeM cara de perro mojado (noci. nuiie MOKPOr 1ica) yrnyhyje Ha jagHo,
CHYXIEHO, TY’)KHO U TIOHMKEHO PacIioyiokehe Win uirien nojenunna (Coapdu u
Ocyna 1922: 232). HaBenenu pazem ce y CpIICKOM je3UKy Takohe Moxe mpeBe-
CTH ISTMMUYHUM €KBUBAJIEHTOM Kdo iokucao Kyue. Kog oBa 1Ba mpruMepa yoyana
ce M3pa3uTa 3HAUEHCKa CIIOKEHOCT, Oyayhu na onuc (pu3UYKOr cTama mpeTyde-
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He/ MOKUCJIe KUBOTHILE Ha CEKYHJAPHOM HMBOY MOCPEAHO yiyhyje Ha eMOTHBHA
CTama MOMYT Tyre, yTy4YeHOCTH, TOTUIUTEHOCTH WK NToBpeljeHoCTH.

Hpyry noarpymny 4vHe (ppazeMH Kojuma ce u3pakaBa ecTeTcKa MpolieHa
WM Kpajiha HEOOWYHOCT W3rjena W noHamama. Ppazem mds feo que un perro
(mocn. pyKHHjU Of Tica) KOPUCTH Ce Jla MHTeH3MBUpa 0coOuHy pyxnohe (Cdap-
ou 1 Ocyna 1922: 233). U3melhy oBor MIMaHCKOT U3pa3a U CPICKOT pydcaH Kdo
iac (HoBokmet 2016: 57). mocToju mapiyjajiHa eKBUBAJIEHIIM]ja YIPKOC MOTITY-
HOj CEMaHTHUKO]j MOLYAAPHOCTU M UCTOj MeTahopuuKoj cauuy, dynyhu pa mo-
CTOjM CYNTHJIHA Pa3iMKa y HUXOBOj IpaMaTU4KOj KOHCTPYKUMjU. JJOK HIMaHCKU
MOJIeJ OJUTUKY je JPYTH cTereH nopehema, OJHOCHO KOMITapaTHB, CPIICKH MOJIEN
KOPHCTH MO3UTUB ca nopeadeHuM Be3HUKoM. Hamocnetky, dppasem perro verde
(mocn. 3eseHn nac) MetapOpUYKH OIKUCYje U3PA3UTO UyJHY, EKCLIEHTPUYHY WU
HEOOMUYHY 0CO0y KOja ce M3[Baja Mo CBOM H3IJIeAy, CTABOBUMA WJIM MOHAIAY
(OAWJIEA). OBaj dpazem y CpPIICKOM je3WKy MOXe nMmatu clienehe exBuBasieH-
te: 1) ouiiu ypna osya (PMC III: 900) wnu 2) outtiu dena eépana (PMC I: 423).
OBpie Tpeda CKPeHYTH NaKby Ha CYNITUIHE CEMAaHTUUKEe HUjaHCe — JOK LIPHA OBLIA
npeTexHo ynyhyje Ha HeraThBaH CTaTyc MOjelMHLA YHyTap Ipyre, u3pa3 Oesa
BpaHa NMpHMapHO HarjamiaBa PeTKOCT M HEOOWYHOCT Kao TakBy. Y HaBeIeHUM
eKBUBAJICHTHMA Cy Takole PUCYTHU 300HUMMU (06ua U 6pana), KOjuma ce 3ame-
IbYje KOMIIOHEHTA Perro.

3.3. MEBYJbYICKY OJJHOCH

CemaHTHYKO Mosbe MelysbyJCKUX OHOCA MPEACTaBsba TUIOJHO TJIO 32 Ha-
cTajame (ppazeosiorm3ama ca 300HIMCKOM KOMITOHEHTOM perro/ilac, TIpA 4eMy ce
HUXOBO 3Hauewe Hajuelrhe 3acHMBA HA TPAAUIMOHAIHOj MPEACTaBH O MCKOH-
CKOM HeTIpHjaTesbCTBY M HETPIIEJbUBOCTH M3Mely Tica u Mauke. Y OBy IpyImy ce,
Ka0 HajTUITMYHU]Y TIPEACTaBHUK, CBPCTaBa yrpaBo ¢gpazem llevarse como el perro
y el gato (AOCI. claraTu ce Kao mac U Mayka), KOju OMUCYje U3Pa3UTO JIOIEe Of-
HOCe, KOHCTaHTHe cykoOe U cBale, kao u MelycoOHy HeTpriessuBocT (Bapena, Ky-
dapr 1994: 213). ¥V oBoMm city4ajy ped je o MOTIYHO] (arcoiyTHO]j) eKBUBAJICH-
uuju, oyayhu na ¢ppazeosonka rpaha Cprckor je3uka pacroyiaxe CTPyKTYpHO U
CEMAHTUYKH UACHTUIHUM TMOpeAOeHNM (hpa3eMoM caalaitiu ce (8oaetiu ce, Hcu-
eettiu, inegaiuu ce) kao iac u mauxa (Ortamesuh 2012: 641).

MotuB cykoOa Ica 1 Mayke Jlajbe ce pa3BHja Ha MapeMHOJIOIIKOM HHUBOY.
[NocnoBunia suegra y nuera, perro y gato, no comen en el mismo plato (nocin. cBe-
KpBa ¥ CHaja, 1Iac U MauKa, He jely W3 WCTOT TamKpa) KOPHUCTH Ce JIa YKaxe Ha
yoOuyYajeHy HeTprne/biBoCT u3Mely oapeheHux kKuBoTHa U Mel)y cpogHULIMMa,
TO je moceOHO n3paxkeHo m3Mely cBekpse u cHaje (PM). Ca cranoBurnra mely-
je3UnuKe eKBUBAJICHIIM]e, TIOCPE/IN je IeTMMUYHA eKBUBAJICHIIH]a, jep ce Kao Ipe-
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BOJJHU €KBHMBAJIEHT Y CPIICKOM je3HKY MOHOBO MOXe MCKOPUCTUTH Beh moMeHyTH
pazem caaiaitiu ce (6oneitiu ce, dHcugemiu, inegailiu ce) Kao uac u Mavkd.

Hacynpot Tome, dpazeonorusam si hay trato, pueden ser amigos perro y
gato (IOCT. aKo TOCTOjU IOTOBOP, MOTY OUTH TMpHjaTesbH Mac U MadKa) OIHUCYje
MparMaTUvHe CUTyallfje y KOjuMa Yak W HajBehu HenpujaTesbu MOTY OCTBApUTH
capajilby M cpadyaH OJHOC YKOJMKO MMajy 3ajenHudku uHtepec (PM). Ilapuu-
jaJTHM €KBUBAJIEHT y CPIICKOM je3uKy Ouo Ou yiahajy ce kaxo iac u mauxa (Ka-
cymosuh 1911: 86). HaBenena ¢paseosionika jeIMHMLA CTOjU Y AaHTOHUMU]jCKOM
OJHOCY ca MPeTXOJHA [Ba MpPHMEpa, C OO3UPOM Ha TO Ja M3pakasa Ja ce mac u
MauKa, OJHOCHO 3aKJIeTH Henpujatesbil y oipe)eHM OKOJHOCTMMA MOTY YaK U
JIETIO cJIaraTy.

Konauno, npumep perro no come perro (JOCI. TIac He jeie Tica) U3paxkapa
uaejy conmuaapHocTu mMehy jbynuMa Koju Jefie 3ajeIHUUYKe MHTepece, MMILTUIIH-
pajyhu ma onu He HaHOCe mTETY jeqHu Apyruma (PM). ¥V cprickom je3uKy meros
JeJMMUYHM MApeMUOJIONIKY eKBUBAJIEHT, Takohe ca 300HUMOM, jecTe gpana epa-
Hu ouu He sagu (PMC I: 42). Y oda npumepa 3HaUeHE je UCTO, i je MeTtapopuy-
Ka cnuka pazanunta. lnaHcka Tpaauiyja ocnama ce Ha CIMKY Tica, JOK CPIICKa
KOPHUCTH CITMKY MITHLIE TPadIbUBHUIIE.

3.4. HEIIOBOJbHU )KNBOTHU YCJIOBU, TEHLIKO'RE 1 HUCKO
BPEJJTHOBAGE

CeMaHTHYKO T0JbE KOje 0dyXBara HEMOBOJbHE KMBOTHE OKOJIHOCTH, €T3U-
CTEHIIMjaJTHe TelIKohe W HUCKO APYIITBEHO BPEJHOBAE KapaKTepHIlle U3pa3uTa
oAy JapHocT u3Mel)y MIMaHCKOT U CPIICKOT (ppaseosiomikor hoHaa. Y 0da jesuka
(urypa mca TpagUIMOHATHO CUMOOJIM3Yje TeXaK yCyA, MapriuHAJM30BAaHOCT U
MaTy.

[IpBy noarpymy unHe ppaszemMu KOju OCJIMKABAjy TEKAK KUBOT, JIOIIE OKOJI-
HOCTH WM TPYO TpeTMaH ¥ MpeJCcTaBibajy MpuMepe MOTIyHe, OJHOCHO aricOyTHE
exkBuBaeHje. Mzpasu vida de perros (IOCI. TIacjul XUBOT) U tiempo de perros
(mocit. macje Bpeme), o1 KOjuX IPBH yKa3yje Ha TeKakK, My4yaH, HeKBJIUTETaH KH-
BOT, a Ipyru Ha uzpasuro jouie Bpeme (JJUJIEA), uMajy cBOj maHaaH y CprickoM
JE3WKy y BUJY aliCOJYTHUX €KBUBAJICHATA UACjU JHCUBOUL W tacje epeme (,,lIacju:
¢ur. ragHo, pyxHO”, PMC IV: 349).° Takole, ancoiayTHa eKBUBAJICHIIH]ja youaBa
ce 1 Kox (pazemMa Koju ykasyjy Ha rpy0o omxoleme, aerpajanujy, IOHIKEHE,
HamymTeHocT u Oeny nojeaunna (Fomec Jla biaanka 2020: 300): tratar a uno
como a un perro (OOCJ. TPETUPATH HEKOra Kao Iica) U Mmorir uno como un perro

¢ Oramesuh (2012: 381) perucrpyje u dpaseme ITACJA (iiceha, iicehuja, yuua) 3HMA
(Beoma ormTpa 3uMa, jaka XjagHoha, Benuka ctyaeH) u [TACJU (ncehu, ozrvenu) JAHU (mepuon
BEJIMKUX JETHHUX BpyhHHa).
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(moci. yMpeTH Kao mac) MOTIYHO ce TIOKJIAMajy ca CpricKUM (Ppa3eosIomKIM jeu-
HULIAMA HOCIYAAiliu ¢ HeKUM Kao ¢ ticom (JIo1e, HeXyMaHO MOCTYIAT! ¢ HeK1M)’
u ympemiu xao iac (Oramesuh 2012: 641). HaBenenu ppazeM y MINaHCKOM MOXe
3HAUUTH ympeitiu Oe3 okajarea (I'omec Jla Baanka 2020: 300).

Hpyry noarpyiy uuHe (ppa3eosonike jeJuHHLEe KOje ce OJHOCE Ha yMOp,
UCLPIJBEHOCT U CyouaBame ca (pu3nykum terodama. ®paszem estar hecho un perro
de cortijo (nocn. ocehaty ce/u3rieiaTi Kao 1Mac ca CEOCKOT UMarba) u3pakaBa Be-
JMKU (PUBUUKY YMOP U HEYKUBAHE Y CII000/11 300T HETIPECTAHOT OABJbEhad HEKUM
nocsioM ui odase3om (Coapdou u Ocyna 1992:233). V oBoM citydajy ycrnocTapiba
ce OJIHOC TIaplvjajHe eKBUBAJIEHIIM]E ca CPIICKUM (hpa3eMoOM Ouiliu YMOpar Kao
itac (KoaueBuh 1991: 486). Mako 0da je3nka Kopucte MASHTUYHY MeTadopy rca
3a ONMCHBAE CTakha YMOpA, Pa3MKa ce yodaBa y (hOpMH, OITHOCHO CTPYKTYpH
uspaza. C npyre cTpaHe, u3pas pasar una noche de perros (10CII. IPOBECTH TaC]jy
HON) MOKPHMBA LIMPOK CHEKTAp HENPUjaTHUX CUTYallja KOjU YKIbyuyje (pU3HUKe
MyKe, HeCaHHIly, BpEMEHCKE HEeMoroje Wiu Huzamwe dakcy3Hux gorahaja (AJIE).
Cpricky naplyjaaTHi eKBUBAJICHT, OMHOCHO (hpaseM iposectiiu decary noh (PMC
2011: 113) octBapyje camo AeTUMUYHY CEMaHTHUKY TIOyIapHOCT, Oyayhu na je
HErOB JIOMEH OIpaHUYeH MPUMAPHO Ha OpUry ¥ HeMOTYhHOCT CHA, JJOK IITaHCKH
(bpazem nokpuBa 1 MPeTXOAHO NOMEHYTE (PU3NUKE MyKe U BPEMEHCKE HEloroJe.

Tpeha moarpyna oppaxasa CTame YCaM/bEHOCTH, HAIYIUTEHOCTH U COLM-
janHe uzonauuje. [lpumep no tener padre ni madre, ni perro que le ladre (nocn.
HEMAaTH Olla HU MajKy HHM Iica KOju du My/joj najao) omucyje ycamibeHy W Ha-
HnywTeHy ocoly JjuiueHy owio kakse 3amrure (JUJIEA). Hajonuxu nangan y
CPIICKOM je3uKy jecTe dpaseM Hemartiu Hu kyueiia nu maueria (Otamesuh 2012:
454). Peu je o mapuujanHoj ekBuBaieHuju. CiauaHo Tome, ¢pasem andar como
un perrito sin duerio (goci. uhu kao ncuh 0e3 BIaCHUKA) OMUCYje 0cody Koja je
Je30pUjeHTHCaHa, ycaM/beHa, U3ryosbeHa u 0e3 skMBOTHOT Iwuba (Canc Maptun
2012: 132). OBze ce ycriocTaBba MaplyjaiHa eKBUBAJISHIIM]a ca CPIICKUM TIpUMe-
poMm ayitaitiu kao inyea kyuxa (OtawmeBuh 2012: 475).

YerBpTra noarpymna odyxsara (ppaseosiolike jeAWHUIIe KOjuMa Ce MU3paka-
Bajy HemoTpeOHOCT 1 HeBosbe. PpazeM estar como los perros en misa (Iocn. duTH
Kao IICH Ha MUCH) KOPUCTH C€ 32 OCJIMKaBarbe MOTIIYHE CYBUIIHOCTH HEKOTa M
Heyera, onHocHO cMeTie (I'omec Jla bianka 2020: 300). [Tocpenu je maprujaina
€KBMBAJICHIIN]a, jep Yy CPIICKOM je3WKY 32 OBY BPCTY CYBHIIHOCTU TIOCTOjU Ce-
MaHTUYKH MaHJAH MOMNyT ouitiu neso cmeitiano (Jlazuh Bykcanosuh 2010: 268).
Hanocnetky, napemuja a perro flaco todo son pulgas (1oci. MpIIaBoM TICY CBE
cy dyBe) omucyje cuTyanujy Kaaa ce Heahe u Joie cTBapy HUXKY jeJJHa 3a JpY-

7 Oramesuh (2012: 380) nymu u ppazeme U3 PIUTH HA TTACJA YCTA (xectoko, rpydo
wsrpautn); U3IPJTUTH HA [TACJE UME (xectoko, omrtpo usrpaurtn); U3I'PJTUTH HA [TACJA
KOJIA (xectoko, MHOTO U3rpaut, npekoputn); UCIIPEBUJATU HA MPTBO (ITACJE) UME (xe-
CTOKO mpeTyhur Hekora), a CBU OHH y U3BECHOj MEpH M3paXkaBajy JIOI TPeTMaH 1 rpydo omxoheme
mpemMa HeKOMe.
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roMm, TIOIYT JIaHYaHe peakiuje, ko1 Beh yrpoxkenor nojeaunna (F'omec Jla bianka
2020: 299). HbeH 3HauemCKM €KBUBAJIEHT y CPIICKOM j€3MKYy MOIJIa Ou duTH TO-
cioBuLa Hecpeha nukaga He goaasu cama (KoBauesuh 1991: 258), dynyhu na ne
nocToju (ppaszeosiomnka jeIuHIIA ca KOMIIOHEHTOM #dc KOja Ou orucasia UCTy CH-
Tyanujy. Ped je o mapiujaiHoj niv AeJTMMAYHO ] eKBUBAJICHITH]H 300T TIOCTOjamba
CEeMaHTHYKE WM 3HAUEHCKE MOYyIapHOCTH, v He U (popMasTHe.

3.5. OCTAJIN ®PA3EOJIOI'3MU

V nocnenwy rpymy cBpcraHe cy oHe (hpa3eoIOlIKe jeAWHHULE KOoje Ipe-
Basuiiase OKBUPE MPETXOIHO Ae(PUHUCAHUX TEMATCKUX I0Jbd, a1 UCTOBPEMEHO
Tpykajy yBuA y MeTaOpUuKy HIMPUHY JIEKCEME perro/iiac y OCIUKaBamy Y0Be-
KOBHX CTama, IPYLITBEHOT UCKYCTBA U JKUBOTHE MYIPOCTH.

[IpBy rpyny y OKBUpY OBE KaTeropuje YrHe U3pa3u KOju OCJIMKAaBajy WH-
JUBHUIyaTHA TICUXOJIONIKA CTakha, EMOIIMOHAHE peakiidje Ha OOMaHy U MUTambe
MehycodHor nosepema. Tako ce 3a onucuBame 0code Koja je U3pasuTo JIoLle pa-
CIIOJIOKEHA ¥ MP30BOJbHA KOPUCTHU (ppazeM estar de humor de perros (aoci. dutu
niceher pacnonoxemwa) (AWJIEA). HberoB cpricku (ppa3eosonku napiiyjaaTHu
€KBMBAJIGHT jecTe COMATCKU u3pa3 yciiaiiu Ha negy Holy (Otamesuh 2012: 976),
KOjU Y (PyHKIIMOHAJTHOM CMHCJIY HajOOJbe TIOKpHBA M3HEHAJAHO HEPACIIONOKEHE.
Kayia ce oBO HE3a/IOBOJLCTBO MPETOUH y CTale eKCTPEMHOT Oeca, JbyTHe, Oua-
ja WM OrOpPYEHOCTH, LIMAHCKU jE3UK pacnojiaxe (ppazeMoM darse uno a perros
(mocn. patu ce ncuma) (Coapdu n Ocyna 1922: 234). OBaj uspas, 4uju du CprcKku
TIapIMjaJTHA eKBUBAJIEHT Morao OuTu ppazem iojecitiu ce scue (Ortamesuh 2012:
680), KOpUCTU BEOMa EKCIIPECUBHY MeTa(opy CaMOIECTPYKTUBHOT MPEIyILTakha
YOropy naca Kao CMMOO0JTy KOHAYHOT 1opa3a U YHyTpalllibe paCTP3aHOCTH.

Ha nperxonHo crioMeHyTe MHTEH3UBHE €MOLIMOHAJIHE peaKliyje HaloBe3y-
Jjy ce u3pasu Koju ce TH4y oOMaHe u npesape y MelybyaAckum onHocuma. Mzpas
dar perro a alguien (TOCH. JaTy TIca HEKOME) 3HAUM U3UTPATU Heulje MoBepema
nau Hacamaputu Hekora (JIJIE), a Kao WeroB JeIMMHYHU CEMAHTUUKU E€KBHUBA-
JIEHT Y CPIICKOM jE3UKy M3[IBaja ce u3pas ipogaiiu Hexome poi 3a ceehy (Orarie-
Buh 2012: 753). Ca npyre cTpaHe, Kao ofdpaMOeHa peakiidja Ha MOKYIIaj TaKBe
MaHHUITyJIalyje, y MINaHCKOM je3UKy ce KOPUCTH U3pas a otro perro con ese hueso
(Toci1. APYroM Icy ¢ TOM KOCKOM), KOjOM Ce CYTOBOPHHKY CTaBJba 10 3Hama [a
je ’beroBa Hamepa MpoYrTaHa U Ja HUCMO JIAKOBEPHH, OJJHOCHO J1a HAC HE MOXe
3noynorpedutu (PM).

Jlpyru ceMaHTUYKU CErMEHT OBOI MOJba 00yxBaTa napemuje. U3pas perro
viejo no aprende trucos nuevos (JIoci. cTap Iac He y4d HOBe TPUKOBE) Harjalia-
Ba PUTHIHOCT CTApUjUX JbYAHW KOjU TEIIKO MEHajy CBOje HABUKE WM y4ye HOBE
crBapu (PM). Kao napuyjasiHu eKBUBalIEHT ca MOTIYHOM 3HaYeHCKOM MOAyIap-
HomINy y CPIICKOM je3UKy M3JIBaja ce TOCIOBUIIA MAtlop KO ce He yuu jaxaitiu /
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uipaitiu ¥(Crepanosuh Kapanmh 1849: 178). V 0da je3uka jaeiba ce 300HHUMCKa
KOMIIOHEHTa, aJli je pa3inuura Metadopruka ciavka (Iac HacrmpaMm Koma). Ha
OBy TIapeMujy ce MPUPOJHO HaJOBe3yje Apyra, koja ce Takohe cily)ku MOTUBOM
WCKYCTBa CTApoOr Ica, aJli ca MO3UTUBHOM KOHOTAIjoM el perro viejo, si ladra,
da consejo (noci. crap mac, ako Jjaje, Aaje caBeT): Tpeda MOLITOBATU UCKYCTBO
cTapujux ocoda, jep He ynoszopanajy oe3 godpor pasnora (PM). Kao cpricku nap-
IIUjaJTHA eKBUBAJIEHT MOXe MOCIYKUTU TapeMUja Ciilapyd YeeKk 6a.bd CAYUAT
(KoBauepuh 1991: 428). Cneneha je napemuja el perro ladra, pero la caravana
pasa (OOCI. mac jaje, ajau KapaBaH Ipoja3u), KOja HOCH UJejy a Tpeda HacTa-
BUTH CBOjUM IyTeM Oe3 003vpa Ha 3J0HAMEepHe KpUTHKe U oroBapama (PM). ¥
CPIICKOM jEe3UKY IOCTOjU JIOCJIIOBHH (PPa3eOsIOKM €KBUBAICHT Ca MICHTUYHUM
3HAYEHEM U MOPYKOM icu aajy, kapasanu ipoaasze °*(Kopaueruh 1990: 380), ¢
THUM IITO IMOCTOjU CYNTUJIHA Pa3jvKa y Opojy UMEHHIIe TTac 'y U300py CYIPOTHOT
BE3HHUKa. Y LINAHCKOM Cy UMEHUIIE ilac W Kapaear Y jeJHUHU U yIOoTpedJbeH je
BE3HUK a4, 10K Cy y CPIICKOM HaBeleHe MMEHHIIE Y MHOKMHH U HeMa yroTpede
BE3HUKA aU.

Tpehy noarpymny uvHe NapeMUOJIOIKY U3pa3y KOjU M03MBAjy Ha OIpes3 y
JpYLUITBY M HEYMEIIaHOCT y MOTeHIjasiHe cykode. CaBer 3a n3deraBame Oecro-
TPedHUX PU3MKA M CUTYyallMja Koje HaM Mory JIoHeTH rpodieme (PM) ciimkoBUTO
n3paxaBa napemuja al perro que duerme, no lo despiertes (10c1. Tica KOju cTiaBa He
oynmn). Kao mweH naplyjajHu eKBUBAJIEHT Y CPIICKOM je3HMKY jaBJba ce MOCJIOBUIA
Ca UCTUM CEMaHTHUYKUM 3HAUYCHEM, AU Ca Pa3IMIUTOM 300HMMCKOM KOMITOHEH-
TOM He gupaj nrasa gok cilasa (KoaueBuh 1990: 244). Vctom pomeHy npunaja
U IapeMuja a perro que no conozcas, hunca le espantes las moscas (I0cCi. 1ICy
KOT' He T03Hajelll, HUKaJa He Tepaj MyBe), KOja CaBeTyje orpe3 U HEYyTPaTHOCT Y
tyhum cykodmma (PM), a koja ce y cprickoM je3uky Hajuemnthe peanusyje Kpo3
napUyjaJiHi eKBUBAIEHT He wpadcu hasona (KoBaueBuh 1990: 259). Ykonuko
ce, TaK, TojeanHal] He MpUApKaBa onpesa u yhe y Jolne, KOMIpoMHTy jyhe apy-
LITBO, IUMAHCKM Je3UK HYAM JaCHO MOPAJHO YNO30peHe KPO3 MOCIOBULYY quien
con perros se acuesta, se levanta con pulgas (IOci. KO ca 1cuMa Jiexe, ycraje ca
OyBama). [JaTta nocyioBuia yno3zopaea Ha MOCJIEANLIE APYKEHA Ca JIOIIUM, HECIIO-
coOHUM U HeyacHuM Jbyauma (PM). Kao 3HauewCKy maHgaH y CPICKOM je3UKy
U3lBaja ce AeTMMUYHU €KBUBAJICHT KO ca icuma aedxce, iyt oyxa yciiane (Cteda-
Hoeuh Kaparmh 1849: 154). Hagarse, mmaHcky u3pa3 Koju ynyhyje Ha To ja He-
4yHjy yciIyry Tpeda TpaxkuTy Ha puHO U nprctojHo (Coapdu u OcyHa 1922: 167)
miacu oracion de perro, no va al cielo (A0CI. Iacja MOJUTBA HE e Ha HEOO0) UMa y
CPIICKOM j€3HKY CBO] MapIHjaTHA (Ppa3eosIONIKN eKBUBAJICHT y BUIY HAPOHE TIO-
croBule neila peu u 18o3gera epaiiia omieapa (Ctedanouh Kapaymh 1849: 171).

8 Koauesuh (1991: 429) Takohe denexu U3pas citiapo ce gpeo He casuja.
° Kosauesuh (1990: 380) perucrtpyje u uspas iiac adaje, geiiap HOCU.
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Hanocnetky, u3aBajamo napemMujy en cojera de perro y ldgrimas de mujer,
no hay que creer (IOCI. XpaMamy Tica W KEHCKUM cy3aMa He Tpeda BEepoBaTH).
Hagegnena nocioBuia yno3opaBa Ha MPeBPT/BUBOCT ofpeh)eHrX MojaBa Koje JaKko
Mory 3aBapatu nocmatpada (XyHcema 2006: 238). [Ipyrum peunma, u3pas3 yIo-
30paBa Jia He Tpeda BepoBaTH CBEMY IITO BUAWMO U JIa YECTO MPBU YTHUCAK Bapa.
Kao naprujanHu eKBUBAJICHT Y CPIICKOM je3UKY TOCTOJU U3Pa3 JHceHd ce Y3ga Y
inau, a ayitexc y aadic (Crecpanosuh Kaparmh (1849: 80). YV oda mpumepa, Kako y
CPIICKOM TaKO U Y IITAHCKOM, TI0jaBjbyje ce CIIMKA JKeHe KOja ce MPeJICTaB/ba Kao
IJIaYWbHBA, & CAMUM TUM U TIPEBPT/bUBA.

4. BAKJbYUYHE HAIIOMEHE

KonTtpactrBHa aHanmm3a (ppa3eosoNKNX jeIuHALIA ca JIEKCEMOM perro/iiac
y LINAaHCKOM M CPIICKOM je3MKYy, CIIpOBEJEeHa HAa OCHOBY NPUKYIUbeHe rpabe u3
pEJIeBAHTHHUX jeIHOjE€3WYHUX U BUIIIEjEe3NYHUX PEYHWUYKUX M3BOpA, MOKa3aja je
J1a, MaKO TIOCTOje pasiiuKe y caMoj (popMHu, TIOCTOjU BUCOK CTENEH CEeMaHTHUKe
WM 3HAYEHCKE MOAYJAPHOCTH. Y TOTOBO CBUM CEMAaHTUYKHMM TOJbMMA ILTTaHCKH
(ppazeonorm3mu umajy cBoj (PyHKIIMOHATHU MAHAaH y CPIICKOM je3uKy. Pesynra-
TH yKa3yjy Ha TO Ja ()pa3eosiolKe jeIMHUIIEe ca KOMIIOHEHTOM perroliiac y 0da
je3uKa MpeTexkHO pa3BUjajy 3HAuUCHa Ca HEraTUBHOM KOHOTAlMjOM, a HajBehu
Opoj aHAMM3UpAHUX MpUMepa TIPUTIaAa KaTeropuju NMapiyjaaHe Wik JeTUMUYHE
€KBUBAJICHITH]E.

YoueHo je fga nekcema perroliiac, Kako y IIMAHCKOM TaKo U Y CPIICKOM je-
3MKY, MTPETEKHO TOKPUBA CEMAHTUYKO T0Jb€ HEMOBOJLHUX JKUBOTHUX YCJIOBA, 11O-
Temkoha ¥ HUCKOT BpeIHOBama, Ka0 W HETMOKEbHUX JbYICKAX OCOOMHA, JIOK CY
MO3UTUBHO KOHOTUPAHU NIPUMEPH CIIOPAJUYHU U MaXxOM CE€ OJIHOCE Ha OCOOMHY
ona"octu. [loncroehuBame 1ca ca TEMIKNM, MU3EPHUM HAYMHOM KMBOTA MOTH-
BHUCcaso je pahame HU3a (Ppa3eoNONKNX jeTUHUIIA KOje OMICY |y TellKa er3ucTeH-
LIMjaJIHa CKYCTBA YOBeKa. Tako Cy HEKM 0J] HEraTMBHO 000jeHUX Npumepa tratar
a uno como a un perro (Wpemupamiu Hekol Kao ica), morir uno COmo un perro
(ympertiu kao iac), estar hecho un perro (éuitiu ymopar Kao iac), 10K ce NO3UTHUB-
HO 3HaYeH-e orjiefia y mpumepy fiel como un perro (8epaw kao iac).

Kana je y nutamy mehyje3snuka eKBUBaJICHIIM]a, HAjy4eCTAINjU BU]L EKBU-
BaJICHIIM]e Ha OCHOBY aHAJIM3UPAHOT KOPITyca jecTe MapiujaiHa WK JeTUMIYHA
eKBMBaJIeHIMja (youeHa y Yak 29 mpumepa) rje MocToju 3HAYeHCKa, ajii He U
(popmanna nmopynapHoct. C apyre cTpaHe, IpUMEpH 3a ariCOIyTHY WM TOTITYyHY
€KBUBAJICHIIH]Y, Ca MOTIIYHOM 3HaYeHCKOM 1 (DOPMATTHOM IMOyAapHOIINY, 3aCTy-
IJb€HU CY y 3HATHO Mam0j MEpH, TauHHje y 9 mpumepa, 0K HyJITa EKBUBAJICHIIUja
HUje 3adesie’keHa HU y jeIHOM ciy4vajy. To 3HauM Ja CPrCKM U MIMAaHCKU M3pa3h
MIPeHoCe VCTY WK CIIMYHY MOPYKY, aJli je yoOsm4aBajy Kpo3 pa3inuute Merado-
puuke ciamke. Tamo Te MoCTOju pa3ivKa y CTPYKTYpH (Ppa3eosIonKuX jeInHuUIIa,
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OHa Ce YeCTO oIvie/ia y yHoTpedr HEKOT APYror 300HMMa Y CPIICKOM je3UKY (Korb,
2a8, 06ud, épana, NTH.), MTO UMIUTAIMPA Ja Ce 300HIUMH U Jajbe TOKa3yjy Kao
BEOMa MPOJIYKTUBHH Yy HACTAHKY (PPa3eOJIONIKHUX jeIUHHUIIA.

HanocneTky, onmry 3akjby4ak je Aa BelIuKa MOAYAAPHOCT y 3HaueHhHMa
JIeKceMe perroliiac TIOKa3yje Jia Cy MIIMaHCKe U CpIcKe (ppa3eosIonKe jeIMHuUIIe ca
OBOM KOMITOHEHTOM OOJIMKOBAaHE KPO3 BEOMa CIIMUHE TOIJIe/ie Ha CBET. Y NajbuM
WCTpaKuBambUMa OWII0 OU KOPUCHO MPUMEHHUTH MCTY METOJIOJIOTH]Y Ha IpyTe yue-
CTaJie 300HMMe Y IITAHCKOM U CPIICKOM je3uKy. Ha Taj HaunH Mormm ducmo yTBp-
JUTH Ja JIX C€ OBAKO BUCOK CTENEeH 3HaYeHCKe MOAYJApPHOCTH jaBjba Kao OMIITH
MOJIeJ WU je TIaK ped O CIIy4ajHOCTH.
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UNIDADES FRASEOLOGICAS CON EL LEXEMA PERRO/PAS EN
ESPANOL Y EN SERBIO: ANALISIS CONTRASTIVO

Resumen: El objeto de este trabajo es el andlisis de las unidades fraseoldgicas con
el componente perro/pas en espaiiol y en serbio. El objetivo principal de la investigacion,
basado en el método del andlisis contrastivo, es determinar a qué campo semantico pert-
enece el material fraseolégico recopilado, asi como establecer los tipos de equivalencia
interlingiistica, es decir, de equivalencia traductolégica. El corpus fue extraido de varios
diccionarios fraseolégicos monolingiies, asi como de diccionarios de uso general tanto en
espafiol como en serbio. Los resultados de la investigacion realizada indican que las uni-
dades fraseoldgicas con el componente perro/pas en ambos idiomas desarrollan predomi-
nantemente significados con connotacién negativa, y que la mayor parte de los ejemplos
analizados pertenece a la categoria de equivalencia parcial.

Palabras clave: unidad fraseoldgica, perro/pas, lengua espafiola, lengua serbia,
andlisis contrastivo.
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Abstrac: This paper examines the conceptualization of the target domain souL in the
English and Serbian media discourse, drawing on the theoretical frameworks of cognitive lin-
guistics and Conceptual Metaphor Theory. The aim of the study is to identify, classify, and
interpret the source domains that participate in the metaphorical structuring of the soul, as
well as to provide insight into the universal and culturally specific ways of conceptualizing this
domain in the two languages under observation. The research is based on a qualitative analysis
of a corpus consisting of online daily newspapers in English and Serbian, representing a form of
media discourse that reflects dominant conceptual patterns within a particular linguistic culture.
The results of the analysis indicate a significant overlap in the source domains through which
the target domain of souL is conceptualized in both languages, while the observed differences
primarily emerge in value-related and culturally specific nuances in the metaphorical framing
of this concept within the analyzed discourse.?
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1. INTRODUCTION

Within traditional linguistics, metaphor was often viewed as a stylistic de-
vice used for embellishing expressions in poetic and prose discourse, i.e, as some-
thing that belongs exclusively to language, as a matter of word choice rather than
a matter of thinking or acting (Lakoft, Johnson 2003: 4). However, contemporary
linguistic research attributes a considerably more complex role to metaphor, as it
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katarina.milovuk @filum.kg.ac.rs 247


mailto:katarina.milovuk%40filum.kg.ac.rs?subject=
https://orcid.org/0009-0005-5370-3863
https://doi.org/10.46793/Uzdanica23.2.247M

Y3IOAHHIIA; 2026, XXII1/2; cTp. 247-263

KATARINA S. MILOVUK

arrives at the understanding that the functioning of the human cognitive system,
within which we think and act, is to a large extent based on metaphors (Lakoff,
Johnson 2003: 4). According to this approach, metaphor is no longer limited to
the literary or rhetorical level, but rather represents a fundamental way in which
people conceptualize abstract experiences, and it permeates everyday life, not only
language, but also the way we think and act (K&vecses 2002: viii). Therefore, this
paper draws on Conceptual Metaphor Theory, as shaped by Lakoff and Johnson in
their work Metaphors We Live By (1980/2003). They introduce conceptual meta-
phor as one of the basic cognitive mechanisms by which we understand abstract
domains of our life experience, relying on more concrete, often more tangible
domains. Furthermore, Rasuli¢ and Miskovi¢-Lukovi¢ (2020: 19) argue that meta-
phor operates as a multilayered mechanism in the conceptualization of human
experience, emerging through the interplay of cognitive processes, discourse prac-
tices, and communication. It refers to systematic mappings between a source and a
target domain (Kovecses 2002: 4). Mappings are said to represent conceptual cor-
respondences that connect elements, relationships, and attributes across two con-
ceptual domains (Gruji¢ 2020: 30). The domain from which we borrow a structure
is called the source domain, while the domain interpreted through that structure is
called the target domain (Langacker 2008: 50). The source domain, which is usu-
ally more concrete or partly grounded in bodily experience, provides the concep-
tual basis through which the target domain is perceived and understood (Langacker
2008: 58). The target domain, in contrast, generally represents a more abstract or
complex experience that we attempt to comprehend through the source domain,
typically realized in metaphorical expressions. As Gibbs (2005: 3) states, “human
cognition is fundamentally shaped by embodied experience”. In other words, our
experience with the physical world serves as a natural and logical foundation for
understanding more abstract domains (Kovecses 2002: 4).

One such abstract concept is the soul. It represents one of the most complex
and polysemous notions in the history of human thought, with its interpretation
varying across different religious, philosophical, and cultural contexts. Its meaning
has long been a subject of reflection, with early discussions evident in ancient phi-
losophy, including the works of Plato and Aristotle. For example, Aristotle defines
the soul as “the primary way by which we live and perceive and think” (Aristotle
2017: 23), or as the essence of “a certain sort of natural body, one having a source
of motion and rest in itself” (Aristotle 2017: 26). In Phaedo, Plato describes the
soul as an immortal, invisible, and divine entity that exists before birth and con-
tinues to live after the death of the body (Plato 2002). Even Lakoff and Johnson
deal with the notion of the soul in their work Philosophy in the Flesh where they
note that in spiritual traditions across the world the soul is understood as the center
of consciousness and subjective experience, or as the bearer of moral reasoning,
intellect, and will, but above all as the essence of human identity (Lakoft, John-
son 1999: 502). Similarly, in other lexicographic, psychological, and philosophical
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sources, the soul is generally defined as the immaterial or inner aspect of a human
being encompassing consciousness, cognition, emotion, moral and personal iden-
tity, and as the essential core of the self (RSJ 2011: 318; Psychology Lexicon n.d.%;
APA n.d.*; Britannica n.d.”).

Since this concept does not have a single, precise definition, its analysis
through conceptual metaphors could provide valuable insight into the ways in
which it is conceptualized and understood in the media discourse.

Although research on the metaphorical conceptualization of the soul re-
mains relatively limited, existing studies have provided valuable insights into the
ways this domain is structured across different languages, cultures, and discourse
types. At the theoretical level, Lakoff and Johnson (1999: 561), drawing on the
principles of embodied cognition, argue that the soul, like the mind, cannot be
separated from bodily experience and that spiritual experience is grounded in the
body and the brain. While their discussion does not focus on specific conceptual
metaphors of the soul, it establishes an important cognitive-linguistic framework
for examining the concept as an embodied rather than purely abstract or transcen-
dental phenomenon. They show that even highly abstract concepts such as the soul
can be analyzed from a cognitive perspective, despite being understood in many
religious traditions as immaterial and independent of the body. From this perspec-
tive, a number of studies have explored the metaphorical conceptualization of the
soul in different languages and discourse types. One dominant line of research
focuses on philosophical discourse. For instance, several recurrent source domains
have been identified in the conceptualization of the soul, with a strong predomi-
nance of ontological metaphors (SOUL IS A HUMAN BEING, SOUL IS A DRUNK PERSON,
SOUL IS A PRISONER, SOUL IS A CULPRIT, SOUL IS A TRAVELLER, SOUL IS A MASTER, SOUL
IS A WEAVER), while structural (SOUL IS A PHYSICAL STRUCTURE/BUILDING, SOUL IS A
ROOM, SOUL IS A CITY) and orientational metaphors (VICE OF THE SOUL IS DOWN, VIR-
TUE OF THE SOUL Is UP) appear less frequently (Gelovani 2025: 40). Ferella (2025:
152), through the analysis of Greek texts on metempsychosis (the idea of the soul’s
movement or transformation after death), shows that the concept is shaped through
competing source domains, primarily JOURNEY and METAMORPHOSIS. While JOURNEY
construes the soul as an active entity moving between bodies, METAMORPHOSIS em-
phasizes rebirth as a bodily transformation without focusing on the soul’s agency.
This demonstrates that even in philosophical discourse, the soul is not conceptual-
ized uniformly, but through multiple, non-unified metaphorical structures. Further
evidence comes from corpus-based studies of literary discourse. In an analysis
of The Brothers Karamazov and its Polish, Croatian, and English translations, the
researchers examined how metaphorical mappings of the soul are preserved or

3 https://www.psychology-lexicon.com/cms/glossary/52-glossary-s/24044-soul.html
4 https://dictionary.apa.org/soul
> https://www.britannica.com/dictionary/soul
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modified across languages. The study identified a shared pISBODIED sOUL metaphor,
but also revealed important differences, as Slavic languages tend to conceptualize
the soul as the locus of emotions, whereas English more frequently maps emotion-
ality onto HEART and reason onto MIND (Ostanina-Olszewska, Despot 2017: 12—-13).

Although the target domain of the present study is souL, a brief overview
of previous research on the metaphorical conceptualization of related domains
such as HEART, MIND, and MORALITY can also provide an important point of refer-
ence, as all of these domains are concerned with the linguistic representation of
inner experience, emotions, cognition, personal identity, and other non-physical
aspects of human existence. For example, in Serbian, Prodanovi¢-Stanki¢ (2009)
identifies several conceptualizations of the HEART, such as HEART IS A CONTAINER OF
EMOTIONS, HEART IS A PERSON, and HEART IS THE CENTER OF A PLACE, demonstrating
that the heart functions as a locus of emotions, traits, and personal identity. Similar
findings have been reported in a number of contrastive studies involving different
language pairs, which likewise show that the heart is commonly conceptualized as
a center of emotions and inner experience, while also displaying culture-specific
patterns (Gutiérrez Pérez 2008; Zhou, Jiang 2020; Almaghlouth, Alotaibi 2024;
Adams Mathews 2017). The concept of mMIND is likewise structured through on-
tological metaphors that conceptualize it as a physical entity, most notably THE
MIND IS A MACHINE and THE MIND IS A BRITTLE OBJECT, which emphasize efficiency,
functioning, and psychological vulnerability (Lakoff, Johnson 2003: 29). Barnden
(1997: 325-328) further specifies that conceptual mappings of MIND include MIND
AS PHYSICAL SPACE, IDEAS AS (INTERNAL/EXTERNAL) ENTITIES OR OBJECTS, and MIND
PARTS AS PERSONS. Finally, MORALITY is also conceptualized through embodied met-
aphors grounded in experiences of physical well-being, strength, purity, upright-
ness, and wealth (Lakoft, Johnson 2003: 251). Taken together, these findings sug-
gest that inner experience is commonly structured through source domains such as
objects, containers, space, and control-based metaphors, which may likewise be
expected to shape the metaphorical conceptualization of soUL.

However, despite existing research on the metaphorical conceptualization of
the soul and related domains, studies examining souL in media discourse of Eng-
lish and Serbian remain scarce. The present study aims to contribute to this area by
examining the conceptual metaphors underlying this domain in the two languages.

2. METHODOLOGY AND CORPUS

Due to the scope of this research, the analysis is restricted exclusively to the
noun soul (i.e., dusa) as the primary carrier of conceptualization, in order to main-
tain a clear semantic and cognitive focus. All inflectional forms of the nouns dusa
and soul were included in the analysis and treated as occurrences of the same lexi-
cal item. Lexemes such as duh and spirit were not included because they represent
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different lexical realizations associated with related, but not necessarily identical,
semantic fields, and including them would have broadened the subject of research
beyond the focus on the nouns dusa and soul as the carriers of the analyzed con-
ceptualization. Derivational forms (e.g., dusevni, duhovni, soulful, soulless) were
also not included in the analysis, as the subject and scope of the research cover
exclusively the nominal realization of the puSa/souL concept.

The examples forming our corpus were taken from the online editions of
the newspapers NIN and Danas in Serbian, and The Guardian and The New York
Times in English. Unlike literary, academic, or religious texts, which are tied to
specific genres and functions, media texts target a general audience and contribute
to the formation of collective conceptual frameworks. These sources were selected
for their thematic diversity, covering culture, society, politics, psychology, eco-
nomics, and religion, and for their transparency, as they generally provide informa-
tion about authorship and publication date. In addition, some of the newspapers
include sections resembling surveys or opinion compilations, where contributions
are not attributed to a single author but reflect a range of public responses to
particular topics, providing insight into broader societal perspectives rather than
individual viewpoints. Due to the scope of the research and the focus on contem-
porary media discourse, the corpus includes articles published from 2015 to the
present. Some articles were republished from the archives, and although originally
published earlier, they were included because their republication falls within the
2015 — present timeframe, making them relevant to contemporary language use.

The study has a qualitative character and focuses on the identification of
metaphorical expressions, their classification according to the most prominent
source domains identified in the corpus, and a description of the observed concep-
tual mappings. Only the most salient source domains identified in the corpus were
included in the analysis. The examples were collected by searching for the target
domain and its use in metaphorical expressions, both through the search functions
on the newspapers’ websites and via Google’s advanced search for each selected
newspaper within the defined timeframe. Metaphorical expressions were identified
using the Metaphor Identification Procedure (MIP), which involves analyzing the
lexical meaning in context and comparing this meaning with the basic meaning of
the lexeme. If the meaning in context differs from the basic meaning but can be
understood in relation to it, the expression is categorized as metaphorical (Prag-
glejaz Group 2007: 3). The total corpus comprises 102 unique examples (53 in
Serbian and 49 in English), of which only representative samples are presented in
this paper. Below, the most prominent conceptual metaphors of the target domain
souL are presented in small caps, while metaphorical expressions are italicized.
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3. RESULTS AND DISCUSSION

The common metaphors identified in both Serbian and English through the
analysis of our corpus are THE SOUL IS A CONTAINER, THE SOUL IS A (VALUABLE) OB-
JECT/PROPERTY, THE SOUL IS A LIVING BEING (With its subcategories), THE SOUL IS A
BURDEN BEARER, and THE SOUL IS A SOURCE OF ENERGY/THE CORE OF IDENTITY. Culture-
specific lexical realizations are discussed in the sections that follow.

3.1. Metaphor THE SOUL IS A CONTAINER

In both languages, the conceptual metaphor THE SOUL IS A CONTAINER exhib-
its a highly productive mapping, whereby the domain of souL is structured in terms
of the spatial-physical domain of a CONTAINER:

1. .Dusa Evropljana postala je prazna”, ustvrdiée Zilijen Fren. (Slezovié,
Danas, 28/10/2015)

2. Dusa mi je puna, a savest Cista. (NIN, 20/9/2023)

3. [...1bol i praznina u dusi koje oseca kao veliki prijatelj preminulog nemaju
utehu. (Danas, 17/2/2019)

4. Vinona Rajder otvorila dusu o Zivotu nakon raskida sa DZonijem Depom.
(Milosavljevi¢, Danas, 29/6/2022)

5. Urbana trulez se uvlaci u dusu. (DZodri, NIN, 17/1/2026)

6. Mislim da smo mi ljudi u dubini duse, u bilo kojoj kulturi i u bilo kom
okruZenju da Zivimo, svuda isti. (Matkovié¢, Danas, 23/10/2019)

7. Vernici Boga i veru svoju nose u dusi i srcu [...] (Proti¢, Danas, 7/2/2026)

As the Serbian examples illustrate, the soul is conceptualized as a container
that can be empty or filled with various contents. This conceptualization is re-
flected in expressions such as prazna dusa, dusa mi je puna, bol i praznina u dusi,
or nositi veru u dusi. The expression u dubini duse can further suggest the depth of
the container’s interior. Furthermore, the soul may be construed as a container that
can be opened (otvoriti dusu o Zivotu nakon raskida). Notably, this latter realiza-
tion appears to be culture-specific within the present corpus, as English tends to
associate this action with the heart (e.g., open one’s heart), which indicates a dif-
ference in metaphorical conceptualization between the two languages.

Apart from this exception, in the English examples, souL is likewise framed
as a container with depth, which can be empty, full, or overflowing, and can hold
various types of content (e.g., it hurts deep in my soul, touch the depths of the soul,
emptied his soul, fill an empty soul):

8. It hurts deep in my soul that I am seeing my life pass me by and this talent I
was given just going to waste. (Kelly, The Guardian, 16/7/2022)
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9. Whether grievance is just a device to gain business and political advantage,
or is something deeper used to fill an empty soul [...] (The New York Times,
10/4/2025)

10. Well, Carruthers and I talked for hours, and I think the man emptied his soul
before me. (Comer, The Atlantic, 28/5/2022)

11. His fixed grin hides a soul full of horrors. (Summerscale, The Guardian,
2/10/2022)

12. Gospel, soul, blues, folk ... all show a complaint of souls overflowing with
the bitterest anguish. (Raman, The Guardian, 3/9/2015)

13. If you get close to opera, you fouch the depths of the soul. (Povoledo, The
New York Times, 7/6/2024)

14. As he always knew, even as a child, the Cespedosa that lives in his soul is
slipping away in the real world. (Nieves, The New York Times, 12/12/2018)

As can be observed from the examples above, emotions, moral values, and
identity-related characteristics are predominantly conceptualized as entities con-
tained within the soul across both languages, reinforcing its metaphorical represen-
tation as a container.

3.2. Metaphor THE SOUL IS A (VALUABLE) OBJECT/PROPERTY

The conceptual category THE SOUL IS A (VALUABLE) OBJECT/PROPERTY presents
the soul as a valuable item that can be possessed, exchanged, or treated as a com-
modity. Both languages tend to conceptualize the souL as a transferable or manipu-
lable entity. Namely, in Serbian examples, this is observable in expressions such as
prodati dusu, izgubiti dusu, uzeti dusu, povratiti dusu, or cena ljudskih dusa, where
the soul is conceptualized as an object that can be sold, taken away, monetarily
assessed, lost, or regained:

15. Istovremeno je proucavao alhemiju i tada je dobio ideju da piSe o Faustu,
glavnom liku svog najpoznatijeg romana, ¢oveku koji je prodao dusu davolu zbog
znanja. (Pavlovi¢, Danas, 11/3/2023)

16. Remik, kao vampir, na neki nacin Zeli da ih sve pridruzi svom vampirskom
plemenu — u kom ¢e svako od njih doneti nesto svoje, ali e izgubiti dusu. (Danas,
22/1/2026)

17. Kad-tad ¢e doci i pred svacija vrata i uzeti Vam i posao i dusu i sve $to imate.
(Danas, 23/2/2026)

18. Cena ljudskih dusa. (Ikoni¢, NIN, 20/9/2023)

19. Prodana dusa u kopackama i Stucnama. (Tomi¢, NIN, 20/9/2023)

20. ,,Psihodeli¢ni rituali su bili nacin da se povrati dusa’, kaze on. (Koks, NIN,
21/9/2024)

In English examples, a similar market logic appears in expressions such as
sell your soul, barter his soul, and own her soul, where the soul is treated as a com-
modity in a transaction or as an object of ownership. Other expressions, including
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lost his soul, steal your soul, keep the soul intact, and damaged soul, frame the soul
as a precious object that can be lost, stolen, preserved, protected, or damaged:

21. I mean, when you sell your soul to television, that’s just the way it is. That’s
college sports. We've sold our soul to television. (Scheiber, The New York Times,
17/10/2015)

22. [...] stories with heroines “in whom the need fo own her soul is more
imperative than the need to love”. (Biggs, The Guardian, 3/6/2023)

23. You know the folk legend: Down at a crossroads, Johnson bartered his
soul to the devil for mastery of the blues guitar (Garner, The New York Times,
17/4/2023)

24. Suburbia doesn’t have to steal your soul — just ask Barbara and Tom of The
Good Life. (Sodha, The Guardian, 4/6/2023)

25. This labor becomes an origin story, testament to a superhuman ability to
keep the mind keen and the soul intact after hours of dulling tasks. (Mishan, The
New York Times, 21/4/2022)

26. He lost his soul when he was responsible for his son’s death. (Cohen, The
New York Times, 17/8/2022)

27. After falling for a con artist, I lost trust in the world — but I am anything but
a damaged soul. (Wood, The Guardian, 17/7/2019)

The difference between the two languages lies in nuance. Namely, in the
analyzed corpus, some Serbian examples additionally evoke religious or spiritual
imagery (prodao dusu davolu, povratiti dusu), whereas several English examples
can be associated with economic or individualistic dimensions (e.g., sell your soul,
own her soul, barter his soul). Nevertheless, in both languages, the soul is consist-
ently represented as a valuable object or form of property whose loss, exchange, or
damage implies moral or emotional consequences.

Notably, this conceptualization of the target domain as a valuable object or
property can be linked to Lakoft and Johnson’s observation that models of inner
life frequently treat the self as an object that can be manipulated. It supports their
broader metaphor SELF-CONTROL IS OBJECT POSSESSION, wherein aspects of personal-
ity or moral character can also be possessed, lost, or even controlled by another en-
tity (Lakoft, Johnson 1999: 272). In a similar way, several examples (particularly
17, 21-24, and 26) in the present corpus conceptualize the soul as something that
can be possessed, exchanged, lost, or controlled by another entity.

3.3. Metaphor THE SOUL IS A LIVING BEING

The analysis indicates that in some examples, the soul is construed as an
autonomous entity capable of experiencing emotions and engaging in actions. Ac-
cordingly, we have broken down the broader conceptual metaphor THE SOUL IS A
LIVING BEING into several subcategories. One prominent subcategory is THE SOUL IS A
BEING THAT FEELS, in which this domain is presented as an entity possessing feelings
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and states characteristic of living beings. In other words, it is frequently construed
as an internal experiential and emotional locus. In Serbian examples, this is evident
in expressions such as napacena dusa, dusa boli, and dusa pati, where the soul is
attributed the capacity to suffer and experience pain. Similarly, expressions such
as dusa Zudi assign the soul desires and longing, characteristic of human beings.

English examples display the same personification, with expressions like
my soul aches for him, his soul longs for freedom, my soul cries out for indulgence,
and the soul yearns for meaning. In some instances, this domain is conceptualized
as a living being that can be endangered or harmed, as in your soul was suffocat-
ing or the country’s soul, wounded as it is. Across both languages, these patterns
of personification are quite similar, indicating a shared conceptual understanding
without significant differences in metaphorical realization.

28. O njenom Zivotu znam koliko je bila napacena dusa, koliko je bila
eksploatisana i koliko su gej ljudi u njoj videli neku utehu. (Mileti¢, Danas,
16/9/2022)

29. Kada dusa pati, telo boli. (Soluji¢, Danas, 20/4/2017)

30. Od takvog nasilja dusa boli. (Mitri¢, NIN, 20/9/2023)

31.1znaju za ¢im svesna dusa Zudi. (Njezi¢, NIN, 31/12/2024)

32. My soul aches for him. (McGreal, The Guardian, 29/4/2019)

33.[...] even though he’s nearing his death, his heart is still beating and his soul
longs for freedom. (Phillips, The Guardian, 9/7/2017)

34. But the rest of my pandemic-weary soul cries out for indulgence. (Clark,
The New York Times, 11/2/2021)

35. As my Times colleague April Lawson puts it, “meaning” has become the
stand-in concept for everything the soul yearns for and seeks. (Brooks, The New
York Times, 5/1/2015)

36. That dissonance, that ache, was the signal that your soul was suffocating in
a space too small for the deeper love you’re meant to give and receive. (Uddo, The
New York Times, 5/12/2025)

37. This is a litmus test for the country’s soul, wounded as it is, though not yet
dead. (McConnell, The Guardian, 31/7/2025)

A second subcategory, THE SOUL IS A TRAVELER/MOVING BEING, shows a con-
ceptualization of the soul as a living entity that moves, travels, remains in a place,
departs, or returns. In Serbian examples, this is reflected in expressions such as
dusa mi se vratila u telo, dusa je ostala u gornjem sokaku, povratiti dusu, dusa je
napustila telo, and dusa ide gore, where it is portrayed as an agent capable of leav-
ing a location, remaining in another, or returning. English examples demonstrate
a similar conceptualization, with expressions like I feel my soul return, her soul
departed, my soul left my body, you feel the soul go back into a place, the person’s
soul wanders homeless and hungry, depicting the soul as a being that moves, de-
parts, returns, or wanders:
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38. ,,Kao da mi se dusa vratila u telo”, kaze Ali, koji predaje nauku u Skoli.
(Danas, 23/11/2023)

39. To je u neku ruku i razumljivo, jer njima je, kako sami kazu, dusa ostala u
gornjem sokaku. (Kreckovié, Danas, 30/11/2021)

40. ,,Psihodeli¢ni rituali su bili nacin da se povrati dusa”, kaze on. (Koks, NIN,
21/9/2024)

41. [...] sledeceg trenutka dusa je, skupivsi poslednju snagu, napustila telo”.
(Hlevnjuk, Danas, 27/3/2022)

42. Pored mnogih pogodnosti za organizam i mozak, Ekadasi postom se postiZe
da se stigne do Samsare, a u seobi dusa ¢ovek vise ne mora da se rada i umire na
Zemlji. (Jovanovi¢, NIN, 20/9/2023)

43. Ovako, kad te spale, dusa odmah ide gore, u nebesa, i ¢eka da ude u novo
telo. (Jovanovié, NIN, 20/9/2023)

44. “Then I felt my soul return,” she said. “I opened my eyes and saw nothing
but orange dust.” (Kershner, The New York Times, 11/11/2023)

45. 1 picture her demolished house and feel I am suffocating, because even
after her soul departed we could not recover her body for a proper burial. (Tantesh,
The Guardian, 15/8/2024)

46. It’s extremely powerful. If you feel the soul go back into a place, you can’t
really quantify it in money. (Slawson, The Guardian, 18/1/2017)

47. Still oblivious, I tucked into mine only to experience my soul leave my body
and look down on a lot of people drinking as much fluid as possible. (Paul, The
Guardian, 19/10/2025)

48. The country’s common practice of ancestor worship, with offerings left
at graves and shrines, dictates that if the dead aren’t interred with other ancestors,
the person’s soul wanders homeless and hungry. (Cave, The New York Times,
10/7/2025)

It is important to note that in some instances, these conceptualizations
may intersect with broader religious and cultural understandings, so that such
expressions could be interpreted metaphorically or, depending on the interpreter,
may also be understood as reflecting literal or ontological beliefs.

Within this broader category, we identified further smaller subcategories,
such as THE SOUL Is AN AGENT. Here, the souL domain is attributed agency and
intention, as seen in expressions such as dusa trazi da prigrli svoje ludilo, my soul
refuses to journey, dusa se suocava sa svojom pravom prirodom, or uselila se dusa,
reflecting capacities unique to living beings:

49. [...] dusa traZi od njega da prigrli svoje ludilo. (Korbet, NIN, 20/9/2023)

50. I don’t know if the lorries bouncing over the speed bumps outside my
window distracted my spirit guides but they prove laggardly and my soul refuses to
journey. (Hill, The Guardian, 3/12/2022)

51. Inspirisan mostom Sirat koji u islamskoj tradiciji razdvaja pakao od raja
gde se dusa suocava sa svojom pravom prirodom [...]. (Danas, 28/1/2026)

52. Put Coveka u koga se uselila dusa najveceg brazilskog fudbalera svih
vremena morao je da bude krivudav kao GarinCini driblinzi. (Lovri¢, NIN,
20/9/2023)
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Another less dominant subcategory, THE SOUL IS A VULNERABLE BEING/A BEING
IN DANGER, construes the soul as susceptible to harm or moral threat, illustrated
by expressions like dusa strada, otrov koji truje nase duse, odbraniti dusu, or save
another lost soul:

53. Sto vise se Covek prepusta svojim Culima, njegova dusa sve vise strada
i upravo ta protivteZa nasla je svoje uprizorenje u liku Dorijana Greja. (NIN,
9/10/2025)

54. On je dodao da je toliko nesporazuma, toliko nasilja medu nama i verbalnog
i fizickog i mislenog i da je sve to otrov koji truje nase duse i stvara pakao u nasim
dusama, gnev, bes. (NIN, 10/3/2025)

55.Radnja filma Saint Maud usredsredena je na duboko religioznu medicinsku
sestru (Morfid Klark), ¢ija se Zelja da spasi dusu svoje pacijentkinje pretvara u
opasan oblik poboznosti. (Danas, 21/8/2025)

56. ,Je li pisanje odbrana duse?” pitao se, i mislim da je odgovor na to nalazio
ispisujuci svaki novi naslov. (Cuk, Danas, 14/8/2019)

57. 1 am not someone who ever once saved another lost soul, at least not by any
agreed-upon standard. (Pemberton, The New York Times, 20/1/2020)

3.4. Metaphor THE SOUL IS A BURDEN BEARER

In this category, although the conceptual metaphor GUILT 1S A BURDEN is pri-
marily recognized in the examples, it also allows for the indirect identification of
the metaphor THE SOUL IS A BURDEN BEARER. Specifically, souL is framed as the en-
tity that carries or contains this burden, as it is consistently presented as the place
in which guilt, responsibility, or emotional weight resides, accumulates, or from
which it may be relieved. Accordingly, the category THE SOUL IS A BURDEN BEARER
conceptualizes it as an entity capable of carrying various forms of emotional, mor-
al, or existential weight. In Serbian examples, this is evident in expressions such as
mnogo toga mi leZi na dusi, nositi na dusi, and tesko na dusi. Similarly, expressions
such as osloboditi dusu nagomilanog tereta, olaksati dusu, or dusi je lakse kada se
isplace, frame this domain as a bearer of weight that can be removed or alleviated,
typically through confession, acknowledgment, or emotional release.

58. Postoji mnogo problema i mnogo toga mi leZi na dusi. (Danas, 20/10/2023)

59. Anti¢ je porucio inspiratorima politickog progona da e biti istrajan do
kraja u borbi za pravdu i istinu i da ¢e ga, ako mu se nesto desi, nositi na dusi.
(Jeremié, NIN, 5/3/2024)

60. Prema kineskoj medicini, telo i um tada zajedno saopstavaju da dusa treba
da se oslobodi nagomilanog tereta. (Danas, 1/3/2024)

61. Dusi je lakse kada se isplace, drZavi i narodu je teSko da preboli ratni poraz,
pa bi spas trebalo traziti u dostojanstvenom ¢utanju. (Ljusi¢, Danas, 6/9/2024)

62. To je greh koji nosimo na dusi i nema izgovora za to Sto je za ovo izvinjenje
bilo potrebno 50 godina. (Danas, 26/10/2024)
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63. [...] mogu svake nedelje da odu na ispovest, pa sve §to im je fesko na dusi,
$to im je Zao, Sto nisu sigurni ili Sto se boje, kazu jednoj manje-vise pametnoj i
blagoj osobi koja ih umiri, utesi, ohrabri i izgrdi. (NIN, 20/9/2023)

In English examples, a comparable metaphorical structure is observed. Ex-
pressions such as this situation weighs on the soul, a soul heavy with the unbreaka-
ble curse, and a soul burdened with mystery and thought similarly depict the soul as
an entity weighed down by negative experiences. In these cases, the target domain
in question is represented as a bearer of burdens that may be emotional, moral, or
existential in nature.

64. The office, the factory floor, the lab, the corporate park: these are the new
haunted houses, spaces where the slow grind of precarity erodes the soul, heavy
with the unbreakable curse of casualization. (Silcox, The Guardian, 22/10/2025)

65. This situation weighs on the soul. (Harding, The Guardian, 22/11/2025)

66. There is a whole deep world of being in your soul, burdened with mystery
and thought. (The Guardian, 21/2/2015)

3.5. Metaphor THE SOUL IS A SOURCE OF ENERGY/THE CORE OF IDENTITY

Finally, in this group of examples, we observe the conceptual metaphor THE
SOUL IS A SOURCE OF ENERGY/THE CORE OF IDENTITY, in which souL is conceptualized
both as an internal source of emotional, creative, and spiritual energy, and as the
essential core of an individual’s or a collective’s identity. This conceptualization is
reflected in expressions such as pevati iz dubine duse, progovoriti iz duSe, pomoliti
se iz duse, raditi iz duse, and preneti poruku iz duse kroz ruke, as well as in English
examples such as pour his entire soul into one painting, pour every last drop of their
souls into heart-wrenching epics, put their soul into publishing, and singing from
his soul. In these cases, the soul is represented as a source of energy and authentic
expression from which emotions, thoughts, and actions emerge:

67. Sest meseci mu je bilo potrebno da je savlada, a sada je peva sa ponosom i
iz dubine duse. (Pavlovi¢, Danas, 28/10/2022)

68. Zeleo sam da progovorim, jasno, iz srca, iz duse, iz prkosa, ali i iz ljubavi.
(Karovi¢, NIN, 25/6/2025)

69. Veruje se da se na Arandelovdan nebo otvara za molitve, i da ¢e vam se
ispuniti i najvece, najvaznije Zelje, ako se pomolite iz duse, iskreno i sa zahvalnoscu.
(Danas, 21/11/2025)

70. Mi smo sve radili iz duse. (Tasi¢, Danas, 23/1/2022)

71. Despite all the despair and suffering he had gone through, he was able to
pour his entire soul into one painting with no barrier. (Williams, The New York
Times, 24/4/2017)

72. [...] or stay behind and pour every last drop of their frustrated, choked-up
souls into heart-wrenching, doom-punk epics. (Dalton, The Guardian, 18/3/2015)
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73. They really put their soul into the publishing of it: the way it’s presented, the
photographs. (Bromwich, The Guardian, 7/12/2019)

74. If you listen to the early albums, he is really singing from his soul. (Adams,
The Guardian, 17/9/2023)

In addition, English examples extend this metaphor to broader collective
and abstract entities such as nations, cities, or institutions, as seen in expressions
like the soul of the nation, the soul of the city, the heart and soul of the story, or the
soul of the team. In such cases, the domain is conceptualized as the central, defin-
ing essence of a community, institution, or cultural construct which determines its
identity and character:

75. 1 wrote at the time that we're in the battle for the soul of this nation.
(Cornfield, The Guardian, 8/8/2021)

76. They have disrupted livelihoods, displaced residents and damaged part of
the soul of the city. (The Guardian, 4/4/2024)

77. Which books could help me to understand the soul of the Irish people?
(Malley, The Guardian, 8/9/2018)

78. What is the soul of the Western tradition? (The New York Times, 16/9/2025)

79. After that, it’s all about the words and the characters, the heart and soul of
the story. (Hannah, The New York Times, 30/5/2016)

80. The hardest part of all is seeing the gradual loss of the heart and soul of the
community, the black church. (The New York Times, 13/5/2016)

81. What makes college football so special is the soul of the team, the guys that
have a buy-in to the university and a deep care level. (Taylor, The New York Times,
26/10/2022)

While both languages clearly conceptualize souL as a source of internal en-
ergy and authentic expression, the extension of this metaphor to collective entities
appears only within the English data of our corpus, whereas Serbian examples in
the present corpus remain predominantly centered on individual experience. How-
ever, this observation should be interpreted cautiously, as it may reflect corpus-
specific distribution rather than a general cross-linguistic difference.

The conducted research also reveals that conceptual metaphors do not oper-
ate in isolation, but rather interact to form complex networks, with multiple source
domains simultaneously contributing to the structuring of the target domain. For
instance, expressions such as a soul full of sorrow reflect the overlapping of map-
pings such as THE SOUL IS A CONTAINER, THE SOUL IS A BURDEN BEARER, and THE SOUL
IS A VULNERABLE BEING/A BEING IN DANGER, thereby demonstrating how embodied
experience is integrated across several conceptual domains.

It is particularly noteworthy that the patterns identified in the conceptualiza-
tion of the soul closely parallel those described by Lakoff and Johnson in their ac-
count of the SELF. As the examples in this study demonstrate, the soul is frequently
conceptualized as a container, a being, or an object, echoing their SUBJECT-SELF
metaphor, in which SELF is understood as a person, object, location, or container
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(Lakoft, Johnson 1999: 267-290). This correspondence suggests that the concept
of souL functions as a conceptual model of the inner self, assuming a role analo-
gous to that of the seLr in Lakoff and Johnson’s framework.

4. CONCLUSION

The findings of the analyzed corpus indicate that the metaphorical concep-
tualization of the target domain souL is systematic rather than random, reflecting
deeply rooted cognitive patterns. Consistent with the assumptions of conceptual
metaphor theory, metaphorical expressions are not merely stylistic ornaments, but
reflect the ways in which speakers structure and organize abstract experience (La-
koff, Johnson 2003; Kovecses 2002).

The findings of the present study are also broadly consistent with previous
research on the metaphorical conceptualization of both souL and related domains.
In particular, the predominance of ontological metaphors, such as THE SOUL 1S A
CONTAINER, THE SOUL IS A LIVING BEING, and THE SOUL IS A (VALUABLE) OBJECT/PROP-
ERTY, further supports the view that the soul is predominantly structured through
embodied source domains, paralleling patterns observed in earlier studies of both
the soul and related concepts such as HEART, MIND, and SELF.

At the same time, the observed patterns point to a somewhat atypical case
within conceptual metaphor research. While conceptual metaphor theory gener-
ally assumes that abstract concepts are understood in terms of more concrete and
experientially grounded domains, the analysis indicates that the soul is, in some
cases, construed through domains that are themselves abstract, yet experientially
more accessible, such as THE SOUL IS A BURDEN BEARER and THE SOUL IS A SOURCE OF
ENERGY/THE CORE OF IDENTITY.

Finally, the specificities of contemporary media discourse should be taken
into account, particularly in the Serbian context, where a considerable portion of
newspaper texts consists of adaptations or translations of English-language sources.
This makes it difficult to determine with certainty which metaphorical patterns
reflect conceptualizations characteristic of Serbian speakers and which may be
influenced by English. Such considerations point to promising directions for fu-
ture research, especially in examining the interaction between potentially universal
metaphorical patterns and the influence of media and translated discourse.
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Katapuna C. MuiioByk

Vuusepsurer y Kparyjesuy
PuoI0MIKO-yMETHIYKY (paKyITeT
CTyIeHT JOKTOPCKUX CTyAuja

KOHLENTYAJIM3ALMIA JVIIE Y EHTJIECKOM U CPIICKOM
MEJINJCKOM JIUCKYPCY

Pesume: Pan ncrimtyje KOHLENTyaaM3alyjy MUBHOT JOMEHA AVIIE y MeINjCKOM
JIFICKYpPCY €HIVIECKOT U CPIICKOT je3UKa, Ociamajyhu ce Ha TeOpUjCKe OKBUpPE KOTHUTHUBHE
JmHreuctuke u Teopuje nojmoBHux Metacopa. Ilonazehu ox npernocraBke ga merado-
pe IpeJICcTaB/bajy OCHOBHM MEXaHNW3aM y KOHIENTYyaIN3allijy aflCTPaKTHUX JIOMEHa, [IUJb
HCTpaXMBama jecTe MACHTU(]MKalMja, KJacuduKalyja 1 UHTeprpeTanyja U3BOpHUX JO-
MEHa KOjU yuecTBYyjy y MeTa)OpHUYKOM OOJIMKOBamY IMOjMa AVIIE, KA0 W MCIHUTHBAHE
oxHoca u3Mel)y yHUBEp3aJHMX M KyJTYPHO CrelM(PUYHMX acrieKaTa HheroBe KOHIENTYya-
JM3alyje y JiBa ocMaTpaHa jesuka. McrpakuBame je 3aCHOBAHO Ha KBAJIMTATHBHO] YIIO-
peIHOj aHAIM3M KOpITyca KOju 0dyXBaTa OHJIajH-U3/lamha JTHEBHUX HOBUHA HA SHITIECKOM
Y CPIICKOM j€3UKY, KO perpe3eHTaTUBaH OOJIMK CaBpPEMEHOT MeJJMjCKOT IMCKypca. Taka
KopItyc oMmoryhasa yBuj y TOMHHAHTHE TIOjMOBHE M BpPEIHOCHE 00pacIie KOju OOJIHKY jy
jE3UUKY pelnpe3eHTaljy arcTpakTHUX MOjMOBa yHyTap oipehieHe jesnuke W KyJTypHe
3ajeguuiie. Pesynrati aHanmse ykasyjy Ha 3HaudajHy MOJYJapHOCT y M300pY M3BOPHHX
JIOMEHa MyTeM KOjHUX ce LIM/bHHU JOMEH JVIIE KOHLENTyalu3yje y oda je3uka, IITO yIIy-
hyje Ha mocrojame 3ajeJHUYKMX IT0jMOBHUX odOpasana. VctoBpemMeHO, youeHe pasivke
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HCTIO/hABAjy CE MPEBACXOAHO Y BPEAHOCHUM M KYJATYpPHO YCJIOB/bEHMM HHjaHCaMa, Koje
ce oreaajy y pas3iMuuTUM acreKTrma MetaopruKe MHTEepIIpeTaliyje OBOor 1mojMa y aHa-
JU3UPAHOM AHCKypcy. VcTpaxuBame Takohe ykasyje Ha Moryhw yTHiaj MEAujCKOT |
IIPEBOJHOT JUCKYypca Ha OOJIMKOBambe yOUeHUX odpasalla, LITO OTBapa IPOCTOp 3a Aaba
HCTpaXKMBamba OJHOCA M3Mel)y YHMBEP3aJHUX KOTHUTHBHHUX CTPYKTypa M KyJITYPHO IO-
CPEOBAHUX je3MUYKUX MPAKCH.

Kroyune peuu: KOTHUTMBHA JIMHIBUCTHKA, TTI0jMOBHA MeTadopa, AVIIA, MEAUjCKA
JMCKYPC, U3BOPHU JIOMEH, LIWJbHU JOMEH, EHITIECKU je3UK, CPIICKH jE3UK.
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THE WORK OF ART AS A STARTING POINT FOR
CREATING STREAM ACTIVITIES IN EARLY PRIMARY
EDUCATION

Abstract: STREAM is a modern educational approach that integrates cience, echnol-
ogy, eading and writing, ngineering, rt, and athematics to provide students with a new learn-
ing experience tailored to the demands of the 21 century. Although art is incorporated into
the STEAM and STREAM educational frameworks, as more advanced variants of the widely
adopted STEM approach, it has been commonly marginalized and treated as a mere decoration
or illustration. The primary aim of this paper is to demonstrate that a work of art can serve as
a starting point for designing STREAM educational activities. To this end, the paper presents
potential STREAM activities intended for Serbian second-graders with the medieval calendar
illustrations from the Trés Riches Heures du duc de Berry of the Limbourg Brothers used as the
foundation. The proposed activities integrate the content from the units included in the national
curricula for the following school subjects: Arts (theory of form, interpretation of works of art,
visual art creation), Natural Sciences (the nature calender), Mathematics (thematically adapted
tasks concerning geometric shapes and arithmetic practice), and Language (description based
on observation). The proposed activities serve to inspire teachers to implement the STREAM
approach in early primary education to enhance the educational process.

Keywords: STREAM, early primary education, Limbourg Brothers’ Calender, Arts, The
World around Us, Mathematics, Serbian Language.

INTRODUCTION

The national curricula for teaching and learning in the Republic of Serbia
(e.g., Rulebook II, 2018/2024) aim to improve and modernize teaching processes.
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The content is no longer regarded as a goal; rather, it is a tool used to achieve
learning outcomes, develop students’ functional knowledge and skills, and form
attitudes. The main purpose of these changes is to foster general, subject-specific,
and key competencies prescribed for each educational cycle. A particular empha-
sis is placed on the integration of the content. The curricula for all school sub-
jects are designed so that teachers can identify the themes and units suitable for
interdisciplinary integration more easily. An integrative approach, characterized
by both horizontal and vertical curriculum alignment, redefines the roles of teach-
ers and students: through collaborative inquiry, observing problems from multiple
perspectives, and drawing on knowledge from different scientific and artistic disci-
plines, students are expected to develop comprehensive and functional knowledge.

One of the integrative learning models tailored to the demands of the 21*
century is the STREAM (Science, Technology, Reading, Engineering, Art and
Mathematics) framework. STREAM integrates knowledge and skills from the
aforementioned disciplines to provide students with meaningful interdisciplinary
learning experiences. STREAM education has been gaining momentum in Serbia.
For instance, the project LET'S STREAM was implemented at the Faculty of Edu-
cation in Jagodina, with the support and funding of the U.S. Embassy during 2023
and 2024. It was designed to improve the quality of education in Serbia by tackling
the issue of integrating STREAM into the curricula for early primary education.
The Faculty of Education in Jagodina also hosted the international conferences
Professional Competences for Teaching in the 21st Century (2019) and STEM/
STEAM/STREAM — An Approach in the Theory and Practice of Modern Education
and Education (2024). The DoSE project (Center for the Promotion of Science of
the Republic of Serbia 2020-2023) strived to accumulate the examples of good
practices in STEAM education across Europe and to provide resources and tools
to support teachers and other education professionals in developing STEAM strat-
egies. The Science on Stage Serbia, led by the Institute for Modern Education and
Contemporary Primary and Secondary School, was designed with the purpose of
promoting STEM education in Serbia through professional trainings, workshops,
and the continuous dissemination of innovative teaching practices.

Although art (A) has been incorporated into the STEAM and STREAM
frameworks, as the extensions of the widely adopted STEM model (science, tech-
nology, engineering, and mathematics), it often has a marginalized role and is re-
duced to decoration and illustration. This paper aims to demonstrate that Art may
be more significant than a merely auxiliary component. Namely, works of art can
be the starting point for creating STREAM educational activities. This “reverse”
model in which art does not come at the end, but rather represents the foundation
that other components revolve around, is not commonly seen in practice. Hence,
a demonstration of possible activities stemming from a work of art can be a use-
ful contribution to the growing stock of papers and journal articles on STEAM
education.
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The medieval calendar illuminations by Brothers of Limbourg found in 7rés
Riches Heures du duc de Berry are selected as a starting point. The proposed activi-
ties integrate the units included in the curricula for the second grade of primary
school in the following school subjects: Arts (theory of form, interpretation of
works of art, visual art creation), The World around Us (e.g., the nature calen-
dar — monitoring natural cycles by describing and recording changes in nature
and the changes in the timing of life-cycle-events (phenophases) of plants and
animals), Mathematics (thematically adapted tasks for practising geometric shapes
and arithmetic), and Serbian Language (description based on observation).

INTEGRATIVE TEACHING

Integrative teaching is based on interdisciplinary connections and thematic
curriculum planning (Ceki¢-Jovanovi¢ 2021). There are diverse benefits of this
innovative teaching model, including increased student motivation, improved un-
derstanding of the content, stronger links between different scientific and artistic
fields, and more comprehensive and meaningful learning (Ceki¢-Jovanovi¢ 2021).
One of the principal advantages of this approach is that it allows students more
autonomy and independence to explore the world around them, while acquir-
ing knowledge in an authentic way, i.e., through inquiry and direct experience
(Cudina-Obradovié, Brajkovi¢ 2009: 17). As Buljbasi¢-Kuzmanovi¢ (2007: 148)
highlights,

The integrative approach to learning emphasizes intellectual, social, emotional
and aesthetic development, supports the holistic development of students, and does
not focus on isolated, mainly cognitive outcomes. At the center of integrative learn-
ing is an individualized, learner-oriented program, instead of a subject-oriented and
teacher-led program (Buljbasi¢-Kuzmanovi¢ 2007: 148).

Traditional subject-based instruction often fails to encourage students to
make connections between knowledge acquired across different disciplines, and
integrative approaches seek to overcome these limitations (Vilotijevi¢, Vilotijevié
2016: 104).

Teachers have a pivotal role in this process as their role is redefined (Lazarevi¢
1993: 68): they must break down the barriers between different subjects and initi-
ate the integration of the content from different disciplines in order to develop an
interdisciplinary approach to a problem and allow students to acquire compre-
hensive knowledge. As Lazarevi¢ (1993) observed more than three decades ago,
teachers’ professional role must shift from that of a knowledge transmitter and, in
addition to their traditional role of instructors, teachers are now expected to be,

267



Y3IOAHHIA, 2026, XXIII/2; ctp. 265-280

Mia M. ARSENIEVIC, JELENA M. MLADENOVIC

strategists and guides of the learning process, programmers, organizers, diag-
nosticians, motivators, partners in pedagogical and social interactions, educators,
evaluators, therapists, researchers, creators (Buljbasi¢-Kuzmanovi¢ 2007: 148).

Equally important is the learning environment itself, which should encour-
age exploration, creativity, collaboration, and problem solving.

The emergence of the so-called digital natives (Prensky, 2001) has further
reinforced the need for innovative teaching approaches, as students have been
growing up in the digital era: they routinely use digital technologies in their every-
day activities and readily adapt to new technological developments. Media literacy
and a constant access to digital information have profoundly influenced education-
al processes. Namely, the digital technologies have changed the ways of accessing
information; especially then it comes to Al-based tools that offer complex, user-
tailored answers, interpretations, and recommendations, even for the most basic
web searches. Although the information provided by such tools is unreliable, for
digital natives, knowledge seems easily attainable, i.e., immediate and effortless, as
long as they have their digital devices and an internet connection at their disposal.
When they do not have an access to these tools, insecurity settles in.

At the same time, students’ expectations of teachers do not decrease. Teachers
are expected to respond to the demands of the ever-changing digital world by adapt-
ing their teaching practices, i.e., to present content to students accustomed to multi-
media in an equally prompt, entertaining, and interactive way. Criticism that schools
are monotonous, tiring, rigid, and strict often do not stem from the comparisons of
school with real-life context, but rather from the comparisons of schools with the
digital environment that now constitutes students’ second reality. Integrative teaching
seeks to address this challenge by creating interactive and stimulating learning en-
vironments in which knowledge from different disciplines is interconnected in ways
that resemble the interconnected nature of digital information. Integrative activities
can contribute to navigating information with or without the internet, selecting in-
formation, but also processing it, considering it critically, connecting it to the other
content, and forming independent conclusions. In this process, students assume the
role of investigators, i.e., researchers, who access information directly and frequently
work collaboratively, so that, relying on conversation and critical thinking, they can
gain knowledge that transcends traditional disciplinary boundaries.

Content integration shifts from intra-subject to inter-subject integration.
Within most subjects taught within early primary education in Serbia, intra-subject
integration is already embedded in the curricula. For instance, the subject called
The World around Us, or Nature and Society, integrates the concepts from natu-
ral and social sciences, such as botany, zoology, ecology, geography, history, etc.
Mathematics combines arithmetic and geometry, while Serbian Language, inte-
grates reading, writing, speaking, with grammar and literary interpretation. The
subject called Arts brings together artistic practice and scientific knowledge: it
focuses on the development of fine motor skills and creative expression alongside
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the acquisition of knowledge on the theory of form and art history, as well as the
development of interpretative skills, i.e., the interpretation of visual messages con-
tained in a work of art.

Building upon the existing interdisciplinary integration, current educational
reforms emphasize the need for integrating related content from different school
subjects by enlarging teaching units. Such an approach reduces the accumulation
of fragmented knowledge that characterizes traditional instruction and promotes
the development of functional knowledge, creativity and transferable competen-
cies. Instead of being a passive observer and recipient of information, a learner
becomes an active agent who acquires functional knowledge through investigation,
experience, and reflection.

Teachers in the first cycle of education (early primary school) are particularly
well positioned to implement integrative teaching as one teacher teaches most com-
pulsory subjects. They can organize teaching more flexibly and adjust their schedules
to design learning activities that integrate content from different disciplines. For this
reason, the paper targets the teachers teaching in early primary education.

STREAM

STREAM is an instructional approach founded on the integration of tradi-
tionally separate school subjects. The framework emphasizes the interrelatedness
of content, i.e., knowledge, and its application in authentic, real-life contexts. The
growing emphasis on integrative approaches in contemporary education, including
STREAM, stems from the recognition that learning is not an isolated process, but
rather a dynamic system of interconnected experiences and knowledge that we
construct during our lifetime and apply in our everyday life.

STREAM is particularly valuable at the level of early primary education, be-
cause students are introduced early on to the basic principles of scientific thinking
and “mathematical reasoning.” As students engage in interdisciplinary learning over
time, their knowledge becomes more structured, they develop problem-solving skills
applicable to real-life problems, critically examine problems from multiple perspec-
tives, and learn collaboratively (Womack Wine 2025). Moreover, despite history not
being explicitly represented in the STREAM acronym, historical content can also
be effectively incorporated through meaningful connections with other disciplines,
thereby fostering students’ analytical and creative thinking (Lestari et al. 2023).

The effectiveness of STREAM education depends largely on teachers’ crea-
tivity and professional competence in designing stimulating learning environments.
Innovative teaching practices encourage active student participation and contrib-
ute to the development of creative individuals capable of approaching problems
holistically and generating innovative solutions (Sanders 2009; Mladenovi¢ et al.
2023). Nevertheless, despite the widely recognized educational benefits of integra-
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tive teaching, many primary school teachers still rarely implement such approach-
es, primarily because they do not perceive themselves as sufficiently prepared for
interdisciplinary teaching through their initial university education (Starija$ et al.
2025). Hence, this paper aims to support teachers by proposing activities that can
be implemented in early primary education.

Within both STEAM and STREAM education, Arts is most frequently
treated as an auxiliary component that should contribute to the development of
the overall aesthetic (Liu et al. 2021) or provide students with the opportunity to
express their creativity (most often by illustrating some content). However, the
subject called Arts and its content have not been utilized to their full potential.
Art education provides students with the opportunity to “think in pictures” (Eis-
ner 2002), i.e., to think symbolically, and it allows children to perceive the world
through color, shape, symbol, and composition, all of which naturally connect to
the concepts taught in other subject areas (Selakovi¢ 2023). Arts is a subject in
which students develop motor skills and master specific visual tasks, but it also de-
velops a model of thinking that enables flexibility, intuition, and interdisciplinary
understanding (Eisner 2002). Hence, in this paper we advocate for using works of
art as a starting point for designing STREAM educational activities.

THE BOOK OF HOURS OF THE DUKE OF BERRY

As mentioned, this paper proposes Arts-based STREAM activities integrat-
ing the content from three other subjects: The World around Us, Mathematics,
and Serbian Language. The activities presented here are based on the calendar
illustrations from The Book of Hours of the Duke of Barry, originally Les Trés
Riches Heures du duc de Berry, one of the most beautiful medieval illuminated
manuscripts, created by the Limbourg Brothers (Paul, Herman, and Jean Malouel)
between 1412 and 1416.

This masterpiece is frequently used as a visual and instructional resource in
Arts classes in primary schools due to its depiction of the seasons and the visual
language, which can be easily interpreted by young learners. An additional moti-
vation for designing STREAM activities inspired by the world’s most famous il-
luminated manuscript is the fact that its restoration was completed in 2025. Since
the late nineteenth century, the manuscript has been exhibited only twice, with
the previous exhibition having taken place more than forty years earlier. During
the exhibition—considered one of the most significant cultural events of 2025—
the manuscript pages were turned every two weeks. Visitors to the Chateau de
Chantilly also had access to projection rooms, multiple facsimile copies of the
manuscript, digital editions, and numerous accompanying activities inspired by the
manuscript itself and the life of the Duke of Berry. Appropriately marking impor-
tant anniversaries and significant dates, as well as familiarizing students through
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curricular and extracurricular activities with major international exhibitions and
fairs in the fields of art, culture, and science, enables schools to participate in glob-
al cultural developments. Concurrently, they can modernize a teaching process by
making both its methods and content more contemporary and relevant.

Les Treés Riches Heures du duc de Berry is a personalized Book of Hours
containing prayers, devotional texts, and passages from ecclesiastical poetry ar-
ranged according to the different months and canonical hours of the day. While
earlier manuscripts typically represented the seasons in small medallions, in the
Treés Riches Heures these evolved into large illuminations (22.2 x 13.5 cm) depict-
ing characteristic activities associated with each month. Although Books of Hours
were religious in nature, they are also highly personalized devotional books, as
artists frequently accommodated the wishes of their patrons. This is exemplified
in the Trés Riches Heures, commissioned by the Duke of Berry, younger brother
of King Charles V of France, who requested that alongside scenes of nature, sea-
sonal labor, and religious festivals, the manuscript should also include depictions
of his numerous estates and magnificent castles (Arsenijevi¢ 2024: 111). Written
in Latin, the manuscript contains as many as 66 full-page and 65 smaller illumi-
nations of exceptional artistic value, representing the most advanced stage of the
International Gothic style.

This style, which spread throughout Europe during the Late Gothic period
after 1400, combined Northern European and Italian artistic traditions. Its defin-
ing characteristics include a soft painterly quality, a new sense of spatial depth
and volume, and the so-called drolleries, i.e., the decorative marginal ornaments
that introduced a sense of playfulness into the otherwise solemn Gothic realism.
The manuscript remained partially unfinished because the artists died during the
plague in 1416. It was eventually completed in 1485 by Jean Colombe. Although
Colombe’s illuminations are noticeably distinguished by a more subdued color pal-
ette and less masterfully constructed pictorial space, they did not diminish the
overall beauty and artistic value of this remarkable manuscript.

PROPOSED ARTS-BASED STREAM ACTIVITIES

As mentioned, the calendar illuminations of the Limbourg Brothers are fre-
quently used as visual and instructional resources in Arts classes because they viv-
idly depict seasonal changes in nature, agricultural activities, and various customs,
including some that are still observed today, such as the celebration of the New
Year, illustrated in the illumination for January (QR Code 1) Particularly note-
worthy is the February illumination, which is considered the first winter landscape
in the history of Western art. This illumination also demonstrates the contrast
between interior and exterior space, a concept addressed in Arts for second-grad-
ers. A characteristic feature of Gothic painting is the removal of the front wall of
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buildings to reveal the interior, enabling students to observe the contrast between
the snow-covered outdoor landscape and the warm interior of a peasant’s cottage,
where villagers are shown warming their feet by the fire with their garments lifted.

OR code 1. Brothers from Limbourg — Calendar

https://pefja.kg.ac.rs/preuzimanje/qr/Braca-iz-Limburga-Kalendar.pdf

The October and March illuminations are also interesting because they con-
tain one of the earliest representations of cast shadows in Western art after Clas-
sical Antiquity. This feature provides an excellent opportunity to support second-
grade lessons on the topics of Shape and Space Picturesque scenes portraying both
the life at the court of the Duke of Berry and the everyday life of peasants in
medieval France continue throughout the remaining monthly illuminations.

Second-graders are generally able to identify the season represented by
recognizing the agricultural tasks performed by the figures or by interpreting the
colors used to depict the natural environment. Due to the knowledge acquired in
other subjects, especially The World around Us, pupils are expected to understand
what they are seeing. By comparing the color palettes of the March, May, July, and
October illuminations, students can follow the visual narrative of nature’s transfor-
mation, from its awakening in spring to its gradual decline in early autumn. Even
when younger primary school students fail to understand all segments and aspects
of these illuminations, they can read about in texts adapted to their age as shown
in the material. Namely, the age-appropriate brief descriptions and stories can ac-
company illustrations (QR Code 1).

The STREAM activities based on the calendar illuminations of the Lim-
bourg Brothers can integrate the following curriculum units (Table 1) from the
Grade 2 Curriculum (Rulebook II, 2018/2023).

Table 1. Units suitable for integration

Subject Themes Units
Arts Shapes Contrasts (Introductory Lesson)
Space Spaces around us (Introductory Lesson)

The World around Movement and orientation in time  Holidays and Seasons (Lesson Review)

Us Diversity of nature Seasonal changes (Introductory Lesson and
Lesson Review)

Mathematics Numbers Addition and subtraction of two-digit
numbers (Lesson Review)

Serbian Language Linguistic culture Description plan based on direct observation

272


https://pefja.kg.ac.rs/preuzimanje/qr/Braca-iz-Limburga-Kalendar.pdf

Y3OAHHIIA; 2026, XXIII/2; cTp. 265-280

THE WORK OF ART AS A STARTING POINT FOR CREATING STREAM ACTIVITIES IN EARLY PRIMARY EDUCATION

The proposed teaching units can be integrated within the framework of a
thematic day. A sequence of four or five lessons provides sufficient time for stu-
dents to achieve the learning outcomes prescribed for all four subjects while re-
maining within a single thematic context. An additional advantage of this approach
is its flexibility, as the thematic day can be adapted to the particular month or
season in which it is implemented. Namely, the manuscript contains illustrations
for all twelve calendar months. Depending on a selected month, teachers, can in-
tegrate the content taught in The World around Us. For instance, if a thematic day
takes place in January, the illustration depicting the New Year celebration can be
used to address the unit Holidays and Seasons of the Year. If a thematic day takes
place in March, the illustration depicting sowing (planting) can be used to teach
the unit Seasonal changes. Such flexibility is possible because teachers are permit-
ted to adapt their annual teaching plans to the school calendar and the needs of the
teaching process, particularly in situations when integrating content from different
school subjects is suitable. One of the major advantages of STREAM activities
based on the selected calendar illuminations is that thematic days inspired by these
works could be implemented every month, or at least once during each season
throughout the school year.

Beginning with the selected illumination, a teacher can introduce a particu-
lar season or holiday, thereby creating a meaningful introduction to the Serbian
Language lesson in which students are expected to develop an outline for a de-
scriptive text based on direct observation. The same illustration could also inspire
context-based mathematical problems tailored to the current Mathematics unit. In
Arts, it could function as a visual and instructional resource for explaining concepts
such as contrast or space while simultaneously serving as inspiration for students’
own artistic creations.

It is also important to emphasize that the STREAM activities proposed in
this paper could become part of a much broader project. For instance, students
can be required to maintaining a nature calendar with age-appropriate observation
charts. Such a project could be implemented progressively throughout the entire
school year, enabling students to observe, document, and interpret seasonal trans-
formations while making meaningful connections across different subject areas.

ARTS

The Arts Curriculum for second-graders comprises the theme Shapes and
Space, which includes the units Contrast and Spaces around Us. In these units, cal-
endar illuminations can serve as visual didactic tools as there are obvious contrasts
in colors and sizes. This can be, inter alia, linked to the contrasts in nature (e.g.,
seasons) and contrasts in size (e.g., large versus small). It can be also connected
to the contrasts in dynamics and rhythm, which is taught within Music Education.
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Calendar illustrations can also be utilized with the unit Space, as spatial plans are
well defined. Namely, the shapes in the foreground are larger than those in the
background. This is age-appropriate as this is how second-grade students perceive
space. The ability to recognize spatial plans and represent the depth (via closer —
larger and further — smaller) is listed as one of the learning outcomes for second-
graders in Arts.

The lesson unit Spaces around Us can be linked to the perception of spatial
depth as well as to contrasts in color and size, primarily by drawing pupils’ atten-
tion to the contrast in tones used to illustrate the cold and warm months, but also
to the contrast between interior and exterior space in the illustration of February.
A similar approach to depicting interior and exterior space within a single com-
position may serve as a suitable topic for pupils’ artistic work, as this manner of
representing space is common among children at this developmental stage. An-
other possible artistic task is for pupils to create illustrations of the seasons or of
individual months, portraying contemporary ways of life. This would establish a
contrast between the past and the present, which could be highlighted during the
final discussion of the completed artworks by comparing the scenes painted by the
Limbourg Brothers with those created by the second-grade pupils.

WORLD AROUND US

The calendar illuminations created by the Limbourg Brothers are a vivid
and valuable visual-didactic resource for teaching Holidays and the Seasons and
Seasonal Changes. By observing these illuminations, pupils can identify human
activities throughout all twelve calendar months, as well as changes in the natural
environment over the course of the year. The illustrations enable them to recog-
nize the succession of different developmental stages (i.e., phenophases) in the life
cycles of plants and animals.

Within the thematic unit Movement and Orientation in Space and Time, pu-
pils are to learn about basic concepts of time (day, week, month, and year) and with
instruments used for measuring time, such as the clock and the calendar. Within
the thematic unit Diversity of Nature, second-graders learn to observe and record
seasonal changes in nature and typical human activities. This includes monitoring
weather conditions (e.g., sunny or rainy weather), temperature, and changes in
plants, as well as observing, describing, and documenting these changes using a se-
lected tree as an example (e.g., the beginning of flowering, fruit ripening, leaf fall,
and similar phenomena). Pupils also study the appearance and seasonal changes on
farms and agricultural holdings, domesticated animals, ecological factors (sunlight,
air, water, and soil) and their interdependence, as well as the role of humans in
nature. These natural and seasonal changes are vividly represented in the calendar
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illuminations created by the Limbourg Brothers, making them an excellent visual
resource for supporting the achievement of these learning outcomes.

Nature calendars, or phenological calendars, which pupils encounter in the
World around Us, have evolved throughout history as tools for observing and record-
ing changes in nature. Traditionally, they were primarily used to support agricul-
tural planning by identifying the most favorable periods for farming activities, such
as sowing and pest control (Kalita, Sharma 2023). Today, however, phenological
calendars have a much broader range of applications, extending beyond agriculture
to fields such as tourism and education. Moreover, with the integration of modern
digital technologies and citizen science initiatives, even young pupils can actively
participate in observing, recording, and analyzing natural phenomena, thereby as-
suming the role of “young researchers” (QR code 2).

OR code 2. Customized tables for monitoring changes in nature'

https://pefja.kg.ac.rs/preuzimanje/qr/Svet-oko-nas-tabele.pdf

By monitoring changes in nature throughout the year, that is, by systemati-
cally observing the weather conditions and the behavior of living beings that they
lead to, pupils are introduced to the basic principles of the scientific method — they
learn and practice the skills of observation, description, recording and forming as-
sumptions (hypotheses), and they analyze, discuss and collaborate with each other
in order to predict the possible consequences of these relationships and changes
(Wals et al. 2014; Kluch et al. 2021). In addition, such observations usually move
teaching from classrooms to natural environments. In this way, students learn to
think systematically, notice and understand interconnections in space and time,
appreciate the complexity of relationships in nature (and society), and develop a
concern for the world around them and for nature in general.

MATHEMATICS

A consolidation lesson on Addition and Subtraction of Two-Digit Numbers
may include textual problems thematically linked to the seasons and, more spe-
cifically, to the calendar illuminations. Thematically contextualized mathematical

! The instructional materials, including adapted nature observation charts, thematic math-
ematics worksheets, and descriptive writing plans based on direct observation, were developed by
Vesna Svrzi¢, a Master’s student in Primary Education, as part of the course Art Education and Cur-
riculum Integration, under the supervision of Prof. Dr. Mia Arsenijevi¢, the course instructor.
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problems are particularly appropriate in early primary education, as pupils are
encouraged to think critically and establish connections between mathematics and
real life, as well as between mathematics and the distant past depicted in the Lim-
bourg Brothers’ illuminations (QR code 3).

OR code 3. Thematic mathematical problems inspired by the Calendar

https://pefja.kg.ac.rs/preuzimanje/qr/Matematika-tematski-zadaci.pdf

A textual mathematical problem may include the character of Duke. For
instance, a problem may state that the Duke, during a winter hunt, saw 62 stags
and 28 does, and require pupils to calculate the total number of animals. Such
problems may spark pupils’ curiosity about the historical figure of the Duke of
Berry, prompting them to explore how medieval people lived: how they hunted,
dined, celebrated holidays, and spent their leisure time.

Thus, beyond providing an engaging context for learning mathematics and
connecting mathematical concepts with authentic historical settings, thematic
word problems foster pupils’ curiosity and encourage further inquiry. They serve
as a gateway to history, geography, and other academic disciplines, helping chil-
dren develop a more comprehensive understanding of topics that capture their in-
terest, and promoting interdisciplinary learning.

SERBIAN LANGUAGE

Within the thematic area Language Culture, second-grade pupils learn how
to develop an outline for descriptive writing, including descriptions based on di-
rect observation. In the context of the proposed lesson, pupils can prepare such an
outline by observing the calendar illuminations created by the Limbourg Brothers.

The discussion of the calendar illuminations within the proposed STREAM
activities would be enriched by the knowledge pupils had previously acquired
across different subjects through inquiry-based activities conducted together with
their teacher. Observing these works of art enables pupils to identify contrasts in
color, size, and spatial representation, while the World around Us lessons help
them recognize the seasons and the changes occurring in nature as depicted in
the medieval illustrations. This interdisciplinary approach provides an effective
introduction to the Serbian language lesson aimed at developing pupils’ language
culture and descriptive expression (QR code 4).
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OR code 4. Observation-based description plan

https://pefja.kg.ac.rs/preuzimanje/qr/Srpski-jezik-plan-opisivanja-na-osnovu-

posmatranja.pdf

Having already explored the topic through a range of STREAM activities,
pupils would be well prepared to confidently construct a descriptive writing plan.
By once again examining the reproductions, they should be able to clearly articu-
late—either orally or in writing—what they observe and what they have learned
about scenes of medieval rural life in France, while also drawing comparisons with
their own everyday experiences. As expected, descriptions of the natural environ-
ment, which occupies a central place in the calendar illuminations, would likewise
become the focal point of pupils’ oral and written descriptions inspired by the
selected reproductions.

CONCLUDING REMARKS

The STREAM activities proposed in this paper demonstrate the potential
for integrating curriculum content from four subjects: Arts, World around Us,
Mathematics, and Serbian Language, as prescribed by the current curriculum for
the second grade of primary education.

This paper demonstrates that a work of art can serve not merely as a com-
plementary element but as the conceptual starting point for designing STREAM
learning activities in primary education. Unlike the more common practice in
which the arts serve primarily as a concluding creative activity or an aesthetic
supplement to STEM-based learning, the present approach positions the artwork
at the centre of the educational process. In doing so, it fully exploits the integra-
tive potential of the visual arts to connect concepts across scientific, linguistic,
and mathematical domains while simultaneously fostering visual literacy, critical
thinking, creativity, observation skills, and interdisciplinary understanding.

The proposed model illustrates how a single artwork can provide a coherent
thematic framework for learning experience that extends from individual lessons
to thematic days or larger interdisciplinary projects. The project combines artistic
knowledge (formal analysis, interpretation of works of art, and artistic creation),
natural sciences (the nature calendar and seasonal changes), mathematics (geom-
etry and arithmetic through context-based problem solving), and language educa-
tion (observation-based descriptive expression).

Rather than presenting a complete instructional model, the paper offers a
conceptual framework by mapping curriculum content that can be meaningfully
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connected to the selected work of art and explaining how it can support the teach-
ing of specific curriculum units in the second grade. Given the thematic focus of
the artwork and the fact that the concept of the seasons is addressed in different
ways throughout the first cycle of primary education, from the first to the fourth
grade, this medieval manuscript may also serve as an effective starting point for
designing similar STREAM activities across other grade levels. Namely, the cal-
endar’s rich visual and interdisciplinary potential provides opportunities for devel-
oping integrated learning experiences that connect artistic heritage with concepts
from the natural sciences, mathematics, language, and other curriculum areas.

Although this paper presents a conceptual model rather than an empirically
evaluated intervention, it offers a methodological framework that may support
teachers and pre-service teachers in designing similar interdisciplinary learning
experiences. Future research should examine the effectiveness of this art-centered
STREAM approach through classroom implementation and empirical evaluation
of its impact on students’ learning outcomes, creativity, engagement, and inter-
disciplinary competencies. Such studies would contribute to a deeper understand-
ing of the role that works of art can play in enriching STREAM education and
strengthening integrative teaching practices in primary schools.
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Mwua M. Apcenujesuh

VYuusepsuret y Kparyjesiry
daxynTeT negaronkux Hayka y JaroonuHu
Kareznpa 3a IMIaKTHYKO-METOAMYKE HAYKe

Jenena M. Mnagenosuh

Karenpa 3a nprposHO-MaTeMaTHiKe 1 MH(POpMaTHUKe HayKe

YMETHHNYKO JEJIO KAO TTOJIABNIITE 3A KPEMPABLE CTPEAM
AKTMBHOCTN V PA3PEJHOJ HACTABU

Pesume: CTPEAM (err. STREAM) npeacTaBiba caBpeMeHH MPHCTYII 00pa30Baby
koju unterpuite Hayky (C), Texnosnoryjy (T), mucame u ynrame (R), nunxewepcrso (E),
yMmeTHOCT (A) u matematky (M) 1 THIMe TIpy’ka yUCHUIMMA HOBO UCKYCTBO yUerha Koje
je nmpunaroheno norpedama 21. Bexa. Mako ykmydena y CTEAM u CTPEAM odpazoBHe
KOHLIENTe, HalpeJHuje BapujaHTe caja Beh mmpoko pacrpocrpawenor CTEM-a, ymer-
HOCT y OKBUPY OBHX MOJIeJIa HEPETKO je Ha MapruHu. Llusb oBor paja jecte ga ykaxe Ja
YMETHHUYKO JIeJI0 MOXke OMTH nojasuire 3a kperupate CTPEAM 00pa30BHUX aKTUBHO-
CTH ¥ Jla YMETHOCT MO’e MMaTH 3HaTHO Behy yJory oz ectetcke. Y OBOM pajy MpejcTa-
BJ/beHE Cy Moryhe akTUBHOCTH HaMeeHe pa3pelHOj HACTaBH, a 3a YMje Kpeupamwe je Kao
TIOJIA3UIITE MOCTy: X110 Aeno bpahe u3 JInmOypra, 0MHOCHO cpeilbOBEKOBHE MITyMUHAIIN-
je xanenzapa u3 kwure Les Trés Riches Heures du duc de Berry. Pan npeanaxe UHTerpa-
LI1jy 3Hama U3 00JACTU YMETHOCTH (Teopuja popme, MHTepIpeTalja yMETHUUKOT Aeja,
JIMKOBHO CTBApAJIAIlTBO), IPUPOJHUX HayKa (KaJieHaap npupoje — npaheme NpupoaHux
LIMKJIyca ONUCHUBAbEM M OeNIeKEeHEeM IPOMEHa Y MPUPOAU U MPOMEeHa MOjaBHUX OOJIMKa
(dpeHODa3a) TOKOM JKMBOTHOT IUKJIyca OWJbaka M KMBOTHIbA, KA0 U HUXOBA Mely3aBu-
CHOCT, €KOJIOTHja), MaTeMaTuKe (OOJMIM U BekOarme pauyHara Kpo3 TeMaTCKU IpHJIaro-
DeHe 3aaTKe) U je3uka (OMMCHBAKE HA OCHOBY MOcMaTpama). OBaj ,,00pHYTH MO, Y
KOMe YMETHOCT He JI0JIa3H Ha Kpajy, Beh mpeacTasipa nosaswuire 3a reaokynan CTPEAM
MpojeKar, HUje yoOuvajeH y mpakcH, 300r yera BepyjeMo [1a MpejicTaB/batbe jeJHOT Ta-
KBOT TIPOjeKTa MO3Ke JOMPUHETH Pa3BOjy CIMYHUX AaKTUBHOCTH U yHarpehewy HacTaBHE
IpaKce y paHOM OCHOBHOLIKOJICKOM 0Opa30Bamby.

Knyune peuu: CTPEAM, paspenna HacraBa, Kanennap opahe u3 JlumOypra, JIu-
KOBHa KynTypa, CBer oko Hac, MaremaTuka, CpIicKU je3uK.
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GEOMETRIC ELEMENTS IN THE MUSICOGRAM FOR
LISTENING TO RADETZKY MARCH

Abstract: This paper highlights the possibilities of applying geometric elements in a mu-
sicogram as an effective technique for music listening activities with primary school students.
The aim of the study is to identify and explain the relationship between the geometric shapes
used in a musicogram and the corresponding musical elements or musical phrases in Radetzky
March. The study addresses two interrelated research questions: (1) Which musical character-
istics can be represented by geometric elements? and (2) Which geometric elements are most
suitable for the graphical representation of music? The paper presents a musicogram designed
for listening to Radetzky March, a composition included in the current Music Education Cur-
riculum for the fourth grade of primary education. Based on the analysis of the musical compo-
sition and the designed graphical representation, i.e., musicogram, it can be concluded that the
successful application of appropriate geometric shapes in a musicogram primarily depends on
the careful selection of the musical composition, the identification of individual musical phrases,
and the recognition of their key characteristics. The pedagogical implications of this paper re-
late to the use of musicograms in classroom practice to promote active music listening and to
foster the development of perceptual abilities among primary school students.

Keywords: musicogram, elements of geometry, music listening, Music education.

INTRODUCTION

The development of music listening skills represents an essential compo-
nent of students’ musical growth within the music education. In primary education,
performing, listening to, and creating music are co-integrated with listening; with
listening being the foundation that connects all musical activities (Anderson 2012;
Kerchner 2009; Mark, Gary 2007; Reimer 2003). Loane (1984/2008) argues that
the traditional division of music instruction into separate domains is not entirely
appropriate, suggesting that both music performance and music creation constitute
specific forms of listening. Similarly, Reimer (2003: 257) emphasizes that listen-
ing should be regarded as a creative activity and the central component of music

vukicnatasa@yahoo.com 281


mailto:vukicnatasa%40yahoo.com?subject=
https://orcid.org/0000-0002-6268-2508
https://orcid.org/0000-0002-5850-2543
https://doi.org/10.46793/Uzdanica23.2.281V

Y3OAHHIA, 2026, XXIII/2; ctp. 281-297

NaTAaSA M. VUKICEVIC, KATARINA R. STANOJEVIC

education, considering that “people interact with music most frequently as listen-
ers rather than as performers.”

Listening, as a specific cognitive and emotional experience (Hargreaves et
al. 2003), is closely associated with broader aspects of children’s development.
Previous research has shown that listening to music promotes the development of
attention (Zaatar et al. 2023), auditory perception (Wesseldijk et al. 2020), and
verbal memory (Al-Yasin, Hamdan 2023; Dunning et al. 2015; Proverbio et al.
2015). Furthermore, listening to music contributes positively to academic achieve-
ment in areas such as early literacy, writing, mathematics, and foreign language
learning (Gelabert Gual et al. 2023).

The previous studies have also shown that listening to music at school and at
home differ significantly, meaning that students intuitively employ different listen-
ing strategies depending on the context (Boal-Palheiros, Hargreaves 2001, 2004).
In everyday life, listening to music is generally passive and primarily driven by
emotional engagement, whereas in educational settings it involves a structured
musical experience with clearly defined objectives, learning tasks, and expected
outcomes (Boal-Palheiros, Hargreaves 2001). Within the context of primary mu-
sic education, this approach is commonly referred to as active music listening. It
involves the conscious and purposeful monitoring of musical events while students
engage in specific emotional and cognitive or analytical tasks. To encourage ac-
tive participation, listening activities are typically preceded by inquiry-based tasks
that direct students’ attention towards particular musical elements, such as melody,
rhythm, dynamics, tempo, texture, or musical form.

Although music listening is inherently an individual and internal experience,
following the musical flow presents a considerable challenge for young learners
because music is a temporal art. Children organize sounds and musical events as
they occur in the present moment (Bamberger 2006). As VujoSevi¢ (2016: 114)
points out, the understanding of musical content depends not only on the passage
of musical time but also on the listener’s memory capacity. Moreover, children
may focus on different musical parameters at different moments during listen-
ing, indicating that their attention fluctuates throughout the listening process (An-
derson 2012). As Aiello (1994) observes, “attentive music listening is a complex
process,” requiring listeners to make continuous decisions about which musical
features deserve their attention.

For these reasons, music educators employ a variety of instructional tech-
niques that help students follow the musical flow and maintain focused attention
throughout the listening activity. One particularly effective technique is the mu-
sicogram. The pedagogical application of the musicogram was developed by the
Belgian composer and music educator Jos Wuytack (Wuytack 1971, as cited in
Wauytack, Boal-Palheiros 2009), with the aim of making the structure of a musical
composition more transparent and easier for students to follow. Like other forms
of visual representation used in teaching, the musicogram plays an important mo-
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tivational role by encouraging students’ engagement in music listening. This moti-
vation is closely related to all stages of perceiving, understanding, and interpreting
a musical work and is particularly significant during the early years of schooling.

Since the musicogram is not included among the instructional strategies cur-
rently recommended for music listening activities in the Serbian primary school
curriculum (Curriculum for the Fourth Grade of Primary Education, 2019), the
theoretical framework of this study draws on previous research investigating the
possibilities and educational effects of using musicograms in music instruction.
These studies are primarily grounded in Wuytack’s approach to music listening
and in the musicogram as a technique for promoting active music listening.

THEORETICAL FRAMEWORK: MUSICOGRAM AS A
TECHNIQUE FOR ACTIVE MUSIC LISTENING

Wuytack’s approach to music education is founded on the premise that mu-
sic listening in school should not be a passive activity. Rather, every child, regard-
less of age or level of musical development, is capable of following the musical
flow attentively, recognising essential musical characteristics, and appreciating art
music (Boal-Palheiros, Wuytack 2006). Children naturally and intuitively experi-
ment with musical material through performing, listening to, and creating music.
According to Wuytack (2006), these early musical experiences play a crucial role
in subsequent musical development; therefore, music education should be acces-
sible to every child.

Central to Wuytack’s pedagogical approach is the musicogram, a simpli-
fied visual representation of a musical work that enables children to follow and
understand the structure of the music while listening (Rubio et al. 2017). The
simultaneous processing of visual and auditory information enhances musical per-
ception (Eysenck, Keane 2020), making the musicogram a particularly effective
instructional tool for active music listening in primary education (Boal-Palheiros,
Wuytack 2006). As Rubio et al. (2017: 8) explain, “the purpose of the musicogram
is to attract the listener’s attention through a graphic representation of the temporal
development of a musical work, enabling students to understand different musical
elements by establishing relationships through symbols or images.” Its primary
function is to highlight fundamental musical relationships, including change, con-
trast, repetition, and thematic organization.

A musicogram deliberately avoids excessive detail, as detailed musical
analysis belongs to later stages of music education. Young learners first perceive
the overall musical flow and broader contrasts before gradually becoming capable
of identifying individual musical elements (Bamberger 1991, as cited in Johnson
2004). In this way, students progressively develop the ability to follow and rec-
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ognize the temporal progression of music, which constitutes one of the principal
learning outcomes of active music listening. Vujosevic (2016) argues that the audi-
tory perception of musical form is among the most demanding aspects of music
learning because musical form represents one of the most abstract musical con-
cepts. Consequently, listening activities should encourage students to direct their
attention to both the structural organization and the constituent musical elements
of a composition (Swanwick 1991, as cited in Rubio et al. 2017). As a visual map
constructed from drawings or interconnected symbols, the musicogram “helps lis-
teners understand the structure of a musical work through an audiovisual process
of observation and active listening” (Olarte Martinez 2009, as cited in Rubio et al.
2017: 10).

Within a musicogram, musical form and the most salient musical elements—
particularly rhythm and instrumentation—are represented by abstract symbols and
geometric shapes. Wuytack proposed specific graphic symbols for individual in-
struments and instrumental families, whereas colours are used more freely to em-
phasize contrasts between sections and themes. At the same time, he stressed that
the musicogram should not be regarded as a rigid or universal model (Wuytack,
Boal-Palheiros 2009). Instead, teachers are encouraged to adapt the technique to
the cultural background, traditions, educational context, and developmental char-
acteristics of their students.

The use of a musicogram typically comprises two complementary phas-
es: preparation before listening and guided activities during listening. Wuytack’s
methodological guidelines recommend listening to the selected composition at
least three times (Wuytack 1971, as cited in Boal-Palheiros, Wuytack 2006), with
each listening stage involving different musical and pedagogical objectives.

During the first encounter with the composition, students become familiar
with its principal themes and musical phrases through active musical participation.
They sing selected melodic fragments, perform rhythmic movements, or play short
passages on classroom instruments, thereby acquiring direct experience with the
thematic material before listening analytically.

During the second listening, students collectively follow the large-format
musicogram while listening to the complete composition. The teacher guides the
activity by explaining changes in the musical flow and drawing attention to the
symbols and geometric shapes representing different musical events. This stage
reflects an analytical approach to music listening that is consistent with contem-
porary models of music education (Ivanovi¢ 2007; Vidulin et al. 2020; VujoSevi¢
2016).

During the third listening, students receive individual copies of the musi-
cogram. While listening, they actively follow the music by touching symbols or
tracing the indicated lines with their fingers according to the prescribed direction
of movement. Even subtle hand movements encourage active engagement and fa-
cilitate the concretization of musical characteristics as well as the perception of
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musical form. Consequently, coordinated movement constitutes an essential com-
ponent of Wuytack’s pedagogical approach.

Previous research demonstrates that listening to music with the support of
a musicogram requires substantially greater cognitive and physical engagement
than traditional listening activities, in which students frequently remain passive
listeners. Active participation facilitated by the musicogram improves concentra-
tion, extends attention span, enhances comprehension of musical works, and in-
creases students’ enjoyment during classroom listening activities (Boal-Palheiros,
Wuytack 2006). Similarly, Tiirkoglu and Yasar (2023: 171) describe the musico-
gram as “a method that supports children’s active participation in music through
music listening,” while other researchers likewise emphasize its role in fostering
active listening and increasing students’ motivation (Tiirkoglu et al. 2023).

Considering the developmental characteristics of young learners, the musi-
cogram appears particularly appropriate for students in the third and fourth grades
of primary school. Within the Serbian educational context, its implementation
corresponds closely to the intended learning outcomes of the Music Education,
especially those related to analytical and cognitively oriented music listening. Ac-
cording to the current curriculum for the fourth grade, students are expected to
distinguish instruments according to their timbre and expressive possibilities, re-
late musical character to instrumental choice and musical elements, and recognize
contrast and repetition within musical works. Consistent use of graphic symbols
for recurring rhythmic or melodic motives facilitates the recognition of repetition,
whereas different symbols emphasize musical contrasts. Furthermore, the musi-
cal elements included in the fourth-grade curriculum—such as melodic contour,
tempo, rhythm, and dynamics—are all well suited to symbolic graphical represen-
tation.

According to Boal-Palheiros & Wuytack (2006), careful selection of musi-
cal repertoire represents one of the most important prerequisites for successful
use of the musicogram. Short instrumental works with relatively simple texture,
regular metre, and clearly articulated formal structure are particularly appropriate.
Another essential stage in designing a musicogram is the identification of charac-
teristic motives, phrases, and formal units within the composition. Consequently,
teachers need sufficient musical knowledge and pedagogical competence to use
musicograms effectively (Tiirkoglu, Yasar 2023). Each musical motive should be
represented by an appropriate symbol, as symbolic representation is more accessi-
ble to children and facilitates their perception of musical structure (Boal-Palheiros,
Wauytack 2006).

Musical perception constitutes the first stage of aesthetic musical experi-
ence, upon which emotional engagement and aesthetic understanding are subse-
quently built (Li 2022). Therefore, one of the fundamental principles in designing
a musicogram is that its visual representation should not evoke extra-musical im-
agery but should instead represent the formal structure and musical elements of the
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composition itself (Boal-Palheiros, Wuytack 2006). In this way, the musicogram
enables listeners to connect the musical whole with its symbolic visual representa-
tion (Tiirkoglu et al. 2023). Symbols should therefore be selected according to the
defining characteristics of individual musical phrases and the musical element that
predominates within each phrase, such as rhythm, articulation, or melodic contour.

The selection of graphic symbols should also correspond to young learners’
prior knowledge acquired in other curricular areas. Elements of geometry are par-
ticularly appropriate for several reasons. Geometric concepts occupy a substantial
place in the primary mathematics curriculum (Miliki¢ 2025) and are therefore
already familiar to students. As Miliki¢ (2025) notes, successful learning of geom-
etry depends largely on appropriate visual representations that begin with percep-
tual recognition of shapes in children’s immediate environment.

According to the Serbian mathematics curriculum, first-grade students ac-
quire basic spatial relationships, compare objects according to size and position,
identify geometric shapes and solids, and distinguish between straight, curved,
broken, open, and closed lines. During the second grade, these concepts become
more complex, requiring students to determine the length of broken lines, cal-
culate the perimeter of geometric figures, and construct simple geometric forms.
Building upon this prior knowledge, third-grade students learn about angles, dif-
ferent types of triangles, circles and circumferences, rectangles, and squares, while
increasingly applying this knowledge through practical geometric constructions
and measurements. Although the fourth-grade curriculum further develops meas-
urement of geometric quantities, the geometric concepts acquired during the first
three grades are particularly relevant for designing and interpreting musicograms.

Accordingly, the first research task of the present study involves analysing
the expressive characteristics of the selected musical composition with regard to
their suitability for visual representation through graphic symbols. Among the
various graphic elements available, lines, dots, circles, and triangles appear par-
ticularly appropriate for representing musical events. These geometric elements
are therefore examined in the second research task, which analyses the symbols
incorporated into the musicogram designed for Johann Strauss I's Radetzky March.
The musicogram developed for this study represents the opening section (A) of
the composition, whereas the graphic representations of the introduction and the
middle section, with minor modifications, were adapted from the model proposed
by Emanuele Ruggiero (2020).

METHODOLOGY

The methodology adopted in this study is based on a qualitative content
analysis of data related to the use of musicograms. The data were collected through
a review of studies addressing the application of musicograms in music education
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from the perspectives of theoretical frameworks, previous empirical research, and
pedagogical implications for identifying effective instructional techniques in music
listening. In addition, existing musicograms developed by various authors were
examined and analysed.

The study explores the suitability of using elements of geometry as visual
symbols in the design of musicograms. A musicogram was developed for Johann
Strauss I's Radetzky March, and the primary aim of the research was to identify
and explain the relationship between the geometric shapes employed in the mu-
sicogram and the corresponding musical elements or musical phrases in the com-
position.

The findings are presented and discussed in accordance with the research
objectives. The first subsection analyses the musical characteristics of Radetzky
March that are particularly suitable for graphical representation through geomet-
ric elements. The second subsection examines the rationale for selecting specific
geometric elements according to the musical components that are most prominent
within particular segments of the composition.

The research findings were interpreted using qualitative content analysis.

RESULTS AND DISCUSSION

MUSICAL CHARACTERISTICS OF RADETZKY MARCH

Johann Strauss I's Radetzky March, included in the current Serbian Music
Education Curriculum for the fourth grade of primary education, was selected for
the presentation and analysis of the musicogram. The musicogram was designed
for the first section of the composition, which is particularly memorable and easily
recognizable to young learners. The popularity of the opening theme may be at-
tributed to its intertextual character, as Burns (2020) notes that a similar thematic
idea appears in Strauss’s Jubel-Quadrille, Op. 130, while also recalling the the-
matic material of Haydn’s Symphony No. 100. In addition to being developmentally
appropriate for primary school students, the composition satisfies the criteria pro-
posed by Boal-Palheiros and Wuytack (2006) as essential prerequisites for the suc-
cessful design and implementation of a musicogram in music listening activities.

The composition exhibits a clear ABA formal structure, consisting of three
principal sections preceded by a brief introduction. The formal units are articu-
lated through authentic cadences and are characterized by frequent repetition, a
pronounced rhythmic profile, a steady tempo, and consistently strong dynamics
without abrupt dynamic contrasts. Strauss composed the march in D major, a
sharp key traditionally associated with brightness and brilliance (Despi¢ 1989).
This characteristic contributes to the vivid and energetic musical atmosphere and
partly explains the frequent use of D major in well-known orchestral repertoire.
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Although composers generally choose tonalities according to artistic preference,
certain perceptual associations have been identified in the literature. For example,
Rimsky-Korsakov and Scriabin both associated D major with the colour yellow,
describing it as a bright and radiant key (Despi¢ 1989).

In accordance with the conventional structure of the march and ternary song
form, the contrasting middle section (B) is presented in the dominant key, thereby
enhancing the sense of development and forward motion that is characteristic of
this musical form (Despi¢ 1989). The correspondence between the thematic and
tonal recapitulation, a defining feature of compound ternary form, also produces
a sense of structural balance and psychological closure for the listener (Despi¢
1989). In the present context, this contributes to a coherent and convincing musical
experience for primary school students.

The harmonic foundation of the opening thematic section is built upon
three principal chords. Through his distinctive treatment of melodic progression
and the tension established between melody and harmony, Strauss achieves a level
of melodic complexity that is uncommon within a simple song form. As is typical
of the march genre, the composition also employs varied musical textures. The
orchestration includes strings, three flutes, piccolo, two oboes, two clarinets, two
bassoons, four horns, two trumpets, three trombones, tuba, and percussion (snare
drum, bass drum, cymbals, and timpani). This rich orchestral palette creates strik-
ing timbral contrasts that intensify the musical experience and enhance students’
motivation to engage in attentive listening.

Rather than conveying an overtly military or martial character, the compo-
sition projects a ceremonial and celebratory atmosphere. This expressive quality
is achieved primarily through orchestration and through the distribution of the
principal melody among different instrumental groups throughout the work (Burns
2020). At the beginning of the composition, the main march theme is introduced
by the strings and woodwind instruments. Following the initial statement of the
theme, the piccolo emerges above the orchestral texture with its distinctive high
register. Before the return of the principal theme (Section A), a seamless transi-
tion is created through a trio passage performed by the brass instruments, while
the march concludes with a powerful and energetic tutti performed by the full
orchestra (Burns 2020).

Considering both the relative importance of individual musical elements in
shaping the expressive character of the composition and the sequence in which
these elements are typically perceived by young listeners, the symbols incorpo-
rated into the musicogram for Section A (Figure 1) primarily represent rhythm
and musical form, while the central subsection additionally illustrates the melodic
contour.
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Figure 5. Musicogram for the first section of Radetzky March (adapted and modified from
Ruggiero 2020).
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Rhythm, owing to its precision and regularity, is one of the musical ele-
ments most frequently represented through visual means. Its prominent role in a
duple (alla breve) metre, a defining characteristic of the march, further reinforces
its importance in the perceptual process, particularly for young learners.

At the beginning of the composition, the rhythmic texture is dominated by
short note values performed staccato, enriched with ornamental figures, eighth-
note rests, and occasional accents. These rhythmic features contribute to the fes-
tive, lively character of the march. Correspondingly, the melodic contour is dis-
continuous and assumes a wave-like shape in the second, contrasting subsection
of Section A. Rather than following a clearly directed ascending or descending
trajectory, the melody consists of alternating upward and downward movements
within a relatively narrow range, interspersed with turning figures.

The ternary form of the composition, in which contrast constitutes “the
essential characteristic of three-part form” (Crnjanski 2024: 311), enables stu-
dents to recognize the principal sections of the work more easily, distinguish their
contrasting features, and identify recurring musical phrases. At the microstruc-
tural level, the composition also exhibits a regular periodic organization, another
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characteristic feature of the march. The clear formal closure of smaller musical
units helps students recognize the completion of individual musical ideas, identify
phrase boundaries, and develop an initial understanding of the principles underly-
ing larger formal structures. Articulation, characterized predominantly by staccato
and accented notes, further emphasizes the rhythmic profile and expressive charac-
ter of the march. It should be noted that the analysis of individual musical elements
presented in this study serves the specific objectives of the research. Nevertheless,
the expressive character of the march is determined primarily by the interaction
and organization of these musical elements within the composition as a whole.

When describing the musical elements, terminology commonly used in ge-
ometry instruction—such as broken line, wavy line, and direction of movement—
was deliberately adopted to highlight the close analogies between musical features
and geometric concepts. Although the numerous correspondences between music
and mathematics have frequently led scholars to classify music within the domain
of scientific inquiry (Wright 2009), the present study does not seek to translate
musical concepts directly into mathematical language. Instead, it proposes a peda-
gogical approach to the design of music listening activities based on the structural
analogies and conceptual correspondences between these two domains.

Given the prominent role of rhythm, form, and articulation in shaping the
expressive character of the march, these musical components were selected as
the primary elements for graphical representation in the musicogram. In addition
to different types of lines, the graphical representation incorporates several basic
geometric elements, including dots, triangles, and circles. The findings reported by
Tiirkoglu et al. (2023), based on a formal analysis of musicograms published in
Turkish and other languages, demonstrate that a wide variety of graphic symbols
have been employed in musicograms. The most common include horizontal and
vertical lines, wavy, broken, and parallel lines, circles, triangles, horizontal and ver-
tical groups of triangles, dots, groups of dots, stars, capital letters (C, B, U, and M),
the infinity symbol, and the numbers 0, 1, and 7, whereas squares and rectangles
appear considerably less frequently (Tiirkoglu et al. 2023: 2294).

Although that study pursued different research objectives, its findings in-
dicate that the selection of symbols to represent specific musical components is
systematic rather than arbitrary. Considering the shared structural characteristics
of music and geometry, together with young learners’ visual perceptual abilities,
geometric elements appear to provide the most appropriate means of representing
musical structures graphically.
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ELEMENTS OF GEOMETRY IN THE GRAPHICAL REPRESENTATION
OF RADETZKY MARCH

Among the geometric elements employed in the visual representation of
music, the line is by far the most prominent because of its ability to represent a
variety of musical features, including rhythm, melody, articulation, formal units,
and structural closure. The strongest analogy exists between the line and melody,
as reflected both in the commonly used term melodic line and in the understanding
of melody as the horizontal dimension of musical flow (Ivkovi¢, Melody, as cited
in Crnjanski 2024).

In Rodo’s (2024) study investigating the use of music and musicograms for
foreign language learning and the development of listening skills in early child-
hood, lines connecting circles were used to reinforce visually the tendency of me-
lodic movement, with ascending and descending lines corresponding to higher and
lower pitches, respectively. Similarly, in the musicogram developed for the present
study, lines represent the melodic contour by illustrating both the type and, at
specific points, the direction of melodic movement. The use of lines is also peda-
gogically appropriate in relation to students’ prior knowledge of geometry. From
the first grade onwards, Serbian primary school students learn that different types
of lines can be used to represent objects and phenomena in the surrounding world
(Tahirovi¢, Ivancevi¢ 2016). This prior knowledge facilitates their understanding
of the line as a graphic representation of melodic and rhythmic movement.

The musicogram (Figure 1) incorporates all basic types of lines: straight,
curved, and broken. Open lines are used most frequently. Curved open lines indi-
cate wave-like melodic movement, lyricism, and a sense of calmness, whereas bro-
ken open lines represent melodic leaps and fragmented or detached rhythmic pat-
terns. Musical motives that are more appropriately represented by closed shapes
are depicted using geometric figures, specifically the triangle and the circle.

The circle symbolizes the completion of a musical idea. Tracing the circum-
ference of the circle with the finger represents the cadential process and the con-
clusion of a musical phrase or section. Empirical studies by Goodnow (1971, as
cited in VujoSevi¢ 2016) and Bamberger (1991, as cited in Rubio et al. 2017) have
shown that children frequently use circles to represent rhythmic patterns perceived
through listening, employing circles of different sizes to indicate different note du-
rations within a rhythmic stimulus. A similar function is also attributed to the dot.

The dot is particularly suitable for representing short note values and stac-
cato articulation. In the musicogram designed for Radetzky March, dots represent
short motives containing ornaments, turning figures, or repeated notes. Represent-
ing every individual pitch with a separate dot and asking students to point to each
symbol while listening would reduce the activity to a purely technical exercise,
directing attention to isolated notes rather than encouraging students to perceive
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complete musical phrases, recognize phrase boundaries, and understand their
structural role within the composition.

The triangle appears in the musicogram whenever a rhythmic motive con-
sists of three notes, regardless of the specific rhythmic pattern (e.g., three eighth
notes alternating with eighth-note rests or two eighth notes followed by a half note).
Its use is based on the analogy with the defining geometric properties of a triangle,
namely its three sides, three vertices, and three angles. Two types of triangles are
employed: the equilateral triangle and the right triangle. The equilateral triangle
was selected because of its symmetry and regularity, reflecting the balanced and
recurring organization of motives within the composition. The right triangle rep-
resents motives containing a larger upward melodic leap, with the right angle em-
phasizing the sudden melodic ascent and the prolonged duration of the final note.

In addition to selecting appropriate geometric symbols, the effective use of
a musicogram depends on performing hand movements in a carefully coordinated
direction so that the movements follow one another naturally and remain synchro-
nized with the tempo of the music. For this reason, directional arrows may be
added to lines, as shown in the present musicogram, and teachers are encouraged
to demonstrate the required movements before the listening activity.

For example, in the first measure following the introduction, a vertical line
ending with a downward-pointing arrow guides students’ hand movement. This
downward motion does not literally correspond to the melodic direction, since
the musical motives contain brief turning figures. Instead, the direction of the
movement is coordinated with the subsequent downward motion used to trace the
sides of the triangle (second row of the musicogram, Figure 1), thereby enabling
students to follow the symbols accurately and continuously in synchrony with the
musical tempo.

As Petrovi¢ (2015: 122) emphasizes, “movement should be synchronized
with the musical form and dynamics,” while its intensity should correspond to
all structural elements of the composition, including accents, tempo, microfor-
mal patterns, and compositional devices such as repetition and contrast. Although
particular musical parameters are represented visually through graphic symbols,
movement further reinforces musical visualization. Petrovi¢ (2015) argues that
movement, as a catalyst for students’ cognitive, psychomotor, and affective devel-
opment, facilitates the understanding of individual musical elements, their inter-
relationships, and their integration into a coherent musical whole.

Given that successful use of a musicogram requires the coordination of au-
ditory and visual information with purposeful hand movements, its effectiveness
may depend not only on students’ visual-perceptual abilities but also on their visu-
al-motor skills. Investigating the relationship between the educational outcomes of
musicogram-based instruction and these learner characteristics represents a prom-
ising direction for future research.
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CONCLUSION

The conceptual framework of this study is grounded in several key aspects
of analytical music listening within primary music education. The integration of
musical and visual content contributes to a more dynamic teaching process and
facilitates young learners’ perception and understanding of musical elements and
their interrelationships. In other words, instructional approaches to music listen-
ing should promote the integration of auditory and visual perception. One of the
most accessible techniques based on this principle is the musicogram. Wuytack
developed the musicogram as a visual strategy to foster active music listening,
encouraging learners to become aware of the musical flow and to perceive music
as a dynamic, evolving process. Although Wuytack’s pedagogical ideas and in-
structional concepts have been widely discussed and cited in the literature (Sen
2022), the available evidence indicates a lack of empirical research examining
the frequency and effectiveness of musicogram use, particularly within the Ser-
bian educational context. This suggests that the musicogram is either rarely imple-
mented or not implemented at all in classroom practice. This observation provided
the impetus for the present theoretical study, which seeks to contribute to a better
understanding of the characteristics, pedagogical value, and practical applications
of the musicogram.

The primary aim of the study was to examine the relationship between the
musical characteristics of a selected composition and the geometric elements used
as visual symbols to represent the musical flow. In accordance with the fourth-
grade Music Education Curriculum, Johann Strauss I's Radetzky March was se-
lected as the focus of the analysis.

The analysis of the musical characteristics of the composition and the iden-
tification of analogies between individual musical components and specific geo-
metric elements led to two principal conclusions. First, the line, dot, circle, and
triangle appear to be the most appropriate geometric symbols for the visual rep-
resentation of musical structure. Second, among the musical elements, melody
and rhythm are particularly suitable for graphical representation using geometric
forms. Importantly, both the selected musical concepts and the corresponding geo-
metric concepts are already familiar to fourth-grade students through the curricula
of Music Education and Mathematics. This curricular alignment further supports
the feasibility of designing and implementing musicograms in primary education.

Taken together, the identified analogies between musical and geometric ele-
ments, combined with the coordinated hand movements required to follow the
visual symbols while listening, support previous findings regarding the educational
value of the musicogram as a teaching aid. Specifically, the musicogram facilitates
students’ understanding of musical flow, the temporal organization of a musical
work, and the nature of music as a temporal art form.
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Despite these pedagogical advantages, several limitations of the musico-
gram should also be acknowledged. Excessive reliance on visual representations
may adversely affect students’ understanding of music as an autonomous art form
by encouraging the interpretation of musical meaning through extra-musical as-
sociations (see Mileti¢, Vukicevi¢ 2011). If the perception of musical elements
becomes overly dependent on visual stimuli, young learners may develop the
misconception that music must always be translated into another representational
system in order to be understood. In more extreme cases, students may later ex-
perience difficulty following the musical flow independently, without visual sup-
port. Furthermore, concentrating simultaneously on movement and visual tracking
may reduce students’ aesthetic engagement with the music itself. As Novotna and
ASenbrennerova (2021: 28) emphasize, visualization, regardless of its form, should
never divert children’s attention from the essence of the musical work or from the
experience of music itself.

These limitations also indicate the principal limitations of the present study
and point to several directions for future research. In particular, further empirical
studies should examine the educational effects of musicograms incorporating geo-
metric elements designed according to the criteria proposed in this study. Future
research could investigate their impact on students’ achievement in music listening
and compare the findings with those of previous studies (Boal-Palheiros, Wuytack
2006; Wuytack, Boal-Palheiros 2009; Jtnior, Raymundo 2020, as cited in Sen
2022), which consistently suggest that students perceive, understand, and retain
musical content more effectively when musicograms are used as a visual strategy
to support active music listening.
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Vuusepauret y Kparyjesiry
PakyaTeT NeJarolkux Hayka y JaronuHu
Kateznpa 3a AuIakTHUKO-METOJUUKE HAYKe

Karapuna P. Cranojesuh

EJIEMEHTU 'EOMETPUIE V¥ MY3UKOI'PAMY 3A CJIYIIAGE
KOMIIO3NIWIE PAZELIKH MAPLI

Pesume: V pany ce ykasyje Ha MOTYRHOCTH IIpUMEHE eJleMeHaTa TeoMeTpHrje Y My-
3MKOrpaMy, Kao IIOrOIHOj TEXHULIM CITyIlaka My3UKe 33 yUeHUKe Mulaher IKoJICKOr y3pa-
cra. s pana je yrBpautu n odjacHUTH Be3dy u3Mel)y reoMeTprjcKuX OOJIMKa MpUMErbe-
HMX y My3UKOIpaMy U My3UUKOT eJIeMEeHTa WK1 My3uuke (ppase y KoMIo3uuuju Pageuxu
maput. TIokymamm cMo ja oroBopuMoO Ha JBa, Mel)yCODHO yCIIOBIbeHa, MCTpaKUBAYKa
nuTama: 1) Koje My3uuKe KapaKTepUCTHKE CE MOTY MpEJCTABUTH €JIEeMEHTUMa reoMe-
TpUje; U 2) KOjU elNeMEeHTH FeOMeTpHje Cy MOrOIHU 3a IpapUuKO MPEACTABbabe MYy3HKE.
[TpencraBbeH je mpuMep My3uMKOTrpama 3a Cllylllare KoMnosuuuje Pageyku maput, Koja
ce HaJla3u y akTyesnHoM [Iporpamy HacTaBe U yuemwa 3a npeameT My3uuka KyJaTypa y ue-
TBpTOM pa3peny. Ha ocHOBY aHaym3e My3nuke KOMITO3MIIHj€ ¥ OCMUIIUBEHOT I'pahuaKor
IIpUKa3a y BUJly My3HKOrpama, MOKe Ce 3aKJby4WTHU Jia Cy 3a MPUMeHy oArosapajyhnx
FeOMETPUjCKUX O0JIMKA Yy My3UKOrpaMy HajBaXKHHUjU 0Ja0Up KOMIO3HUILMjE 3a CIIyllame,
n37IBajare MOjeANHAYHUX (Ppa3a M MpEro3HaBabe HUXOBUX KIbYYHHX KapaKTEPUCTHKA.
[Nenaromnike UMIIMKaIMje OBOT pajia OJHOCE Ce Ha NPUMEHY My3UMKOrpamMa y HacTaBHO]
MIPAKCH, ca IMbEM MOAICTULAkA aKTUBHOT CITyIIamha My3HKe U pa3BHjarbe MepUerTHBHUX
CMOCOOHOCTH y4eHHKa Miaher MKOJICKOT y3pacTa.

Kroyune peuu: My3ukorpam, el1eMEHTH TeOMETpHje, CIyIIamke My3UKe, HaCTaBa My-
3UYKe KYJITYype.
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AKTHUBHO YYEILE 1 HACTABHHUK

Aiiciupaxin: Pan npeacTtappa mperjie] 10Caallibe JIUTepaType O aKTUBHOM YUeHYy.
Lwp je ma ce MOHyOM CHCTEMATWYaH IMperie]] JOCAJAIIbuX 3aKbydaka M3 JOCTYIHE JIMTe-
patype. Y pajy ce cHCTeMaTu3yjy JOoca/alima ca3Hama o (1) mpeqHocTMa aKTUBHE HACTABE,
(2) ynorama HacraBHUKA, aiM U (3) mpenpekama Koje ce jaeibajy y npakcu. Pag he nokazaru
Jla aKTUBHO yueme 3aBpelyje Builie naxme y Oyayhum uctpaxuBamnuma, a Koja Cy HEONXoHa
Kako OM ce yHarpe/aro HaCTaBHU Mpolec. AKTUBHO yUeHe je BakHa KOMIIOHEHTa CaBpeMeHe
HACTaBe, Te YCIEIHOCT Y Pean3alliji aKTHBHOT yUerha MOKe 3HAUajHO Ja Ce OJIpa3H Ha yCIiex
YHUTABOT HACTABHOT Mpolieca. CrcTemMaTn3alyja Kojy oBaj pag HyI: MOXe MOCIYKHTH Kao CO-
JIMIHA OCHOBA 3a Oyayha uctpaxuBama.

K/bym—te peuu: CaBpeMEHa HaCTaBa, AKTUBHO YUCHE, YUCHE U NOYyYaBambe, YYCHUK, Ha-
CTaBHUK.

1. VBOJ

I'maBHa yjora y caBpeMeHOM BaclUTamy W 00pa3oBamy jecTe na ce moje-
IMHAL/y4YeHUK YCMEpH Y IpaBLy aKTUBHOI yueka Kako OU pa3BHO CBOjE KOMIIe-
TEHLM]je 1 3Hambe, a yjeIHO 1 MPey3e0 OJTOBOPHOCT 3a CBOjE YUeHhe U CBEYKyIaH
smnunn pa3Boj (ITactyosuh 2006: 421-441).

[Mpema Bornapy u Matujesuhy (2002), gecto ce of ImIKoJjie Kao0 BaCIUTHO-
-00pa30BHE MHCTUTYIIMjE 3aXTeBa /14 YUSHUKE MMOJCTAKHE Ha LIEJOKUBOTHO YUeHhe
Y J]a Ha TOM IYTYy YYEHUK aKTHBHpA CBE CBOje MOTeHIMjase. 3aT0 je HEOMXOAHO
Ja ce ydeHMuuMa omoryhu HacraBa y k0joj he OUTH aKTMBHM yYeCHULM HACTaB-
HOT Ipolieca, a He caMo MocMartpaud. MehyTum, TpaauiMOHaNIHA HACTaBa jouI
yBEK JIOMUHHpA Y IIKOJIAMa: HACTABHUK YHAIPE/ OJIpeH Caapkaj KOju yIeHUK
Tpeda [1a Hay4u U UCIUIAaHMPA BEroBy aKTUBHOCT TaKO Aa YYEHULIM HUCY Y MOryh-
HOCTH Jja TIOCTaBJbajy MUTAba HUTH J1a CAMOCTAJIHO MPOHAIa3e OJroBOpe MCTpa-
KUBAYKUM HAMOPHMA, & CaMO KaJa yIeHHUIIM MOTY Jia TIOCTaBJbajy TIUTabha, UCTpa-
Kyjy U caMM JJOHOCE OJJIyKE O aKTMBHOCTHMA MOKEMO T'OBOPUTH O aKTHBHOM U
camoctaniHom yuewy (Kapnuen 2005).
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KataprHA I'. MUIATBEBUR

AKTHBHO yueme MoApa3yMeBa Jja yUYeHHUK UCIUTY]je MojaBe O KOojuMma yuu
U J1a MX UCTPaxyje, IITO MO3UTHBHO yTHMYEe HA MOTMBHUCAHOCT 3a Paj U OIIITH
Harmpesak; MoxxeMo pehu J1a ce y TUM ycIoBUMa y4eHHK camoocTBapyje (Hukue-
Buh-Mwunkosuh 2004). 3a pa3nuky of TPaAULIMOHAIHOT, AKTUBHO YYEHEe OMOTY-
haBa y4yeHuKy Ja yuu mita xohe u rae xohe y3 nmomoh caBpeMeHe TeXHOJIOTHje U
BUpTyesnHe crBapHocty (Marujeuh 2017). BaxkHO je MOMEHyTH [1a jeé aKkTMBHO
yUerme CJI0KEeH IMPOLEC KOjU Ce HEe OJHOCH CaMO Ha eJIMMHHHKCAbe (PpOHTaIHE
HacTaBe Kao TPaJULMOHAJIHOT 00yIMKa HacTaBe. OBaj MPUCTYI IOCMAaTpa yYeHUKa
Kao oco0y KOja UMa CBOja MHTEpPECOBama, MoTpede, npapa, ocehamwa U UHIUBULY-
aJHe IIUJbEeBE KOjU BOJIE Ka CAMOOCTBApEbY.

Wmajyhm y Buy 3Hauaj akTHBHOT y4ema, Kao jemHe o OWTHUjUX TEKO-
BHHA TEOpHWja CaBpPEeMEHOI 0Opa3oBama, LWb OBOI paja jecTe cucTeMaTh4yaH
TIperyie]] Jocaalllibe JIUTepaType O aKTUBHOM YYery ca IMOCeOHMM OCBPTOM Ha
HeKe 0]l HajOUTHHUjUX acleKkaTa OBOT MOJEJNA HACTaBe. YKJbYUEHM Cy PesIeBaHT-
Hu u3Bopu (Ilpaton, Xejiac 1986; bBonxajc, Byren 2001; Hukuesnh-Muskosuh
2004; Muxaen 2006; Yepuu 2008; Muren u ap. 2009; Puamonn, Kunngendeprep
Xaran 2011), kako u3 odsactu xymanuctuukux (Xancan, Koker 1998; Makapru,
Amnzepcon 2000; boinxajc, Byren 2001; Kapnen 2005), Tako 1 NpupoJHUX HayKa
(Kupjaky 1992; ®aycrt, Ioncon 1998; Xamncan, Koker 1998; Xake 1998; Cupan u
ap. 2000; ITpunc 2004; Tapadan u gp. 2007).

2. O AKTUBHOM VYEY YV TOCAIJAIIOJ JIMTEPATYPU

Yuewe ce opraHusyje ca IeJarolkoM CBPXOM jep caMO Tako MOry ja ce
ocTBape 00pa30BHU M BaCUTHU LnbeBH (JenaBuh 1994). Yuewe je akTMBHOCT y
K0jOj je y4eHMK y MOryhHOCTH Jja TOCTUTHE TpajHy MPOMEHY y CBOM IOHAIllambYy,
Kao M 00aB/batby aKTUBHOCTH KOje je cTekao uckyctBoM (JemaBuh 1994; 3apes-
cku 2002; [Tpawuh 2005). [IpyruM pednma, Kaja ce CycpeTHe ca UCKyCTBOM JIpY-
I'MX 0c00a, YUEHHK Y TOM TPeHYTKYy oOpalyje npuMmibeHe nH(pOpMalje 1 Ha Taj
HAYMH JI0J1a3¢ JI0 JIMYHOT UCKYCTBa, @ UCXO/]] jé TPOMEHa Y MOHAIIambY.

3aveTak akKTUBHOT yuemha MOXe ce youuTH kop crapux ['pka. O oBom npu-
CTYyIy HacTaBM roBopuso ce u 'y nenuma Ilnatona u Apucrorena (Jlajenc 2007).
Crapu ['pi cy y npotiece yuerwa yKJbYy4rMBaIN JUjaJIOIIKe METOAE, Tj. yUeHe Kpo3
pasroBop. HactaBHuK nmoMake y4eHHMKY Ja CaMOCTaJIHO peliy npodjeM u gohe 1o
KOHAYHOTI' OJITOBOPA TMME IIITO Ta CBOjUM IUTAaHkMMa HABOAU Y KEJbEHOM MpaBIly.

Ha akTuBHO yuemwe yThdy OpOjHM YHYTpAIbM M CHOJBbAIIHBU (hakTopu
(Hunappuh u gp. 2010: 142). V ucrom u3BOpY ce HABOJU J1a YHYTPALIbU YCJIOBU
MOJpa3yMeBajy YHYTpallllha CTalkha YYeHUKAa M KOTHUTUBHE Ipoliece (HMp. Mo-
TUBaLMja 32 yueHe, IIPe/i3Habe, BPEJHOCHU CUCTEMU, KOMIIETEHLIU]e U CII.), JOK
CIOJbAILIbY YCIIOB YMHE (PAKTOPH OKPYXKEHa: ,,KOMIIETEHTHOCT ¥ JINYHOCT HACTAB-
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HMKa, KBAJIUTET HACTaBe, MEeJMjH1, POCTOP U OIIpeMa U ApyITBeHa atMocdepa y
Koy win yuynonuiy” (Luagpuh u np. 2010: 142).

AKTUBHO yuYere MOXEMO OJIPEIUTU Ka0 CABPEMEHU IPHUCTYN WU ,,HOBY
KyJITypy ydema” Koja Heryje craB ga Tpeda ofgOaluTh MAaCUBHOCT YUCHHMKA KOja
j€ KapakTepHcaia TpaJulIMOHAIHY HACTABY M yUEHHIIMMA JIATH aKTUBHU]jY yJIOTY
y k0joj he nmatu ciodony na ,,camoopranusyjy” coje yuewe (Ilanexkuuh 2015:
287-310). Ctyauje o meplLeniyji HaCTAaBHUKA U YISHUKA O aKTUBHOM yUeHy T10-
Ka3yjy Ja ¥ jemHu u Apyru ¢aBoOpu3yjy TPYIHHU pall, UTPe YJora, IMPUTIOBEIahe
u uprawe (Kynep, Makuntajep 1993: 381-399). V caBpemeHuM npucTynuMa Ha-
CTaBH UCTUYY CE W JIPYTW OOJIUIIM HACTABOT paja, MOMyT MPOjeKTHEe HACTaBe, CJIO-
OOJHOr paja, NpakTUYHOTr yuewa U ci. (I[lanekunh 20151: 287-310).

UctpaxkuBarma 0 akTUBHOM y4ewy, a KOja Cy o0aB/beHa Ha CBUM 00pa30B-
HUM HUBOMMA, YKa3yjy Ha OpojHe MpeHOCTH OBOT BHA HACTABE y OJHOCY Ha
TpaAWIIMOHAHE YUYHOHHIIE y KOjUMa je HACTABHUK JOMHMHAHTAH, a yUSHWK He-
petko cBenieH Ha nmacuBHor perunujenta (IIpunc 2004; Muinen 2006). AKTUBHO
yuerme MocedHO ce MO3UTUBHO OJpakaBa Ha MoCcTUrHyha M ycrnex yueHHKa, HhH-
XOBY YHYTpalllihy MOTHBAIIU]Y, COIIHOJIONIKE W TICHXOJIOIIKE aCTeKTe ITKOJICKOT
JKHMBOTA, KOHLIEHTpAIMjy, a npuMeheHa cy U modosbliamka Ha MJIaHy KPUTHUKOT
pasMunubama 1 mucamwa ([lpuac 2004: 223-231; Mumen 2006: 159-167). Ba-
JKHO je TIOMEHYTH JIa MHOTH HACTABHHIIM Y YYSHUIM HUCY CUTYPHU Y TIPEIHOCTH
AKTHBHOT y4etba, Te U JJa aKTUBHO YYerhe HUje ,,JIeK” 3a CBe HeIOCTATKE TPaJyIIU-
onanne Hactase (IIpunc 2004: 223-231; Mumen 2006: 159-167).

3. VJIOT'A HACTABHUKA Y AKTUBHOM YUYERY

HacraBHuk je jeman oj OUTHMjUX (pakTOpa y IMpOLECYy aKTMBHOT yyewa.
Nuosanyje y o01acTu AUAAKTHKE, NI€arorije 1 MeToJUKe HACTaBe Moipa3yMeBa-
Jy Ja HACTaBHUK y TUM CaBPEMEHHM OKBHpPHMA JI00Mja U HOBE yJIOTe.

Kao jenna on HajOMTHUjUX yJlora HACTABHUKA jecTe [1a OCTBAPY MO3UTUBHY
KJIMMY OOOCTPaHOT TIOIITOBaka U yBakaBama WHAWBUAYATHUX pa3ivka (Mwuren
2006: 159-167). ,Harpeaak u pa3Boj yueHrnKa Moxke ce MocTuhu caMo y3 BeJu-
Ky aKTMBHOCT y y4Yemy U MOLITOBakYy MHAMBHAYyaTHUX pasnuka” (Ilapuc, [Tapuc
2001: 89). la du ce mommToBaie MHANBUAYATHE pa3ivke Mehy ydaeHuIma, Heor-
XOIHO je TIYHO yBakaBame MPHUHIUIA WHANBUAyanu3anuje. Ha mpumep, 3amanm
KOjU 3axTeBajy KpeaTMBHOCT oMoryhaBajy /Ja y4eHWIM UCTU 3a/laTak peaausyjy
Ha pa3IryuTe HAuYMHe, OJHOCHO Y CKJIaAy ca CBOM MHTepecoBambnMa. [Ipyrum pe-
YMMa, 33/1aTaK MOXe OUTH WIEHTUYAH, aJii je HAUWH peasin3aliyje NHIUBUIyalaH.

Jlpyra dutHa ysora HacTaBHMKa jecTe Ja CTBOPU YCJIOBE 3a 3ajeJHUYKU
pan. YUeHUIW W HACTAaBHUIM Y TIPOIECy aKTUBHOT y4erma Mopajy aa capahyjy,
Tj. Aa pajie 3ajeiHO, Kako Ou ce mocturao 3ajeqanuku b (Tucen, Bopn 1997:
175-197). Kibyuan enemMeHT 3ajeIHAYKOT pajia jecTe AUjaior KOju ce OJBHUja 13-
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Melly yueHMKa 1 HacTaBHMKa. Pa3roBop, kao pa3MeHa Hjeja, jecte OCHOB CBaKOT
yuema (lyer 1986: 411-436). Yunonuiia Moxe OUTH OJTMYAH APYIITBEHN KOH-
TEeKCT 3a Aujajior. Haume, HacTaBHUK HeEMa caMo YJIOTy Jia MOACTaKHe Jujajior ca
yUeHUIMMa, Beh je cacTaBHU 10 Te yJIore M 3aJaTaK Ja yCIOCTaBH capaamby Mehy
cBOjuUM ydyeHunuma. Camo jesHa ocoda Moxke OMTH JOBOJbAH MOKPETad aKTUBHOT
yuewa TUMe mTto he mojacrtahm pasroBop, a TO MOXe JOBECTH [0 3ajeAHMYKOT
pasymeBama u camocnosHaje (Uu 1996: 533-549). Baxxna yiora HacTaBHHUKA Y
CaBpeMEHOj KoM je a omoryhu meljycoOHy MHTEpaKLujy 1 KOMyHHUKALHjy, Aa
MOJCTUYE CapaJHUYKO YUeHe, Ja yTUUe Ha Pa3Boj U PacT yuyeHMKa, Ja Oyae MeH-
TOp M CapaJHHK, A2 YK/bYUd aKTMBHOCTH KOje Cy NMPUMEHJbUBE U IMOBE3aHe ca
JKHUBOTOM, [Ia YKJbYUH YUEHHUKE y IUIAHMPAE HACTABE, 1a KPO3 Pa3sroBOp yCMepH
yUYEHHUKA Ha MPaBUJIaH OAHOC MpeMa IIKOJIW W XKUBOTY y IIKOJIU U Aa MOACTaKHE
yUeHHMKA Ha TIpey3UMarbe BJACTUTE OATBOPHOCTH MpeMa CBOjUM IMOCTHrHyhnma
(ITpamuh 2005: 184-186). Capaama nma BeJIMKYy MOTHUBAIIOHY CHAry, a cMarpa
ce W Ja Tocrellyje peYHUYKH (POHA M MHUCMEHO M3pakaBarbe JJOK OCIOCOOIba-
Ba YYeHMKa Ja KpUTHYKH MuciU u pacyhyje (Bumorujesuh, Bunotujesuh 2016:
203). BaxHO je HalOMeHyTH Jia y TOM IpoIecy HACTaBHMK Mopa Jia 0de3denu
JIOBOJbaH CTETIEH CaMOCTATHOCTH U IPUJIMKY Jja YUEHHULIM CBOje YUeHhe caMOoyCcMe-
paBajy u camoperynuiry. OBe BeIITHHE MPEACTaBbajy KIbydHE KOMIIETEHIIH]e 3a
nesoxuBoTHO yuewe (ITapuc, ITapuc 2001: 89-101).

HacraBHuk Mopa J1a ce mOTpyay Ja MHCIHMpPHIIE YIeHUKe U [la HACTaBHE
cajgpxaje IOBEXe ca CTBAPHUM JKUBOTOM jep caMo ce TMMEe MOry 0de30eIuTu
MPUMEHJbUBA 3Hama KOja Hehe pe3yThpaTy caMo YCIIeXOM Y IIKOJCKUM HOCTHT -
Hyhuma, Beh TakBa 3Hama ocrajy nyropouna (Kupjaky 2001: 110). 3a MmoTtuBH-
came U MOJCTULAKBE YUEeHHKA Ha aKTUBHO yUere M3Y3eTHO OMTaH YMHWIALL je
MO3UTUBHO OKPYKEHeE, a IJIABHU aKTEp y CTBapamy TAKBOI OKPYXKeHa jecTe Ha-
craBHUK. [IpucTyn HaCTaBHMKA M HETOB MO3UTHUBHU OJHOC IPEAYCIIOB Cy ycrie-
LIHOCTH CBAaKe aKTUBHOCTH U MHTEPAKLIMje ca yUeHUKOM, T0ceDHO 300r Tora IuTo
HACTaBHUK Tpeda [1a MOACTUYE YCIEIIHO y4Yele, a TO MoJApa3yMeBa 1 HErOBakbe
ocehaja y camMuM ydeHUIIUMA Ja MOTY YCIIETH Ja pellie MpodjieMe KOju ce Tpe
wux nocrasmpajy (Kupjaky 2001: 110).

Hajzan, yuenuiuma je norpedHa nomoh. BehrHa yyeHrka HaBUKJIA je Ha
TpaauIMOHAIHE METO/Ie HAacTaBe. 300r Tora jefHa of] yJora HaCTaBHUKA jecTe U
Ja ydyeHUIMMa IIOMOTHE [ja pa3BUjy M YHaIpeje BeIUTHHE KOje Cy HEONXOAHEe 3a
AKTHBHO YYe€He Kao MOJEeJ KOju Mmoapa3symeBa Behy caMOCTATHOCT U MHAMBHIY-
anHoct (Ilexo, Bapra 2014: 59-75). [lpyrum peurMa, HACTABHUK MOpa Aa TPyKU
YUEHUIMMA 3Hamba Koja Cy UM HEOINXO[Ha Kako Ou Ipey3esu aKTUBHU]Y YJIOTY Yy
npotecy ydyewa. Hegocratak METaKOTHUTHBHHX BEILITHHA jecTe MOCeAnIa pe-
Dammbux MCKycTaBa M HABMKE Ha TIPETXOJHO NpuMemBane Metosie (Huemu 2002:
763-780). 3dor Tora yueHUNnMa MOXe OUTH TEIIKO Ja MPUXBATe KOHIIETT aKTUB-
HOT y4era. 3a1aTaK je HACTABHMKA Jja YYCHHUKE MOCTENEeHO Hayye METaKOTHUTUB-
HUM CTpaTernjama Koje cy UM HEOMXOHE.
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4. ITPEITPEKE Y IPUMEHUN AKTUBHOI' YYEA

VIIpKOC CBMM HWCTUIAFUMa TPEJHOCTH aKTHBHE HACTaBe, TPaJMUIIUOHAII-
HU MOJEJM HacTaBe W Jajbe JHOMHUHMpAjy y HactaBHO] mpakcu (Kapuen 2005:
269-284). Ilermmkan u Jlanosuh (2015: 12) uctuay:

JlaHarma IIKoJa HUje DOBOJBHO e(bMKACHA y UCITyHaBamby CBOje 0Opa3OBHE
yJlore ¥ camo JIOHEKJIe YCIeBa [a pa3BHja MOKe/bHe BPSIHOCTH KoJ ydyeHuka. Ha-
CTABHHUIIM HE CXBaTajy 00Pa30BHM MOTEHIMjal PEJOBHHX yICHUKA U HE PETIO3HA ]y
koprmihee pa3inuuTUX MeTofia paia (MEeTO/ aKTHBHOT yYera/dacoBa) Y peloB-
HOj HACTaBM Kao JIONPUHOC pean3aluju odpa3oBHUX LubeBa mmkoie ([lemmkan,
Jlanosuh 2015: 12).

Kupjaky (1992) uctuye na, naxo je TpaauIMOHAIHA HACTaBa IIMPOKO pac-
MpPOCTpameHa, MOCToje IIKOJIe Y KOjuMa ce OHa JaHac BpJo mMajo kopuctu (Kup-
jaky 1992: 309-318). Yak u Tamo rue ce MpuMemyje akTUBHO Y4ere, OHO Ce
peanusyje Ha HUBOY eKCIIepUMEHTHCAha, a HEPETKO ce CXBaTa M Kao MyKO MOJ-
CTULIAE YUEHHKa [Ja aKTUBHO ydecTByjy y HactaBu (Ileko, Bapra 2014: 59-75).
UcrpakuBama crnpoBefeHa y OCHOBHOLIKOJICKUM U CPEAHOLIKOJICKMM KOHTEK-
CTUIMAa MOKA3yjy Jia TIOCTOjU TIOTeHIIMjaT Ja aKTUBHO YUerhe Oye 3acTyIbeHH]e Y
HACTaBU U BaCIUTHO-00pazoBHOM paay (Kupjaky 1992: 309-318; Xancan, Koker
1998: 209-217; bonxajc, Byren 2001: 827-855; Kapuen 2005: 269-284; Jypu-
guh 2012: 191-198; [eko, Bapra 2014: 59-75).

Ha ocHOBY McKycTBa 13 HACTaBHE Mpakce ayTopa OBOT pajia, MOPaMo HCTa-
hu 12 MpeodUMHM MJIAHOBY M TPOTPaMM HE OCTaBJbajy JOBOJLHO BpeMeHa 3a OHjIo
KOju BUJ MHOBAIMje y HacTaBu. BehnHu mkosa HegocTajy pecypcu 3a u3Boheme
TaKBHX OOJIMKa HACTaBe, Kao IITO Cy KaDMHETH ca J1adopaTOpHjCKOM OIIPEMOM,
rameTHe TadJjie, pauyHapH, TadJIeTH U CIMYHO. Y3 TO, 300T BEJIMKOTr Opoja yYeHH-
Ka y pa3pelly CKOpo Ja je HeMoryhe oCBeTUTH JJ0OBOJBHO AK€ CBAKOM YUEHUKY
MnojeguHavyHo. 300r CBUX OBHX PEIHMX MNperpeKa, HACTABHULM HEPETKO IpH-
oerapajy (ppoHTaHOj HacTaBu. Kao rmaBHe mpernpeke 3a yCIelHy pealu3alujy
odpazoBHoT mporieca HactapHUIM HaBoe (Ilermmkan, Jlamosuh 2015: 14):

a) HeJJocTaTak BpeMeHa ycJe/l OOMMHHUX IIporpama

0) BeNMKM OpOj YUCHUKA Y OJIeTbeHhY

B) MpEBUILIE aAMUHUCTPATUBHUX MOCIOBA

I') HEIOCTATaK MOJPIIKE Ol CTPaHE POaUTeba

1) HETIOBOJbHE [IPYLITBEHE OKOJHOCTH

D) mag ApyIITBEHOT yIiesa HIKOJIe ¥ HACTAaBHUKA

€) HEeNOBOJbHE YCJIOBE Y LIKOJIU

) HEI0BOJBHO MOJPIIKE Off CTPaHE Ha[UIeKHOT MUHUCTAPCTBA

3) HeJIOBOJbHY OOYYEHOCT HACTABHMKA 3a CIIPOBOljerbe 0Opa30BHUX 1IMJbEBA.
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UctpaxuBame koje cy cnposenu Xasncan u Koker (1998) nokasyje na ak-
THBHO YU€H€ HeMa IIEPCIIEKTUBY CBE JIOK Cy IPUCYTHA OpOjHA OrpaHrYerha 32 Hbe-
TOBY MIPUMEHY, a HajBehu aklleHaT ayTOpU CTaBjbajy Ha MOTpedy Aa ce 00e30eau
CHCTEMATUYHH NPO(eCUOHATIHM Pa3BOj HACTABHUKA y OOJIACTH aKTUBHOT Yuera
(Xancan, Koker 1998: 209-217). Yumwenuna je aa ogyuyjyhy ysiory y Tome ga
s he HaCTaBHUK OWTH ycIlelllaH y CBOJUM yJIoramMa uMajy Hherone JbyJICKe 0COOU-
He, MeJIaroIIKe BEIITHHE U KOMIIETEHITH]je Yy 00JIACTH CaBPEMEHNX METO A HACTaBe.
Bynyhu na cy cyouenu ca dp3um IpoMeHaMa y APYIUTBEHHM M OOpPa30BHUM CH-
cTeMHMMa Koje JIOHOCe II0DaIHe KpU3e U HOBE TEXHOJIOTHje, HACTABHUIIM MOpajy
Ja ynaxy y cBoj mpodecuonainu pa3soj (Huemu 2016: 471-490).

Cryauje cy mokasajie Ja HaCTaBHMLIMMA HEJOCTaje CaMONOy3Jame Kajaa
je y muTamy NprMeHa aKTMBHOI y4yela Y HACTaBW, a Taj HEJOCTaK OHM IPUIIH-
Cyjy HEIOBOJbHO] TIPAKCH Y MPUMEHHM AKTHBHOT YYerha, HEeJOCTATKY IMPaKTH4-
HUX BELITHHA 32 HETOBY NPUMEHY U HEJOBOJBHUM INPUJIMKaMa 32 KOHTUHYHPaHY
efyKalujy y oBoj odnactu caBpeMmene Hactase (Xancai, Koker 1998: 209-217;
OTpejmu u ap. 2014: 35-50). INemmkan u Jlamosuh (2015: 15) carnacau cy ma
je moTpedHO Mpegy3eTH ONITe0Opa30BHE Mepe Kako OM ce ocTBapuiia 0Opa3oBHA
yJiora IkoJe: ,,(a) oOy4nTH ¥ OCHAKUTU HACTABHHKE 32 MPUMEHY aKTUBHOT yue-
Ba U (0) yHapeOUTU U YCKJIAJUTH CBE LIKOJICKE aKTUBHOCTH, Ka0 U HACTABHE U
BaHHactaBHe” (IlemmukaHn, Jlanosuh 2015: 15).

Hocanaima npakca HACTAaBHUKA MOpa Jla ce MPOMEHH, a TO e MOKe TOo-
ctrhu camMo y3 KOHTUHYHpaH! Mpo(heCHOHATTHN Pa3B0j U CTUIIAE BEIITHHA KPO3
HacTaBHy npakcy. LIesoxMBOTHO yuewe je HeonxoAHo jep omoryhasa ja ce npa-
TH pa3BOj HOBE TEXHOJIOTHje U KyJITypa 00pa3oBamha, a CaMO TaKO AKTUBHO YUEHe
Moske 7oduTH yJory Kojy 3aspehyje (Huemu 2002: 763-780).

5. 3AKJbYYAK

VY OBOM pajy JaT je MpHKa3 JI0Caalllbe JIUTEPaType O aKTUBHOM YUCHY.
Pan yxkspydyje u qUCKycHjy O peIHOCTUMA aKTUBHE HACTaBe, KAKO O Ce UCTAKIIN
TIe/IarOIITKO-METOUYKY TIOTEHITHjaJId OBOT METOAa M yJIora KOjy MOXe UMaTu y
JYTrOpoyHOM yuewy. CBe MpeJHOCTH aKTHBHOT YUeHa Y OJHOCY Ha CTHIIAme 3Ha-
YajHUX 3HaWa U BEIITHHA KOJ YYEHMKa J0Ka3yjy Ja OBa TeMa 3aciyxXyje MyHy
MAXbY.

Kibyynu umHwmian ycrielHe peaiusalijeé akKTUBHOT ydelba jecTe HACTaB-
HUK. 300r Tora je moceOHa Maxma y paay mocBeheHa yjorama Koje HaCTaBHUK
vMa y TIPUMEHH aKTHBHOT yuUera, a Koje ce Y 00p0j Mepy pa3fifKyjy Ol OHHX
KOje UMa y TpaJuIlMOHATHOj HacTaBu. MelyTuM, HACTaBHUIIMMA je MOTpedHa UH-
CTUTYIIMOHAJTHA noApiIKa. OCHUM IITO aKTUBHO YY€He 3aClTyXKyje TOCEOHO MECTO
y CTY/IMjCKUM TIporpaMuma (pakyirera Koju 0dpasyjy yUuTe/bCKe U HACTABHUYKE
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npocuie, HEOMXOIHHU CYy M CEMUHAPU U paJUoHMIIE KOju O oMOryhiiu ajieKkBa-
TaH NPO(ECHOHAIHY Pa3BOj y JOMEHY LIEJIOKIBOTHOT YUeHa.

DButHu aktepu jecy u yueHunu. HemocTaTak METaKOTHUTHBHHMX BELITHHA
KOJl yYCHUKA yTHYe 3HAYAJHO HA HUXOBY CIPEMHOCT JIa IPUXBATe aKTHBHO yue-
€ 1 CIIOCOOHOCT J1a ra peanusyjy. HeonxoaHo je na HacTaBHULM MOCTENEHO yue
YUEHUKE METAKOTHUTHBHHUM CTpaTerrjama, Te UMa CMHUCJIa Aa ce ca MPUMEHOM
AKTUBHOT y4era MOYHe jOII Ha MjlaleM OCHOBHOIIIKOJICKOM Y3pacTy.

HenoBosbHO je HayuHe rpae y HameM HallMOHAJHOM KOHTEKCTY, a Koja
OM npoayOuia Hallla ca3Hawba O MPUMEHU aKTUBHOI yuema Y IPAKCH, O CTaBO-
BUMa HACTAaBHMKA, YYEHWKA M POJUTE/ba O OBOM IMPUHIIMIY y4era, ald U MO-
ryhuM npesHOCTUMA Y OIHOCY Ha TpaJulMoHaiHe MeToje. OCHOBHM JONPUHOC
OBOI' pajia jecTe IITO MpyXka OCHOBY 3a Jlajba UCIIUTHBAKbA U UCTPAKMBamba y 0BOj
obnactu. Jluckycrja o MpeHOCTUMA aKTUBHOT yUera Koja je JaTa y OBOM paay
JOKa3yje Ja akTUBHO ydere 3aBpelyje Bullle naxmwe y Oyayhum ucrpaxuBamu-
Ma. AKTMBHO y4Yeme je BakHa KOMIIOHEHTa CaBpPEMEHE HacTaBe, T YCIIEIIHOCT
y peaM3alyjy akTUBHOI yuekha MOXKE 3HauajHO Ja ce OJpa3u Ha yCIexX YMTaBor
HacTaBHOTr mpoueca. HoBrja eMnupujcka M eKCIEpUMEHTAIHA UCTPaKUBamba Cy
HEOIIXO/IHa KaKo OU ce yHampeano HacTaBHU mpoliec. be3 jacHor yBuga y cBaku
ACTIEKT aKTUBHOI yUeHa, TeIIKO je CTBOPUTH OMJIO KaKaB CBPCUCXOJAH IIporpam
CTPYYHOI ycaBplllaBarba HACTABHUKA 33 IPUMEHY OBOI' MOJEJIa YUeHa.
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ACTIVE LEARNING AND THE TEACHER

Summary: The paper presents a review of the current literature on active learning.
The aim is to offer a systematic review of the current conclusions from the available lit-
erature. The paper systematizes the current knowledge about (1) the advantages of active
teaching, (2) the roles of teachers, but also (3) the obstacles that arise in practice. The
analysis has shown that active learning deserves more attention in future research, which is
necessary in order to improve the teaching process. Active learning is an important compo-
nent of modern teaching, and the success in implementing active learning can significantly
affect the success of the entire teaching process. The systematization oftfered by this paper
can serve as a solid basis for future research.
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Opcex 3a CPIICKY KIMKEBHOCT U je3UK

CTPAAYHCKHU PA3I'OBOPU

(Hesena Bapnuna, Cauke uz iipouwrociviu — Ciiapu /Jyépoerux u boxa
Komiopcka, Hosu Cag, [Ipomerej, 2024, 178 ctp.)

Bamrtuna penecancHor [lydpoBHuka, criona nsmel)y cpelrOBEKOBHE Tpa-
IMLMje U MOAEPHHUX eroxa, MPeACTaBba CEMAHTHUKU IUIOAHO, 1M HEAOBOJBHO
WCTPaXeHO KyJITYPHO U JuTepapHo Tie. Kaja ce Tymaun, KibHKeBHOCT AyOpoBay-
KHX, DOKOKOTOPCKHMX U TMEepaIiKuX Mpejena, o MpaBuily ce CBOU MCKJbYUUBO HA
KJIMILIENPaHe TEeMATCKO-MOTHBCKE KOMIUIEKCE: TIETPApKUCTUUKY JbyOaB, (haTanHy
OIMYUILEHOCT, TPYOAAYPCKH KYIT JaMe, ONieBabe njieaia HeJOCTHKHE JIETIOTE UTI.
Mopamo npu3HaTH Ja ce TodOpojaHu 0dpaciiy, Y Kjbydy CaBPEMEHHUX TEOPH]jCKHX
MpEeUCIIUTUBAA, Hajuemhe TymMadye Kao 3HAUYEHCKM MOBPIIHM, TEMATCKU U ca-
JpKajHO UCTPOLICHH, HealtipakiiueHy 3a Jajba TyMadera — pedjy, npeBasuhenu.

Borar conmjanHu KOHTEKCT Y KOjeM Cy peHecaHCHa, a MOTOM M OapOKHa
IOyOpoBauKa KIMKEBHOCT Hacraljle, Takohe je CKpajHyT, nojapeheH No3uBameM
Ha UTaJIHMjaHCKe YIUTMBE U HBHXOBO MOApakaBame Melly Kpykolmma pary3ujcKux
noeta. CxBaheHa MCKJbYYMBO KAO0 MMHTAIIMja UTATHjAaHCKOT TIeTpapKU3Ma, BUIIIe-
ciojHa noe3uja Crapor [lydpoBHHMKa YIJIABHOM Ce MPOy4YaBa BaH CBOT MaTUYHOT
(COLIMOIONIKOT, MOJIMTHYKOT U KYJTYPOJIOIIKOT) KOHTEKCTa, K0 MaIUMIICECT KJla-
CHYHUX JIeJla CBeTCKe JmTepaType. VcTo ce 301Ba 1 ipy MpoyvaBamy HeHOT (joI
W3OMIITEHHU]jET) APAMCKOT eJIEMEHTA.

Hoga crynuja np Hesene Bapauiie 1ydpoBauky U HOKEIbCKY KIbMKEBHOCT
TYMauM Ha CaCBUM JIpyrauuju HAYMH — JIUTepapHU (DEHOMEHHU Cy y HENIPECTaHOM
Y3POUHO-TIOC/IEIMYHOM TIPEIUIETy ca COLMjaJHuM 30MBamuMa. HacnosbeHa kao
,CIMKe U3 MpOILIOCTH”, ca MOJHACIOBOM KOjU UCTpakuMBama Jokanusyje (,,Cta-
pu lyopoBHuk u boka Kotopcka”), oBa cTynuja je mpaBy aHAJMTUYKH Hpeilopoy
1 BEJIMKH MOMAaK OJf YCTaJbeHUX, CHPIUBEHUX TEOPEeTHUapcKuX odpasaua. Ay,
OHO IIITO je BaXKHHU]e, jecTe UMibeHUIIa Aa he oBa cTyauja 3aCUrypHO OUTU UMITYJIC
(u cBOjeBpcHU M3a30B) OyayhuM reHeparpjama mpoyJaBaiala.

Beh u cam HacnoB cTyadje ykasyje Ha HeHYy UMAaruHATUBHOCT — ayTOpKa
HajaBibyje Aa he yutaouuma NnpeacTaBUTH cauke — JaKkje, UCTpaxknBama Hehe Oa-
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paraTty CTPOro HayYHHUM JIEKCMYKUM (pyHAYCOM HUTH he dUTH cycrperHyTa rpa-
BOJIMHH]CKH, UCKJBYUMBO OKO cyeoiiapre daktorpadceke rpahe. Hanporus, sxuxe
cTapor cioBuHCTBa, [yOpoBHHMK M boka Kortopcka, Ouhe npepodeHe maHopam-
HO — Ka0 pa3HOOOjHM M BUIIECMHCAOHU MPU30PU Yy PEHECAHCHO] CBAKOAHEBH-
L1, MIPOKETH (YeCTO XyMOPHUCTUUHHMM) aHerjoTaMa (HIIp. MOo3aauHa 30uBama y
HpxuheBoj Hoeeau og Citianya) iy MPEOCMUIJBEHN W TIOTOJHU CaBPEMEHUM
BU3ypama. TeMaTcko, je3MUKO M CTUIICKO WapeHi.A0 TIPUTIOBEAAHOT (Pa3HOIUKOCT
U BUILEYTa0HO MOCMATpPame JeJla, MUTAK ¥ WIYCTPATUBAH CTUJ IMCarba MPOKET
OHeoOMYajeHUM CMHTarMama, Koje Kao Jia ¢y U caMe JJe0 peHECAaHCHOT JIEKCUYKOT
perucrpa) ayToOpKMH je OATOBOP HA jelaH Ol KPYIHUjaIHuUX MmpodjeMa y caBpe-
MEHO], MOCTMOJACPHUCTUYKO] KIMKEBHOCTH — Kpusy uuitiarea. ,Huje 1 xpusa
uuitiared, Y KAKBOM rofi OOJIMKY M KOM TOJ] BpeMeHy, O1JIa UIMak y Be3u ca A0cagom?”,
3anuTala ce ayTopka, mo3uBajyhu ce oMax moToM Ha COTICTBEHO OOPa30BHO HC-
KycTBO: ,,OBJIe hy ce, kopuctehu cnodomy NpBOr JIMLA, IPUCETUTH CABETA jEIHOT
cTapor, Myzpor mpodecopa, Koju MU je, Ha MOYeTKY HACTaBHUYKE Kapujepe, pe-
Kao J1a HUKO O]l Hac, Y YYMOHHIM, He Ou Tpedano ma Oyne mocaman!” (BapHura
2024: 125). O 3Hayajy KOju 32 YUTABY CTyJHjy MIMa ayTOPKHHO BHIIIEICTICHI]CKO
aHraxoBame y oOpasoBamy OyAyhuX KHWKEBHHX TymMauya Ouhe peud y HemTo
KAaCHUjUM Tacycuma.

Hajnpe, Basbanio du HanioMeHyTU excitiepre unnuole ctyauje Hesene Bap-
HUIIE: CTy/Mja Ce CacTOju W3 YETHPH LIeJIMHEe, MOJebeHe y TPH 0 YETUPHU TOo-
r1aBba. CBaka LieJIMHA Kao TEMATCKO YIOPUILTE y3uMa oApel)eHn COLMOJIOKY
(peHOMEH, KOjU MOTOM M3a3UBa KIHMKEBHY peakuujy (pefocie]; COLMOJIOMIKMX
(peHomeHa 1o 1iesIMHAMA: HETIOBOJbAH MOJIOXKA] JKeHA M eKCIloaTaluja CTyKUH-
YyaJu, er3ucTeHlrjaHa (EKOHOMCKA, MaTepHjajiHa) YTPOKEHOCT CEOCKOI JKUBJba,
OyOpoBauka JIpama M NECHUIITBO y CABPEMEHOM WM MHTEPKYJTYPaTHOM KOHTEK-
CTYy, CBAKOJJHEBHA HEM3BECHOCT (HIP. KaTaKJIM3MUYHU 3eMJbOTpecC y JlyOpoBHUKY
1667. roguHe Kao TOBO/I 32 MHCAKE TIOCIaHNIa OOKEJbCKUX IIPKBEHUX OTarla).

VYenocrasmpajyhu kopenanyje n3mely 10KHMBLEHOT (MCKYCTBEHOT) M HAIlU-
CaHor, ayTOpKa He caMo Jia MPOIUTYje HeKe 3aTallKaHe, wady TeMe (HIIp. pa3o-
diMuaBame Ky/Ta JamMe U UjeallHe Jpare MOo3MBabeM Ha PeasHu, 10 Majo 4eMy
3aBHJAH, MOJI0ka] AyOpoBaukux keHa). OHa he OBMM MOCTYNKOM CTBOPUTH 3a-
BHCHOCT JiuTepapHor npocuenrjyma Crapor [lydposHuka u boke Kotopcke o,
y CTBapHOCTH TTOCBEJOYEHUX, JIMKOBA U CUTYyalyja, JoKa3yjyhu ma oBa KibUKeB-
HOCT WIaK HHje, KaKO Ce TO YeCTO M CaMOYBEPEHO XMIEepTpodupa, UCK/bYUHBO
iapagppaza utanjancke perecance. Kao tunuyan npumep omirtenpuxsaheHor
[JIeAnIITa O JyOpOBauKMM MMHTanMjama, npod. BapHuua y3uma yrieaame noera
Ha MeTpapKucTe, He nmopuuyhn mBUXOBY CPOJHOCT: ,,HapaBHO, U3BECHU yTHLIAjH
He Mory ce nopehu, ajau OHO Ha YyeMy O Tpedasio MHCUCTHPATH jecTe YUHEHUIA
Ja TH yTULaju He OU 3HAYMJIM MHOTO J1a C€ y JPYIITBEHOM KHMBOTY NPUMOPCKUX
rpajoBa HHUCY JIeCujie U3BECHE IPOMEHE KOje Cy yCJIOBMIIE TIOCTAHAK U Pa3BUTAK
oBakBe Jupuke” (Bapawmma 2024: 27). YV HacTtaBKy, He OM M MOTKpEINuia Mo-
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CTaBJbEHY Te3y, ayTOpPKa MPEUCIUTYje Moyiokaj skeHe y JlydpoBadkoj peryOuim,
KOjU je OLITPO OMNOHUPAO MOETCKOM 000KaBamy HEHOI KyJTa: ,,3a MyILIKapLa,
OHa je MaxoM OuJa CBeJleHa Ha yJsiore Jjomahuie, Majke, CIyIIKAbe WM JaJube,
a IBheHa IVIaBHA yJora omwio je pahame. Moxke na Oyze 3aHMM/bMBA YUELCHMIIA 1A
Yyak HU (PU3MYKA JIETIOTa JIeBOjKE WM jKeHe HUje Ouiia BaxHa, 300r Tora IITo ce
VHCHUCTHPAJIO UCKJBYUMBO Ha MOTpedu 3a nopogom” (Bapuuma 2024: 27). Cteap-
HU, aHIUAETpapKUCiiuuky OJHOC TIpeMa KeHH, Y TyOPOBAUKOM CBETY U3MEHCH
je y XV Beky, y CKJiay ca OIIITHM TPOMEHaMa y COIMjaTHOj CBECTH (Pa3Boj
IpajioBa KOju JIOHOCH MTPUMAT JIENIOTE U HOBUX, HOMOgHUX OOpa3alia MOHAIIAmka).
Ip Bapnuiia he, Ha nmpumMepy JbydaBHe 1oe3uje, U3BECTH YOIIITEHH)U U BPJIO 3Ha-
yajaH 3aK/byvaK Ja ,,JApyLUTBEHE OKOJIHOCTH YCJIOBJbABA]y Pa3BOj TeMa M MOTHBA
y necauiuTtBy” (Bapuuua 2024: 28).

YuHu ce fa cy OCHOBHM NPUHIIMITK KOjUMa ce ayTopKa Mpu TyMadyemuma
BOJIM — CyMiba U BUIIeniepcrieKTuBHOCT. HeBeHa BapHulia Hujeian onmtenpuxsa-
henu peHOMEH, H1jeTHO apOUTPAPHO TEOPUjCKO YIIOPUIITE WK YCTAJbeHY pelern-
LI1jy HE y3MMa Kao HEILITO HEIPOMEHJBUBO, 3ayBeK 4aTo. Mor ducMo KasaTu Ja
j€ uMTaBa CTyMja CIIeT [[Ba Jujasiora: jeJIHOT BO)EHOT U jeJHOT aHTUIIMIIHPAHOT.
Hujanor uzmelly aytopke u npehammux tymava Crapor yOpoBHuka (Hip. dpa-
rospyoa [laBnosuha, I1aBna [Tonmouha, 3nate bojoBuh) mpoxxuma unTaBy cTyaujy,
JOK je amjasior u3Melly ayropke um Oyayhux mpoyvaBanala Tek Ha3HauyeH, OCTa-
BJbEH K20 aMaHeT M MHCTIMpalikja 3a HeKo Oyayhe ncTpaxuBame.

AyYTOpPKHH TUTOJJOHOCHH THjaJIor ca ayTOpUTeTUMAa WHUIMjATHA je Karncia
y CBAaKOM IIOIVIaBJby — M03MBajyhu ce Ha HOrarcTBO MHKOPIOPUPAHE JIUTEpaType
(0 yemy HajOOBE CBEJOYN MHOIITBO (PyCHOTA, JIUTEPAPHUX CMEPHHUIIA 32 HACTAB-
K€ TyMauema), He JIMOU ce [la yBpeKeHe JOKTPHHE KJbYUHUX TEOPETUUApCKUX ap-
dutapa npeucnuTa, ra 4ak M Aa ce ca bHUMa He cloxkd. Vako je weH yuuTedb u
IJIaBHU cadecegHuk TIO3HATU UCTOpUYap KibrkeBHoCTU parosbyO Iasnosuh, ay-
TOPKa MHOTI'€ CBOj€ YBH/IE apI'yMEHTOBAHO CYIIPOTCTaBJ/ba HEIOBUM — HIIP. BUhewy
Hpxuhesor CTaHna Kao UCKJbYUUBO ipuinyiiol, 4eMy ce ayTopKa IpPOTHBH yKa-
3yjyhu Ha HEOMXOJHOCT OCBPTama Ha COIMjaIHE KOMIIOHEHTE KOje CayuecTBY]Y
Y U3rpajilbl OBOI' KOMUYHOT jJyHAaKa: ,,Pa3innduTu ayTopu cy [0 caja rOBOPUJIX O
Tome Ja je CraHal nNpuriayn 1 HauBaH. Meljyum, ta TBpama HHje Y TOTIYHOCTH
tayHa. CraHan naxJsepuBo ciyima [lemmiry, a Kako My cBe IITO OBaj Kaxe 3BY4H
YYEHO W YBEpPJHHBO, MOUYMHE J1a My Bepyje”, ocTymHO odjarnmmaBa Hesena Bap-
Huua, noacehajyhu Ha cuke komana: .M Ty ce jacHO BUAM AUCTaHUA rpahaHuHa
npeMa TpaAulIMOHATHOM BEPOBay, U HEMOCTOjame auctanile koa CraHia Koju
J0J1a31 U3 ipyrauuje, pypaiHe cpeaune” (Bapania 2024: 55).

Ha mHOrmM mectmma CTyauje HEOCIIOPHO je ayTOPKMHO Hecjarame ca
EHUM UCTPAKMBAYKKAM TpeTeyama. Jlujasor v NpoayKTHBHHU CIIOPOBU M3Mely
yuuitiea U Yyuenuka IPOCTUPY ce Ha TPU XPOHOJIOLIKE PaBHU CTyAuje: dicka
nipowioct (dparosey0 IlaBnosuh u weros crynent [lasne [lonosuh), cagammoct
(paroswy0 [laBnosuh, ITasne [Nomosuh u ayTopka) u dnvcka dyayhHocT (ayTopka
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U IEHU CTYJEHTH, HACTaB/bauM HeHOr paja). Mako uMmnimuumpana, aata y npTh-
Lama ¥ yIJ1aBHOM IpUIoBesaHa y (bopMHy aHernoTa (HIp. y Be3U ca CTYAEHTCKUM
aHaJIM3ama JbyOaBHe JIMpuKe, BapHuia je y masuBoM TOHY Kaszada: ,,Bepyjemo na
CBU yKMBajy Y UMTay, aHAJM3U U UHTEPIPETALNji aHTOJIOTHUjCKUX Tecama OBe
BpCTe, a TIOHEKH ce, IoHeKas1, U 3arpseHe” (2024: 120)), mpodecopcka Kapujepa
Hesene Baphulle nma Beoma 3HauajaHor yaena y cTynuju. Bbena wecaaiarva n
MPONUTUBAA YBPEKEHNX TEOPETHUAPCKUX MbEeHha Tpedasio O 1a J1ajy MoJCTpeK
CTyJIeHTMMa /13, je/IHOTa JIaHa, IIPOMUCIIE U HeHy MHUCA0, jep je AMjajior jenHU
HaAYMH J]a ce KpU3a YuTama MpeBasule v CTBOpe HOBE HUTH Y JIUTEPAPHO-UCTOPH]-
CKO] U JIMTEPAPHO-TEOPH|CKOj MPEKH.

INopex Tora mwro peaeduHuile U OTBapa HOBE MEPCIEKTHBE IPU TyMaue-
BUMa OMIUTUX MEeCTa peHeCaHCHE M DApOKHe ernoxe (Maean KeHe, NTUCTUHKIM]je
celo-Tpaj M, Ha IhHMa 3alofIeHyTa, KOMUKA JyOpOBavKOr MPOCIEHHjyMa), ay-
TOPKa Yy OOMMHO] JIUTEPAaTYpu MapKUpa CKpajHyTe MoJaTKe, 3aHeMapeHe KOMIIa-
pauje Mehy crnmcaTe/buMa U JeJiuMa M y3ArpeiHe YuibeHulle, nojacehajyhu Ha
3a0opaB/beHe W OTKpHBAjyhu MOTEHIMjasiHe Te3e (HIp. MUTake U3a KOT JIMKA Ce
ckpuBa Jlpxxuhes anrep-ero y Hoseau og Ciianya). JJakie, cUCTEM 3aKjbydnBamba
npocpecopke BapHulle HUje NCKIBYYMBO U MyKO AEAYKTHBaH, yTeMe/beH Ha BaJi-
JUpaHUM oOpacuuMa, Beh U MHAYKTUBaH, CBEX, OTKPUBAJIAUKY.

VKOJIMKO ce MPUCETUMO /1 je joll APUCTOTEN 32 jeIHOT Ol OCHOBHUX YH-
HWJIala JpaMe NMEHOBAO JIjaJior, Te Ja je Ap BapHuiia 30MpKy cBOjUX TEKCTOBa
HacJIoBUJIa caukama (ajly3rja Ha HUXOBY BU3YEJIHY KOMIIOHEHTY), cxBaThhemo
Ja du ce 0BO JeJI0 MOIJIO TYMa4UTH Kao Hay4HH MO30PHUILHU UrPOKa3, MO3aUYHA
MUHHM]jaTypa ClieHa U JIMKOBA, HaJl KOjuMa ce 301ja noaudoHrja ayTOPKUHOT, YIH-
TEJbCKUX U CTYIEHTCKUX IJIACOBA.

HyOpoBauko 1no3opje, Kao KUIIKA Ja/ber pa3Boja IpaMCKe YMETHOCTH Ha
HaIllUM TMPOCTOpHMa, 3ay3uMa BeJMKHM Jeo cTyadje. M3ydaBamwy apame HoOcBe-
hene cy uuTaBe menauHe (HIp. Apyra IeJuHa CTyAuje rmocBeheHa je JpaMCcKoM
cTBapanaiitBy MapuHna [pxxuha, ok ce Tpeha rnaBa 0aBU KaHPOBCKUM Kapak-
TepUCTUKaMa epyIuTHe KOMeANje U MOHO/IpaMe), ajlu cy oadsbeciu BapHuunHor
JOyTOTOJMIIET UHTEPECOBaba 3a APAMCKY YMETHOCT MeCTa IMPOHALIM Y TOTOBO
CBAaKOM TIOTJIaBJby. AYTOPKHMH IJ1ac ce, IPU TyMadeby AyOpOBaYKOr U OOKEJbCKOT
JuTepapHor Hacieha, HenpectaHo Kpehe Ha mehu mecme u Ipame, aokasyjyhu
KOJIMKO Cy NPHUPOAE OBE JBE KaHPOBCKE KaTEropuje MCIperieTeHe u Mehy3aBu-
cHe (HIIp. y kaHpy mesnonpame). Crora ce npod. HeBena Bapuuua He 3aycraBiba
Ha MOETCKOM KOPITYCY CTape peHecaHCHe KibUKEBHOCTH, Beh y leMy HelpecTaHo,
JIOTMYKY M TEOPUjCKU HOTKPEIJbEHO, MpEero3Haje ApaMcKe eemeHte. bamr kao
mro Hpxuh unHM y nogpoOHO TymMadeHoj Hoseau og Ciianya, BapHuua y ay-
OpOBAaUKOj KIMKEBHOCTH OTBapa ,,CLIEHY Y CLIEHN , IPUMETHUBIIH Ja ce peduiekcu
JpaMcKe YMETHOCTH MOry mpoMahu y rOTOBO CBAaKOM JKaHpy.

HyOpoBauko-OOKe/bCKH (TocIaHnuKa KibkeBHOCT boke Kotopceke 3ay3u-
Ma ToCTIeiby LIEMUHY CTyauje) Mo3auiid Koje mpodecopka Hesena Bapuuma y
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CTPAHYHCKI/I PA3IOBOPU

30MpLM pajoBa OCJIMKaBa IIyHU Cy CBAKOJHEBHUX IIPU30pa, 3aHEMapEHUX COLUO-
KyJTYpPHHUX I1€j3aka U Pa3HOCTPAHUX MUILUBEHA. Y TOM MOJWIOTY MHTEIEKTyal-
HuX npernyha gocajalmux apduTapa ayTOpKHMH IJIac ce U3/1Baja, yLeloBby jyhu
UX TAKoO Jia ce 3all0JEeHYTH Pa3roBOpU HUKaJa He JIOBPILE, Jla Ce YBEK HACTaBIbajy
u pasrpamanajy. Hema cymme na cy Cauke uz upouwnocitiu Hesene BapHuuie HoBa
IUIOJOHOCHA ped 3a KOjOM, Kako O To U Tpedaso Aa Oyae Ha caBPEMEHUM 3Ha-
JIAYKUM aropama, cjie[ie IpOMUILLbarba, Oecelle, lla MOK/a Yak U pacrpase. Aju
HUTIOIITO Kpaj pa3roBopa. A TO je OHO IITO je HajBaXKHUje.
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Yy TCTBO AYTOPHMA

Y3ganuya, qaconuc 3a je3uK, KIbWKEBHOCT U MEIAroIIKe HayKe, 00jaBibyje
HayYHE U CTPYYHE WIaHKe. Y KaTeropvju HayYHUX WIaHAKA JOHOCH OpUTHMHAITHE
Hay4He paJloBe, IpervieJHe pajioBe, KpaTKa WM MPETXO/IHa CAOMIITeHha, HayuHe
KPUTHKE, OJJHOCHO TOJIEMUKE M OCBPTE. Y OKBHPY CTPYUHHX YJaHaKa Jiaje CTpyd-
He pajioBe, H(GOPMATUBHE MPHUJIOTE U MTPHUKA3e.

OpurvHaaHMA Hay4YyHU PaJoBU Tpeda Ja cagpike MPEeTXOJHO HEeoO]jaB/beHe
METO/IOJIOIIKH yTEeMeJbeHE Pe3yJITaTe CONICTBEHUX UCTpakuBama. [lpernennu pan
capKu OpUTUHAJIAH, IeTajbaH U KPUTUIKH MPUKA3 UCTPAKUBAYKOT MTpodIeMa Ui
MoZIpy4ja y KoMe je ayTop octBapro oapehenu nonpunoc. Kpatko nim npeTxogqHo
CaOMIITeHE MPeICTaB/ba OPUTMHAIHU HAYYHU Paj IyHOT (popMaTa, Mamer odnMa
WM TPeTMMUHAPHOT KapakTepa. Hayune pacripaBe Ha onipeheHy Temy, 3aCHOBaHe
Ha Hay4YHOj apryMeHTaluju 1 ypaheHe kopuiihemeM HaydHe METOA0JIOTH]e, 1ajy
ce y OKBUpPY Hay4YHe KPUTHKE, IOJIEMHUKE U OCBPTA.

CTpy4HHU PUIIO3W MOTY OWTH: CTPYYHU PafioBH (y KOjuUMa ce JIOHOCe WC-
KyCTBa KOpHCHA 3a yHanpehemwe mpodecnoHaiHe npakce, ajad Koja HUCY HY:KHO
3aCHOBaHa Ha HAYYHOM METO[Y); MH(POPMATUBHU MPUIIO3H (YBOJHUK, KOMEHTAp
Y CJ1.); IpUKa3u (KUre, HayvyHor jgorahaja u c1.) ¥ CTpy4YHA KPUTHKA, OJJHOCHO
MOJIEMUKA M OCBPTH. 3a 00jaBJbrBame he OMTH pa3MaTpaHu NPUKa3u U31ama, Of-
HOCHO Hay4HHUX gorabaja u3 mocjefme JBe roguHe (y oOfHOCY Ha JaTyM JOCTa-
BJbatba MPUKA3A).

N3yseTHo, y Yaconucy ce Moxe 00jaBUTH U HayYHU paj] y OOJIMKY MOHO-
rpadcke cTyamje, Kao M KpUTUYKOT U3Jama HayuHe rpahe (MCTOpHjcKO-apXUBCKe,
nekcukorpadcke, dudmmorpadcke, mperiena mogaraka u cil.), A0Taj Hero3HaTe
WJIM HEIOBOJBHO MPUCTYTIAYHE 32 HayYHA UCTPAKUBAIHA.

Je3uk pama Moxe OWUTH CPIICKM U eHITIECKH, a MpeMa Hay4yHO| mpodjiema-
THUIA MOTY Ce 00jaBJ/bMBATH U PAJIOBU HA IPYTUM je3uiuma. PanoBu Ha cprickoM
je3uKy o0jaBibyjy ce hMpHIIMYHUM NTMCMOM.

3a odjaBspuBame y Yaconucy nmpuxBarajy ce MCKJbY4YMBO PaJOBH KOjU HUCY
MPeTXOoAHO 00jaBprBaHU. CBe TpHCIeNie pajloBe pereH3npajy JBa perieH3eHTa,
nocJie yera Pegakiyja 1oHOCH OAJTyKy O 00jaBJbUBamby U O TOME 00aBEIITaBa AYTO-
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pa. Penakimja npuxsara pajgose TOKOM Iiefie roguHe. Kanga ce ypehuBauku nmpoiiec
3aBpIM, HAKOH pacniopehuBama y cBecky paj poouja DOI dpoj. YpenHuk mMoxe
Jla pacriopeu paj y OMIo KOjy CBECKY IUIaHMpaHy 3a 00 jaBJbUBAbE.

Pan nmpunoxeH 3a 0djaBbuBame Tpeda qa Oyae MpunpeMsbeH IpeMa CTaH-
Japauma Jacomnuca Y3ganuya na Ou 01O yKJbydeH y NpoLeaypy peLeH3Upama.
Heoparosapajyhe npurnpemsbenu pykonucu Hehe dutu pasmarpanu. Hehe Ooutn
pasMaTpaHu pagoBU KOjU TEMATHUKOM M METOJOJIOTMjOM HE OJroBapajy Hay4HO]
oOJslacT ayTopa. YKOJIMKO je ayTopa BHIIE, a NMpUIagajy pasiuduTUM HaydHUM
o0JacTUMa, y pajsy Mopa OUTH jacaH JIONIPUHOC CBAKOT O]l ayTopa. YPeAHUINITBO
MO’Ke 3aTPakUTH OJ] ayTopa Aa J0CTaBe KOHKPETaH OINUC AOMPUHOCA CBAKOT Of
ayTopa IojeIMHAYHO.

VYpeIHUIITBO YMHM CBE IITO je y HEeroBoj MONM Ja Cpeud Iiarupame 1
00jaBJpUBabE PaIoBa y KOjUMa ce KpIle oApeade 3aKkoHa 0 AyTOPCKUM U CPOIHUM
npaBuMa Penydmmke Cpduje. 3a oBe npectyrie ayTopy he TpajHO dOuTH 3adpameHo
oOjaBibuBame pajosa y Yaconucy.

PanoBu ce mocraBsbajy mpeko e-miatdopme:

http://uzdanica.pefja.kg.ac.rs/index.php/uz/index

AyTopu cy y odaBe3u Jia y3 pan goctaBe KpaTky onorpadpujy (y Word dop-
Maty, 1o 200 peun) 1 moTnmcany u3jaBy o ayTopcTBy (y PDF ¢opmary). YmytctBo
ayTopuma 1 o0pazal] n3jaBe 0 ayTOpCTBY Hajlase ce Ha JIMHKY:

https://uzdanica.pefja.kg.ac.rs/index.php/uz/documents

Odum n poHT

Pan tpeda na dyae HamucaH y TekcT mporiecopy Microsoft Word, ¢horTOM
Times New Roman Benmuune 12 Tauaka, ca mpopenom ox 1,5 pega. Odum opu-
TMHAJTHAX HAYYHUX, MPErieHUX U CTPYYHMX PpasioBa je JI0 jeJHOT ayTOPCKOr Ta-
daka (oxo 30.000 3HaKoBa Oe3 crvcKa JUTEpAType U pe3umea), a THPOPMATUBHUX
npuiora v rnpukasa ao 1/3 ayropckor tadaka (oko 10.000 3HakoBa). YpeaHUIITBO
3aJpKaBa MpaBo Ja MyOJIMKYje U pafoBe KOju Mpesia3e oBaj OOUM.

HNwme ayTopa

HaBoau ce myHO ume, cpefiibe CIIOBO U mpe3ume (cBux) ayropa. Mimena u
npe3uMeHa qoMahux ayTopa yBeK ce HCIUCYjy Y OPUTHHATHOM OOJMKY (ca Cpi-
CKUM /IMjaKPUTUIKUM 3HAKOBMMA), HE3aBHUCHO O]] je3UKa paja.

IMoganum o ayTopy
HUcnion umena cpux ayropa ucrmcyjy ce ORCID OpojeBu y (popmary akTus-
Hor jimHKa (https://orcid.org/0000-0000-0000-0000).

Adumjanmja ce ucnmcyje HeriocpenHo HakoH ORCID dpoja aytopa. Ha-
BOJIY ce ITyH (3BaHWYHM) Ha3UB M CEJUIITE YCTAaHOBE y KOjO] je ayTOp 3aIloCIIeH, a
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€BEHTYaJTHO ¥ Ha3MB YCTAHOBE y KOjO] je ayTop 00aBHO UCTpaXuBame. Y CIOKe-
HUM OpraHu3alyjaMa HaBOOM ce YKyIHa Xujepapxuja (Ha nmpumep: YHUBEP3UTET
y beorpany, ®unozodcku axynrer, Ofepeme 3a conuonoryjy). PyHkuuja u
3Bambe ayTopa ce He HaBO/IE.

3axBajHHULIE ¥ NTOJALM O IPOjEeKTUMa Y OKBUPY KOJUX je 0DaBbEHO MCTpa-
JKMBaHbe HaBOJIE C€ Y MOIHOKHO ] HAalIOMEHH B€3aHO]j 3a Ha3MB paja.

Kourakr moganu
Nwmejn-ampeca ayTopa faje ce y HAIIOMEHU ITpU JTHY MTPBe CTPAHUIIE YIaHKa.
AKo je ayTopa BHIIIe, Iaje ce caMo ajpeca jeJHOT, OOUYHO MPBOT ayTopa.

AncTpakT (caxKeTak)

ATICTpaKT je KpaTak MH(pOPMATUBHU MPUKa3 cajpikaja WwiaHKa KOjU YuTa-
ory omoryhasa /1a Op30 ¥ TaYHO OIIEHH HeroBy pesieBaHTHOCT. CacTaBHU [eJIOBU
CakeTKa jecy LWJb UCTPaKUBamba, METO/E, PE3YJITaT! U 3aKjbyyak. CaxeTak Tpeda
na uma on 100 no 250 peun u Tpeda na ctoju u3mely 3ariasiba (HacjIOB, UMEHA
ayTopa U JIp.) ¥ KJbyYHUX PEeUH, HAKOH KOJUX CJIe/IN TeKCT WIaHKa.

Pe3nme

AKoO je je3uk pajia CpIICKH, CakeTaK Ha CTPAHOM je3UKy Jiaje ce y MpoImpe-
HOM OQJIUKY, Kao pesume. [locebHo je moskesbHO Aa pe3ume Oyjie y CTPYKTYpHUpPaHOM
00mmky. JlyxkuHa pe3umea moxe oute 1o 1/10 myxune uianka. Pesume ce maje Ha
Kpajy WiaHKa, HakoH ofiesbka JIutepatypa. CactaBHU Jieo pe3uMea Ha CTPaHOM je-
3WKy YMHH U ITYHO UMe ayTopa, OTITyHa auivjaiija, Ha3uB pajia U KJbyYHe PeuH.

Kmyune peun
bpoj xkibyyHux peun He Moxke outh Behu on 10. V unaHky ce gajy Hemo-
CpPE/IHO HaKOH Ca)eTKa, OJIHOCHO pe3uMea.

Jluteparypa
Pedepenriie Ha Kpajy paga HaBOJE Ce Ha JIBa HAYMHA:

(1) mucmoM Ha KojeM je pedepeHiia OpUrnHaIHO 00jaBJbeHa, TIPU YEMY Ce
y mocebHe TpyTe n3nBajajy npBo hupmimane pedepenie (1 najy ce a30yuyHum

penom) na maTuHUYHE pedepentie (abereaHIM PeioM), WTH

(2) cBe pedepeHIie y TOYETHOM JIETY UCTHUM IICMOM y3 TPAaHCKPHOOBAHE
Mpe3rMeHa ayTopa, a TOTOM OPUTHHAITHUM THCMOM:

Yomcku, H. (1968). Chomsky, N., Language and Mind. New York: Har-
court, Brace and World.
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Wi
Dragicevi¢, R. (2010). Hparuhesuh, P., Jlexcukonoiuja cpiickoi jesuxa.
beorpan: 3aBox 3a yii6eHuKe.

Y oBoM Mojieny pedepeHiie ce HaBoJie a30yIHUM WK abeIeTHUM PEIoM,
3aBUCHO 0Oj oiabpaHor nucMa. M3abpano mucmo Tpeba ja Oyle OHO Ha KojeM je
BehuHa pedepeniy. M3adpanum mucmom pedepeHiie Tpeda HaBOJUTH JI0CIETHO
y TEKCTY U Y CIIHCKY JIUTEpaType.

1. Kmura

¥V TekcTy: (Ipe3ume roguHa: crpaHa)

V cnmcky JuTeparype: npesuMe, MHUIMjal uMeHa (ronuHa). Hacaos. Me-
CTO: U3/1aBay.

Credanosuh, M. (2022). ¥ aasupunitiy peuu: Oinegu u3 pycke u cpiicke
kotHuiiuere cemaritiuke. Hopu Can: dunosodeku pakynter.

2. Ynanak

VY TekcTy: (Ipe3rMe ronHa: CTpaHa)

(a) wiaHak y yaconmcy

YV comcky Juteparype: npesuMe, UHULMjan uMmeHa (rogunHa). Hacios
uynanka. Hacnoe uacoituca, dpoj (0poj y 1aToj TOIUHM), CTpaHe O1—10.

Jeporujesuh Tumma, [. (2024). YTunaj ApymTBeHUX Mpeka Ha CBAaKOJ-
HEBHY KOMYHUKAIIMjy U YHNOTpedy je3uKa: CTaBOBU T'OBOPHHMKA CPIICKOT je3WKa.
Y3ganuya, XXI (3), 141-154.

(0) wnanak y 30 OpHHKY, NOIJIaBJbe Y KIbU3HU U CJI.

V cnmcky JuTteparype: mpe3nMe, UHUIMjal uMena (roauHa). Hacmo Tek-
cTa. Y: MHMLMjaJl UMEeHa U Mpe3uMe ypenHuka/npupehusava (yp. wim npup.), Ha-
cn08 iiyodaukauuje. Mecto: u3aaBay, cTpatHe 0J—[10.

Cutura, 1. (2013). Pravopisna norma kao (nestabilni) regulator razlikovanja
priloga i predlosko-imenickih konstrukcija. U: M. Kovacevi¢ (ur.), Tradicija i ino-
vacije u savremenom srpskom jeziku. Kragujevac: FILUM, 73-82.

3. Bed-mokymeHr
[Ipesume ayropa, nHMLIMjaI uMeHa (roguHa). Hasue gokymenitia, THTEpHET
ajpeca cajta

Tennyson, A. (1917). The Farewell of King Arthur to Queen Guinevere,
Idylls of the King, in The Library of the World’s Best Literature, An Anthology in
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Thirty Volumes, edited by C. D. Warner et al. https://www.bartleby.com/lit-hub/
library/poem/the-farewell-of -king-arthur-to-queen-guinevere/

4. Peununm/eHIMKJIONE 1 je

VY tekcry: (Peunuk 2007: 57) wmua (PCJ 2007: 57)

VY cnucky Jgureparype: Peunuk cpiickoia jezuxa (2007). Hou Caa: Ma-
THIIa CPIICKA.

5. 3BaHNYHA IOKyMEeHTAa

V¥ rekcry: (IlpaBunauk 111 2019) wau (ITTTHY 1T 2019)

VY cnucky qureparype: [Ipasuanuk o ipoipamy Haciiage u yuerba 3a mipe-
hu paspeg ocnosnot odpazosarva u eaciuiiarsa (5/2019). beorpan: Ciy:xxdeHu
r1acHUK — [IpocBEeTHU IIaCHUK.

VYkonuko je 3a HaBeJeHy pedpepeHiy foctynad DOI Opoj, Tpeda ra HaBecT!
Ha BEeHOM Kpajy, U3a CBUX OCTaJIMX MOjaTaka, y (popMary aKTMBHOT JIMHKA:

https://doi.org/10.46793/Uzdanica20.1.053]JT

Obage3a je ayTropa Aa MpoOBepH MCITPABHOCT CBAKOT JIMHKA KOjU HaBOAU Y
TEKCTY WU CITUCKY JIUTEpaType.

VYKOJMKO HUje ped O MPBOM H3[amy, Ha3HaKa Opoja u3jama je y cyrep-
CKPHITY W3a HACOBA: Jlekcukonoluja cpicKkor jesura.*

Kaga ce uctu ayrop HaBoAM BUIlle IyTa, MOIMITYje Ce pelocie]] roivuHa y
KOjUMa Cy paioBU IMyOJUKOBAHM. YKOJMKO ce HaBoAuW Behu Opoj pamoBa MCTOT
ayTopa myOJIMKOBaHMX y WCTO]j TOIUHM, paioBu Tpeda Aa Oyay O3HAUYEeHH CIIOBUMA
y3 TOIMHY U3Jama, Hiip.: 1999a, 1999b...

HaBohewe nena koje nma BHIIE OJ1 jeJHOT ayTopa IMOoApa3yMeBa Jia ce
MMeHa ayTopa HaBOJE MpeMa pelocieay KOjU je JaT Ha HACJIOBHOj CTpaHW. AKO
je BUIIIE O]l TPU ayTopa, Y TEKCTy Ce HaBOAM Ipe3uMe MPBOr ayTopa U Jojaje ce
LA Ip.”, @ y OKBUPY JIKCTe pepepeHiin Tpeda HaBeCTM MMEeHa CBMX ayTopa mpema
penocely Ha HACJIOBHO] CTPaHU KEbUTe/UIaHKa.

[Ipesumena aytopa oaBajajy ce 3ape3uma (0e3 Be3MBHUX CpecTaBa MOMyT
A7, ,,&” M CJ1.) My TeKCTY Uy CITUCKY JIUTepaType:

V¥ tekcry: (Harris, Campbell 1995) nmu (Quirk et al. 1985: 462)
V cnivicky Juteparype:

Harris, A. C., Campbell, L. (1995). Historical syntax in cross-linguistic per-
spective. Cambridge: Cambridge University Press.
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NN
Quirk, R., Greenbaum, S., Leech, G., Svartvik, J. (1985). A Comprehensive
Grammar of the English Language. London: Longman.

HpTexu, ciuke u Tadee

Cnuke (uprexu, rpadpMKoHHU, cXeMe) U Tadese Jajy ce y nocedHom ¢ajiy.
Y OCHOBHOM TEKCTY ce MapKupa MecTo IJe Jiojla3e 1 He yBoje ce y Tekct. Taberne,
CIIMKe W WIyCTpalyje Mopajy Outu pasymspuBe, y oaroBapajyhoj pesonyuuju u
upHo-Oene. Hucy nmarvuHupane U Mopajy UMaTu peJHu Opoj, HACIOBE U JiereH/1e
(odjammema o3Haka, mudapa u ckpaheHuia) kiacupukoBaHe MO BpcTaMa U Hy-
MepucaHe YHyTap cBoje kateropuje. [Ipumep:

Tabena 2. lemorpadcke KapaKTepUCTHUKE UCTTUTAHKKA

[pukasuBame UCTHX TojaTaka TadesapHO U TpapuuKy HUje J03BOJBEHO.

CraTucTHUYKH 0JAIM [2jy ce IpeMa apaMeTpruMa HayYHUX METO0JIOTHja.

Ypeanumrso
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H3zgasauxu caseiti

IIpod. np Henan Bynosuh, Yuusepsurer y Kparyjesuy, ®akynrer negaroukux Hayka; npod. ap
Buonera JoBanosuh, Yausepsurer y Kparyjesiy, ®akynrer nefaromkux Hayka; npod. ap 30Ha
Mpxasb, Yausepsuret y beorpany, ®unonomxku gaxyinret; npod. ap Onusep Tomkosuh, YHuBep-
suteT y beorpany, ®unozodceku pakynret; npod. Cnodoxan Ilretnh, Yausepsurer y Kparyjesiy,
dakyiTeT neJaromkux Hayka

Editorial committee
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PhD, University of Belgrade, Faculty of Philology; prof. Oliver ToSkovi¢, PhD, University of Bel-
grade, Faculty of Philosophy; prof. Slobodan Steti¢, University of Kragujevac, Faculty of Education
in Jagodina

Peyenzeniniu

Hou. np Bpanka ApcoBuh, YauBepsutet y Kparyjesity, [leparomku akynrer y Vxmuiy; gou. ap Pa-
nocnas boxxuh, Yrusepsurer Eqykone, Yuuresscku pakyiret; npod. np bussana Bawkosuh Mouh,
dunononko-ymMmeTHHUKY (pakyreT; mpod. ap Harama Byjucuh-Kuskosuh, YauBepsuter y beorpany,
Puozodeku daxyrer; gou. aAp 3opuna [ajraHosuh, YHusepsurer y [IpuinriHu ca npuBpeMeHUM
cegumreM y KocoBckoj MurpoBuiy, Yuutesbcku dakyoret; npod. np Henan ['mymduh, YHuBepsuter
y Beorpany, ®akynter 3a cieLyjaiiHy efaykauujy ¥ pexaduwmrauujy; npod. npod. ap Tatjana ['pyjuh,
Yuusepsutet y Kparyjesity, ®rtosomiko-ymeTHidky (akynret; 1p Tapuk [dypaH, Yausepsurer y beo-
rpany, Punonomku gaxysret; 1p Hukona Bypan, Yausepsuter y Kparyjesity, ®Priiosomko-yMeTHIUKH
akymrer; gou. ap Mupjana 3apudosuh ['proBuh, Yausepsurer y Hosom Camy, Punozodekn a-
KyateT; ipod. ap bpanko Mimh, Yausepsurer y Kparyjebily, daxyrer nejaronkux Hayka; J0L. Ip
Jenena Jocujesuh Mutuh, YauBepsutet y Kparyjesity, ®akynrer negaromkux Hayka; mpod. ap Tama-
pa Kosauesuh, Yuusepsurer y beorpany, ®akynter 3a crieljayiHy eaykalujy 1 pexaOWIMTaLujy; A0,
1p Byxko Jlakymwh, YauBepsutet y [lpumtunn ca npuBpemeHnM ceauireM y KocoBckoj Mutposuim,
VYuutesscku dakyorrer; npod. ap Jenena Makcumosuh, Yausepsuter y Humty, dunosodceku daxyirer;
nipocp. 1p Huna Manojnosuh, YHuBepsutet y Kparyjesiry, ®Punonomko-yMeTHIIKy (hakymiteT; mpod.
1p Kusopan Mapkosuh, Yrusepsuter y Kparyjesity, ®axynrer neparomkux Hayka; npod. ap Crexa-
Ha Mapkouh, Yausepsurer y Kparyjepity, ®akynrer neparonkux Hayka; nom. ap Mapuja Manosuh,
Vuupepsuter y Kparyjesity, ®axy/ITeT neiarolkux Hayka; Jow. ap Anekcanapa Mutanosuh, Yausep-
sutet y Hury, [eparoniku gakynrert; gor. 1p Muan Munukuh, Yausepsuret y Kparyjesiry, ®axyarer
Te/IaroKuX Hayka; npod. ap Bepunia Mumytunosuh, Yaueepsuter y Kparyjesity, ®akynrer nezmaro-
MIKUX HayKa; Jom. ap Mwma Mumosuh, YanBepsuter y IIpuimuam ca nprBpeMeHNM CEUIITEM Y
Kocosckoj Murposuim, Yuuresbcku paxyorret; mpod. ap Cunnina Munnh, Yansepsutet y Ipuimunu
ca npuBpeMeHnM ceauinteM y Kocosckoj Mutposuim, Yunresbcku akyireT; mpod. ap Mapra Murpo-
Buh, Yausepsurer y Hury, ®unozodcku daxyirer; npod. ap Januna Henespkosrh, Yausepsurer y
Kparyjepity, ®unonomnko-yMeTHUUKH (pakyateT; mpod. goil. ap Anekcannap Hoakosuh, YauBep3uter
y Humry, ®unosodeku dakynrer; gou. ap Meana INTaimOpk, Yausepsuter y Kparyjesity, ®unonomniko-
-yMeTHUYKH akynret; pod. ap Anbenka [lejosuh, YauBepsurer y Beorpany, ®unonomku dakymrer;
jou. ap Mamma Ilerpopuh I'yjynunh, Vausepsuter y Kparyjepily, ®uiosommko-yMeTHUUKY (DaKyJITeT;
nou. ap Jamdopka [Momosuh, Yausepsuter y Kparyjesity, [Ipuponso-matemMatnaky (akynret; mpod.
1p Brapera Panosuh, Yausepsurer y Hunty, dunosodceku paxyarer; npod. ap Hyman Pucranosuh,
Vuausepsutet y Kparyjesiry, ®akynrer negaronkux Hayka; npod. np Kpuctuna Cenakosuh, YHuBep-
sutet y Kparyjepuy, Ileparomku dakynrer y Vikuity; gon. ap Mupjana Cumuh, Yausepsuter y Ilpu-
IITUHY ca pUBPeMeHnM ceauireM y Kocosckoj Mutposuiy, Yuntesbcku cakynteT; mpod. ap Jeaena
Cnacuh, YHusep3utet y Kparyjesiy, ®akynrer nemaromkux Hayka; goul. ap Mapko Crankosuh, YHu-
Bepsurer y Humy, [legaromku ¢akynrer; npod. np Mapuja Cranojesuh BecemnoBuh, Yausep3uter
y Kparyjesity, ®axynrer nejaromkux Hayka; gou. ap I'oppana Crermmh, Yausepsuter y Kparyjepity,
dakynTeT negaromkux Hayka; mpod. ap Anekcannap CrojamuHoBuh, Yausepsurer y Hury, Ilenaro-
ik dakyareT; npod. ap bubana Crojanosuh, Yrusepsurer y Kparyjesiy, ®akynTeT nejaromkux
Hayka; jott. 1p ['opriia Tomuh, Yausepsurer y Kparyjesity, [lenaromku dakynrer y Yikuity; npod. 1p
HWpana "hupkosuh-Munagunosuh; ipod. ap Mimjana Yyrypa, Yausepsurer y Kparyjesiy, ®akynrer
TeIaromKux Hayka; nmpod. ap Jambdopka lkunHa, Yausepsuter y Mcrounom CapajeBy, Pakynrer
(pu3MYKOr BaCIUTama U CHIOPTAa.
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